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Chapter I

INTRODUCTION

The maln objective of this thesis is to present
materials which will be offered to the young Sisters by
the faculty of the Junlor Catholic Cdllege for Dominican
Slsters, Tacoma, Washington. It is intended to be a
course to supply in part the preparatory éecducation of
these future teachers of our congregation., It is not
intended to be a methods course but rather an
Introduction to the modern philosophy and trends of
today's educational system, Some procedures will te
included, however, in certain specific areas where it Iis
felt that the young Sisters are most in need.

These young women come to us from schools all over
the country, both Catholic snd public, in which the old
methods and techniques of teaching were employed wnen
they attended grade and high school, They zre hardly
aware of the educatlonal changes that are tzking pl=ce
so rapidly. It 1s only of late, comparatively speaking,
that educators themselves have become aware of such
principles as individual differences, environmental

influence, social background, snd personal handicaps



which affect the learning process of our children.
Always before, each pupll of a c¢lass has been made to
learn the same facts In the same way and at the same
time regardless of the above mentlioned polints.

The great discoveries of our psychologists have
manlfestly changed our philosophy of teaching. Now we
are alarmed at our own mistakes and are fully determined
to present to our coming generation of educators newer
and far superior principles which they willl follow,

This course will offer, 1t i1s hoped, a chance for
our girls to discuss and become acqualnted with the
classroom and everything connected with 1t. It is
a terrifying experilence to any teacher when she steps
into a classroom and faces her puplils for the first
time. This lsck of self assurance will be greatly
lessened 1f we can prepare them for various problems
and situastions which are bound to arise, The college
faculty hopes to guide our young teachers in forming a
sound philosophy and then direct them as far as 1s
possible in carrylng 1t to the classroom and making it
workable,

It is desired that this course wlll offer the help
needed by our teachers in looking ahead and planning

their work with confidence and a certaln degree of



self-satisfactlon. With the knowledge acquired by the
average high school graduate, thls is impossible, What
does the future of a strange child mean to them? wWhat do
they know about the 'why' of behavlior pastterns found
in every child? These things mean nothing until the
future teachers become permeated wlith the fact that this
is a changing world and everything and everyone 1in 1t 1s
changing. They must be shown that the methods of teaching
by which they learned will not suffice or satisfy the
deslre for learnlng of our present generation. They
must be shown the importance of building up a rich
background of experlences before presenting new fields
of study. Drill snd its place in our curriculum has
elso changed., Its pleace and need must be thoroughly
understood by each member of any teaching faculty. Then,
too, our methods of discipline have been modified in the
last few years. These and other points baffle the
young teachers as they lace thelr classes for the first
time., Through this, our introductory course, we hope
to clarify many of these principles and thus stablllze
our future teachers.

This theslis has been orgesnized into eleven chanters
which will, it is believed, lead to a clearer understand-

ing of educational needs and practices in the elementary



school. Chapter I, The Introduction, 1s self-e¢xpl=natory.
In Chapter II an aittempt has been made to outline a
suitable course to be employed in introducing to the
pre~teacher new schools of thought. Every effort has been
made to use only late reference materials in maklng the
outline and in the writing of the later chapters.

Chapter III briefly indicates the phllosophical rezsons
for the present day curriculum organization.

In Chapters IV to X Inclusive, the Language Arts
and Social Studies, as given 1ln the outllne, have been
developed. Chapter IV chiefly points out the philosophy
lying behind the Language Arts. Chapters Vv, VI, VII,
VIII, and IX develop oral expression, reading, spelling,
and handwriting. Chapter X shows the orgsnizatlon of
Social Studies as it should be taught 1In elementary
school.,

Chapter XI, the concluding chapten cltes the
implications and recomendations, wiich 1t 1s hoped,
will aid those using this paper., The Blbllography is
divided into two parts. The first part contalns
references for the teacher who wlll use thls thesls as

her syllabus, the second 1s for the students who are to

take the course.



Chapter II

PROBLENs COUTLINE OF COURSE FCR BHGINNING TEACIHERS

IN CATHCLIC ELELENTARY SCHOOLS

I. Teacher Relationships

A, Teacher-Principal-Community

l., Teacher-Principal

€.

Shows lively interest in school
Discusses plans with principal

Makes needs known at earllest possible
date

Accepts help offered with a spirit

of interest for the common good

Cooperates with playground supervislon

2. Teacher=-Community

He

b.

Cs

Acquaints herself wlith cormunity:
(1) Resources of cormunity
(2} Cultural background
(3) Groups interested in education
Must become a part of the communlty:
(1) Cooperates in improving conditions
(2) Upholds communlty projects

Be prepared to answer the why's of

o



modern trends in education
B, Teacher~Pupil
1. Organizes her teaching so that sll may
take an active part:
2. Planning weekly programs
b. Planning excursions
¢. Reporting
‘de. Following and leading discussions
Z. Encourages Individual talents
S« Develops a feeling of belongingness by
providing opportunity for participation of
entire group
4, Develops feelings of responsibiliity and
consideration:
a. Arrsnging weekly program together
b. 3Setting standards of conduct
¢c. Emphasizing participation of puplls
in arranging materials
5, Guides discipline in classroomt
a. Understanding the child
(1) Emotions
(2) Behsavior

(3) Home background



. Developing constructive discipline:l

(1) PBEases standards on devotion to
freedom, justice, and equality
for all

(2) Recognizes the inherent dignity
and rights of all

(3) Assures self-direction and
self-discipline

(4) Bases understanding on goal in
view

II. The Learning Process
A. TFactors in Learning
1. MNotivating the learner:
8. Interest in things to be lesarned
Pe. Interest in self advancement
c. Attitude toward bis own ability to
gucceed
2. Making learning situation successful as
a stimulus:
a. Selecting problems appropriste to

maturation of learner

1. ©f. sheviakow, George V. and Redld, Fritz, Discipline
for Todays Children and Youth, p. 7




b. Adapting materials
c. HMotlvating
d., Solving problem successively
5. IMakling learning purposive and intelligent
4o Adjusting teacher and puplls to difficulties
which arise
9. Acqulring effective methods of learning
and work
B. Baslc Needs of Learning:
l. Security
2. Recognition
3. Belonging and conformity
4. Preeminence or excellency
5. Consistency
C. Condltions of Learning:2
l. Assoclation
2. Motivatilon
s Discovery
4, PFlxation
5. Ellmination
6. Transfer

7. Practlice

2. Stroud, James B., Psychology in Education, p. 272




D. Envirommental Influences
l. Extent of influence which enviromment plays
In learning
2. Teachers' understanding of envirommental
influence
E. 8kills and Thelr Relationship to Content Material
1. Place for teaching of skills in our curriculum
2. Necesslty for acquiring the wvarious skills
F. Problem Solving
1. Situation:®
a. Ildentlfying the problem
b. Formulating a program of actlon
Ce Carrylng on Iin light of program
d. Evaluating the progress m=zde with
reference to the aim set up
2, Values:%
a. Retaining old lmowledge 1is superior
b. Solving how problemg is more
satisfactory

¢c. Understanding of situstion diminishes

5. Ibid-’ pp. 4.‘60"63

4, Hiléreth, Gertrude, Child Growth Through Education,
Ppe 07=40




10

amount of practice
d. Learning is applicable
e. Increasing retention

f+ Developing transfer through meaning

ITT. The Weekly Program

A. Characteristics:®

1.

IV. Experience Units

Blocks of time are scheduled for planning
and working on unit activities

There is more flexibility in the program
There is more varlability in the program
from day to day and week to week

There are more periods during which the
individual children within a cless pgroup
work at different projects

The nature of the particulsr prograsm worked
out depends upon the ages of the children,
the time of the year, and local conditions
The chlildren assume responsitility for
irdicating the time previously determined

upon
6

5. Ibid.’ pp- 127""8

6. This section of the outline ls developed Iin Chapter X

Library

Certrrn V% -7 o Crllage

=2



A, BSelectlng appropriate units:
l. Washington State Guide
2e Good courses of study such as the C
and Virginia Courses of Study
Je. Avallable office records

B. Crilteria for selecting unit experiences:

11

incinnati

7

l. Relation to the concerns of children

2. Compatible with the puplls meturlty
5. Realistic experlences
4, Wlde range activitiles
5. Draws upon the basic filelds of know
6, Contributes to social understznding
7. Growth in interests
8. Problem-golving attitude
2. Provislon for learning skills and t
10, Adaptation to individual cdifference
11, ZFacilities for developing the unit
12. Continuity
15. Time span
C. Developing the unit:
1., Initiating unit

a., Introducing situstion

71 Hild.’f’etll, GeI‘tI‘ude, O"E- Citn L] p]Jo 111-12

ledge

echnicues

3



Planning first hand and vicarious
experiences

Working out a plan of study together
Organlzing an outline of study for

problem

2. Gathering Information:

1.

Golng on excursions

Travelling

Reading newspapers, magazines, current
events, encyclopedias, atlases,
suprlenentary books, textbooks,
yearbooks, pamphlets

Interpreting mawns, charts, graphs
Listening to radilo

Viewing motion plctures

Using still pictures relsated to situation

Collecting exhibit nmoterials related

to study

Studying models

Listening to lectures and discussions
Interviewing adults in the family and
cormunity

Surveying conditions in the community

e Recording and summerizings



4,

He

- b.

Ee
h,
1.

Taklng notes

Writing records of experiments
Writing newspaper articles
Writing stories, plavs, and poems
Haldng out tests

Organizing notebooks

Making meps, charts, and graphs
Giving talks

Dramatizing

Evaluating Growth of Children

V. Subject katter: (Soclal Studies, Science, Health)

A, Abilities in skills and techniques®

1.

How
How
How
How
How
How
How
How

How

to use parlimentary proceduvre

to understand soclal study reading

to use an Encyclopedia
to make an honest report
to use a dictionsry

to use a map

to use an atlas

to do committee work

to take part in .... a discussion

8. Long, Forrest E., and Halter, Helen, Social Studles
Sl(.ills ] pp L V“'VI

13



10.

15,

16,

23.
24.
25.

26,

14

How to use the Library Card Catalogue

How to use an Index

How to use the World Almansac

How to locate references on a2 topilc

How to read simple graphs

How to read pictorial gresphs and naps

How to read percentages, estimates, and
fipgures

How to read outline socinl studies material
How to prepare a good report

How to give an oral report

How to make a written report

How to dlscover facts by experimentation
How to welgh facts and see relstionship

to problem

How to organilze

How to retain informotion

How to develop good work habits

How to use time and materials economlcally

B. Abilities in Social and Personal Growth®

1.

How to get to work promptly

9. Selected in part from Report to Parents, College
Elementary School, Centrsl Washington College of
Education, Ellensburg, Washinpton; 1943




13.

14,

15,

VI. Language Arts

How to pgive undivided attention

How to continue to try even though work

is difficult

How to hold to high standards of work

How to think clearly, select important
points

How to be courﬁeous

How to be thoughtful of others

How to be szttentive when someone is talking
How to wailt his or her turn

How to share willingly with others

How to take active part in group activities
How to think ih terms of group needs as
well as of self

How to be resourceful

How to find of own accord informstion and
materials that are useful in class activities

How to assume the right kind of leadership
10

A. Purposes to be achileved through the lanpuage arts

15

1. Acquiring skills in oral and written expression

»)
~e

Gaining new ideas from reading

10. Developed in chapters IV through IX



B. Integration of the languags zrts

Cs Ploce for drill

D, Orzl expression

1.

10.

11.
12.

13,

11

Realizing the value of having something

to talk about

Being enthusiastic during conversation
Acquiring a pleansing vocabulesry

Belng a good listener

Knowing where to find Interesting material
Observing common courtesies in conversatlon
Changing the topilc of conversation

Talking without the‘use of mannerlsms
Knowing when =znd where 1t 1s not aporopriate
to talk

Ialkking an introduction =2nd to follow up
wlth conversation

Conversing during calls

Carrying on a buslness interview

Choosging ap.rropriate topics for certaln

occnslons and people

Uging corvect speech technigues

11. Cf. lieBroun, Maude, op. cit., lcKee, Paul, Languzge
in the Elementary School, p. 97

Amnid B m——




17.
18,
19,

20,

E. Writt

1.

Understanding the content that should be

included in announcements, explanations,

or directionslg

Presenting this content in properly organized

form

liaking the content concise and definlte

Talking with good posture and polse

Understanding the ability of the group

Using correct grammar ond form

Pronouncing important words correctly

Enuncinting clearly

Speaklng with a plessing volce

en expression

Abilitles:

a« Developlng sentence consclousness
(1) TUsins statement and qguestlons
(2) Giving variety to sentence

arrangemsnt

——
N
~—

Using good opening znd closing
sentsnces
-

e Applying standards of couposition

(1) Choosing one idea

12.

Paul, op. cit., p. 144



(2) Planning what to say
(3) Telling things in order
4) Xeeping to the subjeet
(5) IKnowing when to stop
c. Inowing when and how Lo write letters
(1) writing what 1s interesting
(2) Using oprover form
d. Using capital letters correctly
e. Using punctuation morks
F. Handwriting
1. Abilities:
8., Working for improved form-tion of
letters
P. Forming certain standards

(1) Letter formation

——
-

2) Spacing
(3) Alipgyment
(4) Uniform slant
(5) MNeatness
(6) Relative size of letters
(7) lMargin znd indentation
c. Checliing written work
G. Striving for nectness sand legibility

e. Haintaining good posture
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f. Increasing speed to fit age level
2. Learning manuscript letter forms 1n
the primary grades and periecting it
in the intermediate and upper grades
he Learning curslve forms In the
Intermediate grades
G. Spelling®
l. Objectives:
a. Ensbling puplls fto spell the words
they need to wrlte in 1ife outside
and inslde the school
b. Learning words used most frequently
by adults in life
2. Plans of teaching procedure:
a. Providing for individual differences
b. Determining most efficlent unit of work
¢c. Using tests in instruction
d. Declding as to how words should be
presented
e. Securing of proper motlivation

f. Providing for reviews

13, Monroe, Walter S., ed., Encyclopedis of Gducstionsl
Research, »n. 1156-1180




3
O

3. Weekly nlan of study:
Test-Study plan for grades IIT to VIII
moncayv=-Prelimincry test of words to be
studied during week
Tuesday~--A study of words mlssed on
Monday
Wednesday--A second test followed by the
Irmedlate study of words missed
ZThursday-~A study of words missed on
Wednesday
Friday--Final weelkly test followed by
irmedirte study of the words
missed
4, Rules thot snould be taushtsl4
ds  Words ending in silent g before the
addition of suffixes beginning with a
vowel, but they keep the finnl e before
the additlon of suffixes veginning
with o consonant
De When a word ends in a consonant and gy,
change the y to i before adding all

suffixes except those beginning with i.

lé. Ibid. »n. 1167




d.

