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A series of 28 reading comprehension strategi es was developed to 

assist students i n  usi ng and understanding the fi rst a id  textbook i n  a 

n inth grade Standard Fi rst Ai d and Personal Safety cl ass . The strate­

g i es incl uded l essons at the l iteral , i nterpretive,  and appl ied l evel s 

of reading comprehension and were developed to further faci l itate stu­

dents' reading the text with more depth and profi ci ency. 
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Chapter 1 

Background of the Study 

Educators have stated that a l ong standing probl em exists i n  

teaching  comprehension ski l ls i n  the content area . Research investi­

gati ng reading comprehension i nstruction i n  the cl assroom has generated 

concern about the qua l i ty and quant ity of such i nstruction . 

A study by Durkin ( 1979) reported that practi cal ly  no comprehen­

sion i nstruction was evi dent i n  cl assrooms and that comprehension 

assessment was the predomi nant activity of the teacher. Teachers "ne­

gl ected comprehension because they were too busy teaching phon ics ,  

structural analysis ,  or word mean ing" ( p .  520 ) . Durkin  concl uded with 

the observations that teachers were more incl i ned to be assi gnment gi vers 

and that l i ttl e actual cl ass time was spent i n  improvi ng reading compre­

hension . 

With regard to students' successes i n  content cl asses , Vaughan ( 1977) 

separated reading abi l i ty and understandi ng of the written l anguage. 

Students can read materi al but may have di ffi cul ty understanding or 

remembering what they have read .  Vaughan stated that readers need to 

have the abi l i ty to synthesize and assimi l ate the written l anguage to 

experience academi c success . 

Content area reading has been examined i n  depth by educational 

i nvesti gators. Wri ght and Anderson ( 1980 ) stated that reading i nstruc­

t ion outsi de the content area has not been successful because ski l ls 
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may not be appl i ed to content areas . 

Herber ( 1978) stated that most students i n  content areas , grades 

four through twe l ve ,  al ready possess readi ng comprehension ski l ls but 

become non-readers for a vari ety of reasons . He also stated that con-

tent area teachers are not trai ned i n  teaching students how to read 

required materi als  for thei r subject areas . Herber added : 

Reading i nstruction i n  content areas is possible  only when 
i t  is responsi ve to the needs of both students and teachers . 
Teachers are responsi bl e  for communi cati ng a gi ven body of 
knowl edge . Students need he lp  i n  l earning and applying the 
ski l ls that are essential  for acquiring that knowl edge , de­
vel opi ng those understandi ngs , and making those appl i cati ons . 

Further, reading i nstructi on i n  content areas is  possi b le  
only when comprehensi on i nstructi on is  an i ntegral part of  i n­
structi on i n  the course content . ( p .  16) 

One reason Herber gave for the l ack  of i ntegration of reading content 

and comprehensi on i nstruction is that materi a ls  and resources are too 

d iffi c u l t  for students . 

The evi dence i ndicates a need to devel op reading comprehension 

ski l ls i n  content area cl asses. 

Need for the Project 

Students often fi nd they are unabl e to use or understand the fi rst 

a id  text effecti vely because they l ack  the ski l ls to comprehend the 

text . A need exists to teach students how to comprehend the textbook 

i nformati on . Enrichment activities i n  reading comprehension must be 

developed to assist students ' comprehension i n  content area cl asses. 

Triggs ( 1954) stated : 

The teacher ,  gui ding the l earning  of a chi l d  i n  the early 
school years , works to ai d the chi l d  to develop the most im­
portant tool s  of l earn ing , reading ski l ls ,  which he must l ater 



l earn to apply when mastering sci ence , mathematics , the soci al 
sci ences , and l iterature . It is almost uni versal ly  true that 
no i ndi vi dual wi l l  l earn to use these too l s ,  even though es­
tabl ished at an early age , with real ski l l  and sensitivity ,  
without the hel p of subject matter teachers . ( p .  v )  

3 

The devel opment of reading comprehension acti vities to accompany the 

fi rst a i d  text is needed to assist students i n  effecti ve use of the 

text . 

Purpose of the Project 

The project was devel oped to provi de l essons which focus on im-

provi ng students' reading comprehension i n  a ni nth grade j unior h i gh 

school Fi rst Ai d c l ass . This seri es of 28 l essons uti l i zed both ava i l -

abl e printed materi a l  and teacher desi gned l essons . 

Statement of the Prob lem 

This project was devel oped to provi de a series of 28 reading 

comprehensi on acti vities to help  teachers ai d students in the reading 

and understanding of the fi rst a i d  text , Standard Fi rst Ai d and Personal 

Safety ( 1977 ) . Lessons were devel oped to assist students i n  bui l di ng 

vocabul ary ,  finding specific  detai l s ,  and sequenci ng events . Other 

l essons were designed to a i d  students i n  i dentifying author's meani n g ,  

making comparisons , and making practi cal ski l ls appl ications i n  fi rst 

a i d .  

L imitations 

Thi s project was l imited to the written materi als  provided by 

the Ameri can Red Cross for a Standard F irst Aid and Personal Safety 
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course and was desi gned for use by ni nth grade students i n  the Central 

Kitsap School District. 

Definition of Terms 

Terms referred to throughout this study are defi ned as they were 

used i n  this study . 

Syntax: Study of the structure of grammati cal sentences i n  a 

l anguage ( Harris & Hodges , 198 1 ,  p .  321) . 

Synthesize: Pred icting by rule various transformati ons of a 

sentence ( Harris & Hodges , 198 1 ,  p .  321) . 

Inference: The process of judgi ng or concl uding i n  reasoning  

( Harris & Hodges, 1981 ,  p .  154) . 

L iteral comprehension: Detennining what the authors are sayi ng , 

what i nformati on thei r words convey ( Herber,  1978 , p .  43 ) .  

I nterpretive comprehension: Detenn in ing what the authors mean by 

what they say ( Herber , 1978 , p .  45) . 

Appl i ed comprehension: Pri or knowledge and experience havi ng a 

bearing on the rel ati onshi ps perceived within the i nformati on provi ded 

by the author ( Herber,  1978 , p .  46) . 

Context: The sounds , words , or phrases that surround a spoken 

or written l anguage unit ,  often i nfl uencing its meaning  and effect ; 

l i nguisti c envi ronment ( Harris & Hodges , 1981 ,  p .  67) . 

Content reading: Reading i n  subject matter as h istory , sci ence , 

mathemati cs ,  etc . , usual ly  for study purposes ( Harri s & Hodges , 1981 , 

p .  67) . 



Cl oze procedure: A method of del eting sel ected words from a 

sentence , passage , or story and using it for speci fi c instructional 

purposes ( Harris & Hodges , 1981 , p .  53) . 

Organi zation of the Rema inder of the Project 
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Chapter 2 is  a review of the l iterature incl uding the definition 

of,  probl ems i n ,  and teaching strategi es for the devel opment of reading 

comprehensi on .  

Chapter 3 incl udes the design and procedures used to develop the 

project . 

Chapter 4 is a presentati on of the project . 

Chapter 5 provides a summary of the project , concl usi ons , and 

recommendations . 



Chapter 2 

Review of the Literature 

This chapter is a review of the l iterature rel ated to the project 

and i ncl udes defi niti ons or descriptions of the reading comprehension 

process , problem areas in reading comprehensi on , and suggested teaching 

strategies and acti viti es desi gned to create a broader understandi ng 

of written materi al by students . 

Definitions of Reading Comprehensi on 

Herber ( 1970) stated that comprehension and l earni ng are abstracts 

ranging  from di rect reca l l to i nventions of new concepts resulting 

from i deas assimi l ated in reading .  Herber's descri pti on of the compre­

hension process i ncl udes the fol l owi ng three l evel s :  

1 .  L iteral ; produces knowl edge of what the author has sai d .  
Students who functi on at thi s  l evel decode words , determi ne 
what each means i n  the gi ven context , and recognize that there 
is some rel ationshi p  among the words . 
2 .  Interpreti ve; appl i es reasoning ski l ls to expl i cit state­
ments of the author i n  order to derive meaning from them . 
3 .  Appl ied; takes the product of the l iteral , . . .  , and the 
i nterpretive , . . .  , and appl i es this i n  some type of exercises. 
( p .  63)  

Chapman ( 1976 ) contended that comprehension of the pri nted word 

i s  the acme of what is  cal l ed "readi ng ."  His defi nition of readi ng 

comprehension ski l ls i ncl uded l iteral comprehension , or understanding 

i deas expl i citly in pri nt ,  non-l iteral comprehensi on , whi ch requi res 

personal j udgement , and functi onal comprehension , or organi zation of 

6 
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i nformati on through use of l iteral and non-l iteral comprehensi on ski l ls .  

