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Chapter I
INTRODUCTION

Purpose of the Study

The purpose of this study was to develop s proposed program for
the teaching of human relations in the classroom on the secondary
school level.

The writer found in his teaching of secondary school youth that
they wanted to be accepted by their peers and elders. Because of this
desire on the part of youth he has intergrated human relations with
some of the regular school subjects: English, speech, and problems of
American democracy.

There was a felt need on the part of the writer to study more on
this important phase of youth training. A survey was made of the 1it-

erature in the field of human relations in the classroom.

Importance of Human Relationgs in the Classroom
Individuals tend to judge others by their actions and speech.
Those in secondary school, the immature youth of society, feel inad-
equate to meet the demards of an adult world. Are teachers golng to
stand idly by and watch them grow up frustrated, confused, and mal-
ad justed? |
e o o your intimate friends ere important people. What

they say or think is right. We must take the full re-
sponsibility 6f people's reactions to our personality-—-~



if we are going to continue to grow and make advance-
ment. If people dontt like us—-lt 1s our fault, If

people don't huy from ng-——1t 1s our fault, If people
don*t boost us—~then it is our fault. You take this

attitude——and you are on the road up and fastl!

It seems loglcal that teachers should teach youth that one must
live in a soclety mede up of people, and what one says and thinks has
mich to do with hls success In the soclal, economic, and politieal
world,

Too many classroom teachers have neglected the personalities of
youth in their classrooms. More time should be devoted to this impor-
tant phase of the individualts development.

Many of today's youth grow up frustrated, maladjusted, and with
warped personalities, Scmetimes this has been caused by their home-
life; other times it has been caused by a domineering classroom teacher,
one who spared nelther the rod nor a bitter tongue. The personality
of youth is worth more than many think--it 1s worth salvaging in
bhuman relaticns classes before they turn to delinquency.

s o o the greatest commodity on the American market today
1s "Your Personality.® Your Personslity 1s the key that
unlocks the world's storehouses, It 1s the raw material
out of which everything you want 1s moulded., It 1s the
source from which all material things must come. It 1s a
flowing spring from whigh you may recelve germuine happi-
negs and peace of mind,

Some of the hetter schools have begun work on personality develop-

ments It 1s logical to think that other schools will follow, It is

1 Charles M, Simmons, Your Personality on Paradel (Seattle, Wash-
ington: Hoyt Publishing Gompany, 1947) p. l.
2 Ibid.’ pp. 1"'2.



hoped that the institutions for teacher training will offer specialized
courses for teachers who are interested in this worthwhile worke.

Simmons goes on to say, "I know that personality can be changed,
That men and women can actually change their direction. The margin
between success and failure is narrow-—~very narrow. The margin is
your ATTTTUDE. ">

One of the best methods to use In developing the personalities of
youth in the classroom 1s for the clessroom teacher to have a pleasing
personality, If he is the type of personality that youth go to for ad-
vice, if he i1s the type of personality that youth want to pattern their
lives after, then he has one of the qualities of a good teacher,

In the clessroom when the term Mpersonality" is used, someone is
apt to ask the logical question of "{hat is personality?" Simmons has
as good a definition as was found:"Your personality is the sum total of
your habits, skills and attitudes in actionlné

Habits play an important part in the building of personalities.
The classroom teacher through his very attitudes is causing youth to
form hablta, either good or bad. If he is intolerant, youth are prone
to form habits of intolerance, or to be critical toward others, If,
on the other hand, the classroom teacher is tolerant and democratic,

youth are prone to form habits of fair-play and broad-mindedness.

3 Ibid., P« 4e

4 Ibid., p. 5.



Marny of the skills of youth are outcomes of the classroom; skills
learned under the tutelage of the classroom teacher.

Oar habits, skills and attitudes are always on parede,
We can't hide them. They are in action, Temporarily
we can disguise a few of them but not over a long range.
We can't fool enyone for very long—even little children
and puppies can figure us out. They will run away from
us if we don't like them,5 \

Puppies may be able to run away from people who don't like them
but too many little children and youth can't do this. Our compulsory
attendance laws keep them from running away from the teacher. The
truant officer keeps many youth from escaping., However, on the othef
hand there are children and youth who are eager for a new day to dawn,
They are eager %o make their way to the classroom where the atmosphere
is good, clean, and wholesome, The difference, many times, is the per-
sonality of the teacher,

Landis had this to say about the world at mid-twentieth-century:

Human beings have never before been called upon to cope
with such rapld changes, to meet such urgent chellenges
to personal adaptabllity es now. « « « Never before has
the individual been expected to decide so many questions
for himself without the guide of precedent, . . Never
have young people been asked to bridge so wide a gap
between dependent childhood and self-regulated adult-
hOOdool

But in contrast, never has life offered so much varilety,
stimlation, breadth, and personal freedom., « . . Never
have so many peoples of varying backgrounds and racilal
strains come into close contact, or so many colorful and
diverse cultures become cross-fertilized.

5 Ibld., pe 6



« ¢ o Ingtitutions . . . muat therefore prepare young
people to function in all social climates and to take
their place in a world society.

Because of the rapld changes in the social order youth are called
upon to adapt themselves quickly and without a "road map" to guide them.
They are called upon to asdapt themselves to adult life when they finish
the local secondary school, many times. At that time many ere lmmature,
and need guldance in making their adjustmentse

Upon graduation from the local secondary school, many youth are on
thelr own. However, the choices for professions, businesses, and the
like are so broad for them that many have a difficult time to becoms
adjusted to the adult world,

In the social world youth have faced various social, racial, and
political groups. Which groups to join and which groups not to join
have cansed youth no end of concerns

Some of the secondary schools have offered humsn relations courses
to assist youth tb make their adjustments., When youth have this oppor-
tunity to participate in "laboratory living" they have learned much to
asslisgt them to adjust to adult living.

It is hoped that through human relations the classroom teacher will

be able to help youth help themselves,

6 Panl H, Landis, Social Policies in the Making (Boaton: D,C. Heath
and Company, 1947) D. Ve



In schools where the pressure is too great, where the currlculum
subject-matter must be covered at all costs, the human relations pro-
gram might be carried on in the homeroom period or during the activity
perlod, Needless to say, this would have to meet with the approval of

the asdministratorse.

Limitations of the Study

This study was limited to the teaching of human relations in the
classroor and did not include teaching human relations in the hone,
the community, or elsewhere, However, the teaching of human relations
did consider problems about strikes and unions, home relations, and
athletic activities,

Human relatlons In ths classroom dealt with such problems as
intergroup and intercultural education, personality, emotibns, democ-
racy, habits, boy and girl relations, etiquette, prejudice, leisure
time, and activities, In short, human relations in the classroom
dealt with the important problem of gow to get along with other people,
especially those of everyday associations, regardless of their race,
color, crsed, or their social or economic status.

The area of religion was omitted. This was not because it was con-
sidered of lesser importence, but due to the fact that some states have
laws which pfohibit the teaching of religion in thelr publie schools,

This study was limited to a survey of literature and no experi-
mental research was made. Obviously a paper of this kind could not

cover the fleld of human relations, Much valuable material was discerded,



Definition of Terms

Human relations, As used in this paper, human relations means
béing tolerant, understanding, and sympathetic toward ome!s fellowman
and his problems, _ .

Secondary gggggl.; For the purpose of this paper, a secondary
school means grades seven through twelve when such grades are part of
a recognized junior-senior high school, or when the system is operat-
Ing under the six-three-~three plan, When the system is operating under
the eight-four plan then grades nine through twelve become a part of
the secondary school,

Classroom, Classroom, in this paper, will be considered as any
location where the teacher is in charge of a group of his students,
vwho are participasting in a "learning® situastion. This sctivity will
generally be held during regular school hours and the instructor will
be pald from school funds. The laboratory, a field trip or school
journey, an athletic field, and the like have been considered zs a
classroom for the purpoge of this study.

Intergroup and intercultural education. TFor the purpose of this
paper Intergroup and intercultural education is an education in which
the individual comes to the realization that there's a difference in
his group and another group, but the difference ig not vast. He real-
izes that therets a difference in his cultural background from that of
an individual of any group. The Individusl concludes that though in-
dividuals tend to be different they are more alike than they are dif-

ferent,
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Personalitx.h For the purpose of this report personality will be
considered to be ", . . the sum total of your habits, skills and
attitudes o o o"7

Emotiona., As used in this paper emotions will be consldered as
any of the strong feelings, as hate, fear, envy, jealbusy, and the like;
As a general rule there will be inward disturbances which may.cause an
outward menifestation of name calling, fighting, or fleeing.

Democragx; "Democracy is a way of 1life and not limited to politi--
cal f'ormﬁ."8 Democraﬁy is where the leader and follower have mutual
respect for the other, co~operating with one another, each has respect
for the other fellow'!s individuality and personality.

Habits,. Hgbits ere acfs which have become fixed through repetition.

Boy and girl relations, In this paper boy and girl relations will
apply to the consideration for, t¥eatment of, and attitude towerd
members of the opposite 8eX,

Eﬁigggiﬁg{? Etiquette, as used in this paper, 1s a code of rules
cauging an individual to conform to the wishes of his group if he would
be accepted by them, It is doing and saying the "right" thing at the
right time. OCver a perlod of time the group has declided what 1s fright®
for their group. The same act or expression will not necessarily be

accepted In any other group, in fact may be taboo,

7 Simmons, op. clts, Pe5e

g8 A, S, Barr, William H, Burton, and Ieo J. Brueckner, Supervision .
(New York: D, Appleton-Century Company, Inc., 1938; 2d ed., 1947) DP. 47e
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: Prejgdice.- As used in this paper, prejudice has to do with e
feeling of distaste toward an individual or a group, This feeling of
distaste 1s generally Qithout a just cause., The individual lacks
gufficient scientific evidence; he has "jumped to conclusions.,” In
cammon usage the term means "against" or Mopposed" to something,

Ieisure times Lelsure time 1s "free time", when an individueal has
no duties, responsibilities,.or other obligations.

Activitieé. Activities has to do with physlical acts, as a general
rule, However, in scﬁool work it deals with dances, parties, hayrides,
athletlic contests, clubs, and other "doings™ that are sponsored by the

school, yet are not necessarily in the curriculum.

Organization of Remainder of Paper
The remainder of this paper was organized as follows: Chapter II,
Review of the Literature; Chapter III, A Proposed Program for Teaching

Human Relatlons in the Classroom on the Secondary School Ievel;

11



Chapter IT
REVIEW OF THE LITERATURE

Human relations in the classroom was a comparatively new phase of
education at the time thls paper was written. However, much good lit-
erature was surveyed by the writer. Some of the better plans of teach-

ing human relations in the classroom have been presented below,.

The Flan of the National Council for the Social Studies
Commenting on the building of democratic nman relations Taba and
Van Til have seid:s
e o o Intolerance, bigotry, and group hatreds have deep
roots, Some roots reach down into history . « « nine-
teenth~century American hlstory 1is stained by undeclared
religious wars conducted by mobs, The young United States
bears deep scars of conflicts related to race—a clvil
war, a tragic era of regconstruction, enforced segregation,
and urban rioting . .1
4 number of veterans of World Wer ITI have felt that the military
authorities deliberately sent men from the South to the North and from
the North to the South to be trained, This gave men from different
gections of the nation an opportunity to learn, at first hand, that
those of other sections of the country were not so much different from

themselves,

1 Hilda Taba and William Van Til, Editors, "Demoecratic Human Re-
lations," Sixteenth Yearbook of the National Council for the Social
Studies (Washington, D.C.: The National Council for the Social Studies,

1945 Pe e
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", o « The weed crop of sociﬁl entagonisms invades our schools.
Occasionally group hatred tekes the form of violence in corridors,
after-school mobbings, or 'getting! a player who does not belong. « e o"z

Why does group hatred invede our schools? Because it has been
taught to youth by their elders. This group hatred has been minimized
in the e¢lassroom when the teacher handled the human relations problems
in an effective manner,

It has seemed peculiar that a member.of a majority group will stand
131y by and watch one of his own group persecute some member of a minor=
ity group. Yet he will tell you that he is for the "under-doge" This
sounds like double-~talk: he says one thing but does another,

It has seemed to many that youth are cruel in their name-~calling:
"dago,™ Mgreaser," "kraut," "chink," and other names that are even
worse, These terms have been learned from their elders. Again walls
of intolerance have been erected by elders.

In human relations classes youth have been taught to respect the
other fellow‘s‘status, to accept him for what he is able to do=-not to
judge him by the color of his skin, the texture of his hair, or the
accent of his voice.

They (educators who are democratic-minded Americans)
foster a two-wsy passage between school and community.
They recognize that guldance involves the attitudes

of majority group members , not just attitudes of mem-

bers of the minorities, They work for self-under-
standing on the part of the young. A= they teach

2 Ibid., p. 5.



history, they lose no opportunity to deal with the con-
tributions of individuals of diverse backgrounds to the
progress of humanity. In economlcs they deal with the
economic bases of discrimination. In problems of demo=-
cracy they include scientific study of race, of prejudice,
of propeganda and public opinion, or psycholog¥e « «

In every field of study and activity thgy lose no oppor-
tunity to develop good human relations,

Some teachers who have been properly trained in the teacher edu~
cation institutions have done good work in their classrooms, by teach=
ing tolerance and understanding in their history classes, in their
sociology classes, and in classes of economies. The texts on problems
of democracy are full of controversial problems, such as race, re-
ligion, and polities., By not ignoring these controversial problems,
human relations teachers have been able to develop youth to a more
mature emotional attitude toward some of the controversial problems
they must face as adults,

Democragx.' Democracy has been taught youth in their activities.
At their dances, parties, and class meetings human relations teachers
have supervised them so they could learn real democratic living., It
was necessary for an adult to be there to supervise and agsist them
when needed, The adult could not make their decisions for them, but
he could offer advice, suggestions, and encouragement.

It is not to be surmised that the adult supervisor has kept

youth from maeking mistakes in their social gatherings. It has been by

their mistakes that many youth have learned valuable lessons,

3 Ibid., p. 6.




Incidental approach. The ineidental approach has been used in
some communities to teach intergroup and intercultural educatlon,
This method was discussed by Taba and Van Til who had this to say:

One approach capitalized upon an immediaste incident
of interest., A&n incident in the school or the com-
minity, a news event, or the appearance of a new
pamphlet becomes an occasion for study, discussion,
or activitye o « »

Such incidental programs can be very stimilating

and meaningful, no metter how arbitrarily or ac=
cidentally they were initiated, Even the briefest,
most sporadle experiences add something to the stock
of understanding, create some bits of awareness and
induce analysis of some bhiases and prejudicesS. « o «
Introduced at a moment's inspiration, it is impos-
sible to develop them in any but a superficial way.
Planning with students should be encouraged but good
planning involves comprehensive exploration, not
opportunism.4

Pervasive emphasis.‘ Other communities have used the pervasive
approach in teaching intergroup and intercultural education, Dise
cussing this method of teaching Taba and Van Til have said:

Another important way of organizing the intergroup
program in sociagl studies is by a pervasive emphasis
throughout the usual program with no special focusing
on topies of intergroup relations, . « Much of the
guidance, talks in the assembly, class discusslons,
and work of the student council are devoted to help-
ing students understand succeasful group living.

e o o It (George School, a Quaker school near Phila-
delphisg) does believe that each contact a psrson has
with any other gives rise to opportunities to learn
something about happy, co=opergtive living, and an
effort is made to capltalize upon as many of these
opportunities as possible., The concern of thes faculty

4 Ibide, pp. 46-476
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for intergroup education permeates teaching throughout,
Some English and history classes use blographlcal mate-
rials about persons from a variety of relliglous, national,
and cultural antecedents. « + »

e @& 8 & & & * & H & B 8 8 ® 2 B3 & ¢ H & 8 & & 9 & s+ 9

The school (George School} has had visiting teachers
from different raclsl or ethnic groups teach some of
the classes from time to time. « « »

& & & ° & 8 B * 4 & & & B & & 4 8 & 9 & ¥ B & 9 0 g * &

It (Bhe pervasive method) gives a chance for the inter-
gratlon of human relationships into the common web of
ideas and problems concerning ourselvea and our society.
Tts main advantage lles in the fact that it does not add
new courses or units., Emphasis is thrown onto what
alt'ea.dy is being taught. s o o

But there are also weakmesses in the pervasive approach,
In schools where the Ilnertia of traditilon and routine is
strong, the occasions for such incidental teaching may
never be utilized. This is partlcularly a danger when
the socigl studiles currlculum is highly departmentalized,
wilth each area organized Inflexdibly according to its own
fgeientific structure.”

Special unitse The special unlts method of teaching intergroup
and intercultural relatlons has been more popular with some human re-
lations teachers than the other methods mentloned above, Diascussing
thls method of teaching human relatlons Taba and Van Til say:

At many points, specific focusing on certain topies,
issues, or problems is needed, This focusing may be
accomplished by Introducing speclific units of study.
e ¢ ¢« Units also serve to bring together ldeas which
may have been scattered through various subjects at

difflerent timese o o o

+ o o Through the unit approach, many physical and

5 Ibide, PPe 47=4T




soclal science insights can be centered upon a specific
topic=-for instance, race, or prejudice, or recreation,
or the saga of immigration, « «

Finally, a direct approach through units helgs guard
against avoiding controversial topicsSe « ¢ »

Combinations The combination method of teaching intergroup and
intercultural education has been used by both Cleveland and Detroit.
Tt was found to be very successful in thelr systems., Taba and Van Til
have this to say about the method:

e o « Units on contributlons of the Negro, including out-
standing leaders, on cultural patterns of ethnic groups,
on problemgs of race and race prejudice, and on religion
are used to develop factual background and understanding.
In addition, there is a pervasive emphasis throughout
social studies courses. Art exhibits, persentations of
folk music, celebrations of holidays, and dramatizations
emphasize appreciation. Interschool visits and trips to
the comminity are planned to provide firsthand contacts
with groups.

e o o Modifications are possible according to new needs.
Each teacher can perticipate according to his or her own
ingights and talents. Experimentation with a verlety of
techniques and procedures is encouraged; the program is
not frozen into a pattern adopted prematurely.7
The four methods of teaching human relations have been presented,
It is up to the individual teacher to choose the one method or the
combination of methods that will best suit him, his classroom, and his
achool, It is heartily urged that the classroom students be a part of

the committee which works out the organization of material they are to

6 Ibid., Dpe. 49-50.

7.Tbid,, ppe 51-52.

17
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study. This is a good technique of teaching democracy--give youth a
ﬁoice in the government of their own classroom. This method of
teaching democracy in the classroom has been tried and has been very
successful,.

When wars are going on people tend to become excited; demonstra-
tions tend to be more prevalent., As a result innocent_persons have
suffered, It is up to the human relations teacher to capltalize upon
any such activities, expecially when they take place in his community,.

In industrial communities strikes have taken place. Thig has
been true where transportation unions were located: rallroad workers,
taxi drivers, bus drivers, merchant marines, and others have gone
on strikes, tying up materials and munitlons for the armed forces.
Strikes will of necessity have to be handled carefully by the human re-
lations teacher. However, any acts of violence should not be ignored.

If the human relations teacher can attend a local union meeting
mich first-~hand informetion could be gained. However, if this is not
permitted, he could talk with one of the members and might find out
interesting material to discuss with his c¢lass.

Unions have become '"big time" and must be studied by youth. In
the near future some of them will be members of unions, assisting in
forming policies. What is taught in today's classroom may pay off
tomorrov.

Human relations teachers have to be broad-minded, yet they must

be observant, Much has been learned when they have looked and listened,

18
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There are a number of sound films that would be of much value in
teaching humen relatlions. Good acting, good dialogue, and soft music
tend to drive home an important lesson in tolerance and in democratic
living, However, before any film is shown to the class it should be
previewed by the human relations teacher and a committee of his class.
If any member of the committee gets an unfavorable impression of the
f11m it should be eliminated from %he list of posgible showings,.

o ¢ o Admittedly the whole fleld of human relations is
strongly assoclated with feeling, Scarcely a topic or

1ssue eludes personal reactions, and these reactions
differ just as much as individuals,

e o o If a prejudice 13 caused by misinformation, then

correct information is likely to change it., If it is

caused by a strong emotional experience, a similar and

equally strong one is required to change its « « «

e « o« new values and new sensitlvities can be created

only by real living experiences that evoke the whole

range of feeling reactions. . 8

People tend to fear what they don't understand. What they dontt

understand tends to cause strong feelings. It is up to the human re-
lations teacher to teach sbout prejudices, but that isn!t enough. The
students must be given a chance to experience actual living, actual
feeling, and actual participating in democeacy. Through these experi-
ences it is hoped that youth will be able to find themselves. Thelr

human relations teacher cannot make these needed adjustmenis for them,

they must do it themselves.

8 Ibid., pp. 70-71.



It is especially important to avoid psychological blocks.,
e o o New worlds, new experiences should be opened
through something congenial, familiar, and psychological-
ly acceptable in motivation as well as in content. Case
studies and achievement records of children revesl that
their behavior can be changed only as they are exposed

to soecial and emotional drives of great wrgency to them,?

It has been found that youth must "feel deeply™ about experiences
for them to change their attitudes. They must feel so deeply that they
will uproot o0ld prejudices and feelings of bigotry. Old barriers must
be torn down and destroyed—not by the human relations teacher but by
the individuals themselves. They must be able to see, feel, and know
that they are headed in the wrong direction, They must make an about-
face and do double-~time to catch up with the parade.

e o o If mind and feeling are important in human re-
lations, it seems important to introduce at every
possible point conecrete, specific problems and mate-
rials of the kind which require interpretation and so

permit opportunities for development of needed skills
in thinkinge o o o
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Any classroom with a cross sectlon of student repre-
gents a laborastory for analyzing differences in such
matters as menners, customs, superstitutions, and
sanetities, Group relations in school can be subject-
ed.to a seerching analysis to get firsthand and concrete
hints as_to what is or is not democratic in humen re-
lations 10

Youth: have been taught how to think by having questions or prob=-

lems directly connected with their interests, yet on their mental level,

9 Ibid., pp. 72~73,
10 Ibide, PPs 74754
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Many children and youth have had firsthand experiences that are of
importance to themselves and to their clagsmates. Some classrooms
have immigrants who were in Hurope during World War II, Their tales
of hardships are as awe-inspiring as a Western thriller or a comic
book, Some of these immigrants have experiences to relate as to how
they were ireated when they first arrived in America, How would you
have treated an immigrant from Furope? How would you have felt if you
had been the "nevw corer™? These questlions, and others like them, will
cause thinking on the part of the class in human relations,

A1l of the human relations class work cannot be firsthand experi-
ences, but when such present themselves the human relations teacher
should take advantage of them, These firsthand experiences should be
used along with the vicarious experiences the class obtained from books.

