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Chapter I

INTRODUCTION

There is an ever growing trend today by school
people in generalL to recognize the importance of inter-
preting the school program so that the public may develop
an understanding which will bring about a closer working
relationship.

No longer i1s it possible for the school to stand
alone, If education, through the school, 1s to endeavor
to keep pace with society, maintain its rights and fulfill
one of its objectives, that of teaching the democratic way
of living, then the school leader must certainly assume
the responsibility for studying his community to bring about
this desired goal.

Support of the school program comes from the people.
How can this best be accomplished? Most assuredly a strong
public relationskprogram would be the number one method for
achieving thls support.

The.editors of the School Executive in their study of

the "Principal and Community"™ state that:

Undoubtedly principals have come a long way
in the last few years in their conception of
public relations. No longer do they conceive of
their job solely in terms of what goes on 'inside!
of the school. They recognize their responsibility
to the patrons and to the public. An increasing



number discern that the school_1is an agency which
affects the entire community.

First, 1t 1s the responsibility of the school staff
to become acquainted with and to understand thelr school
and community, for effectively planning a school public
relations program.

Olsen and Others, polint out:

Education is inherently a soclal process, and
if 1t 1s to be realistic, vital, and therefore
defensible in the modern democratic world, 1its
curricular program must be formed in terms of con-
tinuous, first hand acquaintance with significant
aspects of the physical, biological, and social
environment. Thus the test of the teacher today 5
1s emphatically this: Does he know the community?
The same analogy can thus be drawn in respect to the

parent. Does he know the school and 1ts purposes? It 1s
doubtful that he does, for until recent years the school
program has been left to those tralned in the art of
passing on knowledge to the youth of the community.

It was a rarity when parents participated in con-
structive contribution to school activities. If they had
any participation at all, i1t was 1n the realm of expressing
dissatisfaction wlth the teacher or the administrator which

1 The Baitors, "The Principal and the Community",
The School Executive, September, 1950, p. 12

2 Edward G. Olsen, and Others, School and Commualty,
N. Y. Prentice-Hall, Inc. 1945, p. 12
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usually was the result of some misunderstanding.

Now school people more and more are teking thelr cue
from private business. It is recognized that businesses
measure thelr profits in terms of public good will; they
have learned through experience that it pays to advertise,

Reeder believes:

The need for a public relations program is as
urgent In the administration of the school as it 1is
in the administration of private business. The
schools were established by the people, they are

financed by the people, and they belong to the
people. 3

In the second place, 1t becomes the responsibility
of the school staff to inform, or to acqualnt the community
wlith the school. In other words, the school staff must let
patrons know what the school is doing, take them into their
confidence and seek suggestions from them in planning.

Reeder further states that:

In public relations familiarity with the

school is not likely to 'breed contempt'; on the

contrary, lack of it 1s likely to 'breed contempt'.

If the people are taken into the confidence of the

school officials and are given information concern-

ing the purposes, conditions, and needs of the

schools, they are more lilkely to suppoKt the schools
through foul as well as fair weather,

3 Ward G. Reeder, An Introduction to Public School
Relations, (New York: The MacMillan Company, 1937) p. 4

ly Reeder, Op. Cit. p. L4



The community's power rests in its cooperative efforts.
United, with a common goal, there 1s no end to the benefits
that any school may recelve,

Abraham Lincoln once said:

Public sentiment 1s everything. With public
sentiment nothing can fall, without it nothing

can succeed. Consequently, he who molds public

sentiment goes deeper than he who enacts statutes
or pronounces decisions.

Leonard and Eurick > in "Evaluation of Education"
state that "competent participation in affairs of the state
1s necessary for free men." Similarly competent partici-
pation in the affairs of the school is necessary for the
education of these same free men.

The School Executive further states:

That the most important phase of the job of an
elementary principal 1s that of human relations. He
ls the key person because of -his relations with chil-
dren, teachers, parents, and patrons. Through his
work with the teachers he 1nfluences the program of
the school. Through the children he interprets the
school to the community... Many good educators have 6
failed because they have neglected human relatlions.