I n  Rystrom's ( 1970) account , reading comprehensi on was categori zed 

i nto three areas . Literal l evel comprehension i ncl uded vocabul ary de-

vel opment , syntax, item recal l ,  and sequencing .  I nterpreti ve compre-

hension i nvol ved match ing something from one ' s  personal experience to 

experi ences i n  reading materi al . I n  the eval uative category of compre-

hension , a student is  requi red to i nfer concl usions based on i nformati on 

whi ch is not stated .  

Guszak  ( 1972) stated that reading comprehension ski l l s  are think-

i ng ski l l s  appl ied to the task of associ ati ng meaning to the written 

l anguage . The reader is  requi red to associ ate the fol l owing el ements 

to the written l anguage to adequately comprehend i t :  

1 .  Personal experi ence . 
2 .  Concepts and rel ated vocabul ary . 
3 .  Language patt�rns . 
4 .  Semantic  meaning cues . 
5 .  S ki l l  i n  hol ding pri or thoughts whi l e  addi ng new ones . 
6 .  Ski l l  i n  rel ating experi ences and concepts to those 
emergi ng i n  symbol s .  ( p .  179 ) 

Caskey ( 1970) i denti fied readi ng comprehension on two basic  l evel s .  

On the simp ler l evel , the reader i s  expected to recal l basic  facts 

wi thin  the readi ng and make an accurate summary of the reading .  Caskey 

cited  Covi ngton i n  referri ng to this l evel of comprehensi on as passive 

understanding.  The next l evel of comprehensi on i ncl udes the reader 's  

abi l ity to  make eval uati ve j udgements or making i nferences about what 

is  not di rectly stated i n  the readi ng sel ecti on . This l evel of compre-

hens i on was l abel ed as acti ve , criti cal , or creative reading .  

Pearson and Johnson ( 1978) suggested that reading  comprehension 
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is  an acti ve process and that "the reader cannot hel p but i nterpret and 

al ter what he reads i n  accordance with pri or knowl edge about the topi c  

under discussion" ( p .  24). They stated that readi ng comprehension i n­

vol ves a great deal of i nference making by the reader. 

In citing Bormuth , Robi nson ( 1978) agreed with the defi nition that 

readi ng comprehension is i dea or informati on gained from reading a 

passage . He a l so i nferred that informati on or i dea gai n  were i nfl uenced 

by the nature of the l earner , the nature of the materi al , and the pur­

pose i dentified for reading a selection . 

Probl ems i n  Reading Comprehensi on 

Among the probl ems teachers may experience i n  the teaching of 

readi ng comprehension ski l l s ,  Caskey ( 1970 )  cited two major areas of 

concern . Those areas i ncl ude the teachabi l ity of h i gher l evel reading 

comprehensi on ski l l s  and the importance of the chi l d 's background of 

experience and i ntel l ectual abi l ity .  Caskey stated that "the problem 

of improvi ng readi ng comprehensi on i nvol ves three i nterrelated factors : 

the pupil h imse l f ,  the items he reads , and the k ind of i nstruction he  

receives" (p .  650) . 

F i nder ( 1969) reported that i nstructi on i n  comprehension was de­

pendant on two areas . Those areas were the abi l i ty of the student to 

identify his/her purpose for reading a passage , and the abi l i ty of both 

the student and teacher to disti nguish between comprehensi on and its 

uses. 

I n  a study by Guszak ( 1972 ) ,  it was found that teachers i n  general 

tended to_ l imi t students' devel opment of reading comprehensi on ski l l s .  
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The study showed that teachers did  most of the tal king  and questioning 

and that approxi mately two-thi rds of the questions asked by the teachers 

deal t  only with recal l of i nformation and seeking outcomes . Teachers 

genera l l y  gave chi l dren the opportunity to deal with transl ation or 

organi zation only about one percent of the time.  Guszak cited Sanders' 

statement that "the more important and useful knowl edge a student 

possesses , the better his  chances for success i n  other categories of 

thought" (p .  55 ) . Further observati ons i n  the study showed that i nter­

preti ve and eval uative questi ons were used only about fi fteen percent 

of the time by teachers and organi zati ona l questi ons were used l ess 

than one percent of the time . 

Smith ,  Smi th ,  and Mi kul ecky ( 1978) agreed with Guszak that teachers ' 

comprehension questions seemed to be concerned only with recal l of 

i nformation . They stated that this type of teacher questioning coul d 

certai nly result i n  l imited capabi l iti es of the student to devel op 

h i gher l evel comprehension ski l ls .  

Herber ( 1978) stated that a mismatch between text readabi l i ty and 

the abi l i ty of the student to read the text with understandi ng cou ld  

i mpai r the student ' s  l evel of comprehension ski l ls .  He reported that 

even when a student ' s  reading l evel and the readabi l i ty l evel of a 

textbook correl ated , the student coul d have di ffi culty reading the text 

with understandi ng .  

Burmeister ( 1974) cited  a variety of factors whi ch contributed to 

probl ems students may experi ence i n  reading . These factors were i den­

tifi ed as educati onal , psycho logi ca l , socio logi cal , and physi cal . For 
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the educati onal factor,  textbook di ffi cul ty and l ack of i ndivi dual i zed 

i nstruction were i denti fi ed as major probl em areas in devel opi ng stu­

dent understandi ng i n  reading .  Psychol ogi cal probl ems i ncl uded l ack 

of i nterest , emoti onal or personal i ty confl i ct , and perceptual probl ems . 

I n  the sociol ogi cal area , students' atti tudes about the reading experi­

ence , fami ly and communi ty background , and cul tural background were 

i denti fied .  Physical factors i ncl uded visual , audi tory , and l ateral 

domi nance probl ems . 

What appeared to be a nati onwi de decl ine i n  l i teracy of students 

at the secondary l evel l e d  to concern by educators , beginning i n  1970 . 

Lamberg and Lamb ( 1980) ci ted research by Carrol which i nd icated that 

ten to fi fteen percent of students i n  grades seven through nine were 

scori ng three years below grade l evel . They a l so ci ted research by 

Goodl ad which stated that approximately one-thi rd of secondary students 

coul d be expected to read below grade l evel . 

Tovey ( 1976) stated that readi ng comprehension cannot be taught 

di rectl y ,  but that situations cou l d  be provi ded to encourage and 

facil itate processi ng of print i nto mean i n g .  Teachers have tended to 

emphasi ze testi ng and i denti fi cation of causal factors or readi ng 

probl ems rather than teach readi ng ski l l s .  Thi s i s  caused by teachers ' 

l ack  of understandi ng of the reading process . 

Robinson ( 1975 ) stated that teachers i n  any subject fiel d have 

the responsibil i ty of determi n ing where a student is i n  rel ati on to 

what is  to be l earned.  The i nstructo r ' s  obl i gation also i ncl udes 

hel ping each student become prepared for the l earni ng . He concluded 
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that "fai l i ng i n  this k ind o f  assistance , the prospective l earner does 

not l earn . One simply does not l earn when one is  not ready to l earn" 

( p .  40 ) .  

In a study by Durk in  ( 1975) , i t  was reveal ed that l ittl e compre-

hension i nstruction was taking pl ace i n  el ementary cl assrooms . She 

observed that ol der students and those who were the "best" readers 

were bei ng gi ven more and l engthier written assi gnments and that l ess 

time was being spent by teachers and students on actual i nstruction to 

i mprove students ' reading abi l ities.  

Teachi ng Strategi es for Improvi ng Reading Comprehension 

Tovey ( 1976) suggested the fol l owi ng  teachi ng strategi es to en­

hance students' readi ng abi l i ty: 

1 .  Hel p students sel ect books they can read .  
2 .  Make ch i l dren ' s  fi rst readi ng successful with di ctation 
from student to teacher ; that is to enhance teacher under­
standi ng of student background and need .  
3 .  Hel p  the chi l d  understand the purpose of readi ng .  
4 .  Encourage reading of  h igh i nterest . 
5 .  Encourage content that i s  fami l i ar to them . 
6 .  Avoid meaningl ess oral readi ng .  
7 .  Emphasi ze to the student that readi ng is  communication.  
8 .  For comprehension probl ems , provide short arti c les of 
hi gh i nterest . 
9 .  Extend chi l dren' s i nterests to past readi ngs . 

10 .  Motivate chi l dren to read , read , read . ( p .  289-291 )  

Haupt ( 1977) i dentified the val ue of  usi ng l i teral comprehensi on 

questions to assist students i n  understanding the written l anguage . 