Do not change y to 1 in adding suffixes
to words ending in a vowel and y, or
when adding a suffix beginning with 1
Words of one syllable or words of more
than one syllable accented on the lsst
ending in a slngle consonant preceded
by a single vowel, double the final
congonant when adding a suffix begin-
ning with a vowel

The letter g 1s always followed by

u in a word

Proper nouns and adjectlives formed
from proper nouns should always begin

with a capltal letter

5. DMlethods for teaching these rules:

Do

Each rule should be taught inductively
rather than deductively, the teacher
developing it 1in connection wilth the
study of the words whlch 1t covers
Only one rule should be taught at a
time

In teaching a rule 1t 1s important to

.emphasize both 1ts positive and

negative aspects

2l



de. When the rule has been taught, 1t
should be systematlcally reviewed and
applied

e, Both in original teaching znd in
reviews the emphasis should be upon
the use of the rule rather than upon
the formal memorizing of its verbal
statenent

6. Attitudes to be developed:

a. Developing Interest

b. HEstablishing confidence

c. Increasing spelling consciousness

d. Stressing intention to remember

e. Encouraging aggressive attack

7. Uethods of stimulating and maintalining
these attitudes:

a. Showing the student that the words
taught are those most likely to be
needed by him now and in the future

b. Limiting the student!s study to those
words which tests hawve shown him to
be unable to spell

¢c. Providing him with a definite and

efficlent method of learning



de BEmphasizing individual and class
Drogress

e, Encoursaging in the class a spirit of
mutual pride and cooperatlon in
spelling achievement

8. Study Steps:15

de ssesPronounce the word, saylng each
3yliable very distinctly, and looking
closely at each syllable =8 you say 1t

b. With closed eyes try to see the word
in book, syllable by syllable, as you
pronounce 1t in a whisper. In
pronouncing the word, be sure to say
each syllable distinctly. After
gaying the word, keep trying to
recall how the word looked in jyour
book and at the same time say the
letters. Spell by syllables

c. Cpen your eyes and look at the word
to see whether or not you had it

right. If you did not have 1t right,

15. Horn, E., and Ashbaugh, E. J., Progress in Spelling,
pee XV-XVI, op. cit. lcKee, Paul, Lunvunwe in the

Elementary Scnool, p. 400
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do step one and step two over again.
Keep trying until you can say the
letters correctly with closed eyes.

d. When you are sure that you have learned
the word, write it without looking a
your book and then compare your attempt
wilith the book iIn order to see whether
or not you wrote it correctly. If
you did not write it correctly, go
through steps one, two, three, and
four again

¢, Now write the word again. See 1f it
is right. If it is, cover 1t with
your hand and write 1t agaln. If
your second'trial Is right, write 1t
once again. If all threec trlals are
right, you may say that you have learned
the word for the day. If you make a
single mistzke, begin with step one
and go through each step agaln

9. TFactors pertaining to efficiency in

learning to spell a word16

16. lonroe, Walter S., op. cit., p. 1177



10,

Qe

Ce

Student's efforts should be focused
upon words or parts of words he is
unable to spell

The mode of sensory presentation
should be predominently visual, but
the correct pronunclation ol the words
by syllables 1is also important
Emphasis during learning should he
upon visual Imegery, but auditory and
kinesthetic imagery, which attend the
pronunciation of the word, and motor
imapgery, which accompanies the writing
of the word, increases the effectiveness
of learning

Aggressive efforts to recall should

be interspersed wlith sensory impression
Learning should be distributed but

not stop short of temporary mastery
Words shiould be 1learned beyond the
polnt of one successful recesll

Pupil should be led fo apprecicte

these procedures

Sources of spelling words based on research

Qe

Spelling words chosen from life needs



b. Anderson, W. N., Determination of a

Spelling Vocabulary Based Upon Written

Gorregpondence

c. Ashbaugh, E., J., The Iowa Spelling

Scale

d. Ayres, A Measuring Scale for Ability

In Spelling

. Buckingham and Dolch, A Combined Word

List

. Fitzgerald, J. A., The Vocabulsry and

Spelling Errors of Third Grade

Childrent's letters

h. Gates, Spelling Difficultlies in 3,876

Words

1. Horn, E., A Basic Writing Vocabulery

j+ Thorndike, Teacher's Word Book of

30,000 Words

He Readlng Experiences
1. Building continuous background:
a. Taking part in first hand experiences
b. Using audio-visual alds
c. Utilizing community and home resources
d. Working with a variety of materials

e. Taking part in clessroom activities



2« Developlng readling interests:

Qe

d.

e
-3

17

Providing Informetion on sources of
facts and fiction

Guiding choices of reading according

to maturation level

Providing a varilety of reading material
Iaklng clear the purposes of a given

activity

S« Locating information:

Qe

h,

Discovering what Information can he
found in parts of books

Using table of contents

Finding pages quickly

Using a bibliography

Biaploying index effectively sml quickly
Utilizing glossary and appendlx
Using chapter headings and parsgraph
headings

Skimming rapidly to locate needed
information

Enployling cross references

17. Cf. Betts, Emmett Alvert, Foundations of Reading

Instruction,

pPp. B8~89



j« Uslng keys and footnotes

k. Knowing how to use an atlas, yearbook,
and encyclopedia

l. Acquiring knowledge of how to use maps,
charts, graphs, and tables

m. Utillzing the library effectively

n. Using a dictlonary

4, Com.prehension:l8

Reading 1s thinking and one can read in

as many ways and for as many purposes as

one can think. In teaching reading it 1s

important to find nrovision for the nors

important types of reading and reading

purposes. The followlng grouping willl

probably include most of the important

ones.

a, HReading to get the main idea or a
general lmpression...

b. Reading to note gignificant details...

c. Reading to note and remember preclse

directionsS.ea.

18, Gates, Arthur I., The Improvement of Reading




de

he

29

Readlng to predict what comes next

or the most probable issue or
conclusion...

Reading for the purpose of evaluating
the material...

Readlng for the purpose of reproducing
the material in some type of
summarized form...

Readlng for the purpose of comparing
the form or substance of the selection
read with other content...

Reading for the purpose of remembering...

5. Organlzing ldeas and materials:

e
be

Ce.

de

Applying I'scts to problem

Perceiving relationships between facts
Organlzing information read in the
form of graphs, charts, maps, tables,
or art projects

Evaluating a unlt of reading material
for the purpose of abatracting the
central thought in summary fomm
Organizing data on the source of
information in blbliographical form

Discriminating tetween crucial and



50

incidental facts
g. Taking notes
h. Outlining impor tant points
6. Care and hyglene of books:
4., Knowing how to open new books
b. Knowing how to keep blnding of book
from breaking
¢c. Knowing how to mark the place
d. Keeping book clean
e. Knowing how to turn pages
/1I. Arithmetic
A. Importance of lLayling a Good Foundation:
1., Widening of number experience
2. Acquainting children with meaning of
numbers
5. IEstablishing purposeful learning by teaching
meaningful facts
B. Drill and Its Place in Our Curriculum
l. keaningful drill as related to need already
met iIn meaningful situation
2. Increasing speed and accuracy
C. Abilities:
l. Equipping child with useful skills for

business



Ce

Making estimations and comparisons

Working kmnowledge of fundamental

processes such as addition, subtraction,

multiplication and division, simple
fractions, percentage, and interest
Keeping a budget
Banking

(1) Depositing money

(2) Making checks

(3) Checking accounts
Reading or making graphs and tables
Using vocabulary intellicently
Reading problems with comprehension,

thinking through to solution

2. Study steps in problem solving

de

D

Child reads problem silently
Child asks himself

(1) What am I asked

(2) wWhat am I given

(3) What do I do

(4) What 1s my answer

3. HKnowing the value of money and practicling

prudence In the use of money

4, Developing a right consclence concerning
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the use of money
Using concepts of time, quantity, and space

in learning about environment
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Chapter IIT

CURRUCULUL. ORGANIZATION

The currlculum consists of all of the experiences
of whatever nature the child has under the guidance of
the school. It 1s necessary for the school to offer the
types of experlence which facilitate the learnlngs
belleved best to equlp ecach Individual for successful,
nappy adjustment in a democratic soclety.

In organizing a curriculum certaln fundamental
points must be considered if the deslired goal i1s to be
realized. The program employed must be built up =nd
operated as a whole. The experience of the child must
be broad and integrating. Every agency or individual
influencing the education of the child must plan and
work together so that the work of one supplements the
other. A rounded program of living must be provided.
The curriculum should be so organized as to mcke the
school an integral part of the immedlate environment,
The program should be organiged and planned in direct
relationship to 1ts communlity.

The school must of necessity consider the whole

child. It is no longer possible for education to be



concerned only with the development of the intellectual
aspect of the child. Due to the changing condltions in
the world it 1s apparent that not only the intellectual
but also the physical and emotional aspect of child growth
and development must be realized., The curriculum must
contribute to the realization of the democratic idezls

in the everyday living of the pupil., Culture plays an
important part in the growth of the child for ~s time

and conditlons change the nceds of the individual increase.
The school must be precared to meet these changing nseeds,
The whole development of the Individual is tled in with
the culture in which he lives. The entire 1life of the
school should be organized so as to contribute to the
development of understanding and appreciation of
democratic values and achlevements. The curriculum

should be based on the Interests, needs, and capscitiles

ol the‘child. This implies several points., The child's
close attention must be received bLefore there 1ls proper
learning. Bvery stage of growth and development hos
certain basic needs that must be met. It must be realized
that each child differs in capacity and abilitles., ‘the
curriculum should afford gulded experiences compatible
with the risturlty of eacnh. These experiences should be

so selected thnt they interlace and the social, emotionsal,



physical, and mental phases of child growth be considered
as one.

The essence of this curriculum is "unity". Regardless
of the type of pattern followed in carrylng out this unitsy,
or unit method, as 1t 1s frequently called, lerge blocks
of time must be allowed and it should be orgenized into
broad asreas or problems. The organization should provide
for blending one unit with smother and tying them topether.
This will make for proper seguence, The curriculum
should be organized to lntegrate learning and make lesrn-
ing function in the experience of each child. The
organization should be flexible so as to zllow for the
participation of the group in the incldental happenings
which arise each day. Provision should be made and
freedom given for active participation in such events
as important holidsys, 1. e, Christmas, Weshington's
Birthday, Clean-up Week, Fire-prevention ¥Week, etc.

This will greatly serve in bullding an apprecistion of
the culture in which the individual llves. As previously
stated this 1s one of the chilef purposes in educction
of today.
Tne content of the school curriculum 1s derived from,

and orpanized around, life experiences and needs of the
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Individual. Hildretih classifies these experiences as
follows:

Human Activitles and Relationshlips, Social Studies
and Soclial Science...inrcludes the study of towns
and people, trade, cormerce, and transportation;
life in our world today =nd yesterdav. Background
studies include toplcs as early civilizations, the
struggle to survive, economic and social change,
the story of inventions. The economics of production,
rioney, and property properly belong in the area of
soclal =tudies.

Pnysical and Natural Sciences--Animsls, mechanicel
tnings, physical phenomens, compositlon of matter,
physical causality, physioclogy, reproduction of
species, physical and chemlcal change.

Literature and the Arts, Aesthetlc and Cultural
Experiences.--American and English literatlure,
classical folk lore, ruslc appreclation and
expression, drama, dancing, plctorial art,
Industrizl arts and crafts, potlery and woodwork,
houseiiold arts. Experience in these zress lead to
the development of new skills as well as the new
attitudes and appreclations, At numerous points
they overlap with the social studies and science.

Skills are a necessity for learning about and
neeting 1ife needs. The languspge arts, processes of
comrunication or receiving and giving ideas, can and
siiould be taught in correlation with the units studied.
The skllls involved are an integral psrt of the unit snd
should serve as a rneans of obtsining and glving informztion.
"he teacher must not force their use in a way which hos

little or no velue to the lesrner. There slwould be tire

1. Hildreth, Gertrude, Child Growth Through Education, p.91

Library
Ceptr=V o' irn College

e
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allotted for learning the skills that are needed, for no
unit will involve all that is required for good reading,
gpeaking, and writing. This is true also In regsrd to
arithmetic, There should be provision in the program
for teaching adding, subtracting, multiplylng, and
dlviding. Suificlient study and repetition of these fccts
should also be arranged. Skills are lezrned where they
function with accuracy and a comparative degree of speed
In the c¢hild's experience,

The areas of learning along with those of living
healthfully comprise the curriculum of the schdol. Thne
renainder of this thesis will be to give specific
instructional aids in some of the specific a2ress planned
for the classes of beginning teachers in Catholic Junlor
College. The extensiveness of the course being planned

make it unfeasible to wrife 2ll parts up in deteil,
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Chapter IV

ORAL: AND WRITTEN COMMUNICATION

Social living in every sphere demands a variety of
language activities, The child, as well as the adult,
mist learn to listen and converse, to read and report,
to make requests and express thanks; he must learn to
write letters and fhank-you notes, to make simple reports
and records, as well as on occasions, compose original
stories and poems, The child in attaining these
communication skills thus discovers how to live in our
soclal world,

Listening 1s one of the first and most fundamental
of the soclal skllls. It 1s intimately related to the
child's oral expressioﬁ. Leglble handwrlting and correct
spelling, as well as sklll In reading are essential. In
almost every phase of learning and living, an individual
to keep pace with this ever changlng experimental world
of ours, must read wildely and intelligently if he 1is to
succeed In living a full life. Not only must he read
materials pertaining to hils-glven vocation but must also
broaden out Into other flelds 1ln order to be an intelligent

member of soclety. Chlildren must learn to choose worthwhile



literature. Thls seems more pertinent today than ever
before because of the cheap llterature, if 1t can be

termed literature, which 1s continually belng thrust into

the hands of our children and young adults.1

None of these language arts stands alone; each must
be taken in relation to the others, and all in
relation to the chlld's practice of socisl living
as well as to the content subjects which support
this practlce. In thils connection it should be
noted that the social courtesles of speaking and
writing are stressed. The child must not only
learn how to speak but when to do so; not only

how to choose a toplc but how to conslder hils
listensr or reader in 1ts presentation. Through
using these skllls in a natural way in the many
soclal situations of school living, the chlld comes
to recognize Ehe need for their use 1n the activitles
of every day.

In order to achleve the purpose stated in the
precedlng paragraphs, our schools must provide, as McKee
states, definite and effective teachlng of the three
basal programs included in any course of study,
curriculum, or textbook In language. These three
Instructional programs are as follows:

1. A program of instruction In the use of language

as a vehicle for the communication of meaning
and as a tool for thinking.

1. Cf, Sister Mary Joan 0.P. and Sister Mary Nona 0.P.,
Guiding Growth in Christisn Socisl Living, Vol. I,

pe 124

2o Ibld., p. 124

a9
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2. A program of instruction in spealking and writing
correctly as judged by acceptable standards of
good usage,

%« A program of instruction in the social amenities
tha? constitute consideratiog for other pegple
during the act of communicating with them.

Much time 1s spent 1n trying to communicste meanings
that are in the mind of one individual to the minds of
other people, and trying to understand the meanings that
other persons try to cormmunicate to him. This
communication takes place in varlous ways; faclal expres-
slon, gestures, nolses, models, pictures, objects, and
language. Of all these, language 1ls the most important
because 1t 1s the most widely used. It 1s also the only
means of expressing or communlcsating certalin meanings.

What do we ﬁean when we speak of language as a
vehicle for the communlcation of meanling and as a tool
for thinking? If this gquestion 1s to be answered with
clarity, 1t is necessary to have five polnts clearly in
mind. First, all communication by means of language
involves at least two persons, a speaker and a listener,
or a writer and a reader. Anyone who has adequate

command of language as a vehlcle for the communicatlon

of meaning 1s sble to talk and write, and to listen

3. McKee, Paul, Language In The Elementary School, p. &
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and read. Second, all language, oral and written, is
symbolic. No speaker or writer says or writes a meaning
itself; he speaks or writes words, phrases, or sentences
which stand for what he mesns. NoO one hears or sees a
meaning itself by listening to speech or by looking at
written or printed matter, but rather hears or sees words,
phrases, and sentences that stand for the meaning that

the  speaker or the writer had in mind. Communication

by means of language rust be done with these symbols.
Failure to use them correctly has a way of promoting
misunderstanding among people. Third, it should be clear
that it is meaning that 1s to be communicated, and that there
is nothing other than meaning for anyone to communicste

to anyone else, Only when a speaker or a writer expresses
meaning, and that meaning is understood by the person

or persons to whom he 1s telking or writing is addressed,
does communication take place. Fourth, though there are
many degrees of exactness and clearness in presenting
meanings in language, it is nevertheless expected thet

the meaning presented be adequate enough with sufficlent
clarity and exactness to enable a listener or reader to
use it for straight thinking and intelligent actlon.

If this clarity of meaning is missing, there results a

vagueness of expression. From thls vsgueness results
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wrong conclusions and futile action upon the part of the
recipient of the communicated idea,

Communication by means of language should tve considered
adequate only when each person understands with a high
degree of clearness and correctness the meaning that lies
behind the symbols that the other says or writes.
Communication is non~existent when one person misunder-
stands the meaning of the gymbols that the other speaks
and writes. This means that the fundamental and essentilal
problem in all talking, all writing, all reading, and all
listening is the problem of meaning. Reading is good
lonly in as far as the reader achieves adequate meaning
for the written br printed symbols at which he looks,
Likewise, listening is good only 1n as far as the listener
achieves adequate meaning for the symbols that he hears.
Fifth, any student who has adeguate command of lenguage
as a vehicle for the communication of meaning and as a
tool for thinking is able to use it in several different
ways. The most fundamental ways are:

l. He 1s able to understand clearly and correctly

‘the meaning of the languapge that is provided for
him to read. Likewise he 1s able to understand

clearly and correctly the meaning of the spoken
language of other people... -

2. He is able to use both oral and written language
with enough clarity and exactness to enable
other people to understand the meaning that is
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in his mind.

5. He 1s able to construct new meanings in his mind,
to clarify those that are vague, to see the
relationships between his meanings, to organize
them effectively for a given purpose, to make
sensible Judgments, and to draw reasonsble
conclusions...