Thus 1t would appear that a strong public relations

program 1s recognized as an important part of any school

5 J. Paul Leonard, Alvin C. Eurick, An Evaluation
of Modern Education. (New York: Appelton-Century Crofts

Inc., 1942) p. L
6 The School Executive, Op. Cit. p. 64




system. The writer,in order to lay the foundation for the
Improvement of the public relation program for his commu-
nity,conducted this questionnalre study with a threefold
purpose in mind. (1) To evaluate ‘the overall public rela-
tions of the school with its community,(2) to bring to
light the weaknesses and neglected parts as well as the
strengths of the school and community relations and,

(3) thereby to provide a point of departure in improving

the school public relation program,



Chapter II

PREVIOUS INVESTIGATIONS OF PUBLIC RELATIOMNS IN PUBLIC SCHOOLS

During the past decade school systems have become
more concerned about thelr public relations with the
community; therefore, some research has been done 1n this
area, Thls chapter presents a review of some of these
studies.

A committee on certification of Superintendents of
schools, 8 authorized by the American Association of School
Administration in 1937 headed by Otto W. Halsley, Super-
intendent of Ann Arbor, Michigan Schools, related that:

None of the twenty-six superintendents studied had
an organlized, continulng public relation program. Twenty-
four were convinced of the lmportance of a systematically

_organized program. 3Sixteen emphasized the need of better
preparation in public relations work for all employees 1n
the school system. Professional layman Interviewed 1n the
twenty-six clties emphasized the following weakness 1ln the
public relations programss

l. School people assume that parents and other

members of the community read more than they do.
The interviews showed that very little of

J Committee on Certification of Superintendents of
Schools, "The Superintendent of Schools and His Work,"
American Assoclation of School Administrators,Washington
D.C. 1940




the written material sent to the homes was read.

2. Teachers are confused in their thinking about
changes in education and are confusing the public
to such an extent that the laymen suspect the
teaching group of guessing at a lot of things.

3. Too many school employees are interested in part-
icipating only in those community affairs which
concern the school, particularly financilal support.

i, Too few of the staff and line officers of the
schools take an active part in community affairs,

5. School employees,as a rule, do not know how to
mingle with lay and business people as other
professional men do. Too many of them treat
adults as children.

6. Too many educators arc only concerned about "talk-
ing shop™ and do not show enough interest in other
things in the community.

7. Teachers lack tact in meetling soclal and community
problems.,

The survey went on to show that the materials most
widely read were materials of an illustrated nature and
surveys of school activities. The laymen Ilnterviewed point-
ed out the local paper as thelr chief source of school
information. The sport page and sections of the paper
that contalned graphs and plctures of school actilvities
were most frequently mentloned.

The devices selected by laymen and belleved to have the
greatest appesal as being representative of what schools
were doing are listed ast: Students and faculty organizations

and programs, athletic teams, bands, orchestras, glee clubs,



dramatics, radio programs, and speaking contests.
According to the laymen interviewed certain personsal
qualifications are necessary to enable a superintendent
to carry on good public relations; these are: (1) Social
Sensitivity. (2) Ability to speak effectively in plain,
simple terms, (3) The ability to mingle with lay groups
in their sports and social affairs. (li) The ability of
the superintendent to present a financlal plcture of the
public schools in concise and representative form. (5) The
abllity to organize the staff-and-line officers to such an
extent that a layman can get any information he wants at
any time by making contacts with the person in charge of
the activity. (6) The ability of the superintendent to
recognize and call by name a large number of business
and professional people. Perhaps, one of the mose valuable
discoveries in this particular study was that a direct
carry over resulted in the community when harmonious rela-~
tions were lacking between the superintendent and staff of
a school system. The public does not understand this
discord and as a result false inferences and gossip exist
on the part of the layman. Therefore, the best public
relations exist where school employees follow the axiom,

"Oone for all and all for one."