According to Haupt, l i teral comprehension questions are good measures 

to atta in  the meani ng of a sentence and provi de the basis for compre­

hension of a written passage . He emphasi zed the use of "who ,  what , 

when , and where" types of questi ons . 
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Thomas and Robinson ( 1972 ) suggested that l i miting i nstruction to 

the use of context cl ues coul d l eave the students confused when the 

surroundi ng context was not understood by the reader. Though a l l  

readers use context , context cl ues must b e  reinforced for the young 

reader to use them effectively,  according to Dul i n  ( 1970 ) .  Di rect i n­

struction i n  the use of context cl ues such as the use of synonyms , 

associ ation within a sentence , and comparisons coul d hel p young readers 

become more profi cient i n  reading.  Dul i n  further stated that the tech­

ni que of using  context cl ues shoul d be approached by a teacher on a 

very simple  l evel with a gradual increase i n  di ffi culty .  

Barrett and Graves ( 1981 )  c ited the importance o f  a functional 

vocabul ary to read ing comprehension for students i n  content c l asses . 

One i nstructi onal technique to bui l d  vocabulary was to categorize in­

formati on i nto simi l ar groups , i . e . , steak ,  ham , and hamburger are a l l 

meats . Thei r contention was that categorized concepts are easi er for 

students to remember than concepts taught i ndependently . 

Smith ( 1963) cited studies by Phi pps and French and reported that 

both i nvestigations concl uded that superior results occurred when the 

students received i nstruction i n  content area devel opment. Smith 

stated : " From these and simi l ar i nvesti gations , we are j usti fi ed in 

conc l uding that fami l i arizing chi l dren with speci a l i zed vocabul ary is 

an important aspect of reading  devel opment in content areas" ( p .  311 ) . 

Smith and McWi l l i ams ( 1981 ) reported that an important aspect of 

reading comprehension was the i ncl usi on of readi ng material rel ative 

to the students' personal experi ences . Wittrock ,  Marks , and Doctorow 
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( 1975 ) i nferred that fami l i ar context coul d l ead to students experi enc­

i ng greater retenti on of new concepts and new vocabul ary .  Probl ems i n  

readi ng can devel op i f  students are forced to continual ly  read outs i de 

thei r area of knowl edge . By emphasizing the students' background i n  

the sel ecti on of reading materi al s ,  teachers cou l d  find s tudents ' read­

i ng comprehens i on devel opment a l ess troubl esome tas k .  

A suggestion by Cunningham ( 1975) emphasi zed the devel opment of 

i nferential  s ki l l s  through the i ncreased use of l i sten ing s ki l l s .  One 

technique reported i ncl udes havi ng the teacher read a passage after 

exp la ini ng i ts purpose to the students . The students woul d then be 

required to cite events from the story oral l y .  The cl ass wou l d  be 

gi ven a new story segment with fi ve possib le  outcomes to read s i l ently. 

The teacher and students wou l d  then compare the s imi l arit ies between 

the actual reading sel ecti on outcomes and the outcomes from the oral 

exercise . 

A method of making compari sons ci ted by Pearson and Johnson ( 1978) 

i ncl udes the use of anal ogi es . Thei r contention was that anal ogies 

are "l ogi cal and l i ngui sti c organizers and deserve i nc l usion i n  a 

comprehensi on curri cul um at the earl iest point" (p .  66 ) .  They a l so 

stated that anal ogies are rel ated to the concept of associ ating or 

compari ng concepts . Hayes and Ti erney ( 1982 ) ,  i n  a study of h igh 

school students , supported the use of ana l ogi es as a reading compre­

hension strategy. 

The cl oze procedure works on the Gesta l t  pri nc ipl e of c l osure .  I n  

the cl oze procedure , words are del eted from a written passage and stu-
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dents fi l l  i n  the missing bl anks by using cl ues avai l abl e from the re­

mai ning  text . Kurth ( 1980) stated that sentence structure general ly  

provi des context cl ues for the reader to fi l l  i n  missing terms or  words 

i n  the cl oze procedure . Syntacti c ,  semanti c ,  and graph i c  ski l ls of 

the student coul d a lso be enhanced when usi ng this procedure . 

Bortni ck  and Lopardo ( 1973) inferred that a major i nstructional 

advantage of usi ng the cl oze procedure is that the prepared material 

draws on the l anguage i tsel f because the student is constantly exposed 

to the experience of handl i ng the context as wel l as the structural 

aspects of the l anguage . They suggested that the cl oze be used as a 

teacher-di rected activity rel ated to contextual cl ue usage , word ana­

lysis ,  vocabul ary development , or devel opment of knowl edge of the struc­

ture of the l anguage . 

Ammon ( 1975) descri bed strategies for the cl oze technique . He 

suggested that teachers coul d vary patterns of del eted words to assist 

chi l dren in improvi ng thei r abi l it ies in usi ng semantic  and syntacti c 

features of the written l anguage . A teacher cou l d  del ete every fi fth 

word i n  a passage , or coul d select speci fi c  concepts to del ete , depen­

dent on the students' needs . 

Herber ( 1978) suggested that students experi enci ng di ffi cul ty at 

the l i teral l evel of reading comprehension coul d benefi t from increased 

emphasis on vocabul ary development.  Students coul d be more adequately 

prepared to understand what the author is saying i n  a wri tten passage . 

He c i ted  the val i di ty of predicting outcomes , and determi ni ng author's 

i ntent as necessary ski l ls i n  a i di n g  students' deVel opment of i nterpre­

t ive comprehensi on ski l l s .  Herber a lso stated that students who were 
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abl e to rel ate the i r  own experiences to a reading sel ecti on coul d suc­

cessful ly comprehend a reading sel ecti on at the appl i ed l evel of reading 

comprehensi on . 

Mi l l er ( 1975) contended that appl i ed or critical reading compre­

hension consists of eva l uating and judging the accuracy of what is read .  

His suggestions for enhancing reader comprehension at the appl i ed l evel 

of comprehensi on incl ude cl assifying the use of propaganda devi ces , us­

ing propaganda devi ces by students to develop  thei r own advertisements , 

i dentifyi ng author bi ases , and uti l i zing  several sources or vi ewpoints 

dea l i ng with the same subject to provide the reader with varying opin­

i ons . 

A revi ew of the l iterature rel ated to reading comprehension reveal ed 

that certai n  studies and arti c les have i dent i fi ed probl ems in reading 

comprehension and various techniques to improve comprehension of the 

written l anguage.  The focus of thi s paper was to present a series of 

twenty-eight reading comprehension l essons , using the i nformation pre­

sented i n  this chapter,  to ai d ni nth grade students i n  a Standard Fi rst 

Ai d and Personal Safety course. This seri es of l essons cou l d  enhance 

students ' understand ing of the text , thereby bui l ding a greater know­

l edge base whi ch coul d fac i l itate reading the text with more depth and 

profi ciency .  



Chapter 3 

The need for thi s  project became apparent when students' i nabi l ity 

to use or understand the first aid  text effectively was noted .  It 

was observed that students l acked the s ki l l s  to comprehend the text . 

Specific comprehens i on activities needed to be devel oped to ass i st 

students i n  using and understanding the fi rst ai d text . 

Procedures of the Study 

The fi rst step was to examine the text for di ffi cult vocabul ary 

and concept areas . The text was exami ned to speci fy units of study 

and vocabulary whi ch students coul d have diffi culty understandi ng .  

The second step , readi ng and review of l iterature regardi ng 

reading comprehens ion defi niti ons , probl ems , and teachi ng strategi es 

related to content area cl asses , was comp l eted .  

The thi rd step was to revi ew the fi rst ai d curri cul um outl i ne 

and the Student Learning  Objectives for the Central Kitsap School 

Di strict in the area of readi ng to determine whi ch objecti ves woul d 

apply to the reading of the first a i d  text . ( See Appendix A and B . ) 

Speci fic fi rst a i d  objectives have not been devel oped . 

A Fry Readab i l i ty formul a  was app l i ed to the Ameri can Red Cross 

Standard Fi rst Ai d and Personal Safety ( 1977) text to determi ne the 

readabi l ity l evel of the text for a n inth grade first a i d  course . The 

res ults of the Fry Readabi l i ty appl i cation to the text are found i n  

16 
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Chapter four. 

The text was di vi ded i nto four i nterrel ated units of study to 

fac i l itate an understandi ng by students of the s imi l arities i n  the 

concepts bei ng taught i n  the fi rst ai d course . The four units were : 

1 .  Cardiopul monary rel ated disorders found i n  Chapters 4 ,  5 ,  6 ,  

and 12 of the text; 

2 .  Wounds , broken bones and jo int i nj uries , and bl eeding emergen­

c i es , found i n  Chapters 2, 3, and 14 of the text ; 

3 .  Sudden emergencies and i l l nesses , l ocated i n  Chapters 7 ,  8, 

g ,  10,  and 11 of the text ; and 

4 .  Emergency rescue and bandagi ng , from Chapters 13  and 15 . 