Too often when youth read from a book they pass the information
off lightly., However, when one of the class has told of an experi-
ence that was thrilling, exciting, and educational. the majority of
the class has been Iinterested.

Comrenting on the part that literature pleys in the lives of
youth, Taba and Van Til have said:

Literature serves a definite purpose as an emotional
preparation to firsthand contacts. « « « contacts with
people and groups outside the students! own lives do
not guarantee sympathetic understanding and respect.
Often the way to soften this sense of strangeness . . «
is through stories that cut under the top layers of

differences and show the students_the human qualities
common to all people and groups.l
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A1l people don't learn from the same sources, Therefore, it is
well to use different methods of teaching. 3Some youth will learn
about minority groups by reading, others will learn about them by
obgserving them in thelir natural surroundings, while still others will
learn about them by a combination of seeing and reading.

The human relations teacher should be on very good terms with the
teachers in the English department. Much good can be gained by read-
ing themes written by secondary youth. Going to another department
for information is more work for the human relations teacher but
many times it is worth the extra effort,

In dealing with "learning" Taba and Van Til have this to say:

e « o tWO general conditions for successful learning
activities are relevant., First, no matter how in-
genious our provisions for learning, they will be
futile if they do not grow out of or associate them-
selves with what 1s or what gsgems significant to
students. From the standpoint of motivation 1t makes
little difference whether something really is or only
seems to be significant,

The human relations teacher is pulling at ecross=—purposes when he
attempts to teach something in which the class has no interest. Howe
ever, he is well on his way to a successful session in the classroom
when he carries on a discussion in which all members of his class are
interested, Thus it is wise for the human relations teacher to permit
hls class to have a voice in planning their work. It also gives them

experience in democratic living, develops thelr powers of thinking,

and incresses their capacity for reasoning.

12 Ibid., p. 83,
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Taba and Van Til go on to say:

s « « Rapport, happy exchange of impressions and ideas,
is an esgential ingredient of good teaching of anything
at any time, It 1s especlally essential for consider-
ation of human relations., It is rather absurd to expect
belief in the significance of good relations among groups
to materialize from a clsssroom that does not have within
its own walls an atmosphere of good-will and harmonious
understanding, The teacher must take the lead in creat=
ing this atmosphere that combines respect and freedaom,

As students participate in discussion, expressing their
own views, they learn about each other as human beings.
They recognize at first hend different ways of looking

at matters; they experience truly democratic behaviore . . L3

The best method to use in teaching democratic living is for the
classroom teacher to bs democratic in his classroom, RActions spesk
more loudly than words®™ is all too true. By participation in a demo--
cratie activity the student has learned to be democratic--when the
human relations teacher has set the example by being democratic hime
self,

Secondary school youth learn much more when they are partici-
petors instead of spectators. They want to "take part" in the activi-
ties and not sit back and listen., Must the classroom teacher quench
their zeal? Must each day's activities be "warmed over" from the
previous dgy? This need not be true. Each period of the human re~
lations class may be looked forward to as an adventure, something ex—
citing, stimulating, and worthwhile, if the classroom teacher makes

it so—-by permitting the members of his class to take an active part.

In this way they learn to be democratic by being democratic,

13 Mo, PP 83"84—0
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"Pupils in the secondary schools can go far beyond elementary
school children in concepts, activities, and materials. « « « boys
and girls in secondary schools mugst lsarn to appreciate the dangers
of formilating conclusions without sufficient accurate information,"l4

It seems that one of the wesknesses of humen neture is " jumping
to conclusions™ or forming opinions without enough scientific ine
formation., This i= one of the main causes of intolerance and dis-
criminstion, it seems, Secondary youth should be taught to welgh the
evidence at hand, search for more evidence, then reach a verdict,

Commenting on intergroup education in secondary schools Taba and
Van Til have said:

Approaches to intergroup educetion in the gecondary
schools are affected in content and method by the
sharper divisions among subject matter that usually

are found at this level., Courses in the social studies
usually include world history, United States history,
civiea, geography, economlcs, and problems of democracye.
A few achools effer courses in soclology, psychology,
and anthropology. A1l these courses provide many op—
portunities for the pervasive approaches to intergroup
education,

A few of the more important and popular secondary school subjects
were selected to 1l1lusirate more fully the pervaslve approaches to
intergroup education., The next five pages will present a swmary of
the dilscussion by Taba and Van 71116 on the teaching of human re-

lations in the various subjects in the secondary school ecurriculum,

ll'. Ibid., p. 9!4-.

15 Loc, cit.

16 Ibid., pp. 94-125.



World Historys A course in world history offers opportunity for
mature concepts of intergroup relations. An appreciation of the his-
torical and culturel backgrounds of all peoples comes into such topies
as invasions, migrations and economic movements. When history has
been taught as the movement of mankind students have recognized the
multi-national and multi-racial characteristics of civilization,.
Students recognized that the feeling of raciel and national superior-
ity was 0ld by studying of the attitude of the Romans toward the Britons.

In the world history classroom the teacher taught that mankind
owed a debt to the older clivilizations for personsl freedoms and
forms of current governments,

United States Historys United States history has been the most
videly taught course in history in this country., For generations it
has:been the basic course for students, Here.they learned to prize
the principles of individual dignity and the oneness of mankind,
Studenﬁs have learned to understand and to appreciate the saga of a
people in quest of a dream,

In United States history atudents learmed of the multi—nafure of
American culture., Here they studied of immigration anéd conditions
under which all peoples came and reasons for their coming to these
shores., They studied people's customs, abilifies, ideas, where they
settled in this country, their work, their contributions to American
life, their attitudes, and attitudes of.others towvard them,

Youth have studied about democratic ideels; conflicting opinions
regarding just whet these ideals were, They have studied current
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problems, what caused them, and how they could be solved,

Students in United States history classes have studled about mi-
grations of groups from one section of the country to another and the
effects upon them and the people who lived originally in these expand-
ing commmities.

The method of teaching United States history has varied from one
teacher to another, depending upon his personality, his attitudes, and
his background, Whatever the method of teaching that has been used,
United States history is unsurpassed in its challenge to teachers to
instill understanding of a belief in democratic human relations.

Teachers who have been wide-awake have realized that nationality
and economic status have played an important part in intercultural
education, They have recognized that realistic applications are
essential in this type of teaching.

Needlzss to say emphasis has been placed on diseriminations
against minorities: the Jew, the Negro, the American Indian, and other
groups, And, too, students have studied about these minorities! re-
sponsibilities and rights.

Resource persons have been brought in from the community to the
school. These personnel havé been from nminority groups, many times,
and of courge they were sucecessful in their business or profession,

The trend has been away from such terms as "tolerance® and the
"melting pot" and other expressions that have become unpopular. Today

the trend is toward "anderstanding and appreciation of cultures" or

26



"respect for individuals and groups™ and these terms have been substi-
tuted by people who realized that the former terms had unfavorable
implications to certain individuals,

Teachers in United States history classes have expected more
change in the *middle™ group of their classes than they expected in the
extremes, This "middle" group had no definite ideas either way, With
Inowledge gained in class they took more péaitive stands, took more
active part in the discussions, and registered the greatest change
in their attitudes.

Geoggaggx.‘ Teachers who have taught geogrephy in the secondary
school and were interested in improving human relations have pointed
out the similarities in the life and aspirations of peoples 1n different

areas rather than the unusual, the bizarre, and the exotic, Whatever

differences have existed in dress, housing, and ways of making a living

have been seen as the results of differing conditions under which people
have lived, As youth understand peoples of other countries of the world
they have come to respect people everywhere, Study of environmental
causes of differences have caused youth to tend toward more sympathetic
understanding of these "strange® and "difTerent" peoples. They have
learned that these peoples from other lands were not so strange after
they got to know them, And, too, they have learned that these peoples
were not so much different as they were so much like themselves.

Ihe Problems gggzgg.‘ Various titles have been given the problems

course, but the most popular one seemed to be problems of democracy.

27



This course has provided an opportunity to teach human relatlons on the
secondary school level, It has used materials from politlcal scilence,
economics, sociology, and anthropology and brought them to bear on
gselected problems. Thils course has unique value because or 1ts frank
recognition of the existence of protlems for consideration, Tn the
problema of democracy class the teacher has not been bound by tradition
to follow a certain outline. This c&urse has been rather flexible,

In problems of democracy classes socisl control has been con~
trasted with the lack of control which has lead to dlsorder, fighting,
and rioting, Family, public opinicn, and the school have been shown
to be important influences on the character of human relations in
American life, Other toples have been considered: immigration, labor
and management, poverty, health, housing, recreation, unemployment,
and crime., Meny schools have done effective work with this type of
.course and have praised it highly,

Naturally there have been difficultles as well as boundless oppor=
tunitles, since human relations pervaded this course, The toplcs that
could have been covered have been so varled and rich that teachers
gometimes have had difficulties in defining and limiting studies,

In conclusion Taba and Van T1l have pointed out some of the
strengths and wealmesses of the pervasive approach:

o o o Pupils and teachers are already utilizing estab-
lished courses, and there is no element of strangeness
or unfamiliarity about the materlals and activities.

Teachers do not feel that they are belng called upon to
take time awgy from theilr regular subject; pupils or
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parents do not feel that the school 1s imposing something
neW, « « o Studying minority groups in regular course
settings provided a normal situation. Occasionally the
special unit or the special course sets one group apart
and by this very process increases tension rather than
decreases it « + « With the present overcrowded social
studies curriculum, increasing the number of units or
courses is becoming more difficult., By focusing upon
intercultural education es an integral part of regular
courses more attention is given to human relationships.

The pervasive approach, however, has certain weaknesses
s o o Teachers ., « « must be sensitive to the opportu-
nities for intercultural education and rust have imag—
ination and creativeness to utilize these opportunities,
e « » Another wealmess is that this approach does not
lend itself well to an immediate public relations pro-
gram, It is not spectacular; it does not yield immedi-
ately visible results,

Regardless of the method used in teaching intercultural relations
it was largely up to the c¢lassroom teacher to determine whether the
class was a success or a failure., In teaching this phase of demo-
cratic human relations it was as much dependent upon the teacherls
attitudes as it was dependent upon his skills. The lack of skill in
teaching wes not so noticeable to secondary school youth as was the
lack of proper attitudes. They have been quick to notice when the
classroom teacher displayed the wrong attitudes in handling inter-
cultural relations. It was not a matter of "knowing," but rather a
matter of "feeling" on the part of the secondary school youth,

A few weaknesses and strengths of the pervasive method have been

pointed out. It is up to the teacher to make the selection of what

method he will use, or the combination of which methods suits him best.

17 Ihida, pp. 125-26.



In discussing the study unit Taba and Van 74118 have contributed
the following, which will be summarized, briefly:

The study unit has generelly been regerded as a group of learn-
ing activities with a beginning and an end, a purpose, and a conclu~
sion, A& unit varies in the amount of ground covered and the time.
allotted to its use. It may deal broadly with a topic, such as
management and labor, or it may concern itself with a single angle
of that problem, such as the employment of Negroes in a certain
community,

Whatever the length or scope of the unit it should meet two re-
guirements: (1) It should have within itself that completeness of
which the term implies. (2) It should be related to what precedes and
follows it, and should not be an isclated experience.

For example, in the United States teachers decided to put more
emphasis upon the place of minority groups then was in the textbook,

Study units have devoted more emphasis to certain issues than

traditional courses have done in the past. A&nd, too, they have spread

from one course to another. When the soclal studies have been dealing

with toples of prejudice against minorities the English courses have

studied literature by members of minorities, the misic department has

studied compositions by members of minority groups, the art department

has studied works of artists who belonged to minority groups. In this

way there has been more correlation, more emphasis, more learning.

18 Ibid,., pp. 127=-60,

30



The real test of the value of study units has not been found in
the mastery of subject matter, but rather it has been found in the at-

mogphere of real understanding it has created., When it has failed to

contribute to the growth of secondery school youth in res) understanding

then it has no place in any program,

The study unit must be a continuing phase of education. Each
study unit in intergroup education has been considered in its relation
to other units and to the entire twelve~year program of the school,

The best results have been achieved when it was used from the kinder-
garten through the senior high school,

Valuable units have grown out of the immediate interests, needs,
and experiences of secondary school youth. One school cannot borrow
units and programs from other schools and expect them to be successful,

When intercultural education has been carried on throughout the
entire school program it has been necessary for the units in the
gecondary school to culminate the study. On this level it has been
necessary to sum up and apply all previous learning.

The majority of secondary school youth have stepped quickly from
school into the responsibilities of adult citizens. The school, when
it has met 1ts responsibilities to youth and the community, has helped
youth to live democratically with individuals and has helped to prepare
them for relationships with groups they will meet in adult life.

The "why" of the unit must be clear to youth if it accomplishes

its objectives.
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A unit may be worked out by a single individual, administrator, or
teacher and made a part of the course of study by administrative decree.
However, the more usable units have been worked out by teacher and
pupils as a vart of the learning process and co-operatively considered
and evaluated by many teachers, The ideal method used f.he added advice
and co-operation of parents and agencles of the community,

One of the eritical points in the congitruction of a unit has been
found to be the formulatlon of objectives., Broad aims and purposes were
found to be necessary. 4nd, too, specific objectives were also needed,

It has been found that to accomplish effective learning there
mist be consistency between the announced purposes and the means pro-
vided to attain such purposes.

Units intended for the use of the teacher have usually presented
the content in outline form which was expanded by the teacher into
acceptable procedures for the classroom,

The plan of the unit included a list of the activities through
which the students made most advantzgeous use of the content and ex-
perience provided. Each activity was definitely related to the object=
ives of the unit. Some activities were to srouse interest. They were
varied enough to reach all of the group. They provided the students
with food for thought. Some of the activities aroused emoiional exper-
ience in many of the class.

Many of the units have had activities in which the students learned

from their experiences. Some of those activities were such activities
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as drawing maps of the United States and locating the minority group be-
ing studied., Other activities were such as making a survey of local
city, finding sections of city where minority group was located; invest-
igated ecity ordinances and found out if there were laws prohibiting this
group from living in certain sections of the city.

It has been found good practice to make unit outlines as definite,
complete, and far-seeing as possible. However, additions were nede es
the unit progressed, as the interest of the class grew, and as their
enthusiasm waxed warmer.,

Teachers have not expected too much to be accomplished by any one
unit, They have kmown that much of the learning experience was not
irmediate due to the fact that it takes time to change attitudes,

Teachers and studenfs have used bibliographies in their research,
These have been added to as the unit of work progressed. New books and
films and plays have been added with comments so others might benefit
from their experiences,

There are four kinds of teachers who unwittingly or otherwise hold
back progress: (1) Teachers who dislike to have routine disturbed,

(2) Teachers who have prejudices and perhaps even believe in various
versions of the myth of superiority. (3) Teachers who feel their lack
of training in this phase of education. (4} Teachers who work under
administrators who do not want a change,

The school has generally heen ahead of the community in intergroup

understanding and relatlons. It has been 2 wise move on the part of
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teachers and administrators when they have won the support of parents,
and through them the support of the entire commmnity.

In discussing intergroup relations Taba and Van Til have this
to offer, in conclusion: "Thoughtful men and women todsy are looking
toward international unity. Americans must help build One World., That
conception is breathtekingly profound. Every study unit on intergroup
relations is a small astep in that great development 19

School Activities. The school activities phase of educatlon has
grown in Importance in some secondary schcols, Taba and Van 71120 have
an interesting account of school activities, which has been briefly
summarized on pages 34, 35, and 36 of this paper.

Youth have presented plays and pageants, competed on athletic

teams, discussed, heatedly, the problems of the dsy, elected officers

and transacted business, danced in the gymansiums or at downtown hotels,

held social gatherings, have had assembly programs, planned festivals,

- and many other activities, The majority of these activities have

grown up spontaneously in response to the needs and the Iinterests of
youth in the secondary schools.

The reason why school activitiés have arisen has beer because
the traditional program of many secondary schools has been too far

removed from the probhlems and interests of jouth.

19 Ibidq’ Pe 160-

20 Ibid-’ pp. 161-91.
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As the concern for intergroup relationships grew in American edu-
cation it frequentxy found an outlet in school activities.

Intercultural education must permeate the total 1ife of the school
and must not be regarded as simply another subject, The bullding of
democratic human relationships must pervade the entire curriculum,
These school activities have been key points for intergroup emphasis
because they have been close to studenta! hearts and lives. When demo-
cratic theories have been taught in the classroom but discriminations
have been sanctioned in school activities secondary school youth have
been quick to see the farce.

School activities have been far-reaching. They have not only.been
of importance to youth but also to their parents who have been looking-
on,

Of all the vicarious experiences which have taken place in school
drematic presentations have come closest to real life. In fact, it has
sometimés served es an opening wedge to the real thing which may come
later.

Good plays have had a central idea., As youth, represented ideas
and issues and other humen beings, moved scross the stage both actors
end audience have identified themselves with the characters, Thus the
play has gone further than to merely stir the emotions of students. It
has helped them to re-think their own values and to re-=direct their owm

attitudes,
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The three most popular kinds of dramatic presentations presented
by schools to build better human relationships have been those dealing
with imm%grant contributions, Negro contributions, and religlous cele=-
brations, Some schools have vresented them in cdnnection,with national
weeks, This has not been as good as where the school program was per-—
meated with concern for human relations.

Schools have experiménted with panels in order to share the re-
sults of study with classes, assemblies, other schools, and community
groups, The participants had to lmow their materlals, TFor them the
panel was & significant educational experience. Iis major difficulty
was due to the fact that the audience was not so well versed as the
participators, although they took part in the discussions. Some thought
this method to be more harmful then beneficial,

School government has been found by some schools to be an activity
which has afforded many opportunities for the leafning of democratic
human relatiqns. In thisltype of activity youth from the many American
cultures have worked togéther for common purposes., In some schools the
student body have selected the best member of the school, regardless of
his race, color, or creed.

Taba and Van Til expressed the following views regarding school
activities when they say: ". . « programs that constitute one part of
a general policy directed against bigotry and hostility and toward
social decency are more effective than isolated programs . o .

o o » the finest programs in activities involve the participation



of many working together toward a common end. The actual contacts made
while students are working together on a2 project are the surest pro-
motion of honest regard and appreciation,"2l

The writer has found the school activities program to be wortlwhile
to both the student and the administration of a secondary school, How=
ever, for it to be at its best the student body must have had a hand in
planning, participation, and supervision of the activity.

During the activities program youth have relaxed and enjoyed parti-
cipation in games, dances, and meetings., The observing classroom
teacher has had an opportunity to become better acquainted with youth
in his class, They in turn had an opportunity to lsarn that a class-
room teacher was a human being.

Attendence at student government meetings has beén guite revealing,
Here youth had an opportunity to voice their owm opinions, mske their
own decisions, and do some critical thinking. In actual participation
in a democratic situation youth have come through with flying colors.
Responsibility hag tendéd to make them stronger. Training in secondsary
school has made them better American citizens., They have been better
leaders, more able to carry on their responsibilites, and iess prone
to be prejudiced against the minority groups.

Democratic living in secondary school has made youth more demo-

cratic in adult life.

21 Ibid., p. 191
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Community Utilization, Another method of teaching democratic
human relations has been handled well by Tabza and Van Til:

In theory, it is recognized clearly that the community
should be a laboratory for the school and the school a
center for the community. In a genuinely community-
minded school, students would not only have experiences
involving interviews, speakers, and field trips through
which they would learn the ways of racial, religious,
ethnic, and economic groups, bul alsoc have expariences
of working for salaries and for community service, They
would co~operate with organizations and individusals for
social ends, School would reach beyond the traditional
four walls, would extend itself into 1ife 2%

By such co—cperation of school and community youth have learned
much about their community. Likewise, adults in the community have
learned more about the school, what it was dolng, and what its plans
were for the future. And, too, the observing teacher has learned of the
cormunity in which his school was located, Thus he was more prepared to
teach matter of importance to his community.

Taba and Van Til have further stated: "The school 1s no isolated
island; its personnel is intimately affected by the climate of opinion
of the community which is the setting of the schoole™>

Many teachers learned to their sorrow that they were fighting a
loaing fight when they were pulling one way and all the community was
pulling the other way. This was lessened somewhat by co—operative pro-

Jects worked out by adults of the commnity, teachers, and pupils of

the school, Laymen work "for"®™ a project when it is marked "our®, but

22 Ibid., pe 1924

23 Ibid., pe 193,

38



tend to work "against®™ a project that has been marked "their,"

Taba and Van Til24 have given a good example of interracial group
co~operation when ?hey used an underprivileged area In Philadelphis,
The Joseph E. H11l School in Philadelphis 18 composed of students of
the Negro race.' One day in assembly the principal asked the students
what they'd like to change in their homes, 1f changes were pozsible,
The response of the students was eager and irmediate, They spoke of
repaired doorsteps and running water, of plaster on the walla, and
panes In the windows,

This was seed from which action in the community grow. Through
the aid of older students, clubs, parents, and other residents, pipes
were laid for water, walls plastered, floors and steps repaired.

As a result of this beginning the Germantown Chestnut Hill Housing
Committee was organized. Cluhs, chureh groups, leagues, social agencies,
students, .faculty members, Parent~Teacher Associatlon, and others
became members. The committee has reported that one hundred twenty-
nine pupils had co-operated in repairing homes.

The committee has gone further., They have secured the services of
two home-maling consultants, appointed by the extension department of
the Philadelphia Public Schools, They work with residents to improve
the appearance of their homesz, to a2id them in effective use of energy,

time, and money.
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Community Survey. According to Taba and Van Til?” a ninth grade
in Forest Park Junior High School in Springfield, Massachusetts, carried
on an exploration of the people who made up their community. Students
were studying the contributions of natlonalities to America, It seemed
gensible to explore the contributions of nationalities in Springfield.

Iocal citizens of foreign birth were interviewed, Thanksgiving
and Christmas holidays afforded students opportunitles to tzalk with
many of their relatives at family gatherings. The stories of relatives
did more to help students understand the experiences of the foreign-
born in America than did anything else.

From several hundred of these intervieuws the students selected
the most interesting., These were edited by the English class and
il1lustrated by the art classe

The atudents attempted to show that the foreign~born citizen who
supported his family, educated his children, and took hls place in
employment had made a real contribution to his adopted land.