The second study reviewed by the writer, was prepared

by the Zditorial Committee of the twenty-seventh year book,

The National Elementary Principal.9 Inv1948 a poll was made
of the elementary principals throughout the United States
to determine how much time they spent on community work.
The results lndicated that these principals devoted about
nine percent of their time to "community duties™, which
would represent approximately four hours weekly. Two
percent of the principles gave less than one hour weekly,
and twelve percent gave seven or more hours weekly. The
gize of the communi?y showed no significant differences
except that in communities of less than 2500 population
more hours were demanded from the principal.

Principals were asked to list new areas and actlvlities
in which they should be interested. The fbllowing list
comprises the areas on the basis of frequency mentloned:

(1) Parent Teacher Association.(2) Youth groups,

(3) Community recreation, () Service clubs, (5)

Community improvement programs, and (6) Adult

education.

When comparing the 1948 study with the 1928 study, the

committee concluded that principals today have increased

interest in the community. The following recommendations

9 The Editorial Committee, The National Elementary
Principal, Twenty-Seventh Year book, Vol. XXVIII, No. I,
September, 19,8, pp. 125-132




10

were made by thils committee:

1.

That about half of the principals should reconsider
their present community relationships and increase
both the quantity and the quality of thelr parti-
cipation in community affairs.

That in thelr review of community relationships

all principals should ralse questions as to the
purposes of these contacts., It 1s possible that
community pressures dictate many activities which
are relatively unimportant.

That there 1s a need for communlty contacts 1n the
sense of attempts to discover curriculum resources,
and to explore the influences affecting the lives
of children. These explorations should indicate
improvements in the curriculum and pupll personnel
phases of the principal's work.

That extenslive local study of the community phases
of both supervisling and teaching principals is
needed. Where there are central office restrictions
these should be examined and, 1f posslble, removed.
Through the principal's community activities two
processes take place--new ldeas enter educatlon,
and the schools dre interpreted to the people.

That the professional preparation programs of
teacher educatlon in situations and 1nservice
education should recognize the importance of commu-
nity contacts and should help principals to empha-
slze the quality, rather than quantity, of such
relationships.

That superintendents of schools should gulde the
communlty activities of principals so as to promote
the growth of individual administratlion and to
utilize the special talents of all., Team spirit can
bring much to the school system as a whole,

10
The edltors of The School Executive devoted thelr

planning section to an lnvestigation of the school principal

and his

job.

10 The Editors, "The Job of the Principal®™, The School

Executive, September, 1950, pp.6L-66
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Their findings revealed that principals divided their
job into six responsibility areas, the second being in the
area of community relationship. Analysis of the replies
from a great many principals indicated there were a variety
of ways in which public relations were carried on:

1. Interpreting the goals.

"The principal as a leader in his school
community feels the responsibility for inter-
preting the goals of education by means of
a. Conferences of representative people to

discuss the needs of the community.

b. Meeting of parents to discuss the common
problems.

¢c. Sending letters, circulars, and pamphlets
announcing coming events...

d. Open house and other school gatherings

e, Home visitation by teachers.

2. Utllizing community resources.

a. Seek to serve as a representative to help
children, teachers, administrators, parents
to live and work together in a democratic
soclety.

b. Seek to serve our community as a whole by
recogznlzing and utilizing effectively the
resources found in the community.

3. Cooperative Planning

a, Harness the vast reservoir of human talent
in our lmmediate community.

b. Public participation in exploring, planning,
and evaluating educational issues....

h. Program defense

a. Informal meeting at school to answer questions

b. Send out invitations to citizens to come to
school and see what is goling on.

¢c. Lay consultants,

d. Conference with critics.

e. Arm yourself with facts about school so that
you will have answer available immediately.

f. Work with P.T.A. programs for the next year's
programs.



Story 1liontributes an interesting study on "What

Part Should Parents Play in School Administration?™ The
survey was nationwide; 1,817 educators were questioned.
The participants were asked to list the "strongly demo-
cratic" practices in their school systems. Almost every
response rated high on active citizen's groups.

The study pointed out that educators feel a serious
need for greater parent participation in the management
of school affalrs. About one half of the responses indi-
cated they believed their school system was "satisfactorily"
democratic. A large number did not think their system was
"sufficiently" democratic. The question, "how much citizen
participation?™ brought out that over half of the educators
believe that direct participation of citizens is desirable
in certain areas of school planning. There was, however,
a wide variation between the participants oplnions and the
ldeas prevailing in their schools.