Chapter one of the text whi ch i ncl udes the defi niti on , purpose , and 

reasons for fi rst a id  was del eted from the project and wi l l  be pre­

sented as an oral overview to the students . 

A series of 28 readi ng  comprehensi on l essons was devel oped to 

enhance students ' understanding of the fi rst a i d  text . The areas of 

l itera l , i nterpretive , and appl i ed reading comprehensi on were sel ected 

for emphasi s in the devel opment of the project . Seven teacher-desi gned 

readi ng comprehension l essons were devel oped as student worksheets for 

each unit of study .  

Three student worksheets for each unit of study were developed at 

the l i teral l evel of readi ng comprehens i on for a total of twel ve work­

sheets . Concepts presented i n  these exercises i ncl ude vocabul ary en­

richment , findi ng detai l  through the i denti fi cation of key concepts 

rel ated to the text reading , and sequencing  of fi rst a id  procedures . 
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Two student worksheets for each uni t of study were developed at 

the i nterpreti ve l evel of readi ng comprehension  for a total of ei ght 

worksheets . These l essons i ncl ude the concepts of mak i ng compari sons 

through the use of anal ogi es , and determi ning autho r ' s  meaning of the 

written materi al through paraphrasi ng exercises . 

Two student worksheets for each uni t of s tudy were devel oped at 

the appl i ed l evel of readi ng comprehens ion for a total of e ight work­

sheets . Each l esson was designed to deve l op probl em solving s ki l l s  i n  

the appl i cati on o f  fi rst a i d  procedures . 



Chapter 4 

Strategi es i n  Readi ng Comprehensi on to Enhance 

the Readi ng of a N inth Grade 

Standard Fi rst Ai d and Personal Safety Text 

A series of 28 reading comprehension strategies was developed to 

assist students i n  using and understandi ng the fi rst a i d  textbook i n  a 

ni nth grade Standard Fi rst Ai d and Personal Safety c lass . The strategies 

incl uded l essons at the l iteral , i nterpretive , and appl ied l evels of 

reading comprehension and were devel oped to further faci l itate students ' 

reading the text with more depth and profi ciency . 
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Fry Readabi l i ty :  Passage 1 ,  p .  14 , Standard Fi rst Ai d and Personal 

Safety , The American Red Cross , 1977 . 
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Sometimes prompt action is needed to save a l i fe .  At other times 

there is no need for haste , and efforts wi l l  be di rected toward pre­

venti ng further i njury ,  obtaining assistance , and reassuri ng the vi ctim ,  

who may be emoti onal ly  upset and apprehensi ve ,  as wel l  as i n  pai n .  

Fi rst a i d  begi ns with acti on ,  which i n  itsel f has a calming effect . 

I f  there are mul tiple  i njuri es or i f  several persons are hurt ,  pri ori ­

ties must be set . Enl ist the hel p of bystanders to make tel ephone 

cal l s ,  to di rect traffi c ,  to keep others at a di stance i f  necessary ,  

to posi tion safety fl ares i n  case of hi ghway . . .  

Sentences : 5 

Syl l ables :  160 
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Fry Readabi l ity: Passage 2 ,  p .  127 , Standard Fi rst Aid and Personal 

Safety, The Ameri can Red Cross , 1977 . 

Almost any drug can be misused or abused . Some drugs are commonly 

abused , constituting personal and publ i c  health problems ,  with social , 

economi c ,  and l egal impl i cati ons . 

In cases of  drug abuse emergency , it is important that the si gns 

and symptoms of the abuse are i denti fi ed by the person provi ding the 

i mmediate assistance . The type and amount of substance used and the 

time it was taken shoul d be determi ned ,  i f  possi bl e .  When the drugs 

have been taken by mouth and i f  the i ndivi dual is  seen at the time of 

oral i ngesti on or withi n a few mi nutes afterward , an effort to empty 

the . . •  

Sentences: 5 

Syl l abl es: 162 
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Fry Readabi l i ty: Passage 3, p .  21g, Standard Fi rst Ai d and Personal 

Safety, The Ameri can Red Cross, 197 7 .  

The death and bodi ly destructi on caused each year i n  the Uni ted 

States by motor vehi c l e  acci dents presents what shou l d  be an i ntol er­

abl e  situati on for a c ivi l i zed soci ety .  Almost hal f of al l acci dental 

deaths resu lt  from acci dents that i nvol ve a motor vehi c l e .  

Essenti a l ly, the problem i s  one of peopl e, and i ts sol ution i s  

the respons i bi l i ty of peopl e .  A Red Cross course i n  fi rst a i d, wi th 

emphas is  on acci dent preventi on, wi l l  stimu l ate your thinking and 

shou l d  motivate you toward constructive acti on for greater hi ghway safe­

ty and acci dent prevention . What fol l ows i s  i ntended to provi de a 

bas i s  for discussion of the overa l l  hi ghway acci dent problem. 

Sentences: 5 

Syl l abl es: 182 
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Fry Readabi l i ty Estimate 

SENTENCES SYLLABLES 

1st Hundred Words 5 160 

2nd Hundred Words 5 162 

3rd Hundred Words 5 182 

Average 5 168 

Estimated Readabi l i ty: Col l ege Level 
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pp. 32 , 39 , 46, 53 

Li teral Comprehension: Vocabul ary Devel opment.  

Objecti ve: Students wi l l  compl ete vocabulary terms wi th initia l  

sound gi ven . 

Materia l s: fi rst ai d text 

worksheet 

penci l 

Strategy: Students wi l l  be gi ven the vocabulary worksheet for the 

appropriate area of study ,  i . e . , Wounds , Broken Bones , and 

Joint Inj uri es ,  for Chapters 2 ,  3 ,  or 14 of the text . 

Us ing the text , the students wi l l  i dentify each numbered 

examp le  from definiti ons at the bottom of each worksheet 

and match i ng them wi th i nformati on from the text . 
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pp . 33,  40 , 47 , 54 

Li teral Comprehensi on: Fi nding Detai l .  

Objecti ve: Students wi l l  practi ce fi nding deta i l  by compl eti ng the 

worksheet rel ated to thei r readi ng .  

Materi a l s: fi rst a i d  text 

worksheet 

penc i l  

Strategy: As students read the assi gned textbook pages, they wi l l  

compl ete the worksheet wi th the requi red i nformati on . 



L iteral Comprehension :  Sequenci ng .  

2 7  

pp . 34 , 4 1 ,  48 , 55 

Objecti ve : Students wi l l  practi ce the ski l l  of sequencing .  

Material s :  fi rst a id  text 

worksheet 

penci l 

Strategy: The students wi l l  be referred to speci fi c sections of the 

textboo k .  After readi ng the section , they wi l l  compl ete 

the sequencing worksheet . At the concl usion of the exer­

c ise , compari sons wi th  other students i n  the cl ass may be 

made . 
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pp . 35 , 42 , 49 , 56 

Interpreti ve Comprehens ion : Determi ni ng Author ' s  Meaning .  

Objecti ve : The students will determi ne author ' s  meaning . 

Materi als :  fi rst a id  text 

worksheet 

pencil 

Strategy : To begin  the lesson, students will revi ew paraphrasing 

and i ts purpose .  The i mportance of reading  for meani ng will 

be di scussed. 

Students will be assi gned speci fi c  secti ons of the text 

for reading .  At  the conclus i on of thei r reading, they 

will i denti fy statements which are closely related to the 

readi n g  secti on . 



29 

pp. 36 , 43 , 50, 57 

Interpreti ve Comprehension: Compari sons . 

Objecti ve: Students wi l l  practice making compari sons through the use 

of anal ogi es . 

Materi al s: first a id  text 

worksheet 

penci l 

Strategy: Students wi l l  revi ew anal ogi es and their purpose at the 

beg inn ing of the l esson . The importance of making com­

pari sons wi l l  be i ncl uded . 

The students wi l l  compl ete the worksheet on maki ng compari ­

sons . They may refer to the text as needed . At the concl u­

sion of the exerc ise ,  students may di scuss thei r answers 

and provi de reasons for thei r choi ces . 



Appl i ed Comprehens ion :  Prob lem Sol ving . 
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pp . 37 , 44 , 5 1 ,  58 

Objecti ve : The students wi l l  demonstrate thei r fi rst ai d background 

i n  probl em solving  si tuati ons . 

Materi al s :  worksheet 

penci l 

Strategy : Students wi l l  be remi nded to analyze the compl ete si tuati on 

before proceedi ng wi th thei r sol uti on to the probl em.  

They may di scuss thei r speci f ic  problem si tuati ons wi th 

other students and make a presentation to the cl ass . 