Educational Visitse Taba and Van Til have shoun that:

Social travel is another activity in the community which
affords intercultural insights. « « « Social travel in-
volves contacts through which boys and girls can get a
quick, emotional insight into the Jives of others and

can achieve.identification with their problems. Members
of minority and majority groups become human beings as
they never could by formal introduction through books

and pamphlets, « + « From a trip experience may emerge

a whole galaxy of questions based upon the sensitivity

25 Ibid., pps 206-07.



of pupils in an observatlonal situation. . . .20

A drama portraying the minority group, or a sound picture deplct-
ing the minority gréup to be observed, or a story dealing with this
group‘has been read to prepare the students emotionally., After they
have made their educational visit discussions have been held, By one
of these methods the student has been prepared--hy draﬁa, movie, or storye
He has seen firsthand, following the vicarious experilence, and then he
has discussed these experiences. This has been found to be more mean—
ingful to the student than the old-fashioned method of reading the
lesson and being questioned by the teacher,

Taba and Van Til continues ", . « The sight-seeing approach is to
be shunned; homogeneous groups resent rubbernceks of any ages in their
midste o« o o™7

To get away from the "sight-seeing" phase of educational visits
the two groups have pertleipated in a common actlvity: singing, playing
games, and the like, This method has put the groups more or less on
an equal footlng. One group has not been the rare specimen to be
peered at and the other has not been the scientist,

Commenting on technlques Taba and Van Til have said: "Knowledge of
techniques makes social travel %o cultural groups a rewarding experil-
ence. For instance, a guide who knows the wezys of the group and who

may himself be of the cultural group vislted is helpful as an

26 Ibid., p. 208

27 Ibid., p.211



interpreter of otherwise incomprehensible ways of living. . « ."28

As a general rule the classroom teacher of the visiting group has
not been able to answer the questions of his class. It has been beﬁter
to rely upon a teacher in the schosl visited, as he 1s of that group,
knows from experience how they "feel" about certain questions. He also
knows the hopes, the desires, the ambitions of his group.

Community utilization has been strikingly iYlusirated by Taba and
Van Til in the following summarization:

Community utilization in intergroup education, then, is
only in its beginning. Tentative and earnest steps are
being taken., Educators who are not content with mere
book leerning in this dynamic area of human relations
sponsor soclal travel into the community, with their
classes play host to speakers, help students to organ-
ige community surveys, aid them in identifying them-
selves with community organizatlons, fositer their par-
ticipatlion with teachers and adults in community-wide
programa of social betterment., Such educators deserve
encouragement and support from fellow educators and
from communities, They are working on & new frontier.2?

When students are brought in on community projects it has given
them & chence to develop initiative, to obtain a new sense of values,
and they tend to become more democratic in their thinking and living,.

Many adults have been surprised at the "mature thinking" displayed
by youth in secondary schools when they were given a chance to "think"

on community problems., It has been better for youth to make minor mis-

takes while in school, rather than major ones when they were adults,

28 Ibid., p. 212,

29 Ibid., ppe. 227-28.
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Ligon's Character Research Project Program

If one is to teach democratic human relations in the classroom he
must know how to present his material, Iigon has this to say regarding
the steps in the learning process: "There are five major steps in the
learning process all of which must be taken before we can be sure that
our houses are built on foundations of solid rock and not on shifting
gand 430

Idgon goes on to say: "The first step can be called, oxposure."31
It is obvious to the teacher of experience that the pupil must have
been exposed before he can learn, The method used to expose him, the
phase of his maturation at which the material has been exposed, and
other factors have determined how well he hes learned,

Ligon continues in his enumeration of the steps of learning when he
says: "The second step is repetition."32 The number of repetitions that
have been necessary for the student to learn has been determined by many
factors: native intelligence, his interest in materisl to which hé has
been exposed, and the interval between repetitions, and other factors.

In elaborating on "repetition" Iigon further states: ", , . Mat-

erial rust be studied and repeated frequently to be learned. + « o123

30 Ernest ¥, Ligon, A Greater Generstion. (New York: The Macmillen
Company, 1942) p. 10,

31 Log. cite
32 Ibid., pe. 11,

33 Ibido, Pe 12,



Interest in the materiel being repeated hos played an important part in
learning. Houever, the techniques used by the teacher in presenting
the material has also played an importent part in the learning process,

Ligon further statesz: "The third step is understanding."34 Too
many students have been able to memorize but too few have heen able to
really understand. Students have been able to Yparrot" phrases but too
often they have not been able to explain their meaning. No real learn-
ing has taken place until tke pupil has understood,

Ligon indicates that, "The fourth step is conviction,"35 He goes
on to say that one has to be convinced hefore he has learned.

Ligon continues: " The fifth and last step is application 36 In
his experiences as a classroon teacher in grade school the writer has
teught health habits to pupils. They have learned what to do, how to
do it, why it was to be done, and when to do certain healih hablts—-
but pupils have not practiced what they have learned,

In teaching democratia human relations in the classroonm the teacher
has had to teach proper attitudes to his pupils. It has been up to the
teachers whether the pupils learned these proper attitudes or not.

Cormenting on attitudes ligon has this to say:

o » o an attitude 18 a positive or negative bias to re-

act in a particular situation in a particular way, At=-
titudes include our likes and dislikes, our biases and

% Loc. git,

35 Ibid., p. 13
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prejudices, our system of values-~in short our real
working philosophy of life. « « . attitudes we form
make the difflerence between happlness and unhappiness,
mental health and mental disease, strong and weak
charecter, wholesome and unwholesome personalitye « o o

36

Teachers have found that it was very difficult to teach atiitudes
in human relations classes. .Attitudes of tolerance, co~operation, and
friendliness are essential for one to be the hest citizen possible, I
is the human relstions teacherts duty to teach attitudes that will help
- develop the student into a mature individual; one who can take his place
in society and be of value to society and fto himself,

Ligon,37 in discussing attitudes, has sald that in developing a
curricular unit or a single lesson the teacher must stert first by get-
tirg a2 very clear plcture of the attituce to he taught. He continues by
saying that the student must come to a rational and enthusiastic accep-
tance of the attitude. Then the student must apply this attitude in his
daily life, This i1s where the parents come Into the picture,

The wrliter has stated previously, it is most necessery that the
parents back the school in its human relations program. Much of the
attitudes, habits, and practices of youth are obtained from thelr parents
and other amssociates,

It has seemed that more needs to be done in the field of evaluation;

Ubservation has been one of the best methods of checking results,.

36 Ibid., pp. 20-21,

37 M.'J PpP. 40“4—10



Ligon further sgys that, ". . « our curricular materials must be
30 organized as to constitute a psychologically valid approach to the
attitude being taught."38 He goes on to say that it is probably just
.as unsound to present content material which is not psychologlecally
systematic as it is to try to teach tralts which do not have meaning
in human nature.

Commenting further regarding psychological consistency Ligon ex-
presses his views when he says that, "Psychologlcal consistency is
achieved primerily by what is called in educational psychology, the law
of multiple responses « « « it means finding as many illustrations and
a8 many varieties of approach « « « 83 possibles « o o"39 When this is
done one of the approaches is likely to be "the" right approachs

Ligon presents what he cells the "a1]l—or-none"40 habit of making
judgments. This has been one of the reasons for prejudices against
minority grouﬁs and the like. When an individual has formed the habit
of Jumping to conclusions he has generally become prejudiced. A Repub-
lican makes a mistake in the Senate and all Republicans become "no good,.™
A Democrat favored war in Congress and the Democratic party became "war
mongers. M

Ligon maintains that, "One of the gravest weaknesses of human nature

38 Ibide, De 4de

39 Ibdd., ps 45.

40 Ibide, pe 58.
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is its tendency to follow leaders and not ceuses o o o"1

This idea of following a leader has caused no end of difficulty in
the human relations classroom, A few popular students have tended to
dominate elections, projects, school Journeys, and the like, The human
relations teachers have had to train youth in self-reliance, initiative,
and powers of reasoning., On the other hand they have also had to train
them in co-operation,

Humen relations teachers have had to teach youth to follow leaders
when, in the individuall's opinion, the leader was "right,"

Too many adults tend to follow, blindly, a leader who resorts to
oratory to gain his leadership. These leaders have tended to play upon
their listeners! emotions rather than their intelligence., However, this
has been kept to & minimum as many refuse to follow a "leader" who ig
not gqualified to lesad,

Iigon, in dealing with social adjustment, has given some important
information when he says:

e s ¢ The ability to live together is a learned ability
and a necessary one, o « « The art of friendship 1s one
of mants most valued assets, When boys and girls fail
to meke friends either among their own or the oppeosite
sex, they need help badly. This type of soclal adjust-
ment is entirely necessary for wholesome personality,
and however difficult it may be to any child, it must

be learnede « « « It can be learned and successtlig
achieved , . ., if 1ife is to bhe lived =zt its best.

41 Ibid., P 60.

42 Ernest M., Ligon, Their Future is Now. (New York: The Macmillan
Company, 1947) De 576
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Classgroom teachers have needed %o be very observant regerding the
boy and girl relationships in their classrooms. Some members of both
sexes have been rather shy, aloof, and awkward In the presence of the
opposite sex, This unsoclalness has been more serious than many class~
room teachers have realized. Too many American youth have turned to
delinquency because of the lack of wholesome friendships in both sexes,

Ligon has expressed his views on falr play when he says:

A sense of fair play or sportsmanship is a general habit
in life. o o » it i3 a habit essential to social stabll-
ity both in society and in the individual,

How one reacts to authority is an index of his social ma-
turity. Even in early childhood the abllity to cooperate
with authority is an important pert of onels training.
The gbility to follow is perhaps as important as the
ability to lead and probably is prerequisite to 1t.43

Even though youth hold in contempt ocne who is a poor sport the
practice of unfair tactiés has persisted. Giving the other fellow =
break has been a part of the American tradition for generations. The
trend has seemed to be away from this line of thinking,

The writer was reminded of an experience while in the army during
World War II, One of the expressions heard in officer's candidate
school was that, "You'1l have to learn to take it before you know how
to dish it out.® The reference was to the fact that officer candidates

would have to subject themselves to disciplinary training before they

would be qualified to mete out disciplinary opunishment.

42 Ibide, Pe 576



Ligon makes a startling statement regarding leadership when he says
that, "Leadership is the most needed esset in any soclal structure, « «e
its lack in modern soclety is a conspicuous causé of much of our pre-
sent social chaos,"s4

Leadership has been recognized as a great need of society, Class—
room teachers have overéemphasized leadership as an idea, but they have
neglected to teach leadership to their pupils, in many cases. All have
not been able to qualify as leaders and many of those who have not have
become frusterated, maladjusted, and some have turned to delinquencye.

The writer has not belittled the fact that America is a Jand of
opportunity. He has questioned the fact that too many teachers have
built up hopes in the minds of youth 2nd then many times they have
failed to give proper instruction in leadership so these hop=s could
be realized, Some youth have wante? to ¢limb up in the sécial and
econonic world so badly that they have used anti-social methods to get
what they wanted out of 1life,

America has needed leaders in the past and she ghall continue to
need them in the future, it seems. By proper training leadercship may
be developed in some. However, even training has 1ts Ilimitations.

Too many classroom teachers have failed to train youth for leader-
ship by neglecting to give then responsibilities, If individuals learn

to do by doing why have teachers falled to give youth responsihilities?

L4 Ibide, Pe 58
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A1l cannot becone leaders, Therefore, youth have needed training
in leedership and fellowship as wells, This has required co-operation
on the part of both the leader and the follower, The leader and the
follower both need to respesct the position of the other fellow. Thisz
attitude has needed to he taught to more youth so that they could set
their oun mind in order, 7Youth have needed to acecept their position as
follower until such a time as they could rise to the status of leader,

In Junior High 3choole In presenting the Junior high school phase

of education Ligon expressed the following views when he says:

This is the period in 1life in which the widest sex dif-
ferences occur. Boys are still in the all hoy anti-girl
period. « & & Both boys and girls form close-knit gangs
or groups which have the utmest contempt for each other

Emotionally, boys and girls are now becoming a great deal
more critical, and as a result, correapondingly more
self-consclous. They become more keenly sensitive to
failure in competition and deeply depressed if this fail-
ure is too marked., Certainly a contributing factor to
bringing ahout this state of mind is their intolerant
cruelty to csach others «+ o o 1t is of the greatest impor-
tance for us to dlgscover any speecial abilities they may
have and help them find forms of expression for them
which are socislly apnroved by their contem.poraries.45

When teachers have known about the sex differences of youth during
the junior high school period, they have been zble to handle the situe-
ation in a more sensible maenner., Not too many years sgo some teachers
caused boys and girls to sit together for punishment for whispering,

passing notes, or some minor infraction of the rules, Too often this

45 Ibid., pe 236
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form of punishment did not cement human relstions between the two who
were so punishked,
Cormenting on megnaninmity, ILigon expressed his views as follows:

Righteous indignation is one of the most common forms
of emotional expression during this pericde « « o Be=-
cause it is an age during whieh these children some-
times act like adults and sometimes like children, it
is rather natural that their parents treat them some-
times like adults and sometimes like children. Unfor-
tunately, far too many parents treat them ]like children
but expect them to act like a2duits. « » -4

Too nmany junior high school students have found this period of 1life
to be one of a "duzl personality." One minute he may act manly and
the next minute he may act childish, throwing temper tantrums, and
otherwise acting in a fashion unbecoming tc one of his age,

It has seemed that too many parents have expected too much from
this age group. Too many parents have become rather exasperated et
their youngster becauze he wags not predictable,

The [Iigh School agee. The activity life in high school has been
strikingly illustrated by Ligon in the following:

One high school sophomore in reporting her activities
indicated that she was a member of fourteen different
high school organizations which, on the average, met
once a week. Vhen all these are added to the curric-
ulum of her school work, her athletic responsibilities,
her other social obligations, her church ectivities

and the "must" movies, one wonders how she finds time
to eat and sleep, much less time to think, Yet here

is an age in vhich the mind is Just reaching maturity

and at which philosophical reflection is possible for
the first time. Probably nothing else in the 1life of

46 Ibid., pe 247
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an adolescent is so important as to think through lifetls
problems and become intelligently orlented to meet them,
but for this task there is no time.

It has seemed that school administrators should guide youth as to
the number of aectivities in which they should participate. Of course
this has taken into acccunt the fact that school administrators would
have control over only those ectivities coming under the supervision
of the school. ¥When one well-gualified individual in the student body
has belonged o so many activities he has generally been a leader in a
few of these organizations. By'so doing he has deprived the individual
of lesser ebiliiy of the chance to develop his own leadership,

Because the entire schoecl program has monopolized so much of the
student!s time he has had less free time in which he could think out
things for himself, This has been'partly the fault of the school, It
has seemed that a program of discussion, problem solving, and an oppor—
tunity to exchange ideas should have besn placed in the school, The
gocial studies could have done more in this phase of education, but it
hes be=n touched on lightly., The human relations classroom has begun
sharing experiences of its members, permitting them 4o express their
opinions regarding life and its problems, This has been a step in the
right direction,

Zmotional development in high schoole. Zmotional development in

high school has been discussed by Ligon in part when he says that,

"Emotions, especially excesaive fear and anger, are always significant

47 Ibid., p. 259.
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factors in personality. « . . Fear or anzer influences the digestive
processes, the secretion of the endocrine glands, and the flow of
blood so exiremely that health is greatly endangered . . M4

Human relations teachers have been dealing with the development
of human reletions, but tied in with this and really a part of human
relations, has been personality development, During this phase of life
the high school youth has been easily upset, especially through fear,
This fear has been more of a Boclal nature than a physical one, Youth
heve feared sarceam and ridicule more than they have feared getting a
black eye or a broken nose., Because of this human relations teachers
had to deal with ridicule and sarcasm in the classroom., Too many youth
have been prone to laugh wheh an individual didn't kmow the correct
ansver to a question in eclass. This has been the time to handie the
problem, rather than to wait until it has arisen in the unit worlked out
on this phase of human relations.

Ligon continues his discussion of emotionzl development and points
out that, "Fear is zlways destructive of personzlity. Anger is at least
aggressive, Bul personality in general would be far healthier with a
minirmm of these tuo emciions "4

uman relationg teachers have had to train youth to exercise self-

control. Losing onetls temper has been considered as childish,

48 Ibida, p. 266, citing . B. Cennon, Rodily Changes in Pain
s P ’ S ) ges i )
Hunger, Tear, =and Reze, 23 ed. (Mew York: D. Appleton Co., 1929)

49 Ibid., p. 267,
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Pergonalitys Personality has been a major factor in the success
or the feilure of many individuals, This has been in the econonic
world, the social world, and the political world, Since personzlity
has been so important it needs further development. As Ligon points out,
"The attitude or habit of mind which we are designating as being sen-
gitive to the needs of others is of genulne value in the attalinment of
happiness by the adolescent, 20

In teaching youth it has been necessary for the human relstions
teachers to emphasize the importance of doing good for others, This
has been done at btimes by lecture and at other times by participation
of the class, At Christmas-time has been an appropriate time to intro-
duce this phase of personaliiy training.

By doing good for others youth have experienced real happiness and
learned thet happiness is 1li%te perfume: sprinkle it on others and a few
drops will fall on the giver,

As Ligon puts it, "GQuite apart from its ethical significance, self-
centeredness is almost certain to result in unhappinesc. When one looks
with too great constency at himself, his inferiorities become much too
prominent. Social fears set in and compensations follow, 51

Too many youth have grown to adolescence as self-centered individ-
uals, This has been such a deep-reated habit that human relatlons

teachers have had difficulty in uprooting it. However, one method used

50 Ibid., pe 283

51 Loc. cit.



by some human relations teachers has been to tell the story of some
hero of the self-centered individual in which the hero was constantly
doing good for others.
Ligon has expressed the following views relative to a cure for

shyness in youth:

e o o It is commonly supposed by many neople that the

ability to converse easily with strengers is a native

gift, perhaps holstered somewhat by wide experience,

Actually such is not the case, Let anyone whe has

this difficulty try this scheme. Make a list of ten

questions which you would like to kmow about people

vou meet--what their names are, where they come from,

what their purpose is in coming to your town, how they

like it, what their interests are, whom they lknow, etc.

Keep this in mind. Then when you meet the next stren-

ger, ask these questions. « + « This is the chief

quality of conversation, being interested in the inter-

ests and needs and activities of others. For those vho

think of shyness as their besetting sin, this is one

simple remedy which often produces good results, 2

Many of our youth have been shy, awlward, and aloof. However,

experience has tended to give them more confidence. Once the ice has
been broken they have enjoyed the swim, Youth heve resented being
pushe?d by elders and have been vrone to participate in activities of
their own interests and their own choosing, ™Make haste, slowlyl" has
been a good motto for human relations teachers in dealing with youth,
in getling them to participate in socizl activities, and the like,

Ligon indicates that, "If one young person can be brought into

intimate contact with another from a different class or group, progress

52 Ibid., p. 284
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has been made, This needs to be continued in a wide variety of condi-
tions « « « It cannot be acguired through lectures, but only through
experience. « . N53
Meeting other people, especially from a different cultural group,
has helped develop the personalities of many youth, This has had a
broadening effect and a leveling effect, too,. Many youth from the
Yupper class" have tended to sympzthize with the less fortunate and the
less fortunate hove tended to strive for something better.
Personality development has been further elaborated on by Ligon
when he says:
"The measure of & man is the size of the thing it takes
to get his goat." Here is a concept which, once
acquired, can do more to achieve magnamimity in the
personglity of the youth than almost any other method,
e « o It is an o0ld trick to try to anger one's opponent
in an argument so that he may not think so clearly.
s o o Truly great men are almost always characterized
by their ability to control their tempers. The little
man, who goes aboul with a chip on his shoulder, seldom
commands very much respect in the eyes of those who
imow him, Once having seen this fact, the adolescent
has learned the firgt lesson in the finel development
of this trait; namely, the desire for it,
The writer once heard an individusl criticize the President of the
United States because the latter had threatened to punch a certain per-

gon in the nose. The criticism was on the grounds that the President

fyas too big a man" to resort to such tactics, Individusls and groups

53 Ibid., p. 285,
54 Ibid., p. 288,
Library
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have expected big things from big men. They have had a tendency to ex-

pect a big man to be blg enough to control his own temper,

The Delaware Plan

Although at this writing the Delawere Plan was in 1ts infancy it
had received much attention from educators and fromthose interested in
mental hygiene, ALs Bullis and OtMalley have pointed out, "In the past
our schools have put 211 the emphasis on developing children intellec-—
tually end physieally. We want them to grow up with robust personali-
ties able to go through life on an even keel, 195

For years youth have learned about facts and figures., The trend
has turned toward emotional growth,

Emotional_growth.‘ Emotional growth in youth had been neglected

until about the end of World War II. The Delaware Plan has made steps
toward correctinz this deficiency. "Of every hundred school children
in the United States," state Bullis and CWalley, "failure to reach
emotional maturity will blight the lives of thirteen, Four will end
up in mental hospitals. One will turn to crime., ZEight will be shat-
tered by emotional breakdoims,"50

What value has a keen mind been to the irndividual even when it

has been housed in a strong physigue wvhen he was emotionally 11172

55 H, Edrmnd Bullie and Emily E. O'Malley, Human Relatlons in the
Classroom, Course I (Wilmlngton, Dels: The Delavare S, ate Society for
Mental Hyglene, 1947, 4th ed. 1949) pp. 1-2.

56 Ibide, Pele



Youth have needed to be well-rounded in their education. They have
needed training in the physical, the mental, and the emotional phases,
Often one of these has been emphasized to the detriment of the other
two. In most instanées, until about the time of the end of World War II,
the emotional side of youth training had been dwarfed by lack of empha~
sis in the classroom,

Commenting on the aims of the Delaware Plan Bullis and O'Malley
have said that, ", . . it aims to enhance for all children the enjoy-
ment of living, to gird them for more joyous productive lives and to
start them orn the peth toward what often has besn called the greatest
human treasure: peace of mind."57

Too many people in the past have been well-educated ard have been
a good physical specimen of thelr race, yet because of their emotional
immeturity they were unhapny. The clichd of "Smile and the world
smiles with you; frown and you frown alone® has not always been true,
It has seemed that the hapoy person tends to scatter sunshine, and the
unhappy one gcatters gloom,

Some have wondered how a hurean relations c¢lass worké. According to
Bullis and O'Malley, "It begins with a story the teacher reads from a
prepared lesson ?lan. t is selected to illustrate the dayls theme
e o o o8 These lesson plans, or outlines, have been used by human

relations teachers as the "kick off" for the discusslon for the day,
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They have been made available, in mimeographed form, by the Delaware
State Soclety for Mental Hyclene, 1302 Delaware Avenue, Uilmington 19,
Delaware, This set of thirty lesson plans has been supplied at cost.

"In one class a lad was seriously upset," state Bullis end OYMalley,
hecauge his mother made him wash dishes. o o o it vanished , . . be-
cause 2ll the other boys 1n the class admitted that they too washed
dishes on occasion. The lad walked out of the class laughing."59

Many problems have been solved in the human relations classroon by
merely tallting them out, Pent-up emotions of an adolescent has caused
gore to fail in their school work, although thsey have had an intelli-
gence quotient that indicated they could have done passing work,.