This study indicated that educators are anxious to

have regular lay participation within the circles of

school administration.

Chisholm, in a study made in the State of Illinois

11 M.L. Story, "What Part Should Parents Play in
School Adminlstration?" The School Executive, May, 1951

pp. 52-53

12



13

in 1949 discusses the problem of pupil transportation.
This study brings out these factors 1n connection with
public relations:

First, the findlngs of thls study give the
Superintendent and his board of education the
most defensible method for the need and cost of
pupil traensportatlion 1In his district ... In the
second place, a significant part of the possi-
billty for educational progress 1ln most states
awaits a practical and workabli solution to the
pupll transportation problem. 2
There 1s evidence that the type and cost of pupil

transportation plays an important part in Influencing
the klnd of community relatlons a school could expect
to receive., This study particularly develops the ldea
that pupll transportatlion hinders reorganization of
school districts, and outlines a program and schedule
of transportatlon to over come this problem.

No doubt the most coplously compiled work in research
questionnaires in the field of school public relations 1is
that by Hand 13 who developed four different types of
question forms. (1) The Illinois Inventory of Parent

Opinion, (2 and 3) Illinois Inventory of Pupil Opinion,

12 Leslie Chisholm, "Pupil Transportation", The
Nations Schools, Vol. L7, No. 5, May 1951, pp. 63-0L

13 Harold C. Hand, What People Think About Thelr
Schools, (New York: World Book Company 1940.) pp. 153-217




(two forms, upper-elementary school form, and secondary
school form), and () Illinois Inventory of Teacher Opinion.
These questionnalres are probably the most all-inclusive
forms thus far developed for sampling the oplnion of the
people in the three areas just defined. The author also
offers 1llustrative materials, introductory letter, tables,
and suggested procedure for analyzing the results of the
questionnaire survey.

Hedlund 1 worked out a method of evaluating school
public relations by applylng the sclentific principle used
in polling public opinion. His technique stresses careful,
controlled sampling of small groups and predicts within
5 percent an accurate opinion of the total population., His
survey was conducted in conjunction with high school pupils.

‘The National School Service Institute 15 has developed
a carefully planned 12 page brochure type of opinlonnaire
to be used by schools. The arrangement and format of
this questionnalre have been especlally planned to the

language and interest of the layman in the school community.

1} Paul A Hedlund, "Measuring Public Opinion On
School Issues", American School Board Journal 116: pp. 29-31

15 Otis A. Crosby, "The Nation Reaches a Verdict in
the Case of the People Vs. Today's Schools™, The Nations
Schools, Vol. L7, January 1951 pp.34-37

i



By far the most lnteresting study was that of the
Staff of Wooldridge School, 10 Austin, Texas. The study
related to parent and teacher opinion on pupll progress
reportlng practlces to the parents. An extenslve questlon-
naire was submitted to parents and teachers in May, 1949,
the last two weeks of school. The questlonnaires were
sent to 320 families and 220, or 69 percent were returned.
The questionnalre comprised the followlng major areas,
with speclfic questions related to each of the areas:

(1) General appraisal items; (2) Parents visit and observa-

tion in child's room; (3) Group meetings by homeroom groups

in September;-(h) Individual conferences with parents;

{5) Mimeographed report card forms; and, (6) General

appralsal of the New System of evaluating pupll progress.
This study shows that, (a) from 5l to 96 percent

of the parents scored "very worthwhile™ to all questions

in each area of the questionnaire, (b) from 1 to 70

percent of the parents scored "of some value", and (c) from

1 to 20 percent scored "of little value."

Some other information of 1lnterest are three following
questions not tabulated in the above appraisal. (1) "De-

sired frequency in which parents should be Invited to visit

16 Wooldridge School, Austin, Texas, "Group Marking and
Reporting to Parents," The University of Texas Publications,
(Austin, Texas, February, 1950) pp. L45-58

15
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and to observe the child's room." One parent reported,
"not at all,"™ and 1l said, "once per year." The other
responses were distributed as follows: Twice per year, ué
percent of parents; three times per year, 15 percent; four
times per year, 22 percent; and miscellaneous replles or
nor responses, 11 percent. Thus 83 percent of the parents
recommended from two to four vislits per year.