Appl i ed Comprehens ion :  Ski l l s  Appl i cati on . 
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pp . 38, 45, 52 , 59 

Objective : The students wi l l  apply fi rst a id  sk i l l s  to the worksheet 

probl ems . 

Materi al s :  worksheet and necessary materi a l s  to compl ete each task 

penci l 

Strategy : The students wi l l  be remi nded to analyze the compl ete s i tu­

ati on before proceedi ng with the i r  appl i cati on of fi rst 

a i d  princi pl es .  

They may di scuss thei r proposed fi rst a i d  wi th other students 

and make a presentati on . 
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Cardi opulmonary Rel ated Di sorders . 

Di rections: Li sted bel ow are definitions of terms used in th i s  secti on 

of study .  Al so  i ncl uded are spaces for the terms to be wri tten . Pl ease 

note that the fi rst l etter of each new vocabul ary term is provided for 

you . Fi l l  in  the remai nder of the bl anks wi th the correct l etters to 

form a word . 

1 .  R - - - - - - - - - -

2 .  0 - - - - - - - - - -

3 .  A - - - - - - -

4 .  R - - - - - - -

5. c - - - - - - - - - -

Defi ni ti ons: 

1 .  the act of breathing .  

2 .  a b l ockage. 

3 .  s uffocation , choking. 

4.  to control . 

6 .  B -

7 .  E -

8 .  E -

9 .  c -

10. D -

5. bl ood or ai r passing through the body systems . 

6 .  the exchange of a i r  in the respi ratory system . 

7 .  h i ghest in  degree . 

- - -

- - -

- - -

- - -

- - -

8 .  a situation requi ring the utmost care and attenti on .  

9 .  of or pertaini ng to the heart . 

10. l acking i n  natural col or.  

- - - -

- -

- - - -

- - -

- - - - - - - -
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Cardi opul monary Related Disorders . 

Di recti ons : Read chapters 4 and 5 of your text. As your rea d ,  provide 

the i nformati on necessary to compl ete each of the fol l owing statements . 

1 .  Arti fi cial respiration may be defined as: 

2 .  Arti fi cial  respirati on shoul d be admi ni stered when: 

3 .  The normal rate of breath ing for an adul t i s :  

4 .  The normal rate of breathing for a chi l d  i s :  

5 .  The l etters CPR refer to : 

6 .  The ratio  of compressions to breaths i n  perfomi ng 
i s :  

one person CPR 

7 .  The ratio of compressi ons to breaths in performing two person CPR 
i s: 

8 .  The s i gns and symptoms of suspe�ted shock are :  

9 .  The fi rst a i d  objectives i n  treating suspected shock are : 
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Cardiopu lmonary Related Di sorders . 

Di rections : Li sted bel ow are the steps i n  administeri ng fi rst  a id  for 

suspected cardiopul monary disorders . They are not i n  correct order. 

Number the steps i n  thei r order of occurrence . ( Refer to Chapter 5.) 

Watch the chest to see if i t  fal l s .  

Repeat the bl owing cycl e .  

Cl ear the airway . 

Watch the chest to see if i t  ri ses . 

B l ow in the victim's mouth . 

Ti l t  the head back .  

Stop blowing when the chest rises . 

� Open your own mouth wi dely to cover the victim's . 

Pinch the nostri l s  shut.  

Repeat. 
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Cardiopul monary Rel ated Disorders . 

Di rections: Read the sel ected pages for each of the fol l owi ng exer­

ci ses . After readi ng the passage , pl ace an! by each phrase whi ch best 

i ndi cates what the author was saying .  

1 .  Read p .  66-71, Respi ratory Emergencies and Artifi cia l  Respi ration .  

_Li fe i s  supported only by a ir  which conta ins an ampl e s upply of oxygen . 
_ Peopl e breathe the same amount each time . 

Mouth-to-mouth resusci tati on i s  the best of the arti fi cia l  breathing -
procedures . 

_Manual respi rati on i s  recommended to those who are queasy about ad­
mi ni stering mouth-to-mouth resusci tati on . 
Chi l dren and adu l ts breathe at the same rate . 

2 .  Read p .  9 1-94, Swa l l owed Objects and Choking . 

A person i s  usual ly abl e to cough out any objects caught i n  the -
throat . 
C h i l dren are more l i kely to choke on forei gn objects than are a­
dul ts . 

� A person is rarely capabl e of choking on food s ubstances . 
Careful l y  chewing food does not always prevent a person from choki ng.  � The best techni que for expel l i ng foreign objects is  to al l ow the -
vi ctim  to cough them out h imself/hersel f. 

Di rections: Sel ect the phrase for the readings that best descri bes the 

i nformation presented i n  the sel ecti ons . P l ace an ! by your choice . 

You and artifi cial  respiration .  

Techni ques for maintaini ng an  open airway . 

�The hows and whys of the breathi ng process . 

�Choking on food and how to stop i t .  
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Cardiopul monary Rel ated Disorders . 

Di recti ons: Listed bel ow are word pai rs whi ch are rel ated i n  some way. 

The fi rst word pai r  i s  compl eted and i s  rel ated to the second word pair. 

Fi l l  i n  the missing  word to complete the compari sons . An exampl e  is 

gi ven for you. 

Exampl e: Dog: bark - Cat:meow The statement shou l d  read: A s!Q.g_ i s  to 

bark as a cat i s  to meow. 

1 .  Weak: pul se - shal l ow :  __ _ 

2 .  72:heart rate - : breathing  rate ---

3. Ai rway: breath i ng - vei ns: ----

4.  I nhale: expand - exha l e :  ----

5. Drowni ng:water - : e 1 ectri c i ty 

6. Ingest : eat - i nhale: 

7 .  Coronary: chest - : head 

8. Convu l s i on: unconscious - epi l epsy: 

9.  Obstructi on: bl ockage - : col l ecti on 

10 .  Depl ete: deny - : remove 

Di rections: Answer the fol l owing questi ons . 

1 .  What are some s imi l ari ti es in  the· breathing and c ircu lation pro­

cesses? 

2 .  How are the procedures for one person and two person CPR a l i ke? 
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Cardi opu lmonary Rel ated D isorders . 

Di rections: In each of the fol l owi ng si tuati ons , imagine that you are 

the fi rst person to arri ve at the scene . Descri be i n  deta i l  the fi rst 

a i d  procedures you wou l d  perform i n  each i nstance . I ncl ude an explana­

ti on for the order you choose to perform these fi rst a id  procedures . 

Be speci fi c .  

1 .  Jimmy was splashing happi ly  i n  h i s  shal l ow backyard pool when the 
phone rang .  You went i ns i de to answer i t .  I n  those few unguarded 
minutes , J immy fel l  face down i n  the water . When you return , J i mmy 
i s  bl ue and unconsci ous . 

2 .  An el derly man stands up from a park bench . He suddenly cl utches 
h i s  chest and begi ns gaspi ng for a i r .  He col l apses o n  the bench . 

3 .  Two l i ttl e boys are havi ng a contest to see who can stuff the most 
food i n  thei r mouth s .  One boy begi ns grabbi ng h i s  throat and maki ng 
faces at the other.  He begi ns fl a i l i ng  his arms and i s  starting to 
turn bl ue i n  the face . 



Cardi opulmonary Rel ated Di sorders . 

Di rections : Sel ect two of the fol l owi ng practical tests . Be s ure 

that your i nstructor i s  avai l ab le  to moni tor your demonstration of 

s ki l l s  i n  compl eti ng your two choi ces . 
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1 .  Us ing  the Resusci -Anni e ,  demonstrate the proper techni que for ad­

mi ni steri ng mouth-to-mouth resusci tati on . 

2 .  Using the Resusci -Anni e and a partner ,  demonstrate the correct 

procedure for admi nisteri ng two person Cardi opulmonary Resusci tati on 

( CPR ) . 

3 .  Wi th a partner , demonstrate the correct procedure for treating 

shock in the case of general i njuri es ;  a head wound; chest pai n; 

breathing diffi cu lt ies . 

4 .  Using the Resusci -Ann i e ,  demonstrate the correct procedure for 

admi ni steri ng one person Cardiopulmonary Resusci tati on ( CPR) . 
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Name ·������������ 

Wounds , Broken Bones, and Joint I nj uri es . 

Di recti ons : Listed bel ow are defi n i ti ons of terms used i n  thi s secti on 

of study .  Al so i ncl uded are spaces for the terms to be wri tten . Pl ease 

note that the fi rst l etter of each new vocabul ary term i s  provided for 

you . Fi11 i n  the remai nder of the blanks with the correct l etters to 

form a word . 

1. E � � � � � � � 

2 .  c � � � � � � � � � � � 

3. I � � � � � � � � 

4 .  I � � � � � � � � 

5. c � � � � � � � � 

Defi ni ti ons : 

1. outs i de .  