"Perhaps the most remarkeble aspect of the human-relations program,"
indicated Bullis and OWalley, "is its simpliecity. Any neighborhood
school could start one and no speéial teacher is required. » 160

Continuing their discussion of the Delaware Plan, Bullis and
0'Malley have said, ", . . the project requires no chenze in curric—
ulum. In Delaware the human-relations classes are simply sandwiche?d
in once a weelk during an English or social studiea porisd, 61
This plan has worked out quite well in different systems, It has

been adapted to the small or the large school, the poor school or the

rich one, It has mot with approval from various school administrators,

59 Ibide, D. be

59



60

as the plan has heen flexible enough to be "sandwiched in' with other
ts. No new teachers had to be added and the layman, or tax-pay-
er, had no particular objections so long as his taxes 4id not go any
higher,

Commenting further on the Delaware Plan, Rullis and C'Malley say
in part, M"As one teacher remarked, 'No curriculum comuittee should
object to this, for the children learn mores =about orszl Inglish in the
human relations classes than they do in most English classes, 1162

The averape parent of high school youth have nei objected to their
children learning Inglish and the majority have noit objzcted to the
time or the nlace, The main objection has been that the parent has
thought his child was not lsarning enough English,

Bullis and 0'¥alley make a p=rtinent statement when they say that,
"e o o Too many of ug fear vhat is ahead—-perhaps inflation, depression,
or biclogical or atomic warfarc. « « O3

Has it besn any wonder that youlh fear the future? Their elders,
wao have had a past, condemn the present and loolk toward the future with
forehoding.

Bullis and O'Malley evpressed the following views regarding emo-
tional maturity:

Here in the United States our children during their school
years have heen developing intellectually and physically
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in a satisfactory manner. However, our present educa-
tional procedures, home training, =nd cultural demands
allow too many of our youngsters to grow up emotional-
1y immature,

e are protecting too many of our children too muech in
not giving thew enough real experisnce with life pro-
blems. Learning to mele decisionz comes with continued
practice, Far too many parents continue to make deci-
gions for their children far too long, thus cheating
them from progressing as they should towards emotional
maturity.él

In the past too many youth have zroun up liZe hot house plants,
They have been protected too rmch, had thelr lives mapped out for them,
and have not had an opportunity to think through their own prohlems.
As high school youth they have been treated az though they were ele-
mentary school students, as far as using their initistive and making
their oun decisions vere concerned, IIowever, when they graduated from
the local hirh school they weras ewpected to take their places in a demo-
eratic soelety. Is it any wonder that too many of thar have failed to
measure up?

1

The home for too many years has nrotected youith from hardships,
responsibilities, and decisionc. The school, also, haﬁ been guilty of
the samz misiakes too long. Democratic human relations In the class-—
room, it ic hoped, will go a long way toward correcting this mistake.
"ipparently we a2re turning oui of our schools,™ szy Bullis and
OWalley, Mehout 1 out of 7 with whom the other studente desire no

cocial contact in school, on the reersalion=l fi212, or at hone,
3 ’

6, Ibid., pe 10,



Undoubtedly, from this 15 per cent « + « come many of our delinquents

who seek asocial ways to obtain what they desire from life. . . 65

Apparently there have been four or five potential delinquents in
the average sized class in the past. How many of these could have been
corrected by proper lnstruction in human relations is hard to say.

Bullis and O'Malley continue their discussion on the Delaware Plan
and express the following views:

As we have studied many of these boys and girls over-
looked in the Class Acceptablility Records, we find that
many of them are extremely shy or have unfortunate per-
sonality traits which can sometimes be changed by the
sympathetic and understending help of teachers and
others interested, We are constantly searching for
ways of giving these over-looked boys and glrls some
form of recognition in thelr classroom settings. We
are encouraging thair teachers to be on the alert to
find constructive ways of helping these youngsters be-
come more accepted, « o »

For years the shy youngster has been neglected because as a
general rule he has been quiet. Because he has been qulet too many
teachers have neglected to detect any symptoms of trouble ghead. He
has wanted recognition and not gettinz it one way he would get it 1n
another-—sometimes recognition by him has not come through accented
gtandards set up by society. However, human relations teachers have

practlced giving these shy voungsters recognition in the classroom, It

may have been through a story by a delinquent boy, telling of his

65 Ibids, pe 13,
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experiences with the police., Youth crave recogmition, even though it
may be unfavorable judged by standards set up by society,

"School authorities,” say Bullis and O'Malley, "after they have
seen a few Human Relations Class lessons, generally becohe interested
in them for the following reasons®:

lessons do not require "experts"™ from outside the school

Lessons do not interfere with curriculum. (They are gen-
erally put on once weekly during Social Studies or English
period. Experience hags shown that the loss of one class

a week In either of these two subjects is more than made
up by the Improvement of students in oral Znglish or in
the insights they have gained in Social Studies topies
through discussions during Human Relations Classes.)

Many teachers become more proficient and confidents « »
Many students who seldom respond in other classes make
good presentations in Human Relations Classes bhecause
they are talking about things they know well and have
convictions about~-their own personal problems,

Students azre enthusiastic and loo¥% forward to Human Re~
lations Classes ¢ o

Teachers o « « become more understanding of the person-
ality problemg of members of their classes,

School authorities, teachers, and puplils have been enthusiastic
about human relations ¢lasses, It is logical thzat it will gain head—
vay in the future as more schools begin this important phase of youth
education. Perhaps, youth in the fulure will have a better chance in

life than those of the immediate past.

67 Ibid., Do e
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Bullis and O'Malley, commenting further on reaction to the classes
in human relations, have this to say regarding psychiatristst! views on
the matter:

Students learn that their individual emotional problems
are not unique . +

Students tend to bring their emotional problems out into
the open rather than to repress them,

Students consclously or unconsciously examine their owm
lives and motivations during and after their discussions
on emotlons and personality development, and frequently
gain better insights as to thelr own actions.

Students come to know how emotions influence their lives
and how the constant practice of worrying or any other
emotiggal action can decidedly affect their pattern of
1ife,

When students have learnad that their problems were shared by
others in their group the lmportance of the problem has lessencsd., The
human relations classes have given youth an opportunity to air their
problems and by merely talking them out they have been benefitted.

During human relations classes different phases of emotions have
been discussed, Youth have had an opportunity to examine their owm
motlves for past experiences and thereby get better acquainted with
themselves,

Youth have learned of the harm worry could cause them physically,

mentally, and socially, They have leerned thet worry is a habit, and

nany times individuals worry about problems that cannot be solved,

63 Ibid., Ppe l4~15.
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The Delaware Plan had a few rules that youth in the classroom were
to observe while the class on human relations was in seasion. This was
so the class could accomplish the most with the‘least confusion, DBullils
and O'Malley present them as follows:

At the beginning of each of the Human Relations Classes,
we shall have a short story or play in which some of you
will take part, after whleh I shall want to give you an
opportunity to express frezely and without fear your honest
ideas and opinions regarding this story or play.

To avoid confusion, there are only two rules that we shall
have in connection with this discussion: (1) Those desiring
to answer my questions or make any contributlon to the dis-
cussion maey raise their hands; and (2} I shall select the
one who is to talk, and he or she will stand to give his
opinion while others listen,

Before sterting today!s lesson, I shall glve you each a
sheet of paper which is to be folded lengthwise . . o+ At
the top of the front fold of this page, write your nanme,
(under it the nickname or name by which you prefer being
called). Next write your grade and school, and finally
JOUT &8Cs » o «

e o o At the end of the period, I shell give you time to
write any ideas you mey have learned today, and to write
any corrient you care to make sbout the story or discussion,
after which I will collect the papers. They will he re-
turned to you at your nexl lesson for more cormrmentce o o £
The Delaware Plan has ecaused youth to think about their own probw
lems in relation with problems presented by the story or drams method,

The discussion which follouwed has heen a means ol some releasing their

pent-un emotionsz, others have hind help from clsssmates in solving their

¢9 Ibid., p. 17.
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problems of similar nature. By causing members of the class to raise
thelr hands for permission to gpeak it has trained youth in one of the
requirenents of adult society-—courtesy,

The reason why the teacher designated the one who was to speak was
to keep a few from deminating the discussion. The shy ones had to have
thelr chance and the human relations teacher was thsre to zive it to
them,

Youth in human relations classes were required to stand to give all
memberg a better chance to hear what he had to sgy. This also gave them
trairing in spesking on their feet, which is so necessary in the 23ult
world,

The instructions on how to fold papers, how to fill them out, and
other Ingtructicns of a similar nature were to accustom youth to abide
by the rules of the game, or to follow instructions.,

In the instructions of the Delaware Plan the student was to write
his name and under it he was to write his nickname or the name by which
he preferred to be called., The writer has found in teaching youth that
certain nicinames are humiliating, Other niclmames have ssemed to give
youth a certain amount of prestige amonz his gang,

The writer reczlls one nickname that a hizh schocl youth carried
with much pride that would have been humiliating to meny: "Alley Rat,"
It would seem that the Delaware Plan had been on the right track when
they required the niclmame to he nlaced on the class paper. This gave

the teacher, and possibly the remeinder of the class, an idea of vhat
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teachers have imposed their decisions on their students instead of help-
ing them meke their owm,. Youth have groun up under this handicap and
have grown to fear decisions because of their lack of confidence.

As Landis puts it, "In the present generation adolescents and youth
have been given too great responsibility for moral decision in honme,
church, and school without having first received the necessary standards
to guide them. The adults, in turn, have blamed the young for losing
their way 72

For generations adults have claimed that the younger generation
was going to the dogs. Yel generation after generation has seemed to
survive. They have made strides, it seems, in spite of the lack of
proper training rather than because of it.

A1l emotions have not been unpleasant, There have been some that
were pleasant, such as pride, excitement, joy, patriotism, and love,

Personality. Whether or not personality can be changed has been
discussed pro and con for generations. In discussing personality Bullis
and C'Malley have pointed . out that,

e affect the lives of others when we are gloomy, unkind,
or selfish, « « « 4 happy, cheerful, generous person gen-
erally has friends and is liked by others. Just as
Scrooge could change his personality when he made up his
mind to change his ways, so can each of ugs try to be the

kind of person we really would like to bee & »

» + o Teal happiness doss not depend on money or the
things it can buy for us.

79 landis, op. cit,, p. 157,

80 Bullis and O'Malley, op. cit., p. 122.
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Adninistrators have employed teachers because of thelr pleasing
personalities, rathzr than upon educational backgrounds, experiences,.
or intelligence. They have thought that the personality of the class-
room teacher has been reflected, to a large extent, iIn his students. It
has seemed that personality training has been neglected in the past,

Bullis and C'}Malley have expressed their views regarding making of
decisions vhen they say, ". « « Wwe must learn to make our decisiona
pronptly and to base them as much as we can on clear thinking, not just

on our eriotional reactions.. . ."81

As transportation has become more and more mechanized it has become
increasingly important that youth be trained to nate accurate ard cpeedy
decisions. Uhen a pilot has traveled five hundred miles an hour he has
had to make decisions quickly and accurately if he continued to male
decisions in the future. The same has been true %c a greater or lesser
degree in other phases of modern living.

4s adolescents and youth have grown to more maturity some have been
given added responsibilities. Ihen these responzibilities were carried
out satisfactorily then more were added,

In some homes the regponsibility of carrying on the funections of
family 1ife has bhean distributed to various mombers of the family., A
few distribute the duties according to aze levels of the merbers. Some
go so far 25 %o have 2 bulletin board peosted so thet members of the group

may find their duties for thé week or the day., Cthers give awards for

31 Ibide, p. 123,



outatanding performance. These methods of division of responsibilities,
charing of decisions, and other phases of trairing in democratic living
have given adolescents and youth added pride in family 1ife, They have
felt clogser to other members, have had mmtual respect for one anocther,
and have come 1o respect authority more,

Some homes have had awards for outetanding performance, as noted
above, Other homes operated on this principle and =slso awarded punish-
ment for poor performance., This has been in the form of withholding
privileges such as lesc altendance at shows, skating, dances, parties,
and the like., 8till othar families have operated on the basis of money;
an excellent job performance merited so much money per week, a good per-
formance of the Job merited less, and a ppor performance cost the indi-~
vidual so much of his a2llowance., %hen such & penalty has heen forfeited
the amount went into the common treasury of the fomily,

In school it has beer difficult to work on the rmorey basis. How-
ever, some have used the merit system in discipline. Others have used
awarde for performance of certain dutles: student counecil, junior patrol,
and the like. Other schools have trained sdolescents ond youth to per-
form their responsibilities in student olections and the like. It has
been nacescary in most cases to train some of the student Lody to aceept
thelr responsitilities.

In a domocracy it has hesn most necessary to train youth to co-
operate with onc another. The school has trained yomth in co-operaticn

on the athletic field, in band, in studont sovermment, and in othor
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phases of living. However, in nany cases the emphasis has been placed
upon winning of rames end contests rather than emphasisirg co-operation
in the group. In many cases the co-operative team gspirit has not
carried over inte adult living.

Participation on athletic teszms has been good treining for youth
in democratic living, They have had to submit to authority of the
coach, the captain of the team, the refeorees or umpires, and they have
had to sbide by the rules of the game. In some instances vhe coach has
encouraged his nlayers to suggest other meane of winning, other plays
that might be more effective 2painst the opposition, Thus some youth
have zccepted their responsibllities and have assisted thz team ir the

125 heen more benefi-

wm
s

decisions made. Such training in sore instance
elel than the physieal training gained.
Habitse Discussing habits Bullis and O'Malley have caid:

e ¢ o vdhen a child has mastered the art of walking, he
continues to walk without considering sach individual
step. He has acquired the habit of walking by contin-
ued practice . o o This is the woy we zcquire all our
habits=~by practice.

Qur enotional habits ere formed in the same WaYe o « o

rapetition to establish ary hebit--seod

. o o it takeg Ter
g2

01‘ bad. L ] L] [ ]

In athleties, in band, in dramatics and in other activities of




achool training Qmphasis has been placed upon proper habit formations.
In school work emphasis has been placed upon rules in mathematies, in
English, and.in other subjects.. This emphasis upon learning rules and
the iike was to form proper habits in youth, However, emotional habits
have been Improperly formed too many times, because they were neglected,

Some teachers of English have caused pupils to dislike posetry be-~
cause poetry had to be memorized, When youth have had a choice of the
material to be memorized it has had much emotionsl value to them.,

Bullis and O'Walley continue their discussion on habits by saying:

Healthy habits of feeling and thinking are as important
as healthy habits of eating and sleeping. If we contin-
ually practice worrying, criticizing others, feeling in-
ferior, or being intolerant, we eventually become expert
in Ehgse_personality traits because ggese unfortunate
personality hablis become automatic.

It has been found that once a habit is well-fixed it is rather
difficult to uproot 1t, However, all habits have been learned and they
can be unledrned if the individusl is willing to pay the price.

leisure time, Leisure time has been of more importance during the
past generation than ever before, With machinery doing much of mants
work he has had shorter working hours, a shorter Weék, and conséqﬁently
more time for play. Hobbies have played more and more lmportance in

the lives of individuals during the past generation, Discussing the

importance of hobbies Bullis and O'Malley have expressed the following

83 Ibid., p. 182.
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viewss:

A hobby has been a means of escape to many working people, It has
brought unteld pleasure to the hobbyist and at times others have shared
in his pleasure. The eliché of 411 work and no play makes Jack a dull

boy" has been found to be true.

e o o A hobby may be any speclal actlvity In which you
have an absorbing interest. It provides you with real
personal enjoymente o o o

Many people unfortunately believe that you have to work
to be a success and that 1f you are successful in your
work, you are happy. This is not necessarily irue as
you all know there is no one actlvity which will bring
happinegs--it is a result of living wisely.

We must find a balance between work and play. PFPlay, or
a hobby, can keep alive our spirit of adventure and our
sense of humor end make our 1life & richer and more in-
teresting one., Work and pley are much like a well-
planned diet—-we should have enough of each to provide
Just the right balance. « « «

- L] L [ ] . L] » * * L L] - L * - [ ] L] - » L L L] L) L] . L J . -

Most people who have absorbing hobbies started in on
them when they were very young. A man once said, "Tell
me how & boy spends his free time and I shall tell you
what sort of a man he will beoome.". . .

L] L L] L ] L] L X » . . L] . L . @ . L] - - - L] L ] L L L L] L L ] L 3

Besides the skill and knowledge and satisfaction you
yourself get from following a worthwhile hobbi, you be-

‘come more interesting to other peoples o « »

to balance his work and play. People have looked forward from one

8 Tbid., pp. 195<97.

To be emotionally mature one has needed



vacation to the next, planning, anticipating, and saving money so they
could enjoy a well-earned rest. This, howeﬁer, iz not what has heen
degired, It has been found 10 be mich better to work awhile and play
awhile rather than work for nearly a year to enjoy a two weeks! rest,

Hobbies should be enjoyed from day to day and from week to week,
Photography, fishing, golf, hiking, art, music, writing, and many,
many other activitles may be taken up as hobbies,

Continulng their discussion on hobbles Bullls and 0'Malley point
out the following:

.-. « You must follow your natural interest if your hobby
is to mean something to you,

Some hobbles may seem like work .o They must have the
spirit you have in playing to be considered a hobby .., «
If this splrit of play is missing, 1t 1s not a hobby. 5

Many youth have begun a hobby and later gave it up because it
ceased to be play to them, Others have bhegun a hobby and developed it
into thelr life'!s work, When a hobby is no longer play but 1s considered
as work by the individuel then 1t ceases to be a hobby.

Some schools have trained youth in music, art, domestic science,
industrlal arts, ard other subjects of special interest to make school
work seem more like play.

It has become necessary that peopie relax, becaﬁse of inner tensions

caused by worry and work. Bullis and 0'Malley have said that, "People

who work with their hands tend to have less inner tension than teachers,

85 Ibid., pp. 197-08,
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professional people, or office workers 186
For the past generation the tendency has been toward more mechaw-
nized work and more thinking on the part of the worker., This has
produced tensions in indusiry, in business, and in the professions.,
A hobby of handlcraft has caused tensions to lessen and the worry of
the office, the school room, or the factory have been forgotten,
In their concluding remarks regarding leisure time Bullis and
O'Malley have said:
We generally do not find happiness just by sgearching for
it, ~ Neither do we find relaxation by just trying to re-
lax, Relaxation is a by-product like happlness. Ve
generally become happy as a result of services we have
‘done others. We can become relaxed as a result of hard
work, recreation, hobbles, music, or laughter, or by
talking over our problems with an understanding friend

and learning to tg%e up one problem at a time and dis-
psse of ite o o

Nearly everybody has experienced tgnsions sometime in his iife
and found it difficult to go to sleep after the day was over, Thia
was caused by fallure to relax. Trying to relax has caused some to be-
come more tense, However, if a hobby were handy so the individual could
relax by working he has been able to go to sleep.

At times individuals have been unaﬁle to relax because they had
sormething on their minds, By talking it out of their system they have
been able to relax and go to sleep, Others get out of bed and walk the

floor until inner tensions have lessened.

86 Ioide, p. 200,

87 Inid., pe 2054

81



82

‘ Many tensions in modern societj liave been caused by worry, needless
worryes Too manylpeople have worrled sbout things over which they hed no
control, Why worry aboult those? It has never done any good,

The future has caused many to worry needlessly, UWhat to saquheh
one meets an important pergon, what to wear to an.important social
function, how to act on certain occasions, these and other problems have
.caused worry and inner %tensions.

Many have learned that things that caused them worry seldom came
to pass, This has caused some to worry less as the years have gone on.}
Others have remembered only their worries that came fo pass and have
worried more. Someone has said that worry kills more people each year
in the United States than any one disease. Should schools neglect this
phase of youth training‘or should they tzke steps to lessen worry? A
few schools have begun teaching human relations to help train youth how
to combat worry. It has seemed to be a step in the right direction.

Teachers, and otherg interested in the welfare of youth, should
read literature by authorities in the field of human relations. Thoge
who have already done so have experienced pleasure in helping youth
malke édjustments in their llves., Of course youth have to do the ad-
justing themselves, but the training has come from adults.

When youth have had proper tralning, understanding, and guidance,
from edults they have had a tendency to be less delinquent; malad justed,
and unhappye.

For a more complete outline of the contents in the Delaware Plan
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reference has been made to pages 141-44 in the appendix of this paper;

The Public Affalrs Plan

Mental health has been considered as very lmportant to happiness,
to being well-adjusted, and as being conduclve to personality growth,

"Mental Health ig a Family Affair,"88 has been summerized, brlefly,
ag followss:

In the above pamphlet it has been stated that happiness is a uni-
versal goal. The pamphlet further meintained that parents have desired
happiness for themselves and for their children more than anything else
in life,

Parents mist be helped to become happier, Pratt and Heher89 have
pointed out in the above mentloned pamphlet, if the child is to be as
happy as desired. In North Carolina?® parents hatve been told whalt their
children have been taught in school. They have obtained this information
through their Parent-Teacher Association meetings.

Successful marriage has required an atmosphere of companionship,
tolerance, and mutual respect. Teachers and parents have felt a need
for courses in famlly relations in school for years. Some schools have

had such courses with success., Some youth have felt, when they finished

88 Dallas Pratt, M. D,, and Jack Neher, "Mental Health is a Family
Affair," Public Affairs Pamphlet No. 155 (New York: Public Affairs Com-
mittee, Inc,, 1949

89 Ihid., D. 2.

90 Thid., D. 6
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the locai high school, that they kmew how the Romens had lived, but
they did not kmow how to live the American way Ar life.

'Parenﬁ-schdol co—operation desirable. It has been most desirable
that parents and school authoritles co-operate for the best interests
of youth.

Youth taking courses in marriage problems have de%ermined what was
to be discussed in their classes, Their needs have been revesled by
their questions, by their comments, and by attitudes while discussing
questions asked by classmembers, The quslified teacher has been able
to have class discussions focus on pertinent questions asked by those
who were seeklng assistance,

Questions of adolescents and youth have been detérmined, to some
extent, by thelr age l1imit. They have needed specific answers rather
than generalities, As a general rule these courges In family relatlons
have been conducted in the traditioﬁal classroom manner: lectures, re~
search, end reguired readings.

Americans have depended upon experts for much of their advice., In
school, many teachers have celled upon outs{ders to help carry on this
important work of giving advice to youth. Some teachers have called in
parents to discuss the phage of parent-chlild relationship. This has
been another way of helping unite the schocl and the home.

Some have thought that the discussion type of class has given the
best results in teaching family relations. It has also seemed to be

more satisfactory to have classes in family relations co-educational.
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When these classes have been co=sducationel both gexes have had an op-
portunity to learn how the opposite sex regarded different phases of
marriage.