To the question (2) "How many parent-teacher confer-
ences should be scheduled per year?", 27 percent said, "one",
66 pefcent said, "two", and 7 percent gave miscellaneous
answers or no response.

(3) Parents were asked to give whatever suggestions
or comments they might have. Only 53 percent took ad-
vantage of this invitation. Thirty-one sald they preferred
the conventional six weeks report card (showing by grades
or numbers my child's standing with the rest of theAclass)
to the new type report card; 13 of these parents said
they favored keeping all of the features of the new plan
except the report card and non-comparative marking.

The teacher questionnaire was of the same nature, but
adapted to reflect teacher reaction. The teacher phase of
this study 1s not discussed in this paper, even though it
1s of consequential importance.

The study at the Wooldridge school greatly 1lnterested
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the writer as it paralleled in some respects to the
Minnehaha School study.

The results of this study give substantial evidence
that with careful community planning and participation
new techniques in the school program may be established.

A review of research literature reveals that there
are few actual research reports avallable in the area
of public relations programs in the public schools. There
appears to be a need for more school people to appraise
their public relations programs and to share their ex-
periences with others in school work.

The intent in this study 1s not only to fulfill the
public relations need in the Minnehaha School Community,
but 1t 1s also hoped that there will be a contribution,
of some value, to educational research. As a matter of
fact, this study 1s a field problem of practical signi-
ficance to the writer since 1t is a vital part of an
on golng program of public relations in his school

community.



Chapter III
THE PROBLEM AND PROCEDURE

For several years the wrlter, as principal of the
Minnehaha Elementary School in Vancouver, Washington, has
had a keen interest in making a study of parent reactlions
to the school program.

Late in the Autumn of 1950, the plans for the study
really began to take shape. The various ways of sampling
the interests and feelings of parents towards the school
program were analyzed and the Questlonnaire Method was
chosen as most adequate to serve the purpose.

Hand 17 develops the point that a poll conducted by
questionnalire without signature 1s the most systematilc
and valld method of measuring what the people of a school
communlty really think. He lists three limitations inherent
in personal observations and other unsystematlic methods
of appraisal. These are (1) the influence of unrepresent-
ative observations, (2) the reluctance of people to be
frankly critical, and (3) the influence of observer's
opinions and interest.

A seven page mimeographed form was necessary to

17 Hand, Op. Cit. p. 26
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completely encompass the Minnehaha School's relationship
with the family and the community. The questions centered
around four major areas (1) The Parent Teacher Association;
(2) the general school program; (3) school bus trans-
portation; (li) personal information. A personal letter on
school stationery explaining the purpose of the study and
solicitying the cooperation of the parents was attached

to each questionnairs.

The school roster contalned 313 famllies at the time
the study was made. The first week of April, 1951, each
famlly was sent a copy of the letter and the questlonnaire
in a sealed envelope dellvered by the chlld., The parents
were urged to complete the questionnaire and return it
to the school.office within the same week it was sent out.
However, the final count was not made until school closed

in June. No follow-up of the letter was ever attempted.

In other words no further pressure was applied to insist
upon the questionnaire belng filled out and returned to
the school. The number of completed guestionnaires total-
ed two hundred and two. While the slixty three and nine
percent return was not as high as hoped for, it was
reasoned that response wilthout pressure tended to give

more accurately the sincere expression of the participant.
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The Wooldridge School in Austiln, Texas,18 conducted a
study which was somewhat comparable to the Minnehaha School
study in number of parents surveyed. Three hundred and
twenty questionnalres were sent out and two hundred and
twenty, or 69 percent were returned. This is comparable
to the 63.9 percent of return in the Minnehaha School
study. However, there must be consideration given to the
fact that the Wooldridge Study had been in progress for
gome three years, and that the communlty was, by and large,
acquainted with the purpose of the study. This was not
the case in the Minnehaha study, where the questlonnalre
was presented without previous notification. There was no
communlty orlentation to recelving the questionnalre, other
than the introductory letter attached to 1t.