2. getting di rty or soi led .  

6 .  A � � � � � � 

7. A � � � � � � 

8 .  T � � � � � � 

9 .  A � � � � � � 

10.  p � � � � � � 

3. condi ti on caused by germs or bacteri a entering a wound .  

4 .  needi ng attenti on now o r  ri ght away . 

5. awake and ful ly aware . 

6. next to, adjoining .  

7. to  soak up .  

8 .  bandage used to  control l i fe-threateni ng b l eedi n g .  

9 .  stroke . 

10. i nabi l i ty to move certa i n  body parts . 

� 

� � � 

� 

� � 
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Wounds, Broken Bones , and Joint Inj uries . 

Directions: Read chapters 2, 3, and 14 of your text . As you read ,  

provide the infonnation necessary to  complete the fol l owing statements . 

1. The five (5) types of wounds are: 

2 .  The first aid procedure for treating and control l ing severe bl eed­
ing is: 

3 .  Wound contamination may be prevented by: 

4. Four (4) symptoms of suspected head injury are: 

5. The first aid objectives in treating suspected head inj uries are: 

6. Two (2 )  common types of fractures are: 

7. Signs and symptoms of s uspected fracture woul d incl ude: 

8 .  The major difference between a sprain and strain is: 

9. The first aid objectives in treating suspected bone or joint injuries 
are :  



Wounds, Broken Bones, and Joint I nj uri es . 

Di rection s :  Listed bel ow are procedures for deal ing wi th bone and 
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jo int i nj uries and wounds . The fi rst a i d  is correct but i t  i s  not l i s­

ted in the correct order. Number the steps in thei r order of occurrence . 

( Refer to Chapters 2 and 14. ) 

Bone and Joint I nj uries 

� El evate i njured area . 

Cal l for an ambul ance . 

� Protect against further i nj ury by immobi l i zing  i nj ured part . 

Apply spl i nts i f  poss i b l e .  

�Maintain a n  open ai rway . 

Treat for shock . 

Prevent movement of i nj ured parts . 

Wounds 

Seek medi cal attenti on . 

Prevent contami nation by applying steri l e  dress i ng .  

Treat for shoc k .  

� Stop and control al l bl eedi ng .  

Reassure victim. 
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Wound s ,  Broken Bones , and Joint I njuri es . 

Di recti ons : Read the sel ected pages for each of the fol l owing exerci ses . 

After reading the passage , answer the questi ons l i sted bel ow whi ch best 

i ndi cate what the author was sayi ng . 

1 .  Read p .  37-44, Wounds . 

What was meant by the statement i n  the text which referred to the 

i mpossible  task of preventing acci dents which produce wounds? 

How coul d wound producing acci dents occur i n  the home even i f  we 

were careful ?  

2 .  Read p .  219-221, Broken Bones and Joint I njuries . 

The author stated that the amount of death and destruction due to 

auto acci dents each year shoul d be an i ntol erabl e s ituati on for a c ivi­

l i zed society .  What does this statement mean? 

Does being capabl e of antici pati on and recognition of accident 

s i tuati ons always prevent acci dents? Expl a in  your answers . 

How does a driver ' s  attitude affect judgment towards acci dent pre­

vention? 
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Wounds, Broken Bones , and Joint Inj uries . 

Di rections: Li sted bel ow are word pai rs which are rel ated in some way. 

The fi rst  word pai r  i s  compl eted and i s  rel ated to the second word pai r .  

Fi l l  i n  the missing word to compl ete the compari sons . An exampl e  i s  

gi ven for you .  

Example: Dog: bark - Cat: meow The statement reads: A s!.£g_ i s  to bark 

as a cat i s  to meow. 

1 .  Sprain:joint - strain: ----

2 .  Cramp: musc l e  - :workout 

3 .  I nj u ry: acci dent - : careful 

4. Spl i nt: immob i l i ze - rai se: ----

5. Wound :bl eeding - fracture: ----

6. I nfection: redness - contami nati on: ----

7 .  Di rect pressure: b l eeding - : swel l i ng -----

8 .  C ut: l acerat i on - : abras i on ----

9 .  Brui se: cl osed - i nc is ion: ----

10 . Tourniquet:bandage - spl i nt: ___ _ 

Di rections: Answer the fol l owing questions . 

1 .  How i s  f irs t  a id  for spra ins s imi l ar to f i rst  a id  for fractures? 

2 .  How are first  a i d  procedures a l i ke for al l types of wounds? 

3 .  How are the spl i nting and the immobi l izing of an i njured part al i ke? 

4. How are stroke and the body's ci rcul ati on rel ated? 
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Wounds, Broken Bones, and Joint I njuri es . 

D irections: In each of the fol l owing s ituati ons , imagi ne that you are 

the fi rst person to arri ve at the scene . Describe i n  deta i l  the fi rst 

a i d  procedures you woul d perform i n  each i nstance . Incl ude an expl ana­

tion for the order you choose to perform these fi rst a id  procedures . Be 

specifi c .  

1 .  Littl e Jenny l i kes to expl ore new places , and the steep back  stai rs 
present an exciting chal l enge . After a few uncerta i n  steps , she l oses 
her bal ance and tumbl es down the sta irs . You fi nd her unconsci ous with 
her l i ttl e body twi sted i n  a pecul iar  way . 

2 .  The bal l game was about to start . Greg grabbed h i s  bat and darted 
out the sl i ding  door - but i t  was not open . When it  s hattered , he 
suffered severe l acerations of the head ,  l egs , and arms . One fi nger 
was hangi ng by strands of ski n .  

3 .  Ral ph was cl imbing the b ig  oak tree i n  your backyard . As he reached 
for a branch ,  he l os t  h i s  bal ance and began fal l i n g .  On the way down , 
he struck his  head on the dog house , l acerating h i s  forehead, and l anded 
on his  back wi th both l egs turned i nward . 
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Wound,  Broken Bones , and Joint Injuri es . 

Di rections: Tour the school buil ding and outs i de campus area . Note 

anything whi ch you feel may be a safety hazard , i . e . , jagged door frames , 

broken gl ass , uncut brus h ,  etc . Make a l i st of your observations and 

prepare a report to the school admini stration and the student counci l  

ci ting your findings . You shoul d a lso  prepare a l i st  of reasons why 

your observations coul d be cons i dered hazards and suggested measures 

to correct them . 



, 
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Sudden Emergenci es and I l l ness . 

Di recti ons : Listed bel ow are defi niti ons of terms used i n  this section 

of  study .  Al so i ncl uded are spaces for the terms to be wri tten . Pl ease 

note that the fi rst l etter of each new vocabul ary term is provided for 

you . Fi l l  i n  the rema inder of the bl anks with the correct l etters to 

form a word.  

1 .  I 6. 
- - - - - - - - -

2 .  N 7 .  
- - - - - - - - -

3 .  I 8 .  
- - - - -

4 .  D 9 .  
- - - - - - - - -

5 .  I 10 .  
- - - - - - - - - - -

Defi n i ti ons : 

1 .  taking i nto the l ungs through breath ing .  

2 .  to make neutral or equal . 

3 .  to cause o r  create . 

4 .  rel i ance on a substance . 

5. the state of drunkenness .  

6 .  rank by groups . 

7 .  to cause pai n ,  to aggravate . 

8 .  redness associated with i nfecti on . 

9. destroyed or broken down . 

10 .  ti red , worn out. 

c 
- - - - - - - - - - - -

I 
- - - - - - -

I 
- - - - - - - - - - -

D 
- - - - - - - - - -

E 
- - - - - - - - -

-
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Sudden Emergencies and I l l nesses . 

Di rections: Read the chapters which refer to burns , col d  exposure , and 

heat rel ated di sorders ( Chapters g, 10, and 11, p .  144-169) . As you 

read ,  provide the i nformation necessary to compl ete the fol l owing state­

ments . 

1 .  The symptoms of  fi rst degree burns are: 

2 .  The symptoms of second degree burns are: 

3 .  The symptoms of third degree burns are: 

4. The general first a i d  i n  treating burns i s: 

5. The major di fferences between frostbi te and col d  exposure are: 

6 .  The objecti ves i n  treating frostbi te and col d exposure are: 

7 .  The symptoms of heat exhaustion are: 

8 .  The symptoms o f  heat stroke are: 

9. The objecti ves in treating  heat stroke and heat exhaustion are: 

10. Heat cramps are caused by: 

1 1 .  The treatment for heat cramps i s: 



48 

Sudden Emergenci es and I l l nesses . 

Di rections: L isted bel ow are procedures for admi nisteri ng fi rst a i d  

t o  vi ctims o f  drug overdose and poi soni n g .  The first a id  procedure i s  

correct but they do not appear i n  correct order.  Number the steps i n  

order of their  occurrence . ( Refer to Chapters 7 and 8.) 