As mentioned sbove, the discussion type of class has seemed to be
' more satisfactory in family relations classes, Textbooks have been used
for statlistical Informetion. Movies and novels heve providea the back-
ground for meny of these disemesions. Resource persons, who have the
reputation of having happy homes, have been called in for lectures to
the class, It has been necessery that they stay on for the discussion
which follows, so they could answer questions asked by the members of
the class,

Problem solving by youth fhemselves. Class discussion has helped

many youth solve their own personal problems, However, special problems
have needed individual counseling by the teacher., When deep-seated
emotional problemg have been discovered they have been referred teo a
psychiatrist,

) Youth have been well-pleased sboul courses in family relations in
communities where the school, the parents, and youth themselves worked
co=operatively on the program.

Some communitles have worked on community projects, such as an in-
door center and an outdoor playground, . Cther communities have organized
a recreation council, composed of teachers, parents, and children. Such

a council has planned parties in the school for Friday nights, and other

activities of similar natwre. In still other communities hobbies have



been enjoyed by youth and adults together.

Selected Films on Family Relations, Emotional Health
and Social Adjusitment, and Sex Education
Attention has been directed to some of the films listed, especially
those films dealing.more specifically with etiquette and the boy-girl
phase of human relations: "Hays‘to Good Habits," "Bveryday Courtesy,"
"Going Steady," MAre you Popular," "Dating: Do's and Don'ts," and
"Junior Prom.," Tor a more complete selection of films in these phases
of education, reference has been made to pages 111-27, inclusive, in the

appendix of this paper.91

The National Forum Guidance Series

The National Forum Guidsnce Series?? have been plarned for six

sections: About Growing Up, grade 7; Being Teen-Agers, grade 8; High

School Life, grade 9; Discovering Myself, grade 10; Plenning My Future,

grade 11; and Toward Adult Living, grade 12, This plan has been worked

out for schools having the six-three-three plen. Adjustments have been
mede so the plan was used in systems having the eight-four plan.
The plan has been for thirty-three chapters in the student book,

thirty-three classroom charts, and thirty-three lesson outlines in the

91 J, Hesley Crum and George Kontoa, "Selected Films on Family
Relations, Emotional Health and Social Adjustment, and Sex Education®
(f1lensburg, Washington: Cen¥ral Weshington College of Education, 1950)

92 National Forum, Inc., Naotional Forum Guidance Series (Chicapo,
I11l,: National Forum, Inc., 1946-1950)




teacherts gulde., For a complete outline of this program by year and by
lesson, reference has been made to the appendix of this paper, page 145.’

Questions have been railsed In the textbooks, left unanswered, thus
giving the students an opportunity to think throuzh on their own problems,
Plenty of time has been given for preparation of the lesson assignments,
This has given thefslow reader a chance to cover the materlal and think
out his own solutions,

The thirty-three charts mentiored above have been used as a visual
aid in the classroom. They have been used to introduce theo theme of tﬁe
chapter, These charts have tended to hold the class together and have
helped to meke each sessionh a group experlence. The charts have heen
presented to the class prior to the lesson dealing wifh that phase of
the study to launch the subject quickly and naturally. The color on the
charts has made strong and lasting impressions,

The chart has been kent before the class during the hour for the
discusslons and many times it has been left up after the discusslon.was
over, This has been to stimulate more thinking on the topic.

The teacher's guides have provided an outline for each lesson,

They have begun with a paragraph sbout the "state of mind" and "stage of
grouth? of the student as related to the theme. These guides have pro-
vided additional stimulating questions for each lesson,

Each lesson has contributed practical and vital help to the teacher's
preparation on the topic. Four important paragraphé under each lesson=-

unit have helped the teacher quickly to orient himgelf to the student



a8

and to the lesgson materiel. "The Student™ has given a description of .
the student's attitude and stage of development in relation to the topic;
"The Objective states clearly whal has been undertzken by the unit,
9Thg Chart™ has shown how the visual =2id contributes to the objective,
"The Chapter! has reviewed the salient points and has helped the teacher
to refresh hlimself as fto the more important content. There have been
sufficient questions so selection could be made in accordance with the
students! primary interests.

The lessons have generally been carried on in an English-class or
a soclal studies class. However, they have elso been taught in health
and physical education classes, in vocational courses, and also in home
economics. These leggons have also been taught in homeroom periods.

The National Forum Guidance Series?3 have been used as text mate-

rials in many special clasges in orientation, adjustment, family living,
human relations, psychology, basic living, common learnings, and the
like., It wes important that the material reach all of the students.
Teachers to handle this learning situation have not had to have a
special course of iraining. However, the atmosphere of the classroom
has had to be such thét students were free to ask questions amd to dis-
cuss sny of the topics fhey desired, Téachers have had to have genuine

interest in the personal development of adolescents and youth, |

93 National Forum, Inc., National Forum Guidence Series {Chicazo,
ot National Forum, Inc., 1946-1950)




When boys and glrls have come together, have discussed questions
of interest to them, and then havé come to thelr own coneluslons, their
impresgions have been lasting ones. Thils peer-group self-expression
has been very conduclve to mental health,

As mentioned previously, this plan%4 has beén taught from the
geventh grade through the twelfth grade., The areas covered in each
year's work has been as follows: educatlonal, school adjustment; per~
sonal—social, group edjustment; group life, family-the crowd; boy-zirl,
growth=courtesy; and career plemning, plenning to work. This plan has
been modified by schools when the need justified such adjustment,

For a more complete outline for each year's work reference has

been made to the appendix of this paper, page 145.

Life Adjuatment Program
The Life Adjustment Progrem? has been built around the three
year high school, when the school system has been based on the six~three-
three plan. It has been built around the four-year high‘school, when
the sehool has been operated under the eight—four plan,
This plan has been rather flexible. The books are readable from
the ninth grade through the twelfth grade. The program has been modi-

fied to fit the needs of various school systems, and lends itself to

94 National Forum, Inc., National Forum Guidance Series (Chicago,
Il1.: National Forum, Inc., 1946-1950)

95 Science Research Associates, Inc., Life Adjustment Program
(Chicago, Ill.: Science Research Associates, Inc., 1942-1951
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such modifications.

The Life Adjustment Booklets9® nave provided for one class period
a week for gl1 four years for all students, when 1% was tavght In con-
nection with the four-year high échool. It has been suggested that the
course be offered in either English or social studies classes, However,
1t has been indicated that the course could be taught in an extended
homeroom peried or an organized guidance eclass,

A more complete outline for the program for the four-year high
school has heén included in the appendix of this paper, pages 128-29,.

Life adjustment in your subject classes (4-year high school) has
been ineluded in the appendix of this paper, pages 130-31, where it has
been presented 1n a more complete outline form. |

On pages 132-33 of the appendix of thils paper a more complete ont~
line of the 1i1fe adjustment progfam for the three~year high school has
been presented,

Iife adjustment in your subject classes (3-year high school) has
been presented in a more éomplete outline form on pages 134=35 of the
appendix of this paper.

"Good Schools Don't Just Happen“97 has been of interest to teachers
and others interested in human relations in the classroom., This brochure

has been made a part of this paper and is entered in the appendix on

96 See page 149 of the appendix for a listing of these hooklets,

97 Science Research Associates, Inc., "Good Schools Don't Just
Heppen" (Chicago, I11,: Science Research Associstes, Inc., 1950)
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page 146,

As teen-apgers have grown from adolescence to maturity they have
encountered confusing problems, They have needed competent, sincers,
and understanding help during this difficult period in their lives,
"Not Problem Kids . « o just kids with problems"98 has been very help—
ful to many adolescents and youth during this phase of growth,

A survey was made in all parts of the country, questioning 15,000

teenwagers. From this has grown the SRA Youth Invento;x,98 a self-

scoring check list, containing 298 questions phrased by teen-agers them-
gelves. These 298 questions covered the majority of problems that have
worried youth in the past. A self-interpreting profile chart, filled
out by the student himself, has shown him the areas in which his prob-
lems lie, and has suggested how he can start to solve the. problems, A}
speclal key has been provided to help the counselor quickly find any
students with real difficulty.

The above mentloned test has been given to individuals and to
groups and has been administered at different times during the school
Year. It has been designed to fit any part of the curriﬁulum: English,
- gocial studies, health and hygiene, home economies, orientation, voce-
tional education classes, careers, and in the homeroom, It has been
built to fit the needs of adolescents and youfh in school from the

seventh grade through the twelfth grade,

98 Science Research Associates, Ine., SR4 Youth Inventory, (Chicago,
I1l,: Science Research fssociates, Ine,, 1950
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Some of the better plans for teaching human relations in the ¢lass-
room have been presénted above, Although at the time this paper was
written human relations was a comparatively new phase of education,
much material in this field was surveyed. Reference has béen made to

the bibliography of this paper for further reading in this field.



Chapter ITII
A PROPOSED PROGRAM FOR TEACHING HUMAM RTLATIONS IN THE CLASSROM

O THE SECONDARY SCHOOL LWVEL

In this chapter the writer presents a proposed program for teaching
human relations in the c¢lassroom on the secondary school level, IHere,
as elsewhere in this paper, it is emphasized that any recommendations he
conasidered as recommendations only. It is up to the individual teacher
to formilate his plans, technigues of presenﬁation, g5 well as the
subject-matter area vhere 1t is taught.

It is to be understood, and is stressed for emphasis, that every
teacher is an individual personality, every classroom is different from
any other classroom, and every commnity is different from other com~
munities,

Any teacher who is deeply interested in the welfare of boys and
girls can teach human relations, Special courses are not required for
background. - However, any special training in teacher~training insti-
tutions will improve the teacher who wishes to teach human relations.
The main thing In teaching human relations is to keep democratic at-
mosphere in the classroom, J&As long as the questions, the discussioms,
and other leerning activities are ¢ondueclive to learning give the class
a free hand, The rapport must be one of friendliness, matual respect,

and co-operative in nature.
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The discugsion type of classroom procedure is recommended, This

type of an emotional outlet is of therapeutic value to the pupils,

Objectives of human relationsg clasges. The objectives in human

relations may be stated as follows:

1.

2e

3e
Lo

5e

7

8.

2.

10.

11.

12,

13.

15,

To learn to share responsibilities in the eclassroom,

To become more skillful in analyzing problems in labor disputes
and other problems arlising from lebor unions.

To gain a better understanding of economlc problems.

To acquire skill in differentiating between factg, propaganda,
evidence, and opinion,

To improve in conversational skill,

To practice demoeratic principles, such as voting, by taking
part in school government.

To pursue a hobby for emotional health,

To establish habits of conduct that are soecially acceptable.
To become more tolerant, sympathetic, and understanding.

To become more respectful of the rights of others,

To cultivate qualities of kindliness, friendliness, and
courtesy,

To establish the habit of open-mindedness until 211 the facts
ere in, thus eliminating prejudices.

To learn to follow a leader who ig better qualified or who has

been selected by the group.

To cultivate the habit of listening while others talk,

To learn how to introduce veople properly.

Library
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16. To mequire self-confidence by learning what is right and how
to do it,

17, To improve human relations: how to get along with others,

18, To build the reputation of being trustworthy and dependable.

19. To acguire skill, through practice, in getting along with
the opposite sex,

20, To develop emotional maturity.

The above objectives for humsn relations are offered as sugges-

tions only and may be modified to suit the individual teacher who teaches

the course in human relations, They mey be modified to suit the class
in human relations where the class has the democratic privilege of
assisting in meking deeisions for the class. The latter is preferred
by the writer.

New objectives may be added by teachers and pupils as the class in
human relations progresses. Modifications will be needed, objJectives
will be differcent in various commnities, and the training in working
on the program of modificatlon will help to develop the »upils in worke
ing co—dperatively ag a groupe.

Crganization of human relations ¢lasses. Human relations classes

should be organized on grade levels in the secordary school, Students
are already organized in other classes in their school work. Human
relations is a new comer into the eduectional family and as such hes
not tried to make itself unpopular by revising the program it found in

operation when it arrived.
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It is the opinion of the writer that humen relations classes merit
a clagss of thelr own. However, due to the fact that human relations as
a formal subject is a new comer it has to content itself by being re-
legated to a position of minor Iimportance in the majority of cases.

Newly added classes are looked upon as "fads and frills" by many
laymen and too many educators. For thils feason classes in human re-
1ati§ns education has not been included in the curriculum in many of
the secondary schools. In other schools, human relations classes were
organized but did not receive the emphasis due them. In the near future
it is hoped that human relations education will come into its own.

The writer had undergraduate work in the social studies field., It
is logical that human relations classes be taught in that aree, How-
ever, social studies are not required in all grades in the gecondary
gchool. It 1s recommended that human relations classes be offered in
English,

It is sugrested that the unit approach be used, with the incidental
approach used when an incéident of importance happens in the community.
Incidents of national and internationsl importance may be used when the
teacher and pupils think the occasion demands 1t,

Humen relations classes should be taught co—-educationally. This
gives the boys and girls en opportunity to learn how the opposite gex
locks at various aspects of human relations.

Human relations may be taught in separate classes, dividing the

boys and the girls, when the cless so Indlecates. Unless the objection
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is gtrong, however, the class should be co-educational. It is customary
to combine the sexes in classes as boys and girls should discuse their
problems freely, openly, and honestly before sach other,

Another question of major importance is to decide what day in the
week 1s to be met aside for human relations. Some think Fridsy is the
logical day. The writer is of the opinion that there's too much inter-
ference on Friday afternocon for this to work out satisfactorily. It
iz customary to have athletic contests on Friday afternocon. In some
instances contests are held in the evening, but even so the excltement
of the coming contest is not conducive to learning.

Because of interference on Friday afternocon Monday 1s suggested
43 a more appfopriate day to set aside for human relations classes,

The other four days of the week are to be used for-English classes,

Method of teachinz human relations in secondary ggggg;.' It is sug-
gested that the co-operstive group, problem~solving approach be used in
teaching human relations in the secondary school, ¥When this method of
teaching human relations is used it ig sugrested that emphasis be placed
on real life problems vhich are approached on a scientific-problem—
solving basis, as ruch as possible.

The lesson in humen relations is generally launched bﬁ reading a
gtory which sets the stage for the problem of the day., In soﬁe in-
stances a sound film is shown. In other cases a drama is presented,
Whatever the technigue, a story, a film, or a drama it is followed by

a discussion by the cless. The discussion type of approach is of much
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value to adolescents and youth., It gives them an opportunity to talk
out their problems, thus the discussion acts as group therapy.

Contert of human relations classes. The content of the classes in
human relations is varied, due to differences in maturation of the dif-
ferent grades in the secordary school. All six grades in the secondery
school have five major areas of guldance: educational, peraonal-social,
group life, boy=-girl, and career planning;l Certain areas are to be
stressed more in some gredes than in others, because of its interest to
boys and girls of certain grade levels,

The writer has drawn heajily upon material from the Hational Forum
Guidance Series and from the Delaware plan and has combined theoir ideas
with ideas of his own,?

Human relations is to be taught for the entire school year, not a
portion of it., This is neéessary to emphasize the importance of the
progran, Why nepglect human relations any more than soelal studies, or
home economics, or mathematics or any of the other subject areas?

The five areas mentioned above over-lap as the program progresses
through the esix years of secondary school work, This gives emphasis to
their importance., This emphasis gives a deeper, more lasting impression
to adolescents and youth who participate in the program. It is sugges-
ed that they be encourzged to assist in bullding the program for the

yeartls worke

1.National Forum, Inc,, National Forum Guidence Series (Chicago,
T11.: National Forum, Inc., 1946-1950)

2 See the apprendix of this paper for various nrogromse
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The content, by grade, of the human relations program 1s presented
ag follows:
Grade 7
Can Personalities Change?
Sharing Responsibilities in the Classroom
How Can I Make Mew Friends?
Co—operating with Others
How Emotions Affect us Physically
How Emotions are Aroused
Jow Parsonality Traits Develop
Getting Alonz with Teachers
How May I Become a Better Listener?
Study Tips
It!'s Not A1l Book ‘ork
My Part in the Group
Being a Good 3port
Keeping My ord
The Meeting Will Come to Order
Are We R2ally Democratie?
Tolerance Toward lMinorities
Understanding Others
Clicking with the Crowd
Leisure Time

Salf-control

- 0 )
E;,i}-ﬂ‘—-‘



Anm I Growing Normally?

Qur Bodies Grow

How Do I ILook?

Courtesy Counis

Minding Cur Manners

Dontt Argue

How to Introduce People

Why Hobbies?

Respongibilities: school, community, end country

Learning to Work for llages

My Own Money and How I Spend it

What Job am I Suited for?

How Can I Hold a Job?

Should I Keep a Budget?

Summer Plans

The above is suggested for one yeart!s work in the seventh grade.

The content for the thirty-six weeks is recommended, but teachers are
urged to mele changes that are necessary., Soms of the loples may not
appeal to pupils in certailn communities, they may not fit tﬁe needs of
adolescents and youth in some schools. The teacher and the pupils are
encoureged to make necessary adjustmenta. The training in co—bperative
work, sharing of responsibilitiés, and working under a leader will be

of much value Yo boys and zirls, A slight revision here and there will

give the boys and girls a feeling that the program is theirs, not a

program that is forced upon them against their wishes,
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Grade &
Personality Growth
Meeting People
Moﬁds a3 They Affect Our Personality
Personality Flug
Choosing My Activities
Making Friends
Helping Others Make Friends
Looking-Glags Looks
Etigquette's Zasy
Manners in the Making
Porty Time
Date Data for Boys
Date Data for Girls
Do I Need "a Line"?
Meeting People
Reading to Learn
Let's Talk aboul Teachers
Educatlon and Jobs
Planning My Future Education
Choosing My High School Subjects
The Comics
.Emations in the News

Enthusiasm is Catching
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What Makes a Good Worker?
Working with People

Should I Get a Part-Time Job?
Should T Budget Yy Money?
Becoming Grown=Up
Democracy--Cur Way of Life
Know Yourself-—Accept Yourself--Be Yourself
Overcoming Prejudice

Handling Our Emotlons

Teking Part in the Group

How We are Alike

Democracy--a Privilegel

Your Community and You

Grade 9
High School Life
School Clubs and Activities
Why Athleties?
My Teachers and I
Hinte on Studying
Tests are Steps in Learning
How Important are Gradea?
Intelligence
School Rules

The Team



My Opponent

What 1is School Spirit?

The Role of the School
Planning My High School Course
Respect for School Property
Being a School Citizen

Am I Democratic?

Courtesy

Ttiquette

Helping Cthers is Fun
Accepting Myself

Personality Grows
Imagination=-~A Personality Asset
My Family

¥y Best Friend

Meking and Keeping Friends
Enthusiasm is Catching

Beyond My Family

My Groups

Should I Get Work Experience Now?
Leisure Time

Creative Activities

The Other Fellow

What is Superiority?
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Envy and Jealousy

Itts One World

Grade 10
On Being Independent
How Does Society Shape My Actions?
Growing Up
My Emotions
Enthusiasm 1s Catching
Meéting Difficultles
Facing Disappointment
Losing Gracefully
Taking Success
Taking Critieism
Blunders
On Being Self-Conacious
Superstititions
Handling Fears
My Moaods
Smoking and DrinXking
Submitting To Authority
How Habits Rule Us
Do I think Straight? )
Inproving Reading Ability

Personal Appearance
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What Makes for Popularity?
Why are Péople Disliked?
Becoming a Membsr of a Crowd
Dating Can Be Fun

Thinking of the Other Fellow
Freedom and Responsibility

The Importance of Group Action
What is My Flace in the Group?
What Kind of Leaders Do e Want?
My Role in the Comrmnity
Accepting My Responsibilitiles
The World of Work

Vocational Guidance

Interests Can Be Developed

Using Present Opportunities

Grade 11
A1l Johs are Important
Every Job Takes Many Abilities
Importance of Character
What Do I Want from a Job?
Surveying All Fields of Work
A Realistic logk at Job Cpportunities
Famllies™ of Vocations

Working with Things, People, Ideas



Types of Abilities

AbilityAflus Interest
Appraising Myself

Ability Flus Social Adaptabililty
Choosing An Occupational Field
Testing My Ideas of a Job
Homemaking as a Career for Girls
Homemaking as a Career for Boys
Preparing for a Field of Work
Should I Go to College?
Opportunities for Vocational Education
Career Plans Change with Time
Avocatlions for Self-Expression
What are Our Basic Needs?
Feslings of Emotions

How Emotions Are Aroused

What is Emotional Maturity?
Going Steady

My "Crowdh

Sharing lLeadership

Reapect for Authority

Where Do I Get My Ideals?
Fducation or Propaganda?

Group Thinking

Is Qur Race Superior?
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Prejudices
Reacting to New Ideas

Creative vs.ASterotyped Living

Grade 12
What is Maturity?
The Importance of Language
Dangers in Generalizing
"It's Not That Simple"
Dangers in Labeling
Name-calling is not Ilice
Facet or Opinion?
Emotions in the News
Facing Facts
Understanding People
What Do We A1l Want?
What are My Personal Goals?
How Can I Reach My Goals?
Intelligent Self-Interest
The Laws of Living
Consclence
Developing an Adequate Philosophy
A Soclal Philosophy
How is Human Progress Achleved?

The World ¥Meeds Ploneers



Living in a Dynamle World

Choosing a Marriage Partner

What Makes a Marriage Successful?

Forming a Famlly of ¥y Oun

Being an Intelligent Consumer

Managing Money

Is Money Everything?

My Fature Educatlon

My Vocatlonal Fature

Getting Started on a Job

Ieisure Time Activities

Am I Too 014 for Hobbies?

Denocracy is a Vay of Life

Talkdng Part in Polities

What is My Political PhilosoPhy

Meeting What Comes

In the above six-year program in human relations the writer mekes
sugges tions as to topies to be covered each week on thé secondary
school level., Here, as elsewhere, the sugpestions should be adjusted
ﬁo the community, to the class, and to the teacher,
As adolescents and youth mature they should be given more and more

responsibility. .This can be done in the human relations classes by glv-
ing them more responsibility in planning the program, in selecting their

own materials, and in getting up their own objectives from year to year.
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The humen relations program is now in the hands of the teacher,
Whether 1t will be a success or not depends, to a large measure, upon
the attitude of the teacher, his interest in the pupils, and the atmos-
phers of the classroon.

Whatever teachers do, they should make the classroom as free from
restraint as possible and still be able to ieach co-operative 1llving to
the pupils. Practice, in ths classroom, concepts of democracy, co-opera-
tion, and tolerance and they will be;more Impresslve upon adolescents
and youth,

In the educational field human relations is a nesw comer. With
proper leadership on the part of teachers who toach 1t, it is hoped
that it.will come into its own withir the next generation.

To determine the needs of youth in the ¢lass and the needs of the
community, it is suggested that o test, similar to SRA Youth Invantory,3

be glven to members of the human relations classes.

3 Sclence Research fssociates, Ine., 3R& Youth Inventory (Chicago,
M1l.: Science Research Assoclates, Inc,, 1949)
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| DAVID AND HIS FAMILY

f Young Amerioa Films, 30 frame film atrip, (k-p). '

i A new baby brother has just arrived at Davidls home, and this is the story of a
| typlcal day in David's life showing how he has a.djuated himself to the new
Iituation. Follows him in his activities at school and at home.