The writer had every reason to belleve that had there
been a perlod of orientation for the Minnehaha School
community considerably 1n advance of sending out the
questionnalire, a substantially higher percentage of re-
turns would have been recorded.

Nevertheless, the majority of parents participating

in the study (as well as the school staff, who assisted in

18 Wooldridge, Op. Cit. p. 64

~ Library
Central Waslir:~ton Colles

A nll .



in administering the study) were enthusiastic and desired
to contribute constructively. One parent called and said:
J am most interested in what you are doing in
this study. It took me less than thirty minutes to
answer your questionnaire and I offered some con-
structive remarks, too. I was happy to take time.

I certainly hope it will be successful. Our com-

munity needs to be informed.

Another parent called and asked, "How may I secure
one of those school questionnaires? Evidently my child
failed to bring one home." |

As the completed questionnaires were returning to
the office, the teacher interest became increasingly
more noticeable. There was great curiosity and a good
deal of speculation as to what type of comments would be
found on the questionnalres.

The Minnehaha community at the time of this study
was a growing suburban area bordering the Vancouver city
limits. The area was not under the jurisdiction of the
city government but was definitely a part of and under
the direction of the Vancouver Public School District
Number Thirty-seven. The cormmunlity boasted a new eight-

een room modern brick-veneer bullding which was located

on a fifteen acre view site. The building was fairly

adequately planned to accommodate the increasing population

trend in this area.

21
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In the main, the parents and patrons of this area
were stable folks of average means. Many of them were
employed or had thelr businesses within the Vancouver-
Portland metropolitan ecenter., A goodly share were em-
ployed by such industries as Aluminum Company of America,
Bonneville Power, Carborundum Company, Jantzen Knitting
Mills, Vancouver Plywood Corporation and local retall
stores. Others were business men and executive officers
with thelr interests elther in Vancouver or Portland.

As previously mentioned this area was rapidly ex-
panding. The factors influencing this growth were (1) a
new school building, (2) excellent view home sites, (3)
good soll for family gardens, (L) city water, (5) low
property taxes, (6) close-in advantages of city conveniences
and commuting, (7) and a growing shopping center.

Table I, on page 23, has been prepared to present
pertinent information relating to the background of the
people in the Minnehaha School communlity. It will be
noted that one hundred and forty-five fathers indicated
that they were steadily employed, nine indicated that
they were employed part time, and five sald they were un-
employed. In other words 97.9 percent of the fathers who

reported were employed at least part time. The table
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Table I

PERSONAL INFORMATION

Father Mother Other

1. Filled out questionnaire. 37 187 1

2. Steadily employed. 15 21 0
Yes No No comment

3. Own home. 16l 21 17

i, Plan to stay in community. 121 16 65

5. Education of parents.

Highest Grade Completed

elementary secondary college
6 7 8 ‘ 9 10 11 12 1 2 3 L4 5
1 1 17 9 6 18 111 911 L 74

(Vocational School L1)

6. Children in school.

Grade Enrolled total
k 1 2 3 L4 5 6 7
42 50 39 L2 Lo 29 36 29 307

Average per family = 1.5



indicates that the vast majority of mothers were not
steadily employed outside of the home; only twenty-one
mothers out of one hundred and eighty-seven worked some
place other than in the home.

Table I also reveals that one hundred and sixty-four,
or 87.2 percent of the parents responding own their home.
One hundred and twenty-one, or 59.9 percent, sald they
definitely planned to remain in the community.

Practically all of the parents who filled out the
questionnaire did not hesitate to report on their education-
al achievements; one hundred and ninety-eight parents, or
98 percent, responded to this question. One hundred and
forty-six parents, or all most 3 out of ly responding in-
dicated that they had reached or exceeded the twelfth
year in school. Thirty-five, or 17.6 percent of the
parents sald they had attended one or more years of college.
Forty -one parents sald they had gone to Vocational school.