Dr. Paul McKee gives a second point in speaking and
writing cgrreétly. He asks the question, What is meant
by speaking and writing correctly? Briefly, it means
speaking and writing within the limits of correct usage
and good form. One who spesks correctly makes no mistskes
in using words, enunciates distinctly, pronounces words
correctly, uses a pleasant volice, and employs good sentence
structure. One who writes correctly makes no errors in
using words, uses capltal letters where they should be
used, employs good sentence structure, wriltes with a
reasonably good quality of hand-writing, arranges his
materials in good form on the page, makes no errors in.
spelling, and uses appropriate punctuation marks where
they should be used,

It 1s a well known fact that people of all age levels

make many errors Iin spesking and writing. The problem of

their correction has been the central point of many

4, Ibid, pp. 8«9



courses of study. Errors in usage are by no means limited

to one type, there are many possibilities. Dr. McKee
1lists these errors as follows:

1. Poor sentence structure

Ze Incorrect use of words

Je listakes 1n caplitalization and punctuation

4. Inferior quality of handwriting

o« Incorrect spelling

6. Poor manuscript form

7« Mlspromunciation and indistinct enunciztion

8. Unpleasant voice

There are many causes for these deflciencles. It
is agreed that often there 1s not sufficient practice in
correct usage. If our chlldren are to learn to speak
and write correctly, 1t ls necessary for our schools to
give them ample opportunity to form good speech and
writing habits. Real situatlons rather than lsolated
drill give better practice., Because he 1s using 1t in
reagl life he can later apply it in simllar sltuations
and 1t willl truly function in his exveriences. In other
words our schools must provide more opportunities of
worth while value for using the correct forms whilch we

present to them,

It 1s evident that there 1s not enough correcting

44



of mistakes compared to the amount of speaking and writing
done. How many teachers take time to correct the errors
on each paper written by a group? Often times the papers
are marked by the teacher and returned to the pupil with
no further comment. Frequently, the paper 1s returned

and the child 1s told to Improve his next assignment.
Improvenient is Impossible 1f the proper instruction
correcting the mistakes is not given with sufficient

study and repetition, or shall we say opportunity, for
using the correct form before the chilld 1s expected to
employ the given prirciple iIn further writing. Let us
center our efforts on good teaching rather than on covering
certaln materlals in a glven time,

Another important reason for incorrect usage 1s the
indifferent attitude which the pupil shows toward
correcting his errors. This 1s one of the teacher's
major problems in the clessroom. How can she asslst
the child in discovering the value of good speech and
writing? It would seem to be necessary to start outside
the school. The home, as we know, 1s the most
influential of all agencies, If those in the home could
be shown the trus value of good language hablts the
teacher's task of inculcating correct forms would be

greatly diminished. Then, too, there are the other
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agencies which influence the child, as those who advertise
thelir products so extensively thinking only of how to cet
the attention of the public regardless of how this attention
is secured., For example, how can the child be asked to
spell correctly the word does when he continually hears

and sees 1t spelled in commercials as duz?

The practlce materials presented rmust have value to
the child. They must be related to his everyday
experiences and be within the range of his understanding.
If these materials are too difficult, the child is likely
to give too much attention to trying to draw the meaning
from the context rather than noting correct form.

McKee,5 Wood,6 and Hildreth,77 agree that the
important matters to be taught In the field of language
usage ares: correct use of words and grammar, capitali-
zation, punctuation, pronunciation, enunciation,
desirable use of volce, letter form, correct form for
manugcript, correctness of spelling, and quality of
hand writing.

As a third point in his basal program in the language

5, licKee, op. cit., pP. 55
6. Wood, Hugh B., Language Arts, pp. 3-8

7. Hildreth, Gertrude, Learning The Three R's, pp. Bl-2
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arts, McKee in "Languasge In The Elementary School" makes

reference to the social amenities that constitute consider-

ation for other people during the act of communicating.

To be considerate of other people in communicating with

them, is essentislly a matter of being a thoughtful and

an interesting communicant. Some of the social amenities

employed in conversation are:

1.
Ze

Se

Te

B

Being a good listener.

Refralning from talking in inappropriate places.
A mowledge of approprlateness of topice to
different occasions asnd people,

Enowlng how and when to interrupt a person who

is talking.

Not listening to conversations not meant for one.
Not saying things that hurt the feelings of
others,

Giving others in the group a chance to talk.

Telling things of interest to one's audience.8

Conformity to social conventions in language usage

is a sign of culture and breeding, as important to
the individusl, as belng clean and well mannered.
Speech and writing, free of slang and provinclalisms,
constitute a universal currency for the dissemination
of ideas. On the oth er hand, crudity in expression
not only stamps one as uneducated and unaltured

8. Jenkins, Frances, Language Development in Elementary
Grades, p. 75
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but is a definlte handicap 1n making one's 1deas
understood by other people,®

Language expression is an essential phase of living.
It enables the chlld to adapt to his environment, to
think, solve problems, anc to systematize his knowledge.
Language, besides serving as a vehicle to socialization
of an Indivlidual, also aids In emotional release in
varlous ways.

A major objective in lanpguage temching 1s to draw
out the child and to encourage him to express his thoughts
freely. This can be accomplished by encouraging the use
of correct language 1n actual happenlings as well as in
vicarious experiences. In every good school today therse
are 1life activities going on which afford countless
opportunities to speak and write. The child has manyA
opportunities in which he c¢an cooperate with his group
in planning a unit. This in turn involves group
discussions of wvarilous kinds. He 1s frequently called
upon to give reports and summarles of studies made, to
report on excursions taken, or to tell a2 story in
connection with the unit, It is necessary for him to

take notes, write letters asking permission to visit a

9, Hildreth, Gertrude, QOp. Cite., P« <7
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facfory, farm, postoffice, and many other community
industries; letters of thanks must be written, and
Invitations seant when required. In many schools it is
customary for a child in a class to write those who are
i1l and report classroom happenings. The modern school
provides a rich experlential background, since growth in
language depends 30 largely on personal experlences of

the learner.,



Chapter V

ORAL EXPRESSION

As the child's experiences brqaden to include a
variety of interests, he finds new toplcs and motivation
for oral expression. Many aspects of community living
will enter into his discussion, while everyday happenings
at home and school are important to him, taking on new
significance as he grows older. As time goes on he will
contribute even more effectively to group planning and
discussion, will give reports in individual and group
experiences, make announcenments or give explanations with
greater confidence. He will make more interesting his
brief reviews of a book or radio program in order theat
his group may share these enjoyments with him. The child
becomes increasingly aware of the need for meaningful
words and Interesting sentence structure in his own
talks, and notices the good qualitles 1In ethers,

The ability to express one's ideas is the most
important of all lsnguage abilities. No individual in
this social world can live a full life without it. If
an individual meets a 'friend, he discusses a toplc of

interest with him; in making a purchase, he must express

50
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his needs to the clerk; when applying for a position,
it is most important that he express himself wlth clarity.
A child in the classroom must learn to discusas toples
being studled by the group, glve reports, make
introductions, give explanations of projects carried out
by the class., On the play field it is necessary for him
to explain games and discuss the procedure for playing
them,

If we are to meet the needs of the cihild durlng this
broadening of experiences, we must emphasize such matters
ass conversation, story telling, giving directions,

reports, conducting meetings, and the many other occasions

which will arise during his daily life.

Listening
Listening might well be called the door to knowledge.

This art must be developed 1In the same way as the art of
thinking. The child must be guided in drawing the greatest
value from what he hears, A good listener must be more
than »olltely quiet, he must alsc be analert receiver.

As in reading, he must search for the meanlng the speaker
wishes to convey. Listening, is thinking about what one
hears; it 1s a necessary preparation for reading which

1s thinking about what one reads. The child should be



carefully gulded 1n developing the abillity to judge,
analyze, and see relationships. In this guiding process
the teacher must include certain experiences or steps.
Some of the steps to be considered are: giving full
attention to the speaker, asking the speaker for
explanation if meaning is not clear, taking note of each
step of directions gilven, listening for particulars which
clarifyy speaker's ideas, noting the way good sentences
are begun, and observing the use of good nams words,

action words, and descriptive words.,

Conversation

Conversation, without doubt, constitutes the most
fundamental speaking activity in modern life. Ability
to speak fluently, Interestingly, =nd convincingly is
a personal, soclal, and business asset which the schiool
should help every child cultivate.
Teachers must remember that the child's langu=ge
ability develops only as he is given many opportunlties
to learn Lo talk by expressing himself about what he does.
Teachers, instead of repressing conversatlon, should
encourage every possible opportunity for free cooperatlve
activities which will encourage all the children to

join in group conversations. Oftentimes these

o2



conversatlons help the child clarify his ideas as well

as increase his language ability.

Abllities required for adequate conversation as

listed in Miss Maude McBroom's

1.
2
Se
4.
Os
€.

7.
8.

9.
10.
11.
1=2.
13.

14,
15.

1 analysis are;

A realization of the value of having things to

talk about,

The ability to
conversation,
A knowledge of
The abllity to
A knowledge of
The abillity to
conversation,
The ability to
The ability to
mannerisms.

A knowledge of
appropriate to
The ability to
follow up with
A knowledge of

be enthusiastic during

a pleasing vocabulary.

be a good listener.

sources of 1nteresting material,
observe cormon courtesies in

change the topic of conversation,
talk without the use of

when and where it 1s not
talk.

make an introduction and to
conversation.,

topics appropriate to certaln

occasions and people.

The ability to
A knowledge of
The ability to
A knowledge of

carry on a business Ilnterview.
conversation during calls,

use correct speech techniques.
how to get interesting materials.,

These fifteen abllitlies are not common only to

conversation but also to story telling, giving directions,

reports, and other language activities. It is therefore,

imperative

for thelr use.

that teachers give the pupll ample exposure

In our modern day schools it 1s possible

1. McBroom, Maude, et al., The Course of Study In Oral
Composition, Unpublished, quoted from McKee, © E°

cit., p. 97




to do this through the wvarious channels whilch we now
utilize in our classrooms.

Instruction on the conversation abilities should be
direct and Incldental. The direct instruction implies
that there be a glven time in which to give instruction
and practice in the desired abilities. Thils requires a
definite conversation period. Besldes this period,
provision must be made for incidental practice. Each
class should utilize various concrete activities in which
conversation and discussion form an Important part. The
content subjects and other school work should be handled
in such a mammer that conversation 1s both encouraged and
demahded. Nothing should be done to dlscourage conversatlon
among, the pupils when such discussions are in the Interests
of good teaching.

The moat important element 1n conversation 1s to have
something to tell. Instruction in this factor should
begin in kindergarten and contlnue throughout the school
life of the child. Everything rmust be done to make the
child realize the conversational value of the ldeas he
acquires through wide reading, close observation,
listening to people talk, and through various other medla.

Teachers must ever bear in mind that during these

instruction periods the materials to be discussed must

o4
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be drawn from actual ekperiences, either direct or Indirect.
It 13 useless to ask the child to converse upon topics
which are unfamillar and uninteresting. If the child 1is
assigned a certain topic to converse upon, he 1s uninterested
and the purpose of the period is lost to real learning,

The pupil's attention should be directed to the way
in which conversation 1s carried out and should be gulded
in determining hls own standards of what constitutes good
speech hablts while carrying on this soclal intercourse.
Out of the discussion should grow such standards as: all
should have equal opportunity to partlcipate; one person
should speak at a time; everyone should llsten while
someone 1s talkling; no one person should monopolize the
conversation; everyone should take part by telllng some-
thing or by asklng questions; points of interest to all

should be discussedz.

Story Telling

This phase of oral expression constitutes one of
the most important parts of instruction. After
conversation, this form of communicating ideas of interest

is the most frequently used. Many parents tell storles

2, Cf. Adams, Fay, Educating America's Children, pp. 3530=~31




to thelr children 1n the home, People 1in private 1life
relate eplsodes in conversing with friends. Children
relate thelr experienbes to thelr parents and playmates.
There is a continued need felt for this abillty; therefore,
the school should give 1t very special attention 1n the
varlous phases of the chlld's life.

The most important step in securing effective work
in story-telling 1s to make certain that the pupil selects
topilcs from hls own experiences rather than having an
unfamiliar subject imposed upon him. These experlences
may come directly or vicariously through reading and
other means. The pupil should also be encouraged to
tell original stories and relate personal experlences.
No pupll should be regquired to tell storles he does not
enjoy. To do so, breaks down his Interest and makes
impossible the enjoyment which he and his audience
should draw from 1it.

No pupll should be allowed to tell a story without
first making careful preparation. This preparation may
consist of planning his story by outlining it, selectlng
remarks to introduce the story, putting it into proper
sequence of events, avolding the tellling of detalls,
planning a good beginning sentence, and making sure to

include the maln idea of the story. Thls preparation
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can either be carried out by one individual child or as

o

a group enterprise.

In story-telling the child should again be encouraged
to set his own standards to be followed. McKee4, glves
us a list of seventeen polnts which he says must be
included, They are as follows:

1. Be sure you know your story well,

2. Be sure you have your story planned.

3. Don't tell all the 1little details,

4., Use good words that fit your meaning.

5. Tell your story naturally, just as though you

were talking.

&, Try to be enthuslastic 1in telling your story.
7« Have an Interesting beginning.

8. Be sure you can pronounce your words correctly.
9., Don'!'t use too many "ands',
10, Don't hurry.

1ll., Try to use words correctly.

12, Speak loud encugh for everyone to hear.
13. Speak clearly,

14. Don't speak too loud or too fast,
15, Try not to say every word 1In the same tone.
16, Try to stand or sit naturally.

17. Look at your audience.

Oral Reports

In the classroom of today enough real life situations
arise in which the child needs to make brief, Interesting
reports. There 1s no justification for = teacher to

require of each lndividual reports on unrelated topilcs.

50 Cf. MCKee, OEo Cit.’ pp. 95""124

4, Ibid, p. 125
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There are many classroom needs for oral reports. Teachers
must be alert to these possibilities; children should

share information discovered as indlviduals or committees
in soclal studles or sclence, a child may need to entertailn
a vislitor by explaining the activity of the group, or a
child may wish to share home experience with the other
children. These and many other opportunitles which arise
should be utillized to broaden the ¢hlild's experiences

in glving oral reports,

In preparing for these planned and informal speech
activities the chlild must be carefully gulded in
developing the standards for good oral reports, With the
proper guldance these standards can be set by the 1Indivi-
dual glving the report. Some of the steps which should
be stressed ares gathering materials of value, making
a simple outline of points to be discussed, selecting
a pgood opening sentence, making sure of audience interest
by the use of descriptive words and pleasing volce, and
declding how to end the report by way of summarizing the
opening thought of report or by completlng the idea

belng expressed.

When the child 1s given helpful suggestions of how to
make reports and recognizes the need for this experlence,

he wlll show rapid progress in acquiring this ability.



59

Asking and Glving Directions

In asking or glving directions it is necessary for
the pupil to learn that the steps or items of Information
included must cover all that 1s necessary to prevent
error., The teacher should utilize real 1life situatlons
in teaching the proper form to be used. A child may be
asked to direct a new pupll to materials needed., A
second grade student may direct a younger child in the
proper use of the water fountain, or a chlld from the
intermediate grades may be selected for directing the
proper use of playground equipment.

The ciiild must learn that the directions must include
all important items necessary for clarity, end non-
essentials must be eliminated. There must be proper

organization of facts. These facts must be arresnged 1In

proper sedgquence.,

Introductions

All the abilities common to oral expression in
general may be applied here. Each child must be given
careful instruction and guldance in the proper form to
be used in making an introduction. He must be guided
in learning which party 1s presented first and the

titles to be used in speaking of each individual,



i.e., Doctor, lirs., Mr., and others, Ample opportunity
should be given for practice so as to insure poise and
self conf'ldence in the child. He cannot be expected to
use good form or show polse if this practice is omitted.
In our soclal studies many opportunities arlse for this,
If a member of the community, fireman, pollceman, or
housewife 1s invited to speak to the class, he or she
mast be introduced. If an excursion is taken, the guilde
or host must be introduced to the group. To the alert
teacher there is no end of opportunities for allowlng

each child the practice he needs 1n this social contact,

Greetings

The resourceful teacher finds many occasions for
teaching this form of oral expression. Each pupil can
learn the proper way to greet his playmates, his teacher,
his parents, and guests who call at school or at his
home. Many abilities common in oral expression may oe
applied here. Speaklng with a sincere attitude, knowing
what to say, and choosing appropriate vocabulary are
learnings which need to be emphasized. The child from
the home of poor social standing will need much more
guidance from the teacher than the average student. It

may be necessary for his group acceptance attitude to be



carefully built up before he can be asked to make the
simplest greeting, It is most important that the teacher
have a clear understanding of the child and his emotional

reaction in such a situation.

Thank-you Speeches

A teacher of the old school of thought may frown her
disapproval at giving time to such trifles as "thank-you"
courtesies. To the teacher today, this point 1In the
education of the child is as equally important as the
acguiring of mathematical skills. She carefully instructs
and guldes the individual child in presenting himself
properly to one who has been a benefactor to elther
himself or his group.

Here, again, we need many opportunities in social
studies and natursl science for practicing this skill,
If an excursion has been taken, each cliild should present
himself to the person who acted as guide and thank him

for giving his time in explaining and directing them

through the plsce visited. If parents furnish the means

of transportation, they must be thanked.

Oftentimes a child is criticized for neglecting a
"thank-you! for an invitation to a party or other

gathering.

Perhaps that child doesn't kmow how to approach
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his host or hostess., If he 1s from a home which lacks
opportunity for the acquiring of this knowledge, to whom
shall he turn if not to the school?

Let each teacher then give ample opportunity for the
mastery of this art. She must guide the child in using

good polse, proper vocabulary, and showing sincerity.

Using the Telephone

The proper use of the telephone 1s of major import
and should be given consliderable attentlon in the classroom,
Many of the abllitles already mentloned in our discussion
of conversation may be applied here. It 1s important
that the chlld be taught how to make various kinds of
calls and how to use and care for a telephone properly.
The sterilization of the mouthplece and placing the
receiver on the hook as soon as the conversation has been
dlscontinued are some points which could be stressed.

Many of the socilal amenitles employed for oral
expression, in general, carry over to the use of the
telephone also, After having read to the point it is
well to turn to such suthors as lcKee for points which
pertain to the use of the telephone in particular. Some

of these polnts are:

1. Avold calling people at inconvenient times.

6e
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€. Avold lengthy conversations. This is especially
true if using a party line.

b« Personal matters should never be discussed on
the telephone,

4, One should 1limit the number of times for using
the telephone of another,

5. One should be courteous to operators,

Announcements

There are innumerable situations in 1ife outside the
school in which both children and adults must make
announcenent and give‘directions and explanations, If
there is a good course of study being used in the school,
there will ve no lack of real situations to provide
appropriate and meaningful instruction.