DAVID'S BAD DAY ‘

I Y oung America Films, 36 frame film strip, (a)

¢ David, a four year old boy, has extreme difficulty in adjusting himself to the
I Advent of & new baby brother, The filmstrip shows his emotional outbursts at

I home and at school, traces thair cause to his frustration at home, then tells

* how his mother and father realized his difficulty and helped him adjust himself
j to the new situation.

E TOMMY 'S DAY

[ Yoong America Film 15 ninuteﬂ, aound , (k—p)

¢ This unique m:lti—purpoae film is built around a day in the life of Tommy, &n
attractive smeven year old boy, a day that is typical in all respects, except

i that he discovers on this morning that one of his baby teeth aro lcose, Hoeme
| scenes involving Tommy, hie small sister, and his mother and father, point out
. desirable practices of personal cleanliness, tooth care, diet, and family

. relationships, Socenes in Tommy's school classroom provide further opportunity
- for disotmsion of diet and dontal care,

. APPRECIATING OUR PARENTS .

- Coronet, 10 mimites, sound, (p-i-a).

- Here ie a film that will servo & an important guide to promote a more gomuine
. aporeciation of parents and to establish attitudes of respeot and affeotion for
. mothers and fathers, Students will realize the sacrifices mede by parents and
- will so gain an insight into their role in the parentwchild relationship,

 YOUR FAMILY
. Coronet, 10 minutes, sourd, (p-i-a.)o

. The delightful film story of a happy family. . .tho Brentl. Tl;l::ough mutual under-

' standing and scceptanete of responsibility. . through cooperation. .thay have .
 achieved that vital sense of unity so noocessary to a happy, harmonious home life

. This pioture develops &n appreciation and understanding of the family .as a social

~unit end the important role that tho individual pleys within this unit.,

. YOU AND YOUR PARENTS

' ‘Coronet, 134 minutos, sound, (Jh—ab—a) -

- The :I.aaue of parcntal authority is one thet touohea ovory home whero thore are
 growlng children, So this film bocomes espcoially impertent to parents, youth
‘counselors, and social loeders as well as teachers, The procosas of "growing

away" from tho famlly is described as a natural and norpal one hore, but a.lﬂiem..ea

. 800 how 1t can lead to diffiéultioes if both parents and childron do not take the
~ tdmo to understand each othor?s problems,
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SHARING WORK AT HOME 12

Coronst, 10 minutes, sourd, (Jh-sh-a).

Shows the importaneo of coopuration to happy family 14ife, It is a picture for
home oconomies, language arts, social astudies, and all othor classes in which
family relationa are studios, Your classos will not only enjoy the picture
but will also learn how to take one of tho big steps toward improvcd family

1iving,

FRIENDSHIP BEGINS AT HOME

. Corohot, 16 minutcs, sound, (jh-sh-a),

' During adolosconce, we grow eway from our familiocs. While this procoss is
-netural and dosirablo, it is also difficult and disturbings, This film is

directed to thc adoloscent, stating as vividly ahd omphatically as possiblo

the importanec of valuing tho friendships in tho home,,, the fun of doing things

with the femily group and treating par a.-, brothors, and sisters with respoet an

affeotion, Designed for guidenco programs, it is useful to home coonomics

toachors and for gonoral groups as well,

, FAMITY LIF%

[ Coronet, 10 minutes, aoubd, (jh-sh-a)’

. "Goo, how do thoy do it? Thore go tho Millors again, off for another day at

¢ Crystal Leka," Onoe disorganized and hard prossed, we soe how, through proper
¢ 'homo manegemont of schodules, rosponsibilitios, privilegos, ond finances, they
. begin.to enjoy 1ifo as thoy should, This film creatos an aweroness of the
happinoss to bo gained from a wellemanncred home, and outlines e program for
achioving it,

YOUR FAMILY BUDGET

Coronet, 10 minutos, sound, (jh-sh~a)

Who makes up a family budgot? How is a family budget operated? If well planned
ard woll oporated, docs a family budget eontribute to family woll-being and

~ happy rolations? Theso and othor important questions about tho subject are

~ answered in this picture, The budgot, mothod of preparation, and valuos of
budgets ere carofully planned and chocked, Use this picture in the many
differont classos in whioh family budgets are studied,

e e anCaiel

FAMILITS FIRST

New Y ork State Department of Commorce, 20 minutes, sound, (Jh=sh-a),.

A cloar portrayal of the relationship of the homo to the future happinoss of
childron and to thc' strength of our country. Chilldrents ago old need for
affeetion, sucurity, success and now exporiencos is illustrated,

YOU AND YOUR FAMILY

Association Films, 9 minutes, sound, (jh~sh-a).

This film has boen mado to help audicncos, both youth and adult, discuss how
young peoplo and thoir paronts should feel and net toward ono antoohr in the
ovoryday business of living togothor.

GOOD NEIGHBOR FAMILY

Offico of Intor—Amorican Affairs, 20 minutes, sound, (jh-sh-a)..

A story of femily 1life among Latin Amoricansy oxplainl gimilaritics and
difforonces botwoen Latlin Amorican and North Amorican familica,
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. New York Unimitw- 30 minutes,’ sound, (jh-sh~a) 13

Data.llod and intimate pilcturo of a femily in a rwral southorn commitv; shows
i roal affection and reppoot emong tho family omorging as cloarly es the unfortunate

social and economic circumstances unmdor which thoy live,
IS YOUR HOME FUN?

' Roligious Film Association, Inc., 15 mimutes, filmstrip,r (jh=sh=a)
. Pletures aro cloverly drawn cartoons of the contrast botweon two homesy ono in

which 1ife 1s grimly sorious and one in which time is takon to dovolop and enjoy
lmman values, Iivoly narration on rocordings accompany tho film strip.

KHCH YOUR BLBI

National Pi{lm Board of Caneda, 10 minutes, sound; color, (sh-a);

Prosonts family rolationships in a happy, positivo way, Doals with proparation
for-and caro of a now baby in a home whore thore arc othcr childrons Polnts up
fact that tho emall Baby's emotionel and physical noeda aro so intorrclatod that
thoy appear as onc,

BEFORE, THEY ARE SIX

Brandon Films Inc,, 20 minutes, wourd, (ah-a).

Picture two serious problems facing womon in 1nduatry, nancly tho responsibilities
of thoir jJobs and tho care of thoir children;

CRADLE SONG :
Toaching Film Cuatodians, Inc., 12 minutes, sound, (sh-a).
Doals with solfish and posaoasive mothor lovo.

WEDNESDAY!S CHILD ‘

Toaching Film Custodians, Inc., 11 minutos, sound, (sh~a),

The problem of a child who is witnoss to tho dissclution of his paronts marriage
and the indidonts leading up to tho divorce,

WOMAN AGATINST WOMAN

New York University, 20 minutes, sound, (sh-a),

The problom that confronts a young woman who marries a divorced men and goes to
livo in the same town tiwht his first wife and child still living thera.

 SPLENDOR

Teaching Film Gustodians, Inc,, 17 minutes, sound, (shta)

Problem of sexual ethics, Attractive wifo acoepts advancos of husbandta
cmployer only when convinced that financial success is &11 husband wants and
this rolationship will givo it to him,

EDUCATING FATHIR -

Teaching Film Custodians, Iné., 11 minutea, sourd, (ah-a).

Father tries to imposc his own ahbitions on son but is folled by grandmothor
who romembers fathor ran awsy to achiovo his own desiros as to a carsaor,

AS THE TWIG IS BENT '

Now York University, 11 minutos, gound, (sh-a)

The effcot of good and bad homo onvironment on the children of today. Practiocal
suggestions on how to doal with many current youth problems,

FAMILY CIRCUES

National ¥ilm Board of Ganada, 31 minutos, sound, (ah—a).

Doaoribos how the intorplay of homo and school influonces affests tho dovolopment
of today's youngstors. Tho axperioncos of three childron illustrato vividly

how perental indifferonco, lack of imagination, and omotional conflict at home can
dostroy tho confidonco and onthusiasm neopssary for a child's success at achool,



MAKE WAY FOR TOMORROW i
New Y ork University, 18 minutos, sourd, (ah—a). 1
Effoot on a small femily 1living in a hig city of the arrivel of the husband'e
mothor who comes to livo with them, The oldor woman cannot rosist 1ntcrfaring
with hor daughtor~in~law's 1lifo,

LIFE WITH BABY
Asgooiatod Films, 18 minutes, sound, (sh-a)
Shows hew ohildron grow, montally and physically es chartod by Dr. Gogell of

. Yelo Univorsity Clinic. Non=technical in character, thia film is roplete with

paychologicel and human intoroest end will holp toward bottor understanding of

.tho young child up to six years of ago. (March of Timo Film)

OVERKDEPTND ENCY
University of Wisconsin, 33 minutoa, . (sh=a),

.A young man's 1ifo ie cripplod by tho hohlyior patterns oroatod during a too-

dopondont childhood, Ho is 111 without physical causo, Finds it difficult to
doal with ordinery probloms of 1lifo., Whon doctor asks him to rotracc his childa
hood exporionces, tho young man soes that omotionol causos of his illnoss and -
foars grow out of taking rofuge in tho comforting of mother, wifo and aiator.

LET YOUR CHILD HELP YOU

WilDistCo,, 8 minutos, sound, (sh-a).

Very young childron may holp mothor at homo and thus achiovo a sonso of aocom
plishmont and responsibility as woll as an incroeso of skills, Dishwashing, -
sotting tho toa tablo, helping propare food, and laundcring aro activitios in
wvhich young childron can perticipatc,

EMOTTONAL HZALTH AND SOCIAL ADJUSTMTNT

' FUN ON THE PLAYGROUND

Enclyoclopacdia Britannica Films, sound, 10 minutos, (k-p=i),

. . This film illustratos tho roal bonofita of fairnoss, consideration and

cooporation,

AM T TRUSTMORTHY?

Corenot, 10 minutoa, sound, (k-ped).

Roturning borrowed articloa, koeping promisos, doing a good job with assignod
tasks aro all prosontcd as oxamplos of trustworthiness in this film., Studonts
soo- and loarn that by practicing trustworthincss in tho 1littlc things of. every-
day 1ifo, pooplo will trust thcm whon important lassues aro raisod.

PmRTIES ARE FUN

Coronot, 10 minutos, sound, (k~p=i),

Among studonts of the lowor gradod, .partics arc ofton soclal trials. To offer
guidanco in acoepted stondards for party bchavior, Coronct Films produced this
uniquo film, It shows that partios can be fun and it givos an undorstarding of
tho work involvod in planning and proparing for a party. Its outstarding class-
room valuo comos as a basis for discuseion and othor languego activitios sbout

partiea.

WAYS TO GOOD HABITS '

Coronot, 10 minutos, sound, (ke-p~i-a),

Childron in tho lower gradc lovols aera dovoloping tho habits which thoy will have
throughout their 1livos, Instoad of morcly roiterating tho old theme, "Don't do
that- ~ that's a bad habit,", this conetructivo guidanco film shows tho import-
enco of habits, good or bed, . Through roal, cloarly understandeblo situations it
damonstrates how to aubstituto good hebits for bad onos and motivatos students

to build good habita of their oM,

.s’



I!E‘S PLAI FAIR

‘Coronot, 10 minutcs, soumd, (h-p-i-jh-a)

Sharing, taking turns, oboying rulocs, aro somc of tho basic olemonts ns
of fair play that Horbic end his brothor Bill discovor in this inspirational
motion picturc, Your studonts will roalizo through this film that, although
it somotimos takos oceroful considoration, fair play is the way to havo the
moat fun, This film will stimulato discussions of "fair play® as it applios
to spooific probloms of tho overydsy livos of your youngstors, and holp

thom tako thoir placos in a morce harmonious socioty,

LET!S SHART WITH OTHIRS

Coronot, 10 mimutos, sound, (k=p-),

Various oxamplos of sharing oro shown in this film to domonstrate to childron
that shering is a dosirablo amd cssontial discipline of dolocracy, Tho
inhorant or natural limitations of sharing aro 1llustratdd but tho now

valuos and pleoasurcs thot como with sharing aro omphasisod,

WAYS TO SETTLT DISPUTES

Coronot, 10 minvtos, sound, (p-i),

Thore arc simplc ways o provont snd sottlc disagrocmonts; compromiso is ono
way that this laportont film suggosts, Othor ways aro prosontod es a guido ™
for students to follow whilo maintaining a cooporative attitude on tho

part of both partios,

HOW HONEST ARE YOU?

Coronot, 13% minutos, sound, (i-jh-sh-a).

Studonts suually undorstand that honosty is a good thing; thoy don't havoe

much trouble with simplo honesty, But in somc situations, honosty is a

_ much dooper problom anrd it is this typo of situation that is analyzod in
this film, From it audionces mro ablo to draw cortain conclusions about

what honosty is and how a person may apply tho boat of honosty to his

thoughts and actions.

HOW WE COOPFRATE _

Coronot, 10 minutos, sound, (i-sh),

Studonts loarn horo what cooporation is, tho valuo to bo dorived from it,
ard thoy sao somo of tho important sottings in which wo cooporato, The
nooossity of closonoess of purposo, offort, and vlamning in cooporation

is strossod,

EVERYDAY COURTESY

Coronot, 10 minutcs, sound, (i-jh=shea)

What bottor way is thore to cnable studonts to soo and hoar courtosy in
action than through this Coronot film? When your studonts attond a school
oxhibit on couricasy, thcy!ll lcarn that such supposod formalitics as written
invitetions end roplizs end proper introductions, such phrasos es "Floaso!
and "Theank Y ou", roally add up to tho friendlinoss and thought for othors
which meke cach porsons lifo more onjoyable,

YOU AND YCUR FRIENDS

Association Films, 8 minutos, sound, (I-jh-sh). _

A particination film showing a tcon~ago party, Friondly cooperation is
contrratel witk sclfecentorod bad monmnors, Tho audionce is askod to ovaluate
difioronw *“ypos of boarvinr; is oncouragod to scleot and romembor thoso
quaiitios nccded by one o bo a friond and to havg fricnds,



i ACT YOUR AGE =
: Coronot, 13% minutos, sound, (jh~sh-a), 116
: Studonts will sco horo somo of tho more common typos of "infantilo roactionsMee
: ‘tompor, wooping, inability to ™ako a joko" as woll as othor forms of omotional
¢ immaturity, And, having scon oxamplos of thoso traite, thoy!ll loarn tho basic
' roasons for the continuanco of thoso common signs of cmotion inte adclosconco,

To holp ovorcomc tho soclal handicaps that como with inability to"grow up,"

tho fllm offors a method of sclf ovaluation,

CONTROL YOUR EMOTIONS

Coronot, 13 % mimutos, sound, (jh-sh-a),

Emotional control is éosirod by 211, Tho offoots of uncontrolloed cmotions arc
familiar to toachors of adolosconts, This film prosonts tho ossontial undoxw
standings of psychology which epply to tho control and diroction of cmotions,
-Tho languago of tho film is simplo and diroet, making tho film suitod to uso with
any group rogardloss of provious paychologioai loarning,. .

DWVELOPING FRITNDSHIPS

Coronot, 10 mimutos, sound, (jh-sh—a).

It is vitally igpertant that young pooplo understand and approoalte "friends" and
that thoy undorstand how roal friondshins erc dovoloped and maintainod, This
film accomplishos thosc cbjoetives whilo showing thet recal frionds mnko a

porson bottor than ho or sho alroady ia,

THE FUN OF BEING THOUGHTFUL

Coronct, 10 minutes, sound, (jh-ah-a)

Bohlird courtosy, bohind all social adiuatmont lics tho complox skills involved in
insight into tho motives, tastcs, and dosiros of othora. o call this insight -
thoughtfulnoss, It is oxprosscd in hundrods of small and large ways, in spooch,
silonco, action ond inaction, This film may bo uscd in socinl studios, in
lenguego orts, in homo oconomics, or in any group whoro improvomont of group and
parnannl rolationn 1s oithor an immcdiato or long-run goal.

GOING STEADY:

Caronot, 10 minutos, mound, (jh-ahro.)

Reogular dnting is o formal stop in tho procoss toward cngagomont and marricgo

and should be undorstood as such, Whothor toon-ogers rcalizo it or not, "going
stoody®? offors probloms and disadvantagos, ospoeially for youngor tocna. So

this motion pieturo raisos for diascussion such important quostions ne "™Whon aro
you old onough to go stoady? What disadvantagos aro thoro to it? How can you
torminato tho stoody rolationship if it scoms an unsound ono without har foolings™!

SHY GUY

Coronot, 13% minutos, aound, (jh—sh—a)

Horol's o dramatically offoctivo proacrlption for o major juvenilo problome =
ovorcoming shynoss. An appoaling story, sympathotically told, reclistically and
colorfully onectod, will charm paronts, toachors and studonts alikc, as our

high school horo, lonoly and diffidont in his now achool, loarns to makc and enjoy
roal friendships, Guidod by his fathcers counsol and his popular, soclable
clagsmatos, he becomos a likoablo model for your studonts to follow in thoir own
difficult poriod of social odjustmont.



PLANNING FOR SUCCESS

Coronot, 10 minutos, aound, (Jheghms), 17
The closc rolationship botwoon Nuccoss and ad justmont is omphasizod horc. The
factors which moasuro succoss arc modo cloar amd o guldo to achloving sutcoss

is outlinod in this valunble guidanco film, From it studonts will loarn

much important peints as tho value of satting their final goels high but kocping

prosont goals within ability to fulfill,

URDERSTANDING YOUR IDTALS ‘

Caronot, 13% minutos, sound, (jb=sh-a),

What aro 1doals? Why aro thoy so important to woll-boing and happincss, omd
what do thoy have to do with character? Thoso and othor quostions about idoals
aro answorod in this film, A high school boy who hes falso concoptions of idoals
finds tho right objootivos and gonls to aim for. Spoocifically, this motion
picturo tolls and showe what idoals aro, and how thecy influonco and influoncod

by charaoter.

CHOCS ING IOUR OCCUPATION

Coronct, 10 mirutos, sound, (jh-ah-o.).

"This is a pioturo about IOU." From this oponing sontonco through the last

seono tho impaot of this oxtraordinary film is dirooted toword cach individual
mombor of tho audionco, This subjoct is porfoctly suited to tho "You arc tho
‘camora® tochniquo, whieh is oxpertly usod to produco ono of our finost vocational
guidanco f1lme, 80lf apnraisel, oocupational possibilitics, proparation roquiro-
ments, and guidanco facilitios aro a fow of the idoas porfoetly intogro.tod hora
for tho bonofit of vocational guidancc clessos e.nd conforoncos.

HOW TO KEEP A JOB "3

Coronot, 10 minutos, sound, (Jh—sh—a).

For vocational guidanco, for busincss:oducation, and for all young pooplo and
adults, this plcturo cmrrios an important thome. Job soccoss 1s dopondont upon
moro than a wiso scloction of vooation, moro thon tho right ottitudo toward work
itsolf, moro than tho wiso soloction of o partiouler position, Although all of
thoso aro important, Job succeoss moans gotting along with follow workors, comduct
of work, attitudc townrd company, and sovorsl othor factors which this £1lm
axplains vividly in thc contoxt of a foscinating atory. Uso tho piletureo in
olnasos, with nssombly and gonoral adult groups.

YOU AND YOUR WORK

Coronot, 10 minutos, sound, (jh—sh—a).

Boing satilfiou and happy in ono's work, . . right attitudo and approach to a
Jobe..achioving porsonal adjustmont, . & thoso oro bosic probloms which tho
vooontional guidonco workor must holp othors solve, Hore is an invaluablo aid

in doing this job offoctivoly,..tho story of Hrank Taylor: his failurc in a

good job; and his ultimato rohebilitation ond succoss, This absarbing, rosl-
1lifo losson will bo an ossontial addition to ovory vocmtional guidanco progrmn...
in any fiold. :

FINDING THE RIGHT JOB

Coronct, 10 minutos, sourd, (jh-sh—a).

This is a vocational: guidanco f£ilm that gots down to actuzl facts in tho problom
of finding a job, A thorough preosontation of job-lood sourcos.,.cmphasis on
somo of tho crueciel stagos in obtaining o job,..odtoblishing a procoss of woigh-
ing offors in torms of your futuro goals and whnt tho company has to offor,..
thoso aro somo of tho factual trestmonts that make this film ono that actually
doos show studonts how to go about "finding tho right job,"
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ARE YOU POPULAR? . _
Ceronot, 10 minutos, sound, (jheshea), 118
Carolino ard Wally aro going ot tonight. Thoy!ll hsvo a good t.i.m; they -
clvays do. Thoy'ro populor and wolcome in any group booauso thoylro friandly,
considarato, ond interostod in other pooplo, Horao, ro=onacting with thoir

high sohool frionds all-importont toem—ago socinl Buccossos and falluros,

they prosont o vital, oinomatic guldo to boy ard girl rolationsh:.pa:.

THE HOUSE I LIVT IN

Young Amorica Films, 10 minutos, sound, (jh-ah-a).

Fronk Sinatra is tho contor of action in this film, Through song and woll
diroctod spooking and notion parts, a atrong ploa flor damoeratic toloranco
is mndo,

HASTLGE OF HUMAN RESOURCES

Eneyclopaodis Britamnica Films, 10 mimutos, sound, (jh-sh=n),

This film shows human wastogo ccused by oripplihg discaso, adoldonts, qrime,
war and toorh anti-sccial forecos ond oroatos a desiro for hoolthful, safo,

living.

JUNIOR Hl(l{ ’
Association Films, 23 minutos, sound, color, (Jjh=sh-a).

Tho otiquotto of dating, Toachos many intangiblos 1ikd courtosy, politomoss,
ond - social idoals moro important than just good mannors of twq boys and two
girls ot a prom and at a lunchoon lator, It answors many quostions in the
ninds of toen-agora on tho rightnoss and wrongnoss of mixod companionship
procoeduros,

THE GREENIE

Toaching F{lm Custodians, Inc., 10 minutos, sourd, (jh-sh-a).

Producod by Moctro-GoldwyniMayer, 4 littlo ‘Polish rofugoe boy comos to Amorica
with his fathor, ‘Tho boy nttompting to bocomo a port of this now world and
mokc fricnds, is: at first ridiouled by tho boys on his atroot, but is finally
uoceptod by ‘thom™in ¥rus Hmlrcte " ap:l.rit.

DATING: DO!'S AND DON'TS

Coronot, 13% minutos, Sound, ( jh—sh—a).