Drug Overdose 

Obtain  medical hel p .  

� Gi ve arti fi cial  respi rati on i f  needed . 

Ma inta in  an open a i rway . 

Keep the victim warm. 

Avo i d  rough treatment of the vi cti m.  

Arouse the victim if  necessary and keep him/her awake .  

Poi soning  

Try to  i dentify what has been taken . 

�·� Observe any symptoms the vi ctim may be displ aying . 

· � Di l ute the poi son . 

Get medi cal hel p. 

Neutra l ize the poi son . 

·�· � Induce vomi tti ng .  

Save the l abel of  the swal l owed substance , or  a sampl e of  the vomi t .  

Maintain an open a i rway. 
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Sudden Emergenci es and I l l nesses . 

Di rections: After reading the suggested sel ecti ons , explain how each 

of the fol l owing statements refl ects the author's meaning i n  the reading 

passage . 

1 .  Read p .  95-10 1 ,  Poisoning . 

Expl ain th i s  statement . Chi l dren are more l i kely to be vi ctims of 
acci dental poi soning  than any other age group .  

2 .  Read p .  126- 128 , Drugs and Their  Abus e .  

Expl ain this statement . Al l drug substances have the capabi l i ty 
of becoming abused by unsuspecting human beings . 

3. Read p .  144-148 , B urns . 

Ex�l ain  thi s  statement . Al l burns shou l d  be cared for by a medical 
authori ty . 

4 .  Read p .  160-165 , Frostbite and Col d Exposure . 

Expla in  th i s  statement . The dangers of frostbite and col d exposure 
woul d indi cate an urgent need for di rect medi cal attention . 

5 .  Read p .  166-169 , Heat Stroke , Heat Cramps , and Heat Exhausti on . 

Expl ain this statement . I t  i s  vital ly  important that the potential  
fi rst a ider know the difference between heat stroke and heat exhausti on . 
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Sudden Emergencies and I l l nesses . 

Di recti ons : L i sted bel ow are word pai rs which  are rel ated i n  some way . 

The fi rst word pair  i s  compl eted and i s  rel ated to the second word pa i r .  

Fi l l  i n  the mi ssing  word to compl ete the compari sons . An exampl e i s  

gi ven for you . 

Exampl e :  Dog : bark - Cat : meow The statement reads : A QQ£. i s  to bark 

as a cat is to meow . 

1 .  Col d : frostbite - heat : ----

2 .  Exhaustion : fati gue - cramp : ----

3 .  Respi rati on : breathing - cyanos i s :  ----

4 .  Di l ute : vomit - poi son : ----

5 .  Neutral i ze :weaken - nausea : ----

6 .  Frostbite : crystal s - chemi cal : -----

7 .  Confuse : i mpai r  - thaw : -----

8 .  Prevent : avoi d - el iminate : ----

9 .  Rapi d : s trong - l arge : ----

10 . Si gns : symptoms - pai n :  ----

Di recti ons : Answer the fol l owi ng questions . 

1 .  What are the simi l arities between drug abuse and poi soning? 

2 .  What do first , second , and third degree burns share i n  corrrnon? 

3 .  How are frostbite and col d exposure a l i ke? 
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Sudden Emergencies and I l l nesses . 

Di recti ons : In each of the fol l owing situati ons , imagi ne that you are 

the fi rst person to arri ve at the scene . Describe i n  deta i l  the fi rst 

a i d  procedures you woul d perfonn i n  each i nstance . Incl ude an expl ana­

t ion for the order you choose to perfonn these first ai d procedures . 

Be specifi c .  

1 .  Baby Jane i s  s i tting i n  the mi ddl e of the bathroom fl oor crying . 
I n  her hand i s  an empty bottl e of baby aspiri n you had purchased j ust 
that day . Her mouth and hands are orange col ored . 

2 .  Granddad col l apses wh i l e  working i n  the backyard garden one summer 
day . When you reach h i m ,  you notice that he i s  very red and extremely 
hot to touch . 

3 .  Lucy i s  doi ng her paper route during a driving rai n  storm. When 
she final l y  arrives at home , she i s  shiveri ng , pal e ,  seems to be i n­
coherent , and compl a ins of t i ngl i ng i n  her fi ngers and toes . 



52 

Sudden Emergencies and I l l nesses . 

Di recti ons : Write a l etter to an el derly coupl e who l i ve i n  a hot 

cl imate area of the Uni ted States . Si nce you have heard that the up­

coming summer i s  supposed to be one of the hottest on record,  and you 

know that thi s  el derly coupl e i s  very active and l i ke to work hard on 

thei r l and ,  provi de them a personal pl an i n  your l etter on ways to 

avo i d  heat stroke and heat exhaustion.  Send them my best regards whi l e  

you are at i t .  
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Emergency Rescue and Bandagi ng .  

Di rections : Li sted bel ow are defi nitions of terms used in  th i s  section 

of study .  Al so i ncl uded are spaces for the terms to be wri tten . P l ease 

note that the first l etter of each new vocabul ary term is provided for 

you . Fi l l  i n  the remainder of the bl anks with �he correct l etters to 

form a word . 

1. I � � � � � � � � 

2 .  c 
� � � � � � � 

3 .  s � � � � � � � � 

4 .  A 
� � � � � � � 

5. c � � � � � 

Defin iti ons : 

1 .  to make up without preparati on . 

2 .  a bandage o r  dress i ng .  

3 .  to make cl ean . 

6 .  s � 

7 .  H � 

8 .  L � 

9 .  E � 

10. p � 

4 .  a substance whi ch sticks to other substances . 

� � � � 

� � � � 

� � � � 

� � � � 

� � � 

5 .  a type of bandage , used to hol d  gauze pads to wounds . 

6 .  the bone structure of the body . 

7.  that which  i s  consi dered dangerous . 

8 .  a type o f  stretcher. 

9 .  arms and l egs . 

10. lying fl at . 

� � 

� � � 
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Emergency Rescue and Bandaging .  

Directions : Read the chapter whi ch refers to rescue procedures (Chapter 

1 5 ,  p .  225-253 ) .  As you read ,  provide the i nformation necessary to 

compl ete the fol l owing statements . 

1 .  Emergency rescue i s : 

2 .  Five (5 )  factors whi ch shoul d be consi dered i n  moving an i nj ured 
person are : 

3 .  Two (2)  methods of one person transportation of an i nj ured person 
are :  

4 .  Two (2 )  methods of two person transportation of an i nj ured person 
are :  

5 .  Special care shoul d be taken i n  rescues i nvol ving el ectri city 
because :  

6. Ice rescues shou l d  be attempted only when : 

7 .  Three ( 3 )  ways a water rescue cou l d  be made are : 
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Emergency Rescue and Bandaging .  

Di rections: L isted bel ow are the general procedures for applyi ng 

bandages and for transferring i nj ured victims . The procedures l i sted 

are correct but they do not appear i n  the order of importance . Number 

the steps i n  order of thei r importance . ( Refer to Chapters 13 and 15 . )  

Bandaging 

Loosen bandages if c ircul ati on appears to be impai red . 

� Apply bandage rather snugly .  

Never apply a ti ght bandage around the neck of  a victim. 

Watch for swel l i n g ,  di scol orati o� , or col dness of extremi ties . 

Leave fi ngers or toes exposed to observe for discol orati on . 

Transfer of Injured Vi ctims 

Check for i nj uries . 

Control bl eedi ng . 

Avoi d s ubjecting the victim to unnecessary disturbance . 

Mai nta in  an open a irway . 

Arrange for transportati on .  

Immobi l i ze i nj ured parts pri or to movement of the victi m .  
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Emergency Rescue and Bandagi ng . 

Di recti ons : After reading the suggested sel ecti ons , expl a in  each of 

the fol l owing statements as you have determi ned the author wou l d  expl ain 

them. 

1. Read p .  225-253 , Emergency Rescue , and Short-Distance Transfer. 

In transporting an injured vi ctim, avoi d subjecti ng the vi ctim to 
any unnecessary di sturbances . 

When transporting,  i t  i s  i mportant to mai ntain an open ai rway at 
a l l times . 

When l i fting an i njured victim,  insure that a l l  parts of the body 
are protecte d .  

2 .  Read p .  177-194 , Dressi ngs and Bandagi ng .  

A wel l - i ntended fi rst a i der i s  actuai ly  a l i abi l i ty i f  he  does not 
have a wel l -stocked fi rst a i d  k it .  

Bandages serve several purposes , both to  the vi ctim and the fi rst 
a i der. 

It is absol utely necessary for a fi rst ai der to know a vari ety of 
bandaging techn iques . 



57 

Emergency Rescue and Bandaging . 