The child should learn that announcements and
directions must Include all important items necessary for
clarity and that they must eliminate all non-essenticls,
It is most important that he learn to glve the information
in proper seqguence of events, Confused directions or
announcenients cannot be carried out successfully even if
complete and accurate. The items must be arranged so
that all that is golng to be saild regsrding a given

polnt be presented before a new polnt is introduced.



The content should be direct and conclse. Good posture
and poise should be developed and meintained so as to
establish the hablt of standing or sitting properly
whenever it is necessary to appear before a group.,
Undesirseble mannerisms require special attention and

continual checking by the individusl child, the group,

and the teacher.5

5, Cf. lMcKee, Op. cit., pPp. 125-164 passim
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Chapter VI

WRITTEN EXPRESSION

lMany needs for independent writing are found by the
child; of these, the writing of letters as a part of
good social living should be glven emphasis., It is
important that he know what occasions call for letter
writing, and how to go about writing friendly letters,
business letters, letters to one who is 1l1ll, notes of
sympathy, of congratulations, and of saprreciation.

There are various other times when an individual
finds 1t necessary to use writing for social intercourse
with others., A few of these are: story-writing, making
rsports, and keeping records,

Orel expresslion has been developed in rather detailed
form because the wrlter is of the opinion that there is
a very close relstionshlp between oral and written
expression. The wise teacher csrefully lays the
foundations for written work which will develop lster
by talking with the child. The chlld should never be
confronted by & blank sheet of paper and a demand for a
letter or a story. If the pupil 1s to write with ease

and interest, he must be properly motivated by real life



situations which call for writing. In other words, the
child must see a need for writing. The alert teacher
will find numerous situations in every classroom for
letters that will actually find their way to the post
offlece, for stories for the school newspaper, for labels
for the bulletin boards, and for explanations of articles
placed on exhibit, to mention a few,

There are various ideas regarding the time the child
should start writing. Whether it 1s in the first or the
second grade, it should never be started until a rich
background of experiences has been acguired. If teachers
would keep this point continually in mind, many of their
headaches in teaching written composition would be avolided.
As mentioned before, the child will write with more easse

and correctness if he is famillar with the topic at hand.

Story Writing

Some teachers prefer to start writing with group
compositions; others prefer to have each individual
child write independent of the group. Both methods have
their strong and weak points. A great deal depends upon
the teacher and her experlence in working with children.
If the last method is used, the teacher must be very

alert and active for she will find it necessary to write
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the words needed for each individual child to copy. When
the story is finished, the group should be allowed to
enjoy what each member has accomplished, The child should
continually be encouraged to keep trying to improve his
manuscript and the teacher on her part must insist on
correct formation of letters., In thils beginning period

no child will be able to accomplish more than a very

few words., If three or four words are written correctly,
a great deal has been accomplished,

The advantages to be drawn from group composition
are innumerable. The group filrst of all have the
opportunity of free expression which few feel 1f confronted
with the idea of having to state thelr idea immediately
on paper, They have the opportunity of sharing ideas,
enriching theilr vocabulary, and of gaining new knowledge
of a given subject., There should be, first of all, time
for group discussion on possible points to be included
in the story. These points should be considered in the
light of importaence and proper sequence of events. When
this has been duly handied, 1t is then time to write the
story on the board as the children dictate it. It should
be mentioned here that 1f the children use words not
understood by all, the individual who has used the term

should be asked to explain its meaning to the group for
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clarification. This gives the children a wonderful
opportunity for enrlching their vocabulary.

In composing a group composition drawn from an
experience in social studies, there is an excellent
ocpportunity to learn incidentally many matters of form
which will carry over into the independent writing of
the child. If the group has visited a farm, it is most
probable they wlll want to compose a story or storles and
share with others their experience, If this be the case,
the teacher, as she capitalizes the title or the beginning
of a sentence, indents for the paragraph or leaves a
margin, will call attention to these requirements of good
form, In this way form 1s taught naturally as a part

of good organization,

Letter Writing

The requirements for letter writing are much the
ganie as for those used for good stories., Tt is well to
impress upon the minds of the child that a letter 1s a
story and should be written with the same care and attention
baing careful to begin it with an Interesting sentence
and end it in the same way. The content of the letter
should be on points of interest to the reciplent giving

close attention to the ability to understand it by the

reader.,
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Close attention should be paid to the correct form
for the various kinds of letters. The children should
be given many opportunitlies to use the different forms.
To the alert teacher there are many such chances to use
real 1lif'e experiences 1n letter writing. Letters asking
permission to go on excursions, letters to agencies
asking for reference materials, thank-you notes, I'riendly
letters to children who are ill are examples.,

Written expression, iIf it is to be taught in good
form, should encourage the child in:

l. Developing sentence consciousness

a. Using statements and questions

b, Giving variety to sentence arrangement

c. Using good opening and closing sentences
2. Applying standards of composltion

a, Choosing one idea

b. Planning what to say

c. Telling things in order

d. Keepling to the subject

e. EKnowing when to stop
3. FKnowing when and how to write letters

a. Writing what is interesting

b. Using proper form

4, Using capltal letters correctly



5. Using punctuation marks

To sumnmarize briefly the requirements for written
expression, the teacher should check for: the ideas
expressed, the form Iin which these ideas are stated,
i. e., sentence structure, paragraphing, grammar, diction,
and Spelling.l The extent of the criticism depends upon
the level at which the c¢hild is working. In the primary
grades less stress 1s placed upon punctuation and
capltalization. It is essential, however, that the child
learn and use the major principles from the very beginning

of his writing experience.

l, Cf., Hildreth, op. cit., pPp. 95-96
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Chapter VII

READING

Reading is introduced informally to the child as a
pleasurable and useful skill when he enters school.
This strengthens throughout the school life of the child
as he enjoys the many experlences of the modern school
program. The child broadens his background of meaningful
experiences, grows in the use of language, adds to his
vocabulary the new words he hears, and the names of néw
experiences and materials with which he works. As he
grows in the ability to read the simple materlals presented
in chart form and beginning readers, he soon develops
the desire to make use of the supplementary materials in
both the classrocom and the school library.

Reading is a process, not 2 subject, It is a tool
to the social world., The child lives in a world which
reguires continual reading. Everywhere he goes, every-
thing he does, necessitates reading. When reading is
termed a process, the implication 1is that it is not
taught as a separate entity in the school program but is
carried into every activity in which the chlld participates.

It mcans that the teaching of reading cannot be omitted



on the Intermediate and secondary grade levels. Reading
1s a process; therefore, it must continue throughout the
chlld's school life and even beyond. Reading does not
begin when the child opens his first preprimer. It
begins at the first experience of the individual in 1life,
Each experience he acqulres adds to hls reading ability.
It is, therefore, very Important to enrich this background
of experiences before asking the child to read.l

Readling 1s a process, not a subject. The teacher of
the content subjects must be well versed in the skills
reguired for reading in the fields of study she 1s
teaching, whether it be the social studies, natural
sclence, or heslth. Each field has 1ts own vocabulszsry
and requires a background of experience pecullinr to its
content. Every type of visual alds and the varlous
language activities may be utilized with great benefit
to learning but the fact stlll remains that most concepts
in the content fields are learned through reading. As
soon as the individual gains power in reading, it becomes
his chief tool for widening and enriching hls experiences.

The task of the teacher then 1s to develop the

l. Cf. Betts, Emmett, Foundations of Reading Instruction,
DP. B5-84
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effective reading habits and skills which are peculiar to

her given fleld. The day is long past when the teacher

of reading 1s isolated from all other fields. Today we

find all teachers, teachers of reading.

In the course of reading through the school years

of the child the following abilities must be developed:

l. Building continuous background:

Qe

Taking part in first hand experiences
Working with a variety of materials
Taking part in classroom activities
Using audio~-visual aids

Utilizing community and home resources

2. Developing interests:

Qe

C.

d.

Providing information on sources of facts
and fiction

Guiding choices of reading according to
maturation level

Providing a variety of reading material

Making clear the purposes of a glven activity

5. Locating information:

=1

Discovering what information can be found

in pnarts of books#

% See appendix for lesson procedure
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Using table of contentas#

Finding pages quickly

Using a bilbliography

Employing index effectively and qulckly*
Utilizing glossary and appendix

Using chapter headings and paragraph headlngs
Skimmling rapidly to locate needed information
Employing cross references

Using keys and footnotes

Knowing how to use an atlas, yearbook, and
encyclopedia*

Acquiring knowledge of how to use maps,
charts, graphs, and tables

Utilizing the library effectively*

Using a dictionary¥%

4, QComprehension:#

2o

Readlng to get the main idea or a general
Impresslon...

Reading to note significant detalls...
Reading to note and remember precise
directions...

Reading to oredict what comes next or the

% See appendlx for lesson procedure
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most probable lssue or conclusion...

€. Readlng for the purpose of evaluating the
materials...

f« Reading for the purpose of reproduclng the
materials in some type of summarlzed form

g« Reading for the purpose of comparing the
form or substance of the selection read
with other content

h., Reading for the purpose of remembering

5« Organizing ldeas and materials:

a. Applying facts to problem

b. Percelving relationships between facts

¢. Organizing information read in the form of
graphs, charts, maps, tables, or art projects

d. Evaluating a unit of readlng material for
the purpose of abstracting the central
thought in summary form

e. Organizing data on the source of information
in bibliographical form

f+ Discriminating between crucial and incidental
facts

g. Taking notes

h. Outlining Important polnts

6. Care and hygiene oI boolks:
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a. Knowing how to open new books

be. Knowing how to keep bindlng of book from
breaking

¢. Knowlng how to mark the place

d. Keeping book clean

6. Knowing how to turn pages

In orgénizing a program in the fundamentals of
reading two major points should be given close consideration:
The physical, emotional, and mental development of the
chlld; and the understanding, skills, and attitudes which
the child must acquire in order to use the readlng matter
available for him, This last polnt implies that a given
understanding skill, or attitude should be taught when
the child has the need for 1t and the essential background
has been acquired., It also infers that the materials
chosen should be of interest to the child.

In reading, as In all other phases of learning
skills, there is a very wide spread of individual differ-
ences, NoO teacher can say she will teach a given skill
to a group at a given time. No two chlldren learn the
same because each has a dirfferent background of
experiences and the emotional and physical status of
each vary widely. It is imperative then that before a

teacher begins to teach a child reading she must not only
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1

consider the mental maturity of the child but slso the
above mentioned principles, that 1s, the physical and
emotional status of the child. It is only of late years
that much attention has been paild to the effect on learning
of emotional stability. Psychologlsts, after many
investigations, are now in a position to state that this
must be glven definite consideration by those coming in
contact with the child. This holds true regardless of
time or location. If a child is emotlonally unstable,
it is impossible for him to work at his best abillity.

It is a fruitless waste of energy and time then for a
teacher to insist on the child learning to read before
she has first done all that 1s possible to establish
emotional stability and maturity in each chlld whom she
is to instruct.

The teacher of reading should he carefully instructed
on the five periods of reading. She must also be aware
that there is an over-lapping of these perlods in every
reading group. Unless she understands this, little can
be achieved. The five perlods mentioned above are:

1. The Period of Reading Readiness. This involves

the years before the child comes to schcol, and
a part or all of his first year in school, and

with certain children even more time than this,
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2. The Period of Beginning Reading. This includes
the first experiences the child has with formal
reading from experience charts, pre-primers and
from primers., The child must of necessity be
at least six and one-half years old mentally
before entering this period. He should also
have sufficient experience in reading readiness
to build the necessary background for beginning
reading,

3. The Period of Expanding Power. This takes the
cnlld through reading levels covering his earlier
books, first and second readers, and perhaps
gasy third reader,

4, The Period of Growth in the Use of the Reading
Tools. This begins in about the third or fourth
grade when children are reading second, third,
and possibly fourth readers. It continues
throughout the elementary years. It has three
phases: (a) study-reading, (b) literature or
recreational reading, (c) oral reading.?

5. Period of Refinement of Reading Attitudes,

2, Parker, Jessie M., (issued by) Iowa Elementary Teachers
Handbook, Vol. II, "Reading", p. 17
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Habits, and Tastes.® This period begins with
Junior High School and continues through Junior

College,

Period of Readlng Readiness

The child who lacks readiness for reading in terms
of physical, mental, emotional, and linguistic experience
wlll have a difficult time in learning to read. Each of
these factors 1is related one to the other and is inter-
dependent. The physical status of the child should be
such that he can keep pace with those in his group. If
he tires easlly, is susceptible to contagious disease,
has wvlsual and hearing defects, he can not be expected
to make the mental and emotional adjustment necessary
for happiness in a social situation.

Physical relationship to reading readiness. The

teacher then should be alert for any defilciency in the
individuals with whom she is working. Facility in the use
of oral language appears to be closely related to
achievement in beginning reading activity. There 1s a

close relationship between hearing and oral language or

3. Gray, William S., "The Nature and Organization of Basic
Instruction in Reading," The Teaching of Reading,
National Society for the Study of Education, Thirty-

Sixth Yearbook, Part I, pp. 120-130




expression. Thne child's first contact with language is
through speech and a hearing impairment may retard speech
development by lncorrect speech sounds thus causing
mispronunciation., Oftentimes the lack of interest in
oral language can be traced to Incorrect hearing. This
same defect frequently accounts for apparent disocbedience.
The child who does not hear correctly shows lack of

soclal adjustment and is unable to follow directions.

It is then apparent, that there must be normal hearing

if the reading process 1s to be successful.

There are varlous ways of seating the chlld with
defective hearing In the group in order that he may
participate. If hearing is impalred in one ear only,
the child can be seated 8o as to have his good ear toward
the speaker. The hearing may be Impaired for certain
sounds of words, if so, careful guldance must be given.

In the analysls of physical development for reading
readiness, it ls necessary to conslider visual readiness.
The chief complaint of primary teachers 1s that children
are entering school before the eyes are sufficiently
mature for reading. In recoghizing this fact the wise
teacher will acqualnt herself with the implications it

involves.

Visual specialists are giving more attentlon to the
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skill of seelng correctly than has been the case in the
past. Very careful examinations are adminlstered to see
just what the difficulty is and how it can best be
remedied. A child can frequently see things from a
distance but not the close~up of a printed page of symbols.
In each case the child should be referred to an oculist
for examination before he is started in the reading of
books.

In seating an individual in the c¢lassroom, the teacher
must be aware that 1t 1s important for each child to see
the printed symbols 1In the room from every location,
singly and clearly. That 1s, by using the vision of one
eye at a time. The symbols placed on the blackboard or
bulletin poard must be sufficlently clear, when viewed
singly, to prevent eye strain.

Reversal of the printed symbols, such as d and b,

p and q, and whole words as saw and was, have been given
much attention and concern in the past. This is more
common to first grade children and is not fregquent enough
to cause undue alarm.4 The teacher can greatly modify

this difficulty by giving guidance and exercises in correct

eye movement,

4, Davidson, Helen P., op. cit. in Betts, Fmmett,
Foundation of Reading Instruction, p. 132
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No aspect of physical health is too slight to galn
the teacher's time and attention. A child's whole 1life
can be influenced by his health. Specilal attention should
then be given to the nutrition, rest, and relaxation
periods of the child. Though this attention will not
guarantee learning to read, it will greatly facilitate it.

Mental maturity and readlng readiness. Teachers

have long realized that there 1s a close relationship
between Intelligence or mental maturity and reading
ability. The slow child not only has difficulty in
learning to read, but progresses at a much slower rate,
It 1s not here inferred that all children with high
T.Q.!s will be good readers. As stated previously various
factors influence reading readlness. A child, who is
emotionally unstable or comes from a foreign home, cannot
work to his capacity though his I.Q. may be as high as
120 or more. Poor teaching, either at present or 1n the
past, may be a principal factor. It is then, pure folly
for a teacher to make generalizations regarding the
relationship between mental maturity and reading
readiness.

Tndividual differences are especially apparent here.
It is generally true that a child who is mentally mature

will be a good reader or a child who shows mental deficlency
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usually finds reading most difficult. Does this fact
justify the teacher who states that the mentally matured
child does not need instruction and the dull pupll of
low mental status would not improve with instruction?
Each pupil is a personality different from all others.
Let the teacher teach each of these personalities at its
own rate of learning, remembering that even though there
is a deficiency, each child has a right to her special
attention and guldance.

A group of children may go on an excursion. The dull
chlld may see the various points of interest shown but
gain no new knowledge from them, This may be due to a
lack of background for the experience or lack of interest.
A child with an I.Q. of 112 may perceive the same points
and see a close relationship between what he is studying
in the c¢lassroom and what he is viewing at the present.
Then again a chlld with an I.q. of 112 may look at and
gsee the very same items and make no relationship to
previous study because ﬁhere is a lack of interesat in
this given experlence, This same learning situation may
be carrled to the printed page.