By showing tho progross of an idoalizod date, from tho idon, asking and accopting
to tho dato itsolf and the final good night, this film raisos somc important
quoations rogarding dating, and suggosts partinl answors cs guidos for dise
cussion, Such quostions o8 "Whom do you chooso for a dato??, "How do you go
nbout asking for a date?™ or "How do you say goodnight?™ hclp to stimulato opon
diacuaaion of dating and tho problems connoctod with 11'..

HOW DO YOU KNOW IT'S LOVE?

Coronot, 13% minutod, sound, (sh=2),

Whon it comos to dofining thc torm "lovo" thoro is much halting and disagroomont,
What is thoe naturc of love? How can you toll when a léve is Maturo? Thosc aro
gomo of the quostions that this film decals with.,. It givoa studonts of every age
a basls for thinking cloarly about lovo and shows clearly that mero conviction
of love is not onough to insure lasting happiness,
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. ARE YOU READY FOR MARRIAGE? ‘

' Coronot, 15 minutes, sound, (sh-z),

" Hore 18 an important film that answers a need long=voiced by educationnl, ehurch,
. and social groups, A couple, who went very much to get morried, discovar what it
- takes to be ready for marrisge. A vorioety of vital teaching points aro mndc and
. o praocticel "chock-list"™ of critoria for ongegement end merricge is offored by

: g married counselor,.

© WHOYS BOSS?
; MoGroaweH111, 15 minutes, sound, (sh-n).

Discusses oompetition in marringe., Ginny and Mike are successful in their
i separate business careers, but in their marriage neithar is willing to surronder
- his individuality. They try determinedly to make an ad justmont and form a good
partnership, Thoy learn that o good balance can be achieved by patience, love
and undorstanding,

CHOOSING FOR HAPPINESS

MoGraw-Hi11, 13 minutos, sound (sh-a).

Shows Eve and her cousin, Mary, reviewing tho pssible mates Eve has mot in
colleges Plctures many difforent typos of boys; thon emphnsizod how Fve has
tried to chonge cach of thom "for his own good.™ May suggests that Eve

analyze hersolf and then choose a boy who has tho basic attributes she dosires.

THIS CHARMING COUPLE

MoGraw=-Hi1}, 18 minutes, sound, (she-a).

Pictures the courtship of Winnie and Ken. They are in love with Move" and
refuse to evaluate cach cthors! good qurlities end shortcomings realistically,
Presents several dramatic epilsodes which roveal thoir true nature; then points
out how Winnic and Ken refusc to use tho proper appreisal of oach othor and do
not alter thoir romaonticizod ideacs to agroe with tho actual facts, -

MARRTAGE FOR MODERES ’
MoGrowsfiill, sourd, (sh-af,
Idonls and goeols of adult lovee=marriage end children and a satisfactory and
happy maritol relationship,

MARRIAGES ART MADE ON EARTH
McCGraw=H 111, Sound, (sh-a)
Dramatization of the problems of selecting a mate,

MARRIAGE AND DIVCRCE

Tho March of Timo, 15 minutes, sound, (sh-a).

No coremony more deoply symbolized tho hopos of man and womnn than thet of
marriage, Evory day, throughout tho length and btroedth of Amcrica, is some-
bodgls wodding doy. Yet in a world full of disturbing realities, one out of
overy throe Amorican couples is heoded for trouble, Tho Morch of Time frankly
surveys the problom of brokon homos and offers tho opinions of many oxports

a8 to what should be done, For marriage and tho founding of the family hold out
today, as thay always hevo, a grecter problam of solf-raslizntion thnan any other
course of life,
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MARRIAGE TODAY
MoGraw-H111, 22 minutes, sound, (ah—a). :
Shows how two young couples have bullt’ lasting marrisges by a cloar analysis of
their mutusl aims and cooperation in achiaving them, One couple, univorsity
graduatos, have many intorests in common, Tho othor couple, a busincss man
and a teupher, contor thoir mituocl offeotion in thoir son,

HELPING THE CHILD ACCEPT THE DO!S

Encyoclopaodia Britannicz Films, 9 minutes, sound, (sh-a),

Portroys the child loarning to livo in a world dofinod by tho DO!S and oxplains
how his peraonality is influencod by tho axtont to which the DO!S aro accoptod,
Nilustratos, with lifo situations, tho types of DO!S tho child must loern to

. occopts (1) the DO'S for porsonci living, () the masculine and fominino DO'S
T and, (3) the DOYS for human rolations,

]

{ HELPING TH® CHILD TO FACE THE DONT!S

i  Encyblopabdia Britannioa Films, 9 minutes, sound, (shi2)

! Revegls how a young child moota a world of DON'TS and how ho roacte by con=

. forming in his own distinctivo ways~ - thus forming his own individual

. personali Classifios tho DONTTS as (1) thoso which protoct tho child from
" dangor, ( ' Thoso which rostrain him from taking things that boleng to
othars, and (3) thoso which toach him to respect tho rights of othora,

BABY MEETS HIS PARENTS

- Encyclopacdio Britanniea Films, 9 minutes, sound, (sh-a),.
Points out how difforencos in norsonalitios can bo accounted for, not only by
haredity, but alsc by tho hugian roletionships and environmontal factors
experiontod during tho first yoars of life.

EMOTIONAL HTALTH

McGraw=H{11, 20 minutos, sound, (sh—a).

This f{1m has threo primary objeotivoe- (1) to convince young poople that
emotional upsets aro commony (&) to show that if o disturbanco of this kind
is prolongod, the nood for profossional counsel and caro is just as important
and normal of with any physical illnoss; and (3) to oxplain in simplifiod
language somo of tho besic tochniquos of psychliatric trcatmont and thorcby
alloy somo of tho stigma attached te tho nccossity of thls troatmont,

FEELING OF HOSTILITY

Intornational Film Bureau, 27 minutos, sound, (sh-a),

Exoollont for use in amotional adjustments. Shows ono charpctor through lifo
oxporicnoeca from the ago of four to aobout twonty-four. Txcollont summory

at tho ond of tho film which fow films havo.

FEELING OF REJECTION

National Film Board of Canadn, sound, 23 minutos, (sh=2).

Caso history of a young woman who loernod in childhood not to risk disapproval
by toking indopendont action, This film shows tho harmful offects of her in=
cbility to ongafge in normnl compotition, and analyzos thc causos of her.
trou'blo .

IT TAKES KINDS

HcGrau-ﬁhll 18 minutos, sourd, (sh—a).

Emphasizos that marriage portnors must complomont cach othor. Statos that
Traits of porsonality appoay in momonts of stross, Picturcs o sorios of young
poople remcting in e momont of strosa, Points out tho differont typos; then
shows those same poople in situations involving a mombor of the opposito sax.,
Ananlyszos porsonclity traits in rogard to mate sclection and circumstances of

s manm e Parl momwwmd A on




120
MARRIAGE TODAY
MoGraw=Hi1l, 22 minutes, sourd, (sh-a). :
Shows how two young couplos heve built lasting merringos by a cloar annlysis of
thelr mutunl aims and cooperation in achigving them, One couple, university
graduates, have many interests in common. The othor couplo, o businoss man
and a teesher, contor tholr mutunl affection in their son.

HELPING THE CHILD ACCEPT THE DO!S

Encyclopaodia Britannice Films, 9 minutos, sound, (sh-a),

Fortrays tho child leerning to live in a Horld dofinod by tho DO'S and explains
how his persomality is influencod by the axtont to which tho DO'S aro accoptod,
Nlustratos, with lifo situations, tho typos of DO’S tho child must learn to
ascept: (1) tho DO'S for porsoncl living, () the mnsculine end fominine Do's
and, (3) tho DO!S for human rolations,

HELPIHG THE CHILD TO FACE THE DONT!S
Encydlopecdia Britannica Films, 9 minutes, sound, (shi2)

# how a young child meotu a world of DON'TS and how ho roacts by con=
forming in his own distinctivo weys- - thus forming his own individual
personality,  Classifios tho DON'TS as (1) thoso which protoct the child from
dangor, (2{ Thoso which rostrain him from taking things that bolong to
othors, end (3) thoso which toach him to respect the rights of othors,

BABY MEPTS HIS PARENTS

- Encyclopaodia Britannica Films, 9 minutes, sound, (sh=a).
Points out how difforoncos in noraonnlitios can bo accounted for, not only by
horoedity, but olso by tho husan rolationships and onvironmontal factors
experioneed during tho first yoors of 11fo.

| EMOTIONAL HEALTH

% MoGraw-H{11, 20 minutoa, sound, (ah—a).

This film has threo primary objootivosx (1) to convince young peoplo that

@ emotional upsets aro common; (8) to show that if a disturbanco of this kind

| is prolongod, the noed for profossional counsel and caro is jJust as important
and normol af with any physical illnoss; and (3) to oxplain in simplified
languago somo of the basic tcchniquos of psychiotric troatmont and thorcby
clloy somo of the stigma attachod to the ncecssity of this treatmont,

FEELING OF HOSTILITY

Intornationnl Film Buroou, 27 minutes, sound, {sh-a),

Excollont for use in cmotionnl adjustmonts. Shows ono charactor through 1lifo
axporicncos from tho ago of four to about twonty-four. Fxcollont summory

at tho ond of the film which fow films havo, '

FEELING OF REJECTION

Notional Film Board of Canada, sound, 23 minutos, (sh-2).

Case history of 2 young woman who loarnod in childhood not to risk disapproval
by taking indopendent action, This film shows the harmful offecta of hor in-
ability to ongako in normsl compotition, and analyzos thc causos of her.
troublo.

IT T ALL KINDS

McGra 1, 18 minutos, sourd, (ah—a).

Hmphasizoa that marringo partnors must complomont cach othor, Statos that
Iraits of porsonality appoay in moments of strosa, Plcturos & goriocs of young
poople reacting in o momont of strosa, Points out the difforent typos; then
shows thosc samoc pooplo im situatione involving o mombor of the opposito sax.,
Analyzos porsonality traits in rogard ta mate solection and circumstances of

_____gugcossfuyl oo,




GUIDANCE PROBLEM FOR SCHOOL AND HOME

Hortlay Production, 18 minutos, sound, (ahna). |

Film prosants o caso study of a socond gradc child who is failing in his

sooial adjustmont and his studios and who lacks intorest in his work, Through
cooporation botwoen toachor amd mothor tho progress of tho child improvos

his ﬁju'mnt-

LET'S GIVE A TEA

Association Films, 20 minutos, sound, color, (sh=a)s .

Womon shows o high achodbl girl how to arrange a toa gablo, otiquotte of sorving.

GRI®F

Now York Univoraity, 32 minutos, 8ILENT, (a)s

Producod by Dr., Rone A. Spitz, this film shows tho offoct upon infants induced
. by prolongod absonco of tho mothor,

PROBLIM CHILDREN

Novw York Univorsity, 20 minutos, sourd, (a)

A £1lm sbout two ¢ ldron, Roy and Jimmy, in tho aovonth grado of an Amoricon
public school who proscnt spcoinl probleme for thu tcachor, Tho film makos
tho ploa thet thoro arc problom childron bocausc thoro arc problem homos,
schools, ard communitios,

YOUR CHILDREN AND YOU _

British Information Sorvices, 31 minutos, sound, (a)s

Concorne tho earo of young children from the first months to tho oge to four
ar fivo, Tho aporoach is roallstle, showlng the strugglos of tho avorago
imparfoct paronta and avorogo imporfoot childron, Govors varioty of subjoctss
woaning, bohavior and discipline, toys, oarly quostions cbout soxy foar,
disciplino, and othor major probloms.

MEN IN WHITE

The Now York Univorsity, 20 minutos, sound, (a)

Tho problcms horo omphasizod aro: tho cholco botweon marr%ago ard profossional
training; whothor or not a wifo should cid in her husband®s support whilo ho

- atudlos; and whothor or not pooplo of wildoly difforont backgrourds should

Berry.

BOUNDARY LINES

Univorsity of California Extonsion, 12 minutoa, sound, color, (a).

A ploa to oliminate tho arbitrary boundary linos which divido pooplo from
ooch othor as individunls and as nations, invisiblo boundary lincs of color,
origin, woalth, and rcliglon, Shows howk on .an adult lovol, thoeo linos
rosult in an uccumulation of foar and suspicion and tinally in ware

AMTRICARS ALL

University of California Extonsion, 16 minutes, sound, (a).

Intorraciel and interroligious hatrods; Film shows how o forward looking

city liko Springfiold, Mass,, offors nn inspiring plen to othor commmitics for
cambating projudiccs— - shows how your school and your town can deal with

thoe causos of this Injustico,
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HUMAN ‘BEGINNINGS

Association Pilme, 22 minutos, sound, color, Llewp) o -

An Pddio Albort Production in cooporation with-Dr;.Lostor F,.Bock of the Un:l.ver-
sity. of Orogon, who produced HUMAN GROWTH, This is a film for young childron,
thoir paronte and thoir teechors., Its main purposo is to fostor wholosomo
attitudos qnd to promoto tho amotional socurity of the éhild.

THE STORY OF MENSTRUATION

Univorsity of Celifornie Rxtonsion, 10 minutoa, sound, coler, (jh=sh),

Exoollont usc of animatod dlagrams to show the monstruation procoss. Rooommonded;
for showing soparatoly to boys as woll as girls of junior high school ages,

Also good for paronts and toachers, Pomplot, "Very Porsonally Youra", for’
distrubution to tho audioncd, No rontal chorge on this film, Walt Disncy
Production, .

HOMAN GROWTH .

Univorsity of Orogon, 20 minutos, sound, color, (Jh).

Prosonts bosic foots concorning human growth, and attdmpts to create an instruo~
tional atmosphcro that pormits tho feots of human sex to bo discussed without
ambarrassment or tonsion., Suitablc for uso in grados 6 to 9, Can also bo usod
in toacher training and for adult claesos in family lifo oducdtion, montal and
soolel hygicnoy Mimoographod Film Guido For Toachors and Discussion Leadors
oxd aocompanying slidos aro provided with tho film,

THE STORY OF HUMAN REFRODUCTION .

MoGraw=Hill, 20 minutos, sound, (sh=n)

This is a fastunl film on tho humnn roproductive systoms, and on tho procoss

of normal human birth, Modcls and animntod drawings aro usod throughout tho
film to dosoribe tho anatomy and physiolegy of tho individusl roproductive
organs of both mon and womon, The growth, oruption and disposition of tho
unfortilisod famnlo ogg 1s showny and tho procoss of monstruation is oarofully
11lustratod and oxplae nod, Tho film thon takes up thc functions of the mnle
organs in tho roproduction processs Tho manufacturo of sperm cells and tho
formntion of somon 1s dosoribed, and:tho flow of tho semon through tho urothral
canal is tracod, Tho film thon shows how tho sporm thon move up into tho
fallopian tubos and how fertilization takos place. Tho gradunl onvolvomont

of tho buman baby 1s,shown, from carly utorinc 1ifo‘until tho fully maturod
fotus assumcs its position fer birth, The body mochanies of tho délivory
procoss aro oxplainod and 1lluetratoed by moans of animatod drawings. Throughout
tho f£ilm strossos thc blological normalcy of roproduetion, and in 1ts soncluaion
omphasizcd tho importanco of cleoar, objoctivo familiarity with thesc facts as
importent to tho suoccss of marriago and paronthood.

BEFORE THT BABY COM™S

Assoolation Films, 12 minutoa, sound, (sh—a).

Troats tho rocomorxied pro-natal earo of tho mxpoetant mothor end glvos infor-
mation on tho kind of clothing tho baby will neod,

IN THZ BRGINNING

Unitod Statos Dopartmont of Agriculture, 20 minutos, sound, (sh).
Roproduction oxplaincd through tho uso of photomiorography, Particularly
suitod to high school toaching., Préccssos of ovulation, foartilizatlon and
oarly dovolopmont of mommalial ovum, ‘
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ENDOCRINE GIABDS

Encyclopoodis Britamnica Hlm, 12 minutos, sound, (sh-a).

Dosoribos tho naturo and function of glands, offoots of pitultery hormonos on
ovun dovolopmont, function of pancroas, parathyroid, oharactoristics of hyporw
hypo-thryodism, stimletions of mammary gland by tho pitultary and ovarian
hormono.

SIXTEEN TO TWENTY=SIX

Hational Film Bocrd of Cenoda, 18 minutos, sound, color, (sh-a).

For girls and womon, Tho dssortial facts about symptoms, troatmont, and trans-
mission of syphillis and gonmrrhoa aro prosonted in an informal tulk by &
doctér, ZExoollont usc of esnimatod dingrams.

MFASAGE TO WOMEN (1945)

Unitod Statos Public Hoalth Sorvico, 20 minutoes, sound, color, (sh~a)s

For girls and women. Sultsblo for mixcd groups. Dootor oxplains VB probloms
to loadorship group of womon, Information prosontod with animated dicgroms and
positivo appoal for strongthoning wholosome influoncos influoncos in community
lifoy Emphesis on control moasuroa, particularly oducation,

VERY DANGIROUS (1947)

National Film Boord of Cecneda, 18 minutoe, sound, color, (sh-a),

For mole audioncos only. Doals with symptoms, troatmont, and transmission of
ayphillis end gonorrhoa, Excollcent uso of animatod diugrnma.

WITH THESE WEAPONS
S.F.P,H,, 15 minutos, sound, (gh-a),
causo, sproad, curo, control of syphillis,

KNOW FOR SURE (rovisod)

United Statos Public Hoalth Sorvico, 22 minutos, sound, {sh-a),

Dools with diagnosis and clinicnl troatmont of syphillis, Givos attontion to
follow~up troatmont, sourcos of infoction, and community control.

BEHIND THE SCENTS IN A MODTRN HOSPITAL

Univereity of California Extoraion, 35 minutos, (ah—n), Silont, color,

Portrays o pationt ontoring the matornity werd or doportment of o modorn
hospitael, showing tho udmitting vrocodurce, followod by leboratory oxominations,
tho X-roy and thon tho performing of tho Coosarian soctions Carc of tho baby
is also shown, Bocouso of tho showing of tho Caosorian soction in color, tho
film is not rocommondod for young studonts.

CHILD BIRTH (modorn Tochniquos) (1947)

Matornity Conter Association, Now York City, FILM STRIP, 10 minutos, silont, (sh-a’

Shows ontire proccss of chiidbirth, Bascd on Dickinson; Birth Atlas,

CARE OF THE NEWBORN BABY

S+F.P,Hsy 30 minutos, sound, (sh-a)e

Shows nursg’s part in toaching paronts to cerc for nowborn babios; and shows
what tho nurse can do in thc home, clinie, and hospital, domonstratos how to
hold, dress, bathc, and focd a baby,

MOTHER AND HIR CHILD

National Film Board of Canede, 55 minutos, sound, color, (sh-a),

Tho history of on ordinary €omoddan couple from tho time thoy suspoct thoy
aro going to bo porontes until tho day thoir son 1s onc yoar old,
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CLOCKING A CHAMPION -
B.H.B.C., 10 Mimutos, soumd, golor, (ahna).

- A dgy in tho 1lifa of a normel, hoelthy infent on by=tho=clock routino in an

averago housohold, - Aporoved mothodas of fouding end bathing domonstratod. No
rontal charge on this £ilm,

THREE COUNTIES AGAINST SYPHILIS

Unitod Statos Dopartmont of Agriculturo, 18 mimutos, sourd, (sh=a).

How tho populotion of throo countios in tho South is protostod end:troatod
Yy o travaling olinio.

FEMININI HYGISNE

Notional Film Board of Connda, 34 fromos, Film !trip, color, (sh-a)s
Physiologicel faota about tho fomalo anntomy from adolosconec to middlo ngo,
ospoocially dosignod for uso in high school classos,

IHTRODUCING BABY

N ationsl Film Boord of Gunadn, 58 frnmos, film strip, color, (lhnn).

A spoodwup of o babyls growth during his first nino months, with information
ebout fooding, clothing, woaning, end immunization,

NINE TO GET READY
Netional Film Board of Canade, 54 fremos, film strip, color, (ah—a).
Tho ossontinls of preenatal corc simply ond choorfully illustratod to show
you how your baby oan havo tho bost possiblc start in 1lifo.
MISCELLANEOUS

DANGFROUS STRANGIERS

- 814 Davis, 10 minutos, sound, (k-p-i),

A tootful yot forcoful oducationnl film doesignod for childron to impross thom
with tho nood to bo on guard agninst molostors wlthout arousing foar or cur-
iosity, Dramatizos placcs and circumstancos undor which a child may oncountor
"dangorpus strongors®,

DEVELOPING RESPONSIBILITY

Coronot, 10 minutcs, sound, (p—i—jh-a).

This appoaling story of a- boy, and of tho dog ho wents vory badly, teaches
lossons in rosponsibility that your studonts will undorstand and rcmombor,
Thoy will reogqlizo that although rosponsibilitics ofton ontail hard work, *
difficult dooisions and missing out on somo fun... tho rowerds, both matorial
and epiritual, moro than componscto.esond that threugh planning and
dotorminution o fullor, happior 1lifec.will bo thoirs,

TIE DOCTOR

Encyclopadia Britanniea Film, 11 minutos, sound, (p=i-jh)

Excollont opportunity for children to bbsorve activitios of podietricion ‘
dxing a tyvical day's work, Shows routino chockeup of ll-yocr-old boy's chost,
anert, blood prossuro‘and throat, Blood sample from cer lobo. Small baby
vaseingted for smallpox. Doctor ahocks on girl in hospital who heas brokon
czm, Chock-up of girl who moy havo moaslos.
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cm'onot, 10 minutos, sound, (i—jt). *

What bottor way is thoro to. onablo studonta to soo0 and- hoar courtocy :l.n u.ction .
. thon ‘through this £ilm? Whon youwr: studonts attond o sbhool oxhibit on courtosy,
' thoy'11 loarn ‘that such supposod formalitios as writton invitintions and roplics
' and propor introduotions, suoch; phrasca as "Floaso" and "Thank You!, really add up
' %0 tho friondlinoes and thought for othors which mako oach porson'a 1lifo moro
onjoynblo.

eocm SI’G%‘ISHA!BHIP .

: Coronot, 10 minutoa, sound, (1-,1h). R

- Hyro 18 & film that ‘not only cloarly: dmnonatratos uhat good aportlmnnship ia,

- but motivatos a dosiro on-tho part of tho.individual to "bo o good aport"
himsolf, ‘Through 1livoly story situaticns, .tho audiocneos 800 o numbor of oxnmplos

. of good sportsmonship in action, In.thoso, tho importanco of sportsmanship in all
'phaaoa of daily living is omphasizod.

-HOJ TO BE- HELMO(HED '

- Coronot, 10 minutos, ammd, (jh—ah-a).

- Don and Sue aro two youhg pooplo anyonc would look at nnd uant %o know, This

' £11m shows how thoy improvo thoir parsonal sppoarance through attontich to. good

- grooming habits, "I domonatratos to students, as only a motion pioturo ean, '
tho four fundamontals of good appoaranoes good hoalth, good posturc, cloanlinoces,

- and nontnoss, Wit Don and Suoc as iiving models, thoy roalizo that, in friond=

- ships and in busincss, succcas doponds a groat doal on how you look.