Di rections : L isted  bel ow are word pai rs which are rel ated i n  some way . 

The fi rst word pa i r  i s  compl eted and i s  rel ated to the second word pa i r .  

F i l l  i n  the mi ss ing word to compl ete the compari sons . An example  i s  

gi ven for you .  

Exampl e :  Dog : bark - Cat : meow The statement reads : A .£Q;J_ i s  to bark 

as a cat is to meow. 

1 .  L ift : carry - project : __ _ 

2 .  Prone : lying  - ____ : standing 

3 .  Cravat : bandage - bl anket:  -----

4 .  Bandage : cover - : s upport 

5 .  Sl i n g : arm - : knee 

6 .  Vi ctim : i njury - rescuer: 

7 .  Stretcher : l i tter - : dressing  

8 .  Transfer : carry - prevent :  

9 .  Res t : recovery - care : 

10.  Extend : reach - : ra ise  ----

Di rections : Answer the fol l owi ng questi ons . 

1 .  How are the fi rst a i d  objecti ves i n  bandaging and transportation of 
i njured vi ctims al i ke? 

2 .  Compare the four man carry to the five man carry technique . List 
the s imi l arities . 
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Emergency Rescue and Bandaging .  

Di recti ons :  In each of the fol l owing s ituati ons , imagi ne that you are 

the first person to arrive at the scene . Describe i n  detai l the first 

a id  procedures you wou l d  perform in each i nstance . Incl ude an expl ana­

tion for the order you choose to perform these fi rst a id  procedures . 

Be speci fi c .  

1 .  Larry fal l s  off the porch and beg ins complaining of back pa in  and 
l ack of feel ing i n  h i s  l egs .  You must move him s ince a tornado i s  on 
the way. 

2 .  Sal ly severely l acerates her arm whi l e  sl i cing a roast .  B lood i s  
spurting from her arm. What type of bandaging wou l d  you use? Expl ain 
your answer . 

3 .  A friend appears to be uni njured but i s  unabl e to wal k down the hi l l  
to the car. You and your other fri end must transport him  to the car. 
Which is l i kely the best method of transporti ng the vi ctim? Expl ain  
your answer. 
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Emergency Rescue and Bandaging.  

Directi ons : Sel ect three of the fol l owi ng practical tests . Be sure 

that your i nstructor i s  ava i l able  to monitor your demonstration of ski l l s  

i n  completing your three choi ces . 

1 .  With a partner , apply a standard s l i ng  to the ri ght arm. 

2 .  Us ing a partner , apply a fi gure eight bandage to the l eft knee . 

3 .  Apply a ful l -head cover bandage to your partner who has a wound 

over h i s  l eft eye . 

4 .  With your partner and a victim ,  demonstrate the proper procedures 

for the two man seat carry .  

5 .  Demonstrate the correct procedure for the fore and aft carry wi th 

a partner and vi ctim .  

6 .  Demonstrate how you woul d drag a person down a fl i ght of stairs i f  

he were l ocated i n  a burning bui l di ng .  You only need to demonstrate 

thi s s ki l l  to the degree of securi ng the i nitia l  hol d and body pos i tion 

of the victim.  



Chapter 5 

Summary , Concl usions , and Recommendati ons 

Summary 

Study of the research reveal ed that a need exi sts for i ncl uding 

the teach ing of reading comprehension ski l l s  in the content areas . 

Studies by i nvesti gators have i ndi cated that l i ttl e time i s  spent i n  

the devel opment of  reading comprehension ski l l s  above the l i teral l evel 

of comprehens i on .  Therefore , students must be i nstructed i n  the deve-

1 opment of hi gher l evel reading comprehension ski l l s .  

This project consi sted of a series of 28 reading comprehens i on 

strategies desi gned to accompany the Ameri can Red Cross Standard Fi rst 

Aid  and Personal Safety ( 1977) text . Acti vi ties were i ntended to meet 

objectives i n  the areas of l i teral comprehensi on wi th emphas is  on vo­

cabulary development , findi ng detai l ,  and sequencing ski l l s ;  i nterpre­

t i ve comprehens ion through the use of paraphrasing author meaning and 

making compari sons ; and appl i ed comprehens i on wi th emphasis  on the 

devel opment of probl em sol ving ski l l s  through the practical appl i cation 

of fi rst aid  procedures . 

The project was devel oped to assist students i n  the understanding 

and effecti ve use of the fi rst a id  textbook .  

60 
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Concl usi ons 

Several comprehension strategies were developed for use i n  the 

fi rst a i d  cl assroom. The success of the project was not measured si nce 

i ts impl ementati on i nto the fi rst a i d  curricul um wi l l  not occur unti l 

the 1982/83 school year .  Acti vi ties wi l l  then be eval uated and revi sed 

as necessary .  

It  was found that whi l e  the fi rst a i d  curri cul um i ncl uded a fai rly 

complete outl i ne in  terms of concept presentation , i t  di d not i ncl ude 

spec ifi c  acti vities to a i d  students i n  the understanding of the fi rst  

a i d  text . 

The resu lts of the Fry Readabi l i ty formul a  appl ied to the textbook 

i nd icated that the text was written at a col l ege age l evel and coul d 

present di ffi culty i n  comprehens i on for n inth  grade students . 

Recommendati ons 

At the comp letion of the project the fol l owing recommendati ons 

were made . 

The project shou l d  be impl emented and tested at the ninth grade 

l evel and shoul d be revised according to the resul ts . 

Additi onal acti vities shoul d be devel oped to broaden the scope of 

reading comprehension strategies in the fi rst a id  cl assroom. 

The fi rst ai d curri cul um outl i ne shou l d  be revi sed and Student 

Learn ing Objectives developed to i ncl ude a more thorough i nstruction 

i n  the use of readi ng comprehens i on strategies to promote a broader 

understanding of the concepts presented i n  the textbook .  
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The Ameri can Red Cross shou l d  provi de a revi sed edi tion of the 

textbook appropriate for use at the ni nth grade l evel . 
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Central Ki tsap School Di stri ct 
Standard First Ai d and Personal Safety : Course Outl i n e .  

Knowl edge Objecti ves : 

1 .  Defi nitions of Fi rst Ai d ,  Shoc k ,  and Respi ratory Emergencies . 
2 .  Reasons for and val ues of first ai d train ing . 
3 .  General d irections for g ivi ng fi rst a i d .  
4 .  Causes of s hock and respi ratory fai l ure . 
5 .  Si gns and symptoms of shoc k .  
6 .  Treatment objecti ves and fi rst a id  for shoc k .  
7 .  The breathi ng process .  
8 .  Prevention measures  in  respi ratory acci dents . 
9 .  Definitions of wounds and poi soning .  

10 . Causes of  choki n g ,  wounds , and poi soni ng . 
1 1 .  Si gns and symptoms o f  choki ng , wounds , poi soni ng.  
12 .  Fi rst aid for swa l l owed objects , choki ng ,  wounds , poi soni ng. 
13. Prevention for contaminati on and i nfecti on . 
14 . Prevention for choki n g ,  wounds , poisoning . 
15 .  Si gns and symptoms for head  i nj uries . 
16 . Fi rst a i d  for head i njuries . 
17 .  Defi nitions of  drugs , drug abuse , and  fi rst ai d for abus e .  
18 . Definitions of burns , col d and heat exposure . 
19 . Causes of burns , col d  and heat exposure . 
20 . Fi rst a id  for burns , col d and heat exposure . 
2 1 .  Si gns and symptoms for various forms o f  s udden i l l ness . 
22 . First a id  for various forms of s udden i l l ness . 
23 .  Pri ncipl es i nvol ved i n  sel ection of  bandages . 
24 . Types and sel ecti ons of fi rst a id  kits . 
25 . Defi nitions of fractures , other bone , and joint i njuries . 
26 . S igns and symptoms of fracture , bone , and joint 1 nJ uries . 
27 . First ai d for fracture , bone , and joint i nj uri es .  
28 . Spl i nting pri nci pl es . 
29 . I ndi cati ons for i mmedi ate rescue . 
30 . Class i fi cations and methods of transfer . 

S ki l l  Objecti ves : 

1 .  Effective a irway management . 
2 .  Performing exhal ed-a ir  methods of arti fi cial  resp irati on . 
3 .  Bas i c  steps for control l i ng severe bl eedi ng;  bl eeding control 
4 .  Bas i c  steps for cari ng for poi soni ng .  
5 .  Exami ning for i nj uries . 
6 .  Dressi ng appl i cation.  
7 .  Bandaging techniques . 
8 .  Spl i nt techniques . 
9 .  Methods of vi ctim transportation . 
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10 . Sel ecti ng proper sequence of fi rst a i d  care for vari ous i nj uri es . 
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