The child who shows mental immaturits will have
difficulty 1n recognizing relationship between previous

experiences and the provlem beinyg studied; it will be
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difficult and often Impossible for him to relate the

abstract wvisual symbols to the things they represent; to

select, evaluate, and organize ideas; to apply new learning

in a problem-solving situation. If this be the case there
is a lack of readiness for reading. o

Emotional stability and readlines readiness. Social

and emotional difficulties often frustrate all efforts
mede to teach a child to read. Excessive shyness or
timidity, bewilderment with new socisl surroundings,
instabllity of the home, and feeling of inferiority are
emotional blocks In the reading process. If success 1ls
to be achleved these handlcaps must be overcome with
kindliness rather than severity and a definite program
established for their correction.

Language ability and reading readlness. The

relationshlp between oral language and readiness for
reading is highly significant. A child, whose vocsbulary
suffers because of lack of experience, mispronuncistion,
speech defects, or uses baby talk, creates a problem in
the readiness program, It is necessary for a child to
put words together suitable for comrmunicating with the

group of which he is expected Lo be an active participant.

5, Of, Betts, Emmett A., ope. cit., p. 124
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Hildreth © goes so far as to state that it is a waste

of time to try and teach reading unless a child can
enunciate clearly, has something to say, and can express
his ldeas or ask questions intelligently. Reading,
whether oral 6r silent, is another form of language
expression. Ability to use oral language 1s a step to
readiness for reading,

The child entering the classroom from a homes in
which a foreign language 1s spoken creates a serlous
problem for every teacher. The pupil who cannot
interpret the spoken symbol cannot be expected to do so
with the printed symbol, The speaking vocabulary of such
-a chlld must first be built, then and only then, can
he be asked to interpret the printed page.

Too many teachers when speaking of reading readiness
think only in terms of children starting school in the
first grade. This is a very erroneous concept of the
term "Readlng Readiness." Today the term carries equally,
if not more, meaning to the upper elementary and secondary
school than to the kindergarten or first grade. Reading
is a process, therefore it cannot be mastered in the

course of two or three years as some teachers would like

6. Cf. Hildreth, Gertrude, op. cit., p. 181
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to believe. What has been sald regarding the readiness
for reading 1s as true for the chilld in secondary school
as well as the primary school. No teacher should ask a
child to read matter on any subject until the vocabulary
peculiar to the subject has been developed, and
experilences, elther first hand or vicarious, have been
supplied. Only then can the child be expected to take

from the printed page the concepts intended.

Period of Beginning Reading

The experienced filrst grade teacher who neets a new
group of six~year-o0lds reallizes that some of the children
will be ready to read during their first term in school
and others will profit little, if any, from organized
instruction. Her first problem then 1s to determine the
niethod for teaching reading which she can handle best
and at the same time give attention to Individusal differences.

Today, the three chief plans which can be utilized
wlth success are the Basal Reading Approach, Modified
Reading Approach, and Experience Approach. In the Basal
Reading, Appfoach a reading readiness book is used for the
purpose of screening out pupils not ready for reading.

Preprimers and accompanying workbooks are used for initial

instruction.



87

For the MNodified Readling Approach the reading readi-
ness book and supplementary experience records are used
in various ways to screen out the pupils who are not
ready for reading. Preprimers and accompanying workbooks
are used for initisl rezding instructlon, supplemented
with experience reading charts.

In the Experience Approach reading readiness is
developed Informally through actlivities growing out of
first hand and vilcarilous experiences: story telling,
dramatizations, experience records, science experiments,
music, and so on. Initial reading activities are based
on cooperatively developed experience charts with con-
trolled vocabulary and sentence structure.’

Regardless of the method employed in teaching
reading there must be a controlled vocabulary with much
interesting repetition. The teacher must decide upon
the words to be taught and how many are to be taught =zt
a glven time. In deciding this, she should consult the
vocabulary of the basic reader she is to use; she should

consult authorities for additional words from vocabulary

7. ¢f. Betts, Emmett A., op. cit., pp. 383-384
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lists;8 use words from units being carried on. If learning
is to occur, there must be continual repetition. The
teacher, 1f well sascqualnted with the vocabulary, can

employ 1t Incidentally throughout the daily program.
Various means such as experience charts, sentence

structure on blackboard, and word and phrase cerds may

be utilized.

In tnis beginning period it is very necessary for
the child to develop the ability to gain meaning from
the printed page. Little progress 1s possible 1in
teaching vocabulary unless the meaning of the words 1s
established by means of experience,

Grouplng 1s a necessary factor in the beginning
reading period. NoO two children progress at the same
rate., The teacher must provide for these differences in
rate of learning by arranging groups which are so
constructed as to allow a child to pass from one group
to the other, Similar vocabulary is acqulred and used
by all groups withlin a grade with more study and

repetition for the slower learners.

8. Dolch, Edward W., Teaching Primary Reading, pp. 205-207
Durrell, Donald D., Improvement of basic Reading
Abilities, pp. 345-354, 355-068
Gates, Arthur I.,"Reading Vocabulery for the Primary

Grades"
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Various means are utilized by the child in gaining
command of new words. He may ask someone; deduct from
context clues; may consult a picture for a clue; or he
may sound them. Much can be said in favor of each method
with the exception of the first. The individual should
early be taught to read independent of adult help as far
as posslble. The chlld who is more natured will in all
probabllity employ the context method, whereas the
individual wuo makes many reversals, should be encouraged
in the use of phoniles.

Before reading from a book, the pupil should have
the i1dea that reading is a process of gaining informstion,
not simply naming words. He should also be brought to
realize that much plessure can be galned in this way.

The child should have a sight vocsbulary of the words
whilch occur in the first few pages of his book and be
familiar with the various characters about whom he will
read. This can be interestingly done through the use of
experience charts.

Suggestions for presenting the first book are found

in the Iows Elementary Teachers Handbook on "Reading'

by Parker.” They are as follows:

9, Parker, Jessie M., op. cit., pp. 55-56
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Make it a pleasurable experience...

Discuss the cover of the preprimer,

Page through the book with the children,
looking at the pictures, encouraging discussion,
and helping them anticipate the content.

Show them how to turn the pages by using the
upper right hand corner. Also discuss good
care of the book, having clean hands and
holding it comfortably.

Present on board or wall poclket 1In meaningful
content words that children may need to
recognize again before reading from the book,
Tallk about the first picture. Give a question
or direction about each sentence on the first
prage. Ask all children to reed sllently, with
lips closed, then ask one to read it orally,
or tell it, Continue in this manner,

Agk different children to read all of the part
that has been covered.

Lead children to glve opinlions, or tell of
similar experiences based upon material read.
Follow the class period with correlated
activities such as drawing on large paper, at
blackboard, or easel; cutting; modeling;
construction work; or other appropriate
activities...

Continue to use the reading activities of the
prebook perilod. These give oprortunities for
meaningful review of the preprimer vocabulary.

The teacher needs to remember that the first book

reading should be pleasurable =and successful; guldance

should be given so as to insure continual growth; slow,

halting reading should not be allowed; there should be

continual stress placed upon meaning; silent reading should

precede oral readlng,

When the experience approach is used for the initial

reading activitles, attention should be given to

vocabulary, sentence structure, and length of sentences



used in the experience charts, If this 1s done, the same
charts used for language development may also be used
for reading.

The experience approach to beglinnlng reading
enphasizes group cooperation and aids in developing
personalities that make for successful living in a
democratic soclety. Interest 1s stimulated not only in
classroom activities but broadens out into the community.
This method also provides a means for contlnued oral
expression.

In preparing an experience chart, it 1s Importsnt
to make sure that the child has somethlng vital to say
which will be interesting and worthwhile to the group.
The experience may be either first hand or vicarious.
The pupil may galn these vicarious experiences in
varlous ways, for example, attending a movie, listening
to a speaker, or listening to someone read a story.
First hand experiences are galned by golng on excursions
to places of interest, by experimenting, and by
constructing. Durlng the preparing of these class
records or charts, the teacher must give each chilld
equal opportunity for participetion. If a child is
shy, she must encourage his every effort,

A graft form of the chart should be written in
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manuscript on the board flrst. The group participating
should be encouraged to check for sequence and clarity.
Later, this should be transferred to chart form.
Manuscript 1s preferred to cursilve writing because it is
more like the writing iIn the books the child 1s soon to
use,

The values of the experience chart are obvlious to
most teachers. They broaden pupil interest, satlsfy
pupil needs, and present the experience in the child's
own vocabulary thus avoiding the uninteresting style of
most preprimers. While the child is lesrning to re=d,
he 1s at the same time learning to express his ideas by
use of both oral and written expression. The procedure
for the chart method of teaching reading 1s very difficult
to find in textbooks. For this reason such a lesson

plan has been placed in the appendix,

Period of Expanding Fower

This period includes reading in the first and second
reader, sometimes the easy third reader. The chlld in
this period is usually in the second or third grede and
has completed the reading readiness program, and that
for beglnning reading.

The teacher must first see if the individual pupll
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is ready to lasunch out into reading in this field., She
must remember that though he is a second grade pupil he
may not be prepared to work in this period. If such be
the case, she must take the child where he 1s and give
individual guidance.

In presenting materials to be read in this period
careful attention is still given to the vocabulary used.
Too many words must not be introduced at a time and
there must be continual revetition of previous learned
vocabulary. This can easily be carried out by the use
of wvarious basic resders written for children reading
cn the same level, Here we find a controlled
vocabulary wlith the necessary, interesting, repetition
of words presented. This is a great time saver for the
teacher,

A careful study of the manusls accompanying the
readers should be made. The materials and activities
sugpested in them are invalusble to the busy teacher
who finds 1t necessary to work with many different groups
gach of which 1s working according to its own mental
maturity.

There must be & purpose for esch reading lesson.
The child must be made aware that he is to gain

information and at the same time find pleasure in
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reading. Skills such as comprehension, word recognition,
and retention skills should be developed. This polnt
was handled to some extent earlier in the section on
reading. Reasons and motives for reading should here

be presented. There are various ways one can accomplish
this. «Questions may be asked, study sheets mey be given
and the child allowed to work individually, or the story
may be told in part and the group encouraged to finish
alone in order to see what happened.

Much interest in reading can be secured through the
use of the record charts composed during the soclal
studles or science units. The child never tires of
reading over his own or another's stories which have been
put into booklet form. His interest must be encouraged

in every possible manner throughout the school life of

the child.

Perlod of Growth in the Use of the Reading Tool

This period unlike the other three carries the child
into far distant countries and acqualnts him with the
various cultures. Reading is no longer limited to the
reader but includes all the various sources from which
the child can gain information in the social studies,

science, health and so on. He 1s now faced with learning
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the skills required for using the library and reference
materials as well as textbooks. He must seek out infor-
mation, interpret and organize ideas galined through his
reading. The skills peculiar to this type of study must
e acquired; chiefly, notetaking, outlining, summarizing,
and giving oral or written reports.

Study now is not limited to one or more readers but
rather includes every sort of material from which
information can be galned. Reference books such as
encyclopedias and atlases, geographies, histories, and
science books, newspapers aznd current event papers;
magazines; and commercially prepared Information on
various industries; are other sources which can make
reading a pleasure as well as a means for galning
information,

To utilize these sources benseficially the pupll
must be versatile in the use of the table of content,
index, glossary, and dictionary. He must be able to
skim rapidly for the maln idea expresseé within a para-
graph, and to read for detalls.

The well organized program in reading will give
each individual sufficlent practice in each of the skills
mentioned in order thnat the child study more effectlvely.

This practice must be carried out each year in proper



sequence depending upon the ability and reading level of
each pupil. The teacher in the upper grades cannot
expect the chlld to have acquired all these skills anymore
than she could expect his vocabulary development to be
complete, It cannot be stated too frequently, there must
be a well orgaenized program and cooperation of all if
success 1s to be realized. It is pure folly for a
teacher to state she will not teach this or that skill
because 1t should have been acquired early in the school
life of the child. Each instructor must take the child
from where he is and not from where a few are because of
superior mental ability,

Here again, may 1t be mentioned, that the reading
readiness program is still carried out in the upper
elementary and secondary school., No child in kindergarten
or first grade ever learned the vocabulary peculiar to
the study of European history and geography. Where then,
wlill he learn it, if not, while studying these phases
of social studies? Yes, reading readiness must have a

place in the program on every grade level,
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Period of Refinement of Reading Attitudes, Habits, and
Tastesl®

In this fifph period reading for reflnement is
developed in the Junior High School through Junior College.
This thesis deals with the elementary schwol, therefore,
only some of the aims will be mentioned. The first purpose
of this period 1s to extend further the experiences of
the pupils through reading and to increase their
intellectual apprehension., Each subject of the curriculum
should provide opportunity for wide reading of books,
selectlons, newspapers, and periodicals that broaden the
puplilts vision and Increase his understanding of the
problems studlsed. This in turn, will, it is belleved
extend and refine reading Iinterests and tastes that will
direct and insplire the present and future life of the
reader and provide for the wholesome use of leisure time.
3pecial attention should he given to the development of
permanent interest in current events and the habit of
reading periodicals and books with reasonsable speed and
good judgment,

Reading requires the establishment of purposes; the

association of new experiences with the individual's




background; the gatinering of meaning; the use of judgment;

the appreciation, organization, and retention of ideas.
It requires a taking to, as well as a taking from a
situation. Two people may look at the same machine,

one will see perhaps only a vehicle while the other will
visualize all that it required to make the machine. The
same is true of the printed page. Some read only words,
others read and store in their wminds many new ldeas.

Reading with understanding then, should be our goal,
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Chapter VIII

SPELLING

The basis of spelling requirement of any grade level
should be the child's purpeseful writing needs, which
increase rapidly. He will learn to spell correctly =zs
he uses words repeatedly and becomes increasingly
conscious of the need for correct spelling in his written
work. He must develop the habit of lookling 3t words
critically, analyzing them, comparing them, noting simi-
larities, and differences, and sensing the spelling of
words from their sounds 1f the word lends itself to
this method. With the help of the teacher the child can
do much to correct his own errors and iImprove his spelling
in all written work. A chnild who is aware of words
whether in reading, listening, or writing, possesses
one important key to spelling success.

Today we hear much about incidental learning in
spelling. It is belleved by some teachers to be a time

saver and also a more interesting way of teaching the

l. Cf, Joan, S8ister Mary, and Nona, Sister Mary, op. cit.,
DPe 231l-232
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child to spell than the well known direct study method.
For the teacher who 1s well experienced and informed on
methods and materlals this may be true. She will find

1t possible to consult spelling lists composed by authori~
tiesz, and so bring about the vocabulary of the child

in order that he see the need for the words required,

The teacher of less experience 1n newer methods, often
enough a beginner, will find thils to be a very difficult
task for which she is not sufficiently prepared.

It 1s not inferred here that there 1s no lncidental
learning of spelling. There must be a certain amount
employed in every classroom for every child has his own
individual needs. These needs can best be handled by
the 1ncidental method. However, the direct study method
of studylng lists of words taken from the chlld's needs
at various age levels must be employed,

In this direct study attack much depends upon the
interest of the learner., The resourceful teacher 1s quick
to utilize various means for interest getting. It 1s

important for the child to learn that spelling 1is a

2. Horn, Ernest, A Basic Writing Vocabulary
Gates, Arthur, Spelling Difficulties in 3,876 Words
Ashbough, The Iowa 3Spelling Scale




means of pleasure, It should never become a drudgery
or a means of disciplining the child. Little real
learning occurs for the child who receives a new list of
words each day, is told to study them by writing them a
multiple number of times, and then is tested on that
same list that day. If words are missed a punishment
is iInflicted. The next day no further refersence 1is
made to previous lessons but rather more words with
less and less meanlng are handed out. Is thils teachling?
To realize the goal of teachlng it is important to
set aside a few minutes each day for spelllng. A few
minutes for teaching spelling. This time must be used
as both a study period and a checking period as well.
It 1s carried out under the supervision and guldance of
an understanding teacher, not the old time drill master,
Each child must be given the individual help for which
he has a need.
when should a cnild learn to spell? Individual
differences make a direct answer to this guestion
impossible. It is no longer said that in grade one every
child must learn a glven number of words, The teaching
of spelling should begin when the child has the nced for
spelling his own words, has learned the letter forms,

and knows the names of the letters. In carrying out the
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various unit activities the pupil will be guick in
sensing the need for knowing how to spell. The writing
of letters, composing of stories, making markers for
exhiblts, posting notlces, are a few of the opportunities
he will have for its use.

In the beginning period of learning spelling, the
words should be taken from the child's reading snd
speaking vocabulary, words that he will use in his
activities, If a child asks for the spelling of a
word the teacher should give the correct spelling and
encourage him to learn the word, Guidance in the study
of the word must be glven before the child 1s asked to
learn successfully, Horn's steps for study as listed
in this chapter should be taught in a very simplified
form with much stress on the visualizing of the word.
liany teachers find that the keeping of a spelling
notebook, even at this early stage, adds color and in-
terest for the child,

There are two methods used widely today in the
teaching of spelling. The STUDY-TEST METHOD employed
in the second and third grades and the TE3T~STUDY METHOD
used in the intermedliate grades. Both methods have been
found to be very effective and interesting to the child.

Hach day of the week has a type of study pecullar to



the lesson.