JOI TO GET COOPERATION .
Coronct, 10 mimrtos, sound, (jh-sh-a).

N ccossity for: group action. in our spoloty makoa this film ospoo:l.nlly important

_to both studonts and adults, It shows how cooporption from othors omn bo

- onlisted 1f cortain bosic omnsidorations arc mado,” The noed for a varioty of

- mothods of ‘scouring cooporatioh is domonstratod whilo, showing how doairod onds
can bo roo.chod morc oasily with coeperntion of othors,

HHATMAKESAGOCDPARTI e T e

- Coronot, 10 mimutos, sound, (uh--sh-a).

Pertics play an important rolo in tho livos of young pooplo; thoy- uant to huvo

.good partios and onjoy thomsolvos at soclal affairs givon by othors. The film

prosonts tho skills of prosonting a succossful porty and high 1lighis tho duties

of tho host ond guost that mako o party e "hit",

OVERCOMING FEAR
Coronct, 13% minutos, sound (jh-ah-a).

 Horo 19 an umusuel film that shows tho valuos of courago in mooting probloms in

ovoryday living, Courago 1s prosonted as an attitudo which cpan bo dovoloped ard
cowardico is shown to bo a charactoristic that is specific; i,c., 2 rosponsc in
roforonco 4o ono spocifiec type of situation, How ovarcoming a foar can mako o
bottor all-round porson is tho losson found horo.

OVEEICO}ENG WORRY .

Coronot, 10 minutos, aound, (jh-eh-a). :

This is the story in which we sco tho dcvastuting of;foota of ncodloss werry and
thon wqtch how this provalont affliction is overcomo., Scoing this film will holp
audicnoos of all agos to oxamino ‘thoir own worrios moro objcotivoly and holp
thom undorstand how to attack tholr probloms offoctivoly,



THE HRQNG HAI ouT

Association Fiims, 20 minutea, sound (ahnu). :

Th¢ tragic story of youthful 1mpationco vith tho barriora to young marriagoa,
pointing out that it is bost to uait until solf-support is cssurecd,

PREF!GE TO LIFE

Cestlo, 29 minutos, aound, (uh—a).

How tho porsonallity of edults;is tho rosult of oxporlonces in childhood; Tho
film shows how a nowborn bahy, loved by his paronts, grows and dovolops into

throo difforont porsona as tho rosult of (1) too much protoction by his mothor

(2) too much expoctation on tho part of his fathor, and (3) tho right anount

of lovo and undorstanding by both of his paronts, ‘

DINNER PARTY AND REVIEW

Simmal-Mosorvey, 25 minutes, sound, (jh=sheo),

 Treate tho probloms of otiquotto whioh arise at o samiformnl dinnor party givon
by a toon=ogo girl in honor of tho birthday of hor friond, As tho party pro-
grossos quostions of etiquotto arisc as tho host and hostoss, or the gueste, mako
crrors or follow cofroct procoduro, A roviow, following tho main picturo, shows -
tho corroct otiquotto and tablc sorvice for tho boys and girls at this party.

BENEFITS OF LOOKING AHEAD

Coronot, 10 minutos, sound, (jh-o-sh),

A sound undarstonding of tho importance of thinking soriously about the futuro

and doing somothing about it 1s dovelopod by this production, By holping studonts
to look anhond = =, %o the kind of lifo thcy will want - - toachors can cheongo thoir
thinking cbout 1mmodiato problems ond holp thom to obtain tho kind of 1lifo thoy
wo.nt .

BETTFER USE OF LEISURE TIME

‘Coronoty 16 minutos, sound, (Jh=gh=a), '

Thopo aro many lolsurc timo activitios opon to young poople thot are both intor-
osting and oducational, This film scrvos os a holpful guido im dovoloping o
conastructiva attitudo aboyt loisurc timo. It shows how timo can bo used con-
structively eond not wastod, through a sclf-plannod program of loisuro timo
activitios, '

DRVELOPING YOUR CHARACTER

Caronot, 10 minutes, sound, (jh=sh-a}.

What- good choractor is and how it can bo achicved in ordor to livo moro happlly
ard moro succossfully ig brought out in this unusunl production. Influoncos from
tho homo, church, pochool, and frionds which.mold an individuals charactor aro
dosaribod and a gulde to dovoloping this charactor is proaontod

HOW TO.THINK

Coronot, 13% minutos, aound, (jh-sh-a). .

A traffic tickot for driving his dolivory car without a commorcial aaroty sticker
givos Dick causo to do a lot of straight thinking, By following tho film's
suggeatod procodyro for aloar and caroful thinking, he is ablc to solvo his pro-
“blom puccossfully,, The important cloments of concontration, logic, obsorvationm,
:emo;i;kimagination, ond judgmont aro all prosontod as part of tho corroct "wqy

ot



DEVELOPING LTADERSHIP

Coronot, 10 mimutos, sound, (jh-ah-n).

Hovo you givon your studonts tho primciplos thoy"ll nood whon thoir momont

“of loadorship arrivos? Tho lossons taught in this oxoiting f£ilm story fill this
nood, Bill kmow what to do whon & flood struck Groonviow...with onthusiasmm,
vision, ond imngination,..with roadinoss to assumo responsibility...ho diroctod
a2 Job woll done, This unusual film will help to dovolop thoso leodorship
qualitios in ovoryono who socos it,
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LIFE ADJUSTMERT PROGRAM FOR THE FOURMYEAR HIGH SCHOOL

Here 15 a four~year Life AdJustment progra m bullt around SRA's Life AdJustment
Booklets, The booklets have Been arrsnged according to the grade level at which
they seem most appropriate., Both the easy vocsbulary amd readable syyle make it
poasible for you to introduce the booklets at any grade level frem 9th through

12th where they fit into your school's curriculum, Under the grade, the booklets
have been listed according to the problem aregs covered in the SRA _¥outh Inventory.

128

9th Grade 10th Grade 11th Grade 12th Grade
00 HY_SCHOOL AFTER HIGH SCHOOL  AFTER HIGH SCHOOL
Study Your Way Streanline Your Should You Go to How to Get THE Job
Through School Reading College? Your Personallty
What Good is High  Why Stay in School? ' and Your Job
School?
AFTFR RIGH SCHOOL  ABQUT MYSFLF GETLING ALONG WITH
Discovering Your Choosing Your Understending QTHERS ,
Real Interests Cgreer Yourself Ghowing Hp
Getting Work Socially
Experience

You and Your
Mental Abilities

BOY MEFTS GIRL
Dating D, ys
GETTING AIONG WITH BOYE MEFTS GIRL MY HOME AND FAMITY B
COTHERS Underatending How to Iive with Preparing for
Getting Along with Sex Parents Marriage
Others Money and You

Providing one class perlod a week all four years for all studentg-~either through
an extended homeroom perlod, an organized guldence class, or some such universally
required class as English or Social Studles——will offer the best chance to cowver
these major youth problems a dequately. The dhddt daily homeroom period also
provides an excellent opportunity to introduce this program, Shifts can be made
depending on what the school finds are most serious problems.

A program for covering these booklets toplcs—and other activities, including
appropriate tests--is suggested below, The Life Adjustment Booklets mre underlined,

th Grade - Ist Semeste

Weeks Subject or activity

1=2 Meet Your School (orientation to the school, based on the schoolls
handbook- or other suiltable materisl)

3-7 SRA Youth Inventory (administration, interpretation, and discussion

of problem solving
8=11 What Good is High School?

12-15 St our Way Through School
16 Review of semesterts topies
2nd Semegter
1-4 Kuder Preference Record =~ Vocetional (administration of the test,
gself-interpreting profile, and discussion of the meaning of test
results,)

57 Digcovering Your Real Interestg
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Weeks Sublect or activity

2nd Semester

8-11 Dating Devg
12=15 Getting Along With Others
16 Beview of semesterts poples

10th Grade — lst Semegter

Weeks Subject or activity
1-3 SRA Reading Record (administration of test, interpretation of

results)

46 Streamline Your Reading

79 Wiy Stey in School?

10-12 SRA Primary Mental Abilities (administration of test, profile,
meaning of results)

13=15 You and Your Mental Abilities

16 Review of semester's topics

2nd Semester

1-5 Choosing Your Career

6=10 Getiting Work Experience
11-15 Understandinz Sex

16 Review of semesterts toples

11th Grade-1st Semester

1-8 Should you Go to College?
9-15 Money and You

16 Review
2nd Semegt'eg
1-8 Underatanding Yourself
9-15 How_to Iive with Parents
16 Review
12th Grade - l1st Semester
1-8 Growing Up Socially
9-15 Preparing for Marriege
16 Review
2nd Semester
1= Kuder Preference Record = Personal (administration, interpretation)
59 Your Personality and Your Job
10-15 How to Get THE Job
16 Review

Sclence Research Assoclates
228 South Wabash Avenue
Chicago 4, Illinois



LIFE ADJUSTMERT IN YOUR SUBJECT CLASSES

(/=year High School)

130

If no regularly scheduled class is provided fior all students, the following

clesses might a ssume responsibility for covering these Life Adjustment

Booklet topies in the 4~year high school:

9%h Grade
Englishsz

Social Studies:

Vocational Classes
(Cormercial, Hame-

meking, Agriculture,
Indéstrial):

Home Econom!cs
end Family
Living

10th Grade

English:

Health, Home
Economics, Family
Living, or Blology:

Social Studies:

Vocational Classes
(Cormercial, Agri-
culture, Home-
making, Industrial):

Study Your Way Through School
What Good is High School?
Getting Along with Others

Dilgcovering Your Real Interests
Dating Days

What Good is High School?
Discovering Your Real Interests

Dating Days

Streamline Your Reading
Why Stay in School?
You eand Your Mental Abilities

Uhdergtanding Sex

Chooging Your Career
Getting Work Experience

Choosing Your Career
Getting Work Experience



LIFE ADJUSTMENT IN TOUR SUBJECT CLASSES

11th Grede
English:

Social Studles:

Home Economics and
Family Idvings

12th a

English:

Social Studies:

Vocational Clasgses
(Commercial,
Industrial)s:

Hbmes Economics
and Femily Livings:

—

Should you Go to College?
Understanding Yourself

Bow to ILive with Parents
Money and You

How to ldlve with Psrents
Money and You

Growing up Soclelly

Your Personality and Your Job
How to Get THE Job
Preparation for Marriage

Your Personality and Your Job
How to Get THE Job

Growing Up Socielly
Preparation for Marrlage

Science Research Associates

228 South Wabash Avenue
Chicago 4, IlIinols

131



LYFE ADJUSTMENT FROGRAM FOR THE THREE-YEAR HIGH SCHOOL 132
Bere 15 a three-~year Life Adjustment program built around SRAYs Life AdJustment
Booklets, The Booklets have been arranged according to the grade level at which
they seem most appropriate, Both the easy vocabulery and readable atyle make it
possible for you to introduce the booklets at any grade level from 10th through
12th where they fit into your schoolts curriculum, Under the grade, they have
been listed according to the problem sreas covered in the SRA Youth Inventorye

10th Grade 11th Grade 12th Grede
MY’ SCHOOL MY SCHOOL AFTER HIGH SCHOOL
What Good Ys High School? Why Stay in School? Bow.toG8H THE Job
Study Your Way Through Your Personality and
School Your Job
Streamline Your Reading
HIGH SCHOOL AFTER HIGH SCHOOL GETTING AIONG WITH CTHERS
Discovering Your Real You and Your Mental Growing Up Socially
Interesta Abllities
Choosing Your Career Should You Go to
College?
Getting Work
Experience
BOY _MFETS GIRI,, ABOUT YOURBELF MY HOME & FAMILY
Dating Days Understanding Yourself Money end You
GETITING ALONG WITH OTHERS MY HOME & FAMILY BOY MEETS GIRL
Getting Along with Others How to Llve with Parents Preparing for Marriage

BOY MEETS GIRL
Understanding Sex

Providing one class period a week all three years for all studento=edither through
an extended homeroom period, an organized guidence class, or some such unlversally
required class as English—will offer the best chance to eover major youth problems
adequately, Shifts can be made depending on what the school finds are most serious
problems,

A program for covering these booklets topics——and other activities, including
appropriate tests--is suggested below, The ILife Adjustment Booklets are underlined.

10th Grade = lst Semester

Weeks _ Subiject or sctivity

12 Meet Your School (orientation to the school, based on the
school!s own handbook or other suitable material)

3-6 SRA Youth Inventory (administration, interpres#tion, end
discussion of problem solving)

7-8 What Good is High School?

9-11 MM?M&.

12-13 SRA Reading Record (administration of test, interprefation of
results)

14~15 Streamline Your Reading
16 Review ,
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10th Grade - 2nd Semester
Weoks Subject or setivity

1-3  Kuder Preference Record - Vocational (administration of the test,
: self-interpreting profile, discussion of the meaning of the results)
L=b Discovering Your R terest
7-9 Choosing Your Caresr
10-12 Getting Aloneg with Others
13-15  Daking Daya
16 Review

11th G_rade = lat Semester
1-3 Why Stay in Schocl?

L= SXL Primary Mental Abilities (administration of test profile,
meaning of results)
7=-10 Yo ental Abllitie;
115 Sh p{ 4o College
16 Review :
2nd Semester
1-3 Gett b jence

L=T7 Understa nding Yourgelf

8-11 Hok to Eive with Parents
12-15 Understanding Sex

16 Review:

12th Grade = lst Semester

1.4 Kuder Preference Record ~ Personel $administration, interpretation)
5-8 Jour Pergonality and Your Job
o9=15 How to Get THE Job
16 Review
2nd Semeater
1-5 Growing Up Socially
6-10 Money and You
1115 Pre fo
16 Review

Sclence Research Associates
228 South Wabash Avenue
Chicago 4, Illinois



LIFE ADJUSTMENT IN YOUR SUBJECT CLASSES
o (3-year High School}

If no regulerly scheduled class is provided for gll students, the following
cleages might assume responsibility for covering these Iife Adjustment
Booklet toples in the three-year high school:

10th Grade
English: " What Good is High School?
Study Your Way Through School
Streamline Your Reading
Getting Along with Others
Social
Studies: Discovering Your Real Intereats
Chooslng Your Career
Dating Days
Gettling Along with Others
Vocation
Classes (com=
mercial,
Agriculture,
Indubtrial): What Good is High School?
Chooaing Your Career .
Discovering Your Real Interssts
Home
Economics; and
Family Iiving: Dating Days
ALth Grade
Englishs Why Stay in School?
You and Your Mental Abilities
Should You Go to College?
Undergtanding Yourself
Social
Studies: Getting Work Experiences
How to Llve with Parents
Health or
Blology: Understending Sex
Yocational
Classes [Com~
mercial,
Agricultural
Indugtrial)s Why Stay in School?

Getting Work Experience



135

- 2 -
LIFE ADJUSTMENT IN YOUR SUBJECT CLASSES
(3~year High School}(con.)

Honme -
Economlcs and
Family Living: How to Iive with Parents
Understanding Sex «
12th Grade
English: Growing Up Soclelly
Social :
Studiea: Your Personality and Your Job

How to Get THE Job
Preparing for Marriage

Money and Tou
Home Economics
and Family
Livings Growlng Up Soclally
Preparing for Marrilage
Money and You
Vocational
Classea (Com-
mercial,
Agricultural,
Industrial)k Your Personality and Your Job

How to Get THE Job

Sclence Reassarch Asgsoclates
228 South Wabash Avenue
Chicego, Illinois
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WHERE, SRA'S LIFE ADJUSTMENT BOCKIETS FIT INTO
Your Curriculum _

Listed below are SRA's Iife AdJustment Booklets end suggested subject classes
in which they can be used, The woklets are listed according to the

proglem sreas found in the SRA Youth Inventorye. ALl topics are
appropriate for homeroom or ggogp guidance classes, (The Iife AdJust-
ment Booklets are underlined,

MY SCHOOL

What Good is High Schaol?

Orientation class

English
Vocational Classes (commercisl, agricultural, industrial)

Study Your Way Through School

Orientation
English

Stre ne Your Readi
Engligh

Why Stay in School?
English

Vocational classes (commercial, agriculture}, industrial)

AFTER HIGH SCHOCL

Discovering Your Real Interests

Orientation
Social Studies
Vocational 8lasses (commercial, sgricultural, industria))

Careers

Jou_and Youp Mental Abilities
Orienteation
English
Careers

Choosing Your Career
Orientation

Soclal Studies

Careers
Vocational classes (commercial, industrial)

Getting Womk Experience

s Soclal Studies

Careers
Vocational classes (comrercial, industrial, agricultural)
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WHERE SRAs LIFE ADJUSTMENT BOCKIETS FIT INTO YOUR CURRICULUM (continued)

Should You Go_to College
English

How to Get THE Job
"~ Soclal Studies
Careers
Vooational classes (commercial, industrial)

ABOUT MYSELF
Understanding Yoursaddf
English
Family Living
Home economics
Health and Hyglene

GETTING ALONG WITHE OTHERS

Growing Up Socially
English

Home Economics

Femily living
Getting Along with Others

English

Home Economies

Family living

MY HOME AND FAMILY
How to Live with Parentg
Socisl studles
Home économics
Family living
Money and You
Soclal Studies
Home economics
Family living

BOY MEETS GIRL
Dating Days
Soclsl studies
Home economics
Family 1iving
ing £ lage
Soclal Studiles
Health and Hyglene
Home economics

Pamily 1iving

Pre

SCIENCE RESEARCH ASSOCIATES
228 S, Wabash Avenus
Chicsgo 4, Illinois



LIFE ADJUSTMENT BOCKLETS FCR YOUR CLASSES
FOR YOUR CRIENTATION CILASS OR UNIT

What Good is High Schoal?

8 Your Way Through School
Discovering Your Real Interests
You and Your Mental Abilities
Choosing Your Career
Understanding Yourself
Zrowing up Soclally

Getting Along with Others
Dating Days

Money and You

How to Live with Parents

FOR YOUR FAMILY LIVING OR HOME ECONOMICS CLASSES

Underatanding Yourself
Goowing Up Soclally

Getting Along with Others
Dating Days

Understanding Sex

Preparing for Marriage

How to Live with Parents
Maney and You

Choosling Your Career

Your Personslity end Your Job

FOR YOUR CAREERS AND VOCATIONAL CLASSES

What Good 1s High School?

Why Stgy in School? -

Should You Go to College?
Discovering Your Real Interesta
You and Your Mental Abilities
Choosing Your Career

Getting Work Experience

Your Peraonality and Your Job
How to Get THE Job

FOR YOUR HQMEROOM PROGRAM

(see Life Adjustment Program for either 4~ or 3-=year high achool



-2-

LIFE ADJUSTMENT BOCKIETS FOR YOUR GLASSES (con,)

FOR YOUR SOCIAL STUDIES CLASSES

Discovering Your Real Interests
Chooring Your Cereer

Getting Work Experience

Dating Days i

How to Iive with Parents

Your Pergonaliiy and Your Job
How to Get THE Job

Preparing for Msrriage

Money and You

FOR _YOUR ENGLISH CLASSES

What Good is High School?
Study Your Way Through School
Streamline Your Reading
Gettipg Along with Others
Why Stay in School?

You and Your Mental Abilities
Should You Go to College?
Understanding Yourself
Growing Up Socially

FOR YOUR HEALTH AND HYGIENE CLASSES

Understanding Sex
Prepardtigon for Marriage

SEIENCE RESEARCH ASSOCIATES
2728 So, Wabash Ave,
Chicego, Tllinois
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The Delaware Plan

Lesson Plans

b

4e
Se
6o
7o
8e
9e
10,

12,
13.

15.
16.
17,
18,
19,
206
21,
22,

Public Enemies of Good Himan Relations
How Personality Traits Develop
Our Inner Himan Drives

Clags Acceptability Record

How BEsotions sre Aroused

How Bmotions Affect Us Physically
Emotions Displayed at Hallowe'en
Our Unpleasant Emoiions
Eaotional) Conflicts

Our Fleasant Emotions

Enotionael Problems at Home
Overcoming Persocnal Handicaps
Can Personalities Change?
Making Difficult Decisioms
Assuming Responsibllity
Co-operating with Others

losing Gracefully

Submitting to Authority

First Impressions

Striving for Superiority

That Inferiority Feeling
Competition in Sports

Seventh Grade



23
24
254
264
27
28,
e
30

Why Daydrean?

Shyness vs. Self-Confidence (Debate)
How H abits Bule Us

Eetablishing Worthwhile Goals
Knowing Ourselves

Inporfmme of Hobbles

Why Relax

Our Need fir Faith

Lesson Plans Eighth Grade

Te
2e
3
e
5e
6o
(&
8e
9e

104

12,
13,

15«

Pergonality Growth

‘Medltime Emotions

Words Mean Different Things to Different People
Enthusiasm is Catching

Imagination--A Personality Asset

Should We be Different or Like Others?

Meeting People

Moods as They Affect Our Personality

The Power of Suggestion

Alds in Concemtration

Heredity versus Enviromment in Persomality Development
Religious Belief——An Asset in Personality Development
Emotions in the News

Large versus Small Families:

Extending Our Areas of Interest



16
17,
18,
9.
0.

22
23

25¢
264

Satisfactions of Warking

Overcoming Prejudice

Feeling of Guilt

Sudden Change and Our Emotions

Death and Our Emotions

Enotions Aroused by Disputes

Juvenile Delinquency in the News

The Comies

Personality Growth Through Commmity Service
Radio, Television, and Movies

Envy and Jealousy

Democracy—Our Way of Life

Meking and Keeping Friends

Know Yourself-=Accept Yourself-—Be Yourself
Migfits in Life

lesson Plans

1.
2
3e
he
Se
6e
Te
8

VWhy Himen Relations Classes?
Frusterations

Developing Personality Skills

Learning While We Are Young

Practicing Werthwhile Personality Tralts
Autobiographical Personality Sketch
Aequiring Enthusiastic Interests

The Will To Succeed

Ninth Grade



9¢ Good Sportsmenship

10, Understanding Our Parents! Viewpoint
1l, Helping Parents Understand Our Viewpoint
12 Our Cholice of Friends

13, The Four-Way Test

lie Courtesy Pays Dividends

15, Manners at Home and in School

16, BHow 'Bout a Date?

17, Emotioneal Causes of Accidents

18, Don't Jump to Gonclusions

19, How Hostility Affects Personalitiecs
20, Opinions and Emotions

21, Can Tact be Developed?

22 Relying too Much on Others

23« loyalty--A Personality Asset

24e The "Never Squeal® Code

25 BEmotional Stresses and Strains

264 Why Worry?

27, Pressures of lLife

28, Balanece is important

2. Getting Along Together

30e Belonging
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