Study~Test Method

Monday 1s spent in presenting the word, discussing

the meaning and use of each,

Tuesday the words are used in various ways and
studled separately as individual need
requires,

Wednesday the triasl test is taken and note made of

difficult words,

Thursday 1is another study period for words missed

on Wednesday.

Friday the final test of the words studied for the

week is taken,

Test~Study lethod

As the name implies the TEST-3TUDY METHOD starts
the week with a trial test., The remsinder of the week
is similar %o the first mentioned method. This is a
very satisfactory way of handling the study time, for if
the pupil knows the words on lMonday, he has the remalning
three days of the week to do other activities. 1In this
way time is saved and discipline problems are not so
likely to occur. All pupils are required, however, to

take the Friday test as a flnal check on accuracy. In
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this method the pupil who doesn't need the study has the
opportunity of broadening out in other fields of interest.
In this way interest in spelling 1s encouraged =nd it
becomes a pleasure to learn, not a drudgery. The teacher
on the other hand wlll have more time to help the child
who has difficulties,

It is advised by most authorities that each child
keep a spelling notebook for words missed or those that
prove especlally troublesome, This notebook should =2lso
contain any words missed In other types of written work,
If this is done the pupil can easily turn to his difficult
words and study them in free time., If necessary the
teacher should give extra help to those pupils who find
it difficult to spell correctly. As in all other subjects
ne twe children are capable of working at the same pace.
Each one has his particular difficulty.

In the teaching of spelling the teacher should
strive to develop in each individual the following
attitudess

l. Developing interest

Z« Establishing confidence

3. Increasing spelling consclousness

4, Stressing intention to remember

5. Encouragling aggressive attack
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Effective steps for studying a word, as listed by

Horn,é

1.

are;

The first thing to do in learning to spell a
word 1s to pronounce it correctly. Pronounce
the word, saying each syllable very distinctly,
and looking closely at each syllable as you
say it.

With closed eyes try to see the word in your
book, syllable by syllable, as you pronounce it
in a whisper, In pronouncing the word, be sure
to say each syllable distinectly, After saying
the word, keep trying to recall how the word
looked in your book and at the same time say
the letters., Spell by syllables,

Cpen your eyes and look at the word to see
whether or not you had 1t right. If you did
not have it right, do step one and step two
over again., Keep trying until you can say the
letters correctly with closed eyes.

When you are sure that you have learned the word,
write 1t without looking at your book and then
compare your attempts with the book In order to
see whether or not you wrote 1t correctly. If
vou did not write it correctly go through steps
one, two, three, and four agaln.

liow write the word again. See 1f 1t is right.

If it is, cover it with your hand and write it

again, If your second trial is right, wrlte it
once again. If 2ll three trials are right, you
may say that you have learned ihe word for the

day. If you make a single mistske, begin with

step one and go through each step again.

Tme and space do not allow detalled discussion of

3. BHorn,

wrnest, =nd Ashbaugh, E. J., Progress in

Spelling, pp. 15-16



¢ach important polnt to be made regarding the study of

spelling.

McKee?

1.

4,

7

S,

A few of the more lmportant items as found in

and Horn,5 will here be stated:

Long lists of words should not be presented
each week.

The daily study period should not consume more
than {ifteen minutes,

Too much emphasis should not be placed upon the
teaching of rules,

Emphasis should be placed upon the syllables

of a new word during the presentation period,
Encourage in various ways visual imagery in
presenting a word,

Particular attentlon should be drawn to the
"hard spots," if there be any, for the
particular group studylng the word.

The meaning of the words must be clear to all,
kiore than one study period must be provided,
Pupils study only the words they missed or do not

know, Esch child works on his own difficulties.

4. MCKGG, OE. Cit.J pp. 366-428

5. Horn,Ernest, Principles and Methols 1n Teachin
Spelling As Derived From Scientific Investigation,

DD. b2=73
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1.

Correct pronunciation must be required =t all

times,

The word must be visualized and written during

the study period.
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Chapter IX

HAND WRITING

The more interesting the school program is, the
greater will be the child's desire to write, The aquality
of this writing depends upon many factors. Fhysical
comf'ort is most important 1n writing. The desk should
be cleared to permit the arm to rest comfortsbly upon
it. The light should be adequate and coming from the
left for the right-handed person and from the right for
the left-handed person. Desk sand seat should be of the
right height for each pupil. A pencll that is long
enough to be held comfortably should be used. In the
case of first graders it 1s advised that the large slze
primary pencil be used. Paper should he large enough
to allow the child to make his letters the correct
form without cramping his writing.t

Handwriting is a complex and complicasted skill that
is difficult to acquire. The beginner who lacks the

necessary muscular coordination and control will be

1. Cf. FPalk, Ethel, Handwriting, Forty-Third Yezrbook of
the National Society for the Study of Educntion,

p. 161

108



109

confronted wlth many difficulties. The teacher in the
primary grades is no longer in the dark as to why the

small child finds writing a diff'icult task. She has only
to open a chilld psychology book of reasénably late findings,
and read for her answer. Luella Cole,2 in her book on
"Pgychology of Adolescence" gives mention to and
illustrations of x-ray pictures of the development of

the wrist, hand, and leg bones.

The baby's wrist bones are not only small but
extremely soft. During childhood the bones increase 1n
both slze and density. Each long bone is at first formed
of cartilage. As a child becomes older, the cartilage
ossifies, and the bones become deﬂser, harder, snd more
pbrittle. When girls are four years old they are nearly
a year ahead of boys in their skeletal =ge; at eight, they
are a year and a half in advance. Skeletal growth is
measured not only by hardness of the bones but alsc upon
what percentage of the wrist area 1s ossified and how
larpe the bones are. At all ages from birth to maturlity,
a larger percentage of the area 1s hardened in the wrilst

of the average girl than in thet of the average boy.

2, Cole., Luells, Psychology of Adolescence, DP. 92
Cole, Luella and lMorgan, dJohn, Psychology of
Childhood and Adolescence, Chapter I




This is of great significance to the teacher, Coordination
of the finger muscles 1s 1n close relationship to the
development of the wrist bones, Is the teacher justified
in asking the primary child to do cursive writing? This
requires great muscle control for which the child is not
sufficiently developed. Secondly, 1s the teacher
justified in asking and expecting a boy to meet the same
standards as those of a girl? The teacher must consider
these two points most seriously while working with each
pupil.

Manuscript is used in the early vears of the child's
life in school becsuse it is simplified and therefors,
requlres less muscle strain. By simplified, it is in-
ferred that the requlred strokes for forming the letters
are less complicated and fewer in number. The beglinner
should learn to form letters, words, and sentences which
have a meanlng to him. Large paper, preferably without
lines is used to enable free movement. The large silze
beginner's pencil is easy for the small fingers of the
child to grasp, therefore, should be used. The time
spent in writing should be short and well guilded. Xach
child should be given the help he needs with his own

difficulties. There is no point in his practicing



exerclses in which he does not need practice, It 1s to
be expected that the girls will be advenced more than
the boys in this ability, thus maxing 1t necessary for
the teacher to work with each individually.

Many objectives for teaching hendwriting can be set
down but the f'our major ones will be mentioned here.

1. BSeek to get the child to write with a high

degree of legibility.

2« Develop the desire to write well at 2ll times.

3. Make good writing automatic,

4. Encourage the child to be critical of his
handwriting to the extent that he is able to
locate his own difficulties,

A good program in writing is concerned with both
meaning and the skill elements. The program, if it is to
succeed, cannot be based on meaning alone nor on skill
alone, The two must be comblned if iInterest and success
are to be achieved. There will be a need for practice
exercises through wnich the child may hope to zcquire
skill in letter form, and to Increase the speed and
quality with which he writes, Care must be taken however,
to see that these exercises are concerned with meaningful
content drawn from other school experiences.

In handwriting, =2s in many other subjects, we hear

111



112

a great amount of dlscussion regarding incidental tezching.
To the present time there 1s no evidence that this method
1s satisfactory. It is apparent to leading =authorities
that there must be a practice period during which letter
formation and certain combinations are given particular
attentlon especially when new letters are presented or
Ink introduced. There must also be practice perioeds for
the exercise of the principles taught. The teacher must
not presume that a pupll can form combin:ztions of letters
without ample instruction and practice., The exercises
used should include the writing of single letters,
combinations of letters, words, and sentences, The
letters should be introduced in terms of thelr

difficulty and types of movement involved in forming them.
The easiest letters should be presented first, the more
difficult ones coming last and feceiving time for more
practice. The combinations used most frequently should
be presented first. The words used for copy should
always be within the comprehension of the child, and
words that are important to learn. That 1s, words from

apelling end writing school needs.

Arong the abilities for handwriting are listed:
1. Working for improved formetion of letters

2, Forming certain standards



S
4.

Se

8.

a. Letter formation

b. Spacing

¢c. Alignment

d. Uniform slant

€. Neatness

f« Relative size of letters

g+ llargins and indentation

Checlting written work

Striving for neatness and legibility
llaintaining good posture

Increasing speed to fit age level and writing
needs of child

Learning manuscript letter forms in the
primary grades

8. Perfecting it in the intermediate and

upper grades

Learning cursive forms in the intermediate grades

Decision must be made as to whether the child who

writes with his left hand should be changed or whether

he shiould be allowed to continue writing with his left

nand.

There is no definite answer to this problem but

there is research in psycholegy which indicates that in

some cases of change belng made the child in question

begins to stutiver.

The teacher of left handed children,
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especlally in primsry grades, should watch the child
during other activities and see which the hand preference
is, If he shows a deflinite left hand preference in his
games and work, he should not be asked to write with his
right hand., If however, the child writes with his left
hand the position of the paper is changed, the slant
being toward the lef't rather than toward the right.
There 1s some disagreement as to when the change
from manuscript to cursive writing should take place.
Here again much depends upon the group in guestion. It
seems best to change in the latter part of the third
grade., Many educators are of the opinlon that this
change should take place at this time because, as
mentioned earlier in this chapter the wrist and flnger
bones and muscles of the chila do not develop until
this period of the child's school life. Also, time 1is
required for learning and adequate form and alignment

sre generally not achleved until the child has had

sufficient time to practice.
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Chapter X

SOCIAL STUDIES

The growth of the city and the accompanying shift
of responsibilities has placed increasing obligations
upon the school. To adjust to this shifting of
population from the farm to the city, our educationsl
gystem must be continually readjusting its curricula.
The child that lived on the farm helped with the chores,
took care of his younger brothers and sisters, enjoyed
watching the garden plants grow that he had helped to
plant, and learned to cooperaté in the many tasks about
the farm., In thils way he learned the most fundamental
principle of lif'e which is cooperation with others, by
actual participation and close observation.

How 1s the school to supply the child with this
all important experience? Particularly in the social
studies, educators have recognized the nced for more
learning based upon direct experiences, for changes 1n
attitudes and conduct, and for sn understanding of our
cormplicated and extensive culture. The child, if he 1is

to make the most of life, must have some understanding



oi society as a whole .l

The social studies, hilstory, geography, clvies, and
economics provide a background for this understanding of
man and his environment, the interacting forces of
cilvilization, and thelr role in cultural progress, the
meaning of democracy and human relations. The child is
led to appreciate what is culturslly valuable of the past;
to understand the facts, forces, and relationships of
social life as related to civlc and community attitudes
and problems of citizenship.2

The prime purpnoses of the social studies == clted

in the Fourteenth Yearbook on "The Social Studies
Curriculum" are:

1., To give puplls the truest and most realistic
knowledge possible of the community, state,
nation and world in which they are to make their
Way e

2. To prepare puplls for 2 wiser and more effective
cooperation among regions, areas, individuals,
groups, communities, states, and nations in
dealing with racial, religious, and economic

guestions,

3. To glve puplls a love of truth, appreciation

1. ¢f, Adams, Fay, Educating America'’s Children, p. 236

2. Cf. Hildreth, Gertrude, Child Growth Through Education,
pp. 139-155
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of the beautiful, a bent toward the good, and
a desire to use their resources for the good of
humanity.

4. To train pupils in the intellectual processes
necessary for the efficlent functioning of
soclety.

The major oprinciples stated above may be broken down
into specific objectives. "In the Soclal Studies Course
of Study" for Des Moines, Iowa the following are listed:?

l. To understand and appreclate his role as an
Individual in the interdependent social, economic,
and political groups of which he is a member,

2. To develop an wderstanding and apprecilztion of
the foundations that the past has 1laid for the
present.

S. 1o understand that humanity 1s progressing and
to foster the interest, desire, and ebility to
participate effectively in promoting this
Progress.

4, To build the attitudes of tolerance, respect,
sympathy, and good will toward all races, classes,

and nations.

5 To develop an outlook on 1lif'e which will enable
one to consider Institutions and customs
critically, and to take his place intelligently
iIn a soclety which wiil continue to change
rapidly.

6. To achieve an understanding of the complex and
highly organized economlc’ structure by which

3. "Social Studies Curriculum" Fourteenth Yearbook, pp. 57-8

4, Social Studies GCourse of 3tudy, Kindergarten to Grade Ii,
Des lMoines Public Schools

Y ibrary
Centval Wet oon College



community, nation, and world cooperate to make
possible the seemlngly simple convenlences of
modern life,

7. To realize the essential inter-relastionships
between human life and activity and the nsatural
environment which men seek to utilize more and
more adeguately for their convenlence and
comfort,

8., To combat his own prejudices by developing
through much use the ability to collect,
evaluate, organize, and use social data
eifectlvely to form conclusions. To help
him kmow how his mind works and how he
arrives at hls decisions, stereotypes and
blases.

9. To achieve a reasoned failth and pride in American
institutions, a knowledge of the processes of
thelr growth, and a recognition that they must
continue to be susceptible to further growth
and development to meet the needs of a
changing interdependent world.

The next step after determining the objectives to be
sought is the selection of materials of instruction.
Criteria for selecting these materials are: pupill
interests or needs, learnability, accuracy, and utility.
Of special value are: World books, Atlases, individual
coples of texts, maps, flat pictures, movies, slides,
aquarium, microscope, and art materials of different
media. The social studies offer no clearly discernible
order of difficulty, no logical order of learning, no

series of progressive laws and principles., The variables

are the individual pupil, the class, the content, the
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teacher, the method, and the materials available,

The matter of method of teaching the social studies
has been the subject of controversy for many vears. In
his discussion on the subject Horn® states the following
possibilities. Isolation, in which each subject is taught
as a separate entlty without any effort to relate it to

the other social studies, Correlstion, in which the

individual subjects retain their integrity but are related
one to the other to some degree. In this method 1s found
the paralleling of two subjects in the same grade.

Concentration, in which some one subject, such as history,

is the center and the other subjects are integrated with

it., Unification, in which 211 traditional subjects lose

thelr identity. In this particular method is discovered
a fusion of all the subjects of the curriculum.

The last point mentioned, uniflcation, has in the
opinion of many leading educators, the most possibilities
for the attaining of the goals which have been mentioned
previously., If this be the case, it 1s necessary for
the teacher of this unification method to be well educated

in social studies and the language arts. There must be

5. Cf. Horn, Ernest, lethods of Instruction In The
Social Studies, pp. B-1€
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a clear understanding of the value of large blocks of
time rather than the traditional schedule, The teacher
must understand and appreciate the principles of child
growth and development along the different levels.
Without this understanding and apprecistion she cannot
plan her course nor carry it through to a successful
climax. She cannol attain the goals which she set cut

to achieve.

School-Community Relationships

As stated previously there is no logical order of
learning nor diliscernible order of difficulty in the
social studlies. What is to be taught and how it is to
be developoed depends upon the individual child, the group,
and the teacher, It 1s also necessary to consider the
comumunity, and what 1t can offer In the study to be
undertaken, excursions and their value to the child st
the present time and the role of cooperation and democracy
in the life of each individual,.

Utilizing the community. Every community hss places

of service which are accessible to the school., A trip
to the post office, carefully planned and arranged for In
advance, will help even the youngest school chilc to some

understanding of what a help to our daily living the mail



clerks and carriers are. Seeing the process, step by
step, by which a letter lesves the sender when dropped
into a mail box, through the cancellatlon of stamps, the
sorting by directlon of travel, the placing in the
properly labeled bag and the sending to the train,
enriches the understanding of the child,

Likewise, carefully arranged trips to the fire
department, the police station, the weter works, and
other rmnicipal services will vegin the process of
understanding and appreciation which eventuzlly results
in the acceptance of responsibllity for these activities.
Similar trips to the grocery store, the hardware store,
the meat market, the dairy, and other fields of activity
which serve our needs will make their contributions to
this growlng understanding. In thls type of enriched
education the teacher must be imaginatlive and rich in
ingenuity in order to plan for such experlences in =a
manner that will be most fruitful to the child.

Every community is rich in individual tzlent. The
teacher should seek out and bring to her classroom those
individuals who have special abilities, skills, or
lmowledge which they will gladly share for the education
of the child if approached in the right manner. DBusiness

men, skilled workmen, and housewlves can and will make
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a significant contribution to the educsational program if
properly invited to do so,.

If the next generation 1is to be well educated,
soclally minded, and filled with a deep sense of
responsibility, the program in socisl studies should be
organlized so that each member of the community has sample
opportunity to make his contribution to the educstion
of the child, that the child will understsnd that
education is a process of total living, and that he should
appreciate the contribution which the community,
individually and as a whole, is making to his
development.

Excursions. One of the most effective ways of

acquainting the child with his community is to take him
into the cormunity end show him its various institutlons
and industrles. This 1s accomplished by means of fleld
trips or excursions. If these trips are carefully planned
by the teacher and the group they are an invaluable

means toward educating the whole child. It is thils gaining
of first hand experience which enriches the understanding
of all those various institutions which make up the

soclal world. It is in this manner the child gains an
appreciation of the interaction of all in the community,

state, and nation.



These field trips, if they are to be beneficial to
2all must involveradequate preparation of the class;
arrangements with those in charge of the place to be
visited; a plamned procedure to be employed during the
visit; and checking and synthesizing the results into the
larpger pattern of instruction®.

In planning the trip verious means can be used to
acquaint the child with what he is to see. A child who
has previously visited the industry may be called upon
to describe certain points of interest, Pictures related
to the subject may be shovn and discussed or the teacher
may find it advantageous to prepare the group by discussing
it with the children herself,

It is beneficial if each child 1s made to feel he
is responsible for securing a certaln amount of informstion
while on the excursion. This can be effectively done 1if,
while planning the trip, the group list questions which
are to be asked. The necessary number of children should
each be assigned a question to ask of the guide who 1s
showing the group through the indusiry. It is here

advised that these questions be assigned to the child

6. Cf. Westley, Edgar Bruce, Teaching The Social Studles,
pe 420
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who would not in another way take part in the various
actlvities of the group. This will aid him in becoming
a part of the group and give the feeling of assurance
needed for participation. Each contribution offered
must be acknowledged by the teacher and the child
encouraged in his efforts regardless of how meager it
may appear compared to other contributions. Field trips
are a great ald to the teacher in reaching the child who
finds 1t difficult to get into the group and cooperate
in its enterprises.

Cooperation and democracy. It has been mentioned

previously that cooperation of an individual with another
individual, a group, community, and nation is the main
objective of the social studies. In planning the course
to be followed in the study of a social situation let
the teacher remember that children can ccoperate
successfully only when they practice this relatlonship
in a socigl situation. The child must be encouraged to
share in the planning of the program to be followed.

He must not only help in planning the work but also do
his share in carrying out these plans and evaluating the
success of the efforts put forth. This plan of pupill-
puplil and teacher-pupil planning not only encourages

better thinking but 1t fosters cooperation. In carrying
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out this type of working together the teacher must be
deeply founded in democratic principles.7

In the development of socisl behavior it is important
to help the child overcome his worries and feelings of
Inferlority and inadequacy. It will be easier for him
to cooperate with others and he will find much more
satisfaction in such cooperation than if he were
continually striving to overcome his feelings.

To build effective socilal behavior some children
will need help in the bullding of feelings of confidence
for effective work and play with others, Practleczlly
all children will need help in developlng such knowledge
as how to take turns, how to work with others, how other
people live, what problems must be fzced, the purpose of
rules, and understanding of property rights.

The all-important principle for the teacher to
bear in mind, In guiding the child in developing
cooperation 1s, she 1s working with an individusl
different from any other individual. She must be
prepared to meet each situation which arises with an
understanding that willl enable her to encourage every

ability in each child to his present capacity for learning.

7. Cf. Adams, Fay, op. cit., pp. 238-41
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To bring about desirable social growth in a child,
the teacher must have a clear understanding of what
constitutes soclal growth for the chilé with whom she is
working, and a vision of what a well-developed, well-
adjusted soclal person 1s. Then she must set about to
promote in the child those capacities, interests,
appreciations, attitudes, umderstandings, and skills
that will make him a well-adjusted person in his own
soclal group at home, in school, and in the community.
If a chlld meets adequately the situations of his living
each day, and each ensuing year =s his scope of social
interaction grows he will be equipped to meet the

situations of adulthood adequately, also, in their turn,

In planning a soclal studies program Joy M. Lacey8

states:

The social studies program which provides significant
socializing situations will lead children
progressively to a realization of the values of
deslrable soclal living. They willl use the social
life of their immediate environmment but gradually
widen thelr horlzons., They will study how people
lived and worked together in the past; how people
have achieved or falled to achieve; how they live
at the present time; and how better ways of living
and workling together may be realized in the future.
The chief concern will not be the mere

8. Lacey, Joy M., Teaching The Social Studies In The
Blementary Scnool, p. 11




assimilation of history and geography informetion

put critical thinking and judging that will eventually

lead to better ways of behaving. These improved

forms of social conduct will be the result of a

better understanding of soclal values,

A social studiles program, if 1t is to be successful
must contaln those experlences which help the child
understand the common problems of group life and especially
his personal responsibllity to any group of which he 1is
an integral part. They deal primarily with problems of
contemporary life on the child's level of understanding,
It should provide those experiences which help the child
to understand and appreclate the cooperation and inter-
dependence of people 1In his own family, his own
community, and of people everywhere by emphasizing the
fact that any service 1s ilmportant asnd that participation
1s essentlal to complete living., Socilal studles should
provide experiences through which the child learns by
comparisons and contrasts that people in distznt lands
and in remote sections of his own country solve thelir
problems of food, clothing, shelter, travel,
conmmunication, industry, and recreation in various ways.
The child should learn that where soil, climate, and
natural resources are different, the ways of living and
working are varied.

The program must provide those experiences that will

1=7
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help the child understand how the present came out of

the past, whenever such experiences give meaning to the
present day problems. In a school that is orgenized on

the basis of functional living the social studies provide
experiences which foster the cultivation of right hebits,
attitudes and skllls, and the building of civic ideals,

411 these contribute to social adjustment and more complete
soclalization of the individual,

A discussion on the fuslon of the language arts with
the soclal studies is to be found in the section of this
thesis on "Orgaenization of Units of Study." In this same
section the utilization of audio~visual aids will be
outlined.

In summary then, it should be steted that the following
abilities should be fostered in a well rounded curriculum
in the social studies,

1., Worklng well with others.

2. Listening and speaking intelligently.

3. Gathering Information from various sources.

4, Weighing facts and seeing relationship to

problem being studled.

5. Learning to organlze,

6. Learning to retain.

7. Developing good work habits,



8, Using time and materials economically.

9. Developing qualities of initiative,

regsourcefulness, leadershlp, snd cooperatlon.

A child's development is a twenty-four~-hour a-day
process. BSoclal attitudes are being formed 1n genulne
life situastions from earliest childhood. This means that
not only the soclal studles course but all subjects, in
fact, the life of the school should be centered around
the development of right soclal attitudes. The school
should work In close cooperation with the home, church,
industry, and the wvarious groups and clubs that influence
the 11fe of the child 1f this goal of attalning soclal
attitudes is to be realized. The method of teaching 1is
of most importance, not only what he learns but how he
learns 1t has significance on hils growth pattern. The
experlence unit method seems at present to be the most

satisfactory means of teaching the child.

Organization of Experlence Unlts

Today, teaching means more than it did yesterday.
The teacher teaches each individual in the class as a
distinct personality from all others. She must recognize -
individual dilfferences in abilities, emotions, interests,

attitudes, and behavior in general. In teaching, as
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understood now, the teacher must begin with the child
where he 1s and utilize the program in such a way as to
bring about the maximum growth and developrent of each
indivigual.

The activity of the child 1s the basis of the learning
process. Thls does not mean that mental activity can be
forgotten, but rather, 1t means that before the child
can really learn he must "experience" that which 1s to
be learned. Not all experlences can be or need to be
first~hand. As the individual develops it 1is possible
for him to acquire the ability to learn from various
vicarious experiences such as plctures of various types,
1.0 cormercial plctures and film strips, books, and
talks glven by members of the community. He also grows
in the ability to Interpret the printed page and the
spoken word.

The child 1s an integration of spiritual, intellectual,
emotional, soclal, and physical growth. Teachers must,
therefore, come to & clear understanding of the chilld,
believing in the fact that it is the whole child being
educated. Many leading educators today belleve that the
individual and his enviromment cannot be separated, for
there 1s constant interaction. It 1s this bellef of

interacting forces which 1s continually drawing the
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school and the community together. For the two forces
must work as one in educating the child,

It is the alm of education to provide an environment
in which the child can make the most of hls abilities
by developlng motor and intellectual skills, understandings,
appreclations, and attitudes which make him a social
being. Out of thls comes the experience unit. This
method seems to be the most satisfactory at present for
meeting the needs of the chilld.

For a clear understanding of the unit of experilence
in teaching the soclal studies 1t 1s well to examlne
its definition as stated by noted educators of today.
Lee and Lee? in their definition stress that learning
and sccialization should be simultaneous. They say:
YA unit consists of purposeful (to the learner), related
activities so developed as to glve 1lnsight into, and
increased control of some significant aspects of the
enviromment; and to provide opprortunities for the
socialization of puplils.” Following this same line of

thought, Macomberlo defines 1t as here clted:

9. Lee, Murray J. and Lee, Dorris May, The Child and
His Curriculum, p. 192

10. Macomber, F. G., Guiding Child Development In The
Elementary Schools, p. 18
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A unit is composed of varied and worth-while pupil
experiences developed around a central theme which
grows out of the concept that educstion is
experiencing and that the chlef function of the
school is to guide the child into those experiences
which will result in desired modification of pupil
conduct and way of thinking.
Selecting A Unit of Study
In selecting unlts to be studled the teacher must
bear various points well in mind. Hildreth'l cites the
following: Units selected are related to the Immediate
concerns and purposes of children and to the problems
they need to solve. Take account of the pupil's maturity
in its major aspects: mental, physical, soecial, and
emotional., The unit experiences have maxlmum concreteness,
involving doing something, making things, solving life-
like problems; provide for a wide range of activities in
various media; draw upon the basic fields of knowledge;
contribute to social understanding and growth in
interests. The unit should produce a problem solving
attitude and make provision for the lsarning of skills
and techniques. The unit should be adaptable to
individual needs.

A unit should be selected according to the msterials

11, Hildreth, Gertrude, op. cit., pp. 111-12
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on hand for its development. There must be adequate
reference material on various reading levels, audio-
visual alds materlsals, art materlal of varlous media,
and sufficient time posslible for the unit to be carried
out satlisfactorily. The maturity of the learner and his
previous experience should be considered closely. The
teacher must also conslder whether there is sufficient
soclal significance and personal value to warrant its
study. The teacher should ask herself "Will an extended
and detailed study of the unit be of profit to the child
in meeting his soclal problems and solving them

satisfactorily?!

Teacher preparation. The teacher iIn the c¢lassroom

acts as a guide and counselor, She must then prepare for
the study of a unit by discovering possibilities for
pupil exveriences and make sure the nceded materials

will be avallable. The possibilities for first hand
experlences must be determined. She should know in
advance what excursions will be possible, the experiments
that can be carried out, and what construction will

make the lesrning process more valuable. Then too, the
teacher rust provide for ways of stimulating creative
expression in art, music, dramstic play, and poetry if

the unit being studied provides for the integration of
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such activities,

In order to gulde the child in his experience activity
the teacher must have wlde experiences herself. Some of
these, 1t 1s true, can be gained with the group wlth whom
she is working but this is not sufficient. She must
utilize every opportunity to go into various communities
as well as her own and see and feel the things which will
broaden her understandlng of the socilal world of which
she 1s a part. The teacher should read wldely and keep
abreast wilth the happenings of the day. Her reading
should not be limited to one fleld of Interest but rather
to the many fields which will aid her in becoming better
acquainted with the places and things which wlill come
into the working out of an experience unit.

Suggestions for selectiﬁg and plannlng experlence
units have been listed by the New York City Schools
Planning Committee.1? These are as follows:

1. Set up suitable objectives

2. Decide on the approximate duratioﬁ of the unit

3. Find an interesting and sultable approach

12. Changing Concepts and Practices in Elementary
Education, Board of Education, New York City: op.clt.,
Hildreth, Gertrude, Child Growth Through Eduecatlion,

pe. 114




4,

List the desirable experiences or activities
that can be set up to realize the objectives
selected

List the suitable subject matter, concepts, and
skills that may be developed 1n the unlt

List materials that wlll be needed

Plan tentatively for some deslrable culmination
or summary of what has been learned

Plan tentatively what appraisal, in terms of

tests, and other evidence will be needed

In planning an experience unit 1t 1s important to

gtate the desired objectives or outcomes, These should,

however, be limited 1In number stating one or two objectlves

with thelr activities, content, or problems.l3 Some

teachers list the objectives in the order they are likely

to develop. Consideration should be given to skllls,

understandings and appreciations, lnterests, good

135

thinking, and soclal growth; social relationships, aptitudes,

critical thinking, worthwhile activitles, and physlcal

and mental hesal th,

There are many arguments as to whether or not the

teacher should write out lesson plans. If one thinks

13, Lee, and Lee, 0p. Cit., p. 208
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In terms of units which take up several weeks rather

than the daily lesson plans concerned with subject matter,
lesson planning not only seems feasible but necessary.

It is evident that there be careful planning in advance
and that 1t be written out. If this is not accomplished
undesirable outcomes result for as F, G, Macomber states

in Guiding Child Development the "blind lead the blind".

Initiating the unit. To the alert and experienced

teacher the possible means for initiating a new unit to
be studied are innumerable. Among the various means may
be found the child!s Interest in an industry in the
community of which he 1is becoming increasingly aware,
listening to a speaker, clippings or pilctures on the
bulletin board, or requests from the community for
participation in some community project. The school
i1s continually being called upon to take active part
during fire prevention week, clean-up week, or safety
week., The teacher should be quick to take this
opportunlty of working up her unit interest.

Planning unit with chlldren. In planning a unit

each chlld must be encouraged to express his ideas. The
teacher offers her suggestions, helps the children
evaluate their own suggestions, recommends Improvements

in the ldeas presented and suggests new apnroaches to
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the problem. The different ways and means for studying
the problem are conslidered. The children plan so far

as they are able but often the final declsion must come
from the teacher. The problem must be so constructed as
to lend to the necessary changes which arise as each
phase develops. There must be sufficient time for
informal discussions, checking-up, and planning the next

steps. There must also be time for considering fallures

and suocesses.14

Developing a unit. This polnt can be consldered

most satisfactorily if briefly outlined as followss
1. Initiating unit
a. Presenting problem
b. Planning first hand and vicarious
experiences
¢. Working out a plan of study together
d. Organizing an outline of study for
problem
2. Gathering information:

a. Lookling for sources for reference

b. Readlng
¢. Collecting and selectling

14, Hildreth, gertrude, op. cit., DD. 117-18



d. Sharing, listening, enjoying
&. Bvaluating
3. Recording and summarizing:
8. Writing and taking notes
b. Giving talks
c. Showing charts
d. Dramatizing
€. Administering tests on information gained
. Reading own stories or poems

Visual aids. One of the greatest alds in the teaching

of units of experience are the visual aids materisls now
avallable to a great number of our schools. First, it
is important to understand thst vlisual alds include
trips, exhibits, pictures, graphs, charts, and maps.

The field trip as 1t 1ls frequently called is probably
the least used and yet the most wvaluable of the above
mentioned visual alds. 1In the teaching of the socilal
studies the teacher finds them to be her greatest and
most interesting actlvity. A well planned trip glves
first-hand experience which leads to keen observation,
clear concepts, and a more practical judgment. The
planning for these field trips has been discussed
earller in this chapter.

Frequently it is iImpossible for a group to take a

138
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fleld trip. If this be the case let the teacher utilize
the other visual alds materials available. The motion
plcture ranks high in its contribution to learning. It
may be more advantageous than the actual excursion, for
in seelng a plcture a child can follow through an entire
process a8 the mining of coal. A group vislting a mine
would find 1t impossible to see each process in the mining
of coal for time does not lend to a complete learning.
Then too, if a process i3 missed 1t is usually impossible
to return to the mine for further observation. With the
motion plcture this is not so. Each process can be
followed through 1n 1ts turn giving the individual a
complete pilcture of the coal mining industry. If neces-
sary the pilcture may be shown several times in order to
clarify misconceptions. The most satlsfactory learning
situation takes place 1f a fleld trip 1s taken first and
the pictures used after as a follow-up 1in order to

supply any points missed or misconstrued.

In selecting pictures for study the teacher must
make sure the plctures are attractive, well printed
views with the present study well portrayed and with
detalls easlly distinguished. The views must furnish
the pupll with clear imagery which willl aid him in

discovering and interpreting relationships. Plctures



which show human activities 1n thelr natural setting
have high value., The pictures used must be closely
related to the soclal, geographical, or historical
emphases under study and must contribute to the
understandings to be developed through this unit of work.
Plctures should not be shown if they lead to complex
relationshlps. Scenes should contain but a few ltems
which will guide to clear concepts readily understood

by the child,

The above princlples for plceture selectlon should
be applied to all types of plctures, stlll pictures and
motion plctures. For this reason 1t is most Ilmportant
for the teacher to preview all motion plctures she 1s
to employ in the unlt under study. This will help her
in discovering when to show the plcture and how much
preparation the group wlll need before viewlng 1t.

Some plctures can be used in lntroducing the unit
while others will be more beneflclal 1f shown at a later
time after certain knowledge of the subject belng studiled
1s gained. Regardless of when the picture is shown,
the group must be prepared for the showing. Without this
preparation 1ittle will be gmined.

Books and thelr use., To study and carry on a unit

gatisfactorily it is important that sufficient books be
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availlable. Each pupll may have a copy of the text book
in order to read and locate answers to specific questions
or multiple texts may be used. The child must be made
aware of the vocabulary pecullar to the unlt under

study before belng asked to read in order to galn
information. No class should be limlted to the use of
one book but should have access to a varlety of single
copy reference books written on various reading levels,

A text book reference room connected with the school
library proves to be of great value to the teacher lookilng
for such materials as she needs., In thls way the books
are conveniently located for all teachers of the system
and each one is free to select according to the needs

of her group rather than limit herself to a few books
whnich in many instances are too difficult for the slow
reading child.

When launching into a unit study it 1s most Important
that each individual understand the use of the library
and its function in the school. The expert teacher will
make a visit to the library one of her first excursions.
If possible the librarian should receive the group 2nd
explaln the various books. Each chilld should be shown
the catalog and how to use it. Discovering the many

features of the library should be made a pleasurable
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experience for the pupll. The wise, interested teacher
will utilize various means in giving each child an
opportunity to use the llbrary. He shoﬁld become
acquainted with the encyclopedias, atlases, dictionaries,
current events, and magazines and how to find the
materlals needed quickly and systematically.

Keeping records. The use of charts, booklets, and

notebooks prows to be of increaslng value to the child,
Children gather pleasure from c¢reating original work,
The above mentioned often serve as check-up and easy
review methods which ordinzrily the child is unaware of
because of his interest to acqulire new knowledge and
reproduce it in his own books. It 1s something too,
for him to show his parents so they may share his
learning. The parents in turn are satisfied and pleased
with the progress being made. The chlld who finds it
difficult to give oral reports may offer valusble
information otherwise lost if not given an opportunity
to express himself in writing. Again, let the teacher
offer many different channels of experience in order to
give each individual equal opportunity to participate.
The group that enjoys each pupil's contribution ard

effort 1s learning to live a cooperative democratic

life,
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Broadening related experiences. A unit frequently

leads to the development of the fine arts. Music of the
peoples studied and their dances leads to an understanding
of the people. Dramatization of the human activities will
lead the child into a personal feeling for the people,
Discovering the customs of others in order to character-
ize them accurately, makling costume s, and palnting the
scenéry, glve the child practice in the arts. It 1s here
the teacher can study her group and discover talent
otherwlse hidden. The child with a2 brush and a large
sheet of paper will say things in a mural which he could
never tell the teacher in oral or written expresslion.
A pupil may have little to offer in the study other than
his abllity to portray his idea with a brush. If so,
let him do his talking with a brush. Then perhaps the
skillful teacher can guide him into other means of
expression. In every instance encouragement must be
given for every effort put forth.

In summary of thls chapter then let the teacher
strive to develop in each child a cooperatlve,
democratic spirit. It 1s she who must gulde the individual
in his appreciation of his culture and all it signifiles.
She must inspire him with a love and loyalty for his

country. The teacher should remember she 1s teaching



the leader of tomorrow. To be a leader the person must
love and appreciate his own culture and honor and respect
that of others. He must have a clear understanding of
our freedoms and what they offer us. Then and only then

| will he be in a position to protect them,
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Chapter XI

IMPLICATIONS AND RECOMMENDATIONS

Implications

It is hoped that thlis study will enable the young
teacher-to enter into ther vocation with more thought and
abllity and that it will provoke thinking and stimulate
further study in the students for whom it is planned.
They will have been alerted to the process of learning,
the need of research, the necessity of ever changing
equipment and materials. They will have been gulded in

some degree in method.

Recommendations
Since this thesis is planned in partial fulfilment
for the educational training of young Sisters it is
necessary that further study be made along the line of
child development and curriculum in order to give the
teacher a complete picture of her dutles and

responsibilities,
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APPENDIX

Ability: Discovering what information can be found in
parts of books

A, THE TITLE PAGE}

The title page tells the name of the book, the name
of the author or authors, the name of the publisher, and
where the publishing house has 1ts offices. .Sometimes
the title page tells what kind of work the authors do.
Sometimes it tells who drew the 1llustratlions.

Answer these questions about your reader:

1. What 1s its full title?

2e What are the names of the authors?

3. Who 1llustrated the book?

4, Who are the publishers?

5. Where do the publishers have thelr main officea?

B. THE COPYRIGHT PAGE

The most important fact for you to notice on the
copyright page is the date when the book was publlshed.
Very often this date nced not make any dlfference to
you., But if you are studylng about some subject in which
changes come fast, the facts in an old book may no longer
be true or up-to-date. For example, think of some
differences you might find in the geography textbooks
published in 1915 and in those published 1n 1940.

Are you able to answer these questions about your

reader?

l. What 1s its copyright date?

1. Horn, Ernest et al., Reaching Our Goals, "What's in
a Book?" ©New York: Gilnn and Co., 1940 pp. 49-51
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2. Who copyrighted the book?
5S¢ What words mean that no one can print material
from this book without permission?

C. THE TABIE OF CONTENTS

By the time you have reached this grade, you are
familiar with the table of contents. What does 1t tell
about the book? How are the titles of stories and
lessons arranged in the contents? How does the contents
help you%

Answer these questions?

1. On what page does the teble of contents of this
book begin?

2. On what page does the first selection begin?
What is its name? How long is 1t?

D. THE PREFACE

The preface of school textbooks usually tells why
the authors wrote the book and the ways in which they
hope 1t will help boys and girls. Sometimes the preface
is intended only for teachers and parents: sometimes it
is addressed to the boys and girls who are resding the
book,

Answer these questions about your reader?

1. To whom have the asuthors addressed the pref=zce?

2. What 1s the purpose of your reader?

5. What four things do you need to know in order
to make good use of books?

E. THE INDEX
Skill: The use of the index

1, Drill on alphabetical order
What letter in the alphabet comes just before:

8 ; h 3 T HER b1 HER
What letter In the alphabet comes just after:
o) : 1 ;2 R 4 s ¢

£l > >
Arrange these letters In alphabetical order: 1, t, n,
Xy, e, dy v, he Write the first names of the puplls in
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your reading group in alphabetical order, Write the
following words 1n alphabetical order: biscuit, butter,
berries, ball, black, bottle,

Write the following words iIn alphabetical order: bitter,
big, bind, bilcycle, bill, bible,

Write the following words in alphabetical order: bitten,
biting, blte, bltterswest

2. Drill in using the key to the index, noting
punctuation, etc. Find the word Alaska in your index

Alaska, 186, 203-209, 229, 231 (220)
Find the Key to the Index at the top of the page. It
wlll help you to answer the following questions:

Upon which pages would you expect to find the most
important materlial about Alaska? Why?

Which of the following pages would you choose as
likely to contain the most material about Alaskas
(1) 203, 207, (2) 203-207¢

Why is the last page number about Alaska enclosed in
parentheses?

LOCATING WORDS IN THE DICTIONARY®

To locate words rapldly iIn a dictlonary you nmust
understand, first of all, the order in which they are
arranged. All the words are listed in the dictlonary in
alphabetical order, Test your knowledge of the alphabet
by arranging each of the following lists in alphabetical

order:

l. acorn...pencil...house...lion...kite
2. stamp...check...knife...paper...frown
S5 flower...wagon...monkey...lamp...gate

So many words begin with each letter that, besides
the first letter, you often need to look at the second
or third or fourth letter of the word in order to locate
it in an alphabetical 1list. For example, sam comes before
an; among comes before amuse; and amongst comes before
amount. Can you tell why? Now arrange each of these

listss

2. Horn, Ernest et al., op., cit., pp. 58-39
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basket...butter...blscuit...berries...bottle
party...paceé...paint.,.nage...pairs
circumspect...circumnavigate...circunference...
circumstance

ENCYCLOPEDIA EXERCISES

Copy the following list of subjects, and after each
subject write the name of the encyclopedia, the volume
number and the gulde letters or words, and the page
numbers of all volumes In which the information on that
subject is glven,

l. St. Lawrence River 6. Penguin

2s Panama Canal 7. Manufacture of cheese
3. Washington Irving 8. Carlsbad Caverns

4, Cliff Dwellers 9. Salnt Georrce

5. Football

10, Irrigation

Which of the following toplcs would you expect to find
In an encyclopedia?

1.
2.
5.
4.
5.
6.
7.
8.
9.
10.

Ability:

The
The
The
The
The
The
The
The
The

location of the Tower of Pisa,

population of El1 Paso, Texas.

story, "Rip Van Winkle,"

distance of the moon from the earth.

names of the actors in the movie, "Robin Hood."
meaning of excellent.

name of the person who dlscovered radium,
biography of John Adams,

number of dentists in Chicago.

Intformation about Child Labor.

USING THE CARD CATALOGUR?

Utilizing the library effectlvely

3. Adaptation of the plan found in "Newer Practices
in Reading in the Elementary School," Seventeenth
Yearbook, National Elementary Principal: 1938 p. 493

4, Gates, Arthur and Ayer, Jean, Let!s Travel On, New

York:

The Macmillan Co., 1940 p. 172
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When you look up a book in a library card-catalogue,
you look first for the author!s name., The cards in the
card-catalogue are all in alphabetic order. The last
name 1is put first on the card, like this: Morley,
Christopher,

Arrange these authorst! names in alphabetic order.
Put the last name first.

Charles Roberts Trella Dick

Peggy Bacon Elizabeth Coatsworth
Rachel Field Walter Brooks
Christopher Morley Alice Dalgliesh

Remember to put a comma between the last name and
the first name.

SELECTING AND EVALUATING®

Abillity: Selecting material and organizing it about
problems

Directions given orally: Read the chapter to find
information about the problems that you ralsed. The
question, declde which of the problems the information
tells about.

Problems: (1) Did the Indians have any ways of
comunicating with each other except by talking? (2)
Did they keep any records of what they had done, or of
what the Indians before them had done?

l. What chapter in the book (Dearborn, How the
Indians Lived) will be most likely to answer
the question?

2. Did the Indlans have written and printed words

as we do?
3. What different kinds of signals dld the Indlans
use?

4, Why did the Indians of the forest and of the
plains differ in the kind of signals they used?
5., What were some of the messages that smoke could

S« Adaptation of lesson plan from National Elementary
Principal, op. clt. pp. 455-456
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carry?l
6. How many of these things were used by Indians
in giving messages to other Indians? stones,
smoke, notches, blankets, beads, bark, skins
How was each used?
Can you add any to the 1list?
7. How did the Indlans measure time?
What were steps?
How long was a sleep?
How long was a moon?
8. What kind of records did Indians keep?
9. What materials were used for maklng records?
10. Meke an Indian sign that carries a message of
some kind,

COMPREEENSION AND RETENTION®

Find in the story and read aloud the parts that
answer these questions. Perhaps your teacher will wish
you to write 1lnstead of reading aloud. If so, copy each
number on a paper. Wrlte after the number the page and
paragraph where the question would be, 1. Page 2435,
par, 1. If there 1s part of a paragraph at the top of
a page, you may count it as the first one.

1. Did Yusuf live in a large city or a small village?
2. Of what was Yusuf'!s house made?

3. Why was the inside of the house black with smoke?
4., What frults grew outside the house?

5. How did Yusuf's mother grind corn? etc.

Finding Proof:7

Look at these sentences. Copy the numbers of the
sentences on a paper. After each number, write some words
from the story about Marcos. The words you write should
show that the numbered sentence 1is true. Glve the npage
where you found the words. For exanple, after No. 1
you should write, 1. Page 294. "He had only a few

6. Gates, Arthur and Ayer, Jean, op. cit., pp. 259-60

7. Gates, Arthur and Ayer, Jean, Let!s Look Around,
New York: Macmillan Co., 1940 pp. 310-11
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pernies, ‘These he pald for a place to sleep."

Marcos had no money when he began looking for work.
When he came to the great market, the boy felt hungry.
The houses in the 1ittle cobble-stone street looked
Marcos earned something to eat by carrying baskets

A patio 1s a kind of enclosed yard or garden.

Marcos was to live in the home of the weaver.
He felt that he had done well for himself.

SUGGESTED PROCEDURE FOR TEACHING AgD REVIEWING
A CHART READING LESSON

II. A duplicate of the story cut 1n sentence strips.

III. 3Sight vocabulary or word cards chosen from the
IV. Duplications of phrases 1n the story.

VI. A Plymouth chart or other pocket chart,

VII. Pictures or objects with which word cards may

I. The teacher and children discuss the experience
which motivated the chart, It may be a story
about a pet, or a toy or an experlence which

1.
2.
Se
Z2F e
4,
of fruit,
5.
6. A loom is used for weaving,
7.
B
A. Materials Needed
I. The children's chart story.
chart, two of each.
V. A pointer,
be assocliated and matched,
Bs The Introduction
they have shared together.
8.

Spenser Jones, Pearl, First Grade Teacher, Central
Washington College of Education: Ellensburg, Washington
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They recall the motlive for learning to read

their story which may be to share it with another
group or an indlvldual, or to put 1t into a

story book or a movie, or to keep a record or

set of directlions, etc.

Ce. Readlng the Chart Story

I,

i1.

The teacher reads the chart as a whole to the
children. She reads wlth expression and correct
phrasing. She moves the polnter smoothly along
under each sentence so the chlldren get correct
eye movements.

She asks a child to help her read it. The
teacher assists the child in guiding the marker
and 1in repeating the story. Other children
watch. Two or three chlldren asked to do this
same thing, individually - never in unison.

The teacher always helps to guide the polnter
but she is constantly working toward the child's
independence in reading the sentences. Often
she precedes the sentence reading with a remark
to the chlld such as "thls sentence tells what
color the rabbilt is", etc. The last two chlldren
willl perhaps be able to repeat the story alone,
which 1s very satiafying to them.

D. Making Another Story wlith the Sentence Strips

I.

Ii.

The teacher explains that 1t is fun to put a
story together which has been cut apart llke a
puzzle., The parts they will hunt for are
sentences. They will put them in the pocket
chart. The sentence strips are placed on the
blackboard ledge or against the wall, or
wherever they can be easily seen by all of

the children.

The children are quite famlllar with the original
chart by this time. The teacher may also help
by asking a child to come and read the sentence
which tells "what came to school®. She guides
the pointer and the child reads one sentence,

The child then looks for the duplicate sentence
strip. He matches the one he selects to the
sentence he has just read., If 1t is the right



one, he reads it and places 1t in the pocket
chart. The group helps to decide. If the one
he has chosen does not match, he keeps trying
until he 1s successful, Other children continue
with the same procedure untlil the duplicate
chart 1s completed. One or two children may
then read the newly-made chart to the group.

E. Teachling the Sight Vocabulary.

I. The teacher presents the word card, says the
word, and makes a definite assoclation with
its meaning.

L=

b,

Ce

d.

€.

She gives the card to a child who finds
the same word in either or both of the
charts, holds the card under it and says
the word.

If the word 1s the name of an object, as
"pabbit?, the child may match the word
to a picture or real object, which 1is
before the group.

If the word is an action word, as "come"
or "go", a child may do what it says.

If the word is a descriptive word, the child
may find something "1little" or "blg" or
"brown'".

The word cards may be placed in the pocket
chart from which sentence strips can now
be removed. Children are given the
duplicate of the words. One at a time
they come up and put the word under 1its
likeness and say it.

words may be put in the pocket chart and
the teacher may ask children to find the
word that tells the color of the rabbit,
the size, etc.

The teacher may then read the sentences
containing the words from the original
chart and ask a child to clap when he
hears and sees the words he knows.
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IIT.

The teacher presents the phrase strips from the
story and reads them, They usually contain a
known word.

a, A chlld locates and matches the phrases
in the story.

b. A child may place the phrase under a picture
and read it, 1.e., "a little rabbit'.

The original chart 1s again read by the teacher,
or a child, while the children watch for words
they can read.

F. Reviewing the Chart

I.

IT1.

ITI.

The review procedures may be the same as the
Initial reading, especlally in the eerly stages.

As the chlldren develop a sight word vocabulary,
It 1s well to vary the review by sometimes
omitting the step-by-step rebuilding of a new
chart through simple matching. Have them
instead place sentence strips about, and direct
Individuals to find the sentence that tells
"what the rabbit did", "how the rabbit looked".
Children are encouraged to look for key words
in the sentences, which are the sight words
they know,

One purpose of reviewing the chart is to teach
other new sight words. A good chart may contain
from three to five words which may be taught as
permanent vocabulary. Those designated as such
are only the words which will occur 1in the

first pre-primer to follow the charts. At the
initial reading of a chart two words may be
taught as sight vocabulary; three, if a mature
group or after many charts have been read.

Thus, in the subsegquent review of the charts

new words will be emphasized iIn the same manner
as the orlginal vocabulary work., Two new charts
in a week are sufficient, i1f they each contain
three or four sight words. As new charts are
written, the teacher needs to select experiences
carefully so that the known vocabulary is
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accumulated in new charts and new sight
vocabulary words are being pgradually introduced.
The time allowed for reading a chart and develop-
ing the vocabulary should be from twenty to
twenty-five minutes,
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