Table I gives some indications of the' increasing
pupil enrollment in the primary grades. The two hundred
and two parents that responded to the questionnaire 1list
a total of three hundred and seven children enrolled in
the Minnehaha School, or an average of 1.5 children per

family. Of this number 173 children were enrolled in the
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primary grades while 13l were enrolled in intermediate and
upper elementary grades. This would point to the assumption
that there are a large number of young parents in the
Minnehaha School community, and that a continued increase

in the enrollment could be expected.



Chapter IV
PARENT REACTION TO THE PARENT TEACHER ASSOCIATION

The Parent Teachers Assoclation today 1is recognized
as a definite part of every school program and community.
A loyal well organized Parent Teachers Assoclation can
contribute outstanding service to the school and children.

Kyte in his book The Principal at Work states that:

Every Parent Teachers Association has

been created primarily for one set of purposes:

(1) to promote child welfare, (2) to raise

standards of living, (3) to secure legislation

serving these aims, and (4) to develop intelli-

gent cooperation between parents and teachers

in meeting the children's needs.

Table 11, page27, presents some of the reactions to
the Minnehaha School Parent Teachers Assocliation. Almost
three-fourths of the parents responding ( one hundred and
forty-eight out of two hundred and two ) indicated that
they were members of the local Parent Teachers Assoclation.
One hundred and thirty-two said they were acquainted
with the objectives of this organization. Thirty-two of
the parents responding, however, stated that they were
not familliar with the Parent Teachers Assoclation objec-

tives. Another twenty-six indicated that they were only

George C. Kyte, The Principal at Work (New York:
Ginn and Company, 194%) p. 426




1.
2.

3.

Table II

REACTION OF PARENT TEACHERS ASSOCIATION MEMBERS

yes qualified no opinion

Are you a member? 148
Do you hold an office? 25
Acquainted with Parent Teacher
Assoclation objectives? 132
Homeroom Mothers' organization
worthwhille? 143

. Should Parent Teachers

Assoclation run the school? 111

Approve last year's Parent
Teacher Assoclation functions? 092

Liked programs Parent Teachers
Association presented? 64

26

21

no

13

12

36

30

102

113

27



partlally acqualnted with the objectives of the Parent
Teachers Assoclation, while twelve gave no oplnlons.
In other words, more than one out of three parents in
the community are not fully acqualnted with the objec-
tives of the Parent Teachers Organization.

Practically all ( ninety-three percent ) of the

mothers responding to the questlon sald that'they thought

the Home Room Mothers group was worthwhlile. However,
thirty-slx mothers indicated no oplinion regarding the
Home Room Mothers organlzation.

Table II also indlcates that ninety-two of thé
parents responding approved of the way the last year's
Parent Teachers Assoclatlion functioned, while only u
elght said they did not approve. A greater number,
one hundred and three, gave no opinion. From the data
recelved on this question, the supposition mlight be
made that the majority of parents were nonchalant about
or unconcerned with the last year's Parent Teachers
Assoclation. This may have been because the school was
new and the communlty 1tself was rapidly growing, thus
making i1t difficult for many parents to take part.

Parents were also asked to evaluate the type and
nature of programs for the regular Parent Teacher Meet-

Ings. BSixty-four stated that they liked the programs,

28
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twenty-one gave a qualifying response and four sald that
they did not like them, whlle one hundred and thirteen

or about one fourth, gave no opinlon. It 1s rather
significant that only about one out of three parents liked
the programs presented by the Parent Teachers Assocliatlon.
The one hundred and thirteen that gave no opinion may

not have attended frequently enough to feel quallified to
give an opinlon. However, there 1ls evidence in this

data that indicates a need for more adequate program
rlanning by the officers of the Parent Teachers Associ-
ation. -

To the question, "Should the Parent Teachers
Association run the school?", more than half of the
parents, ( one hundred and‘eleven out of two hundred
and two ) thought that the Parent'Teachers Assoclation
should run the school. Sixty-one parents saild,
"Definitely not!"™, while thirty parents gave no opinion.
It would appear that the majority of parents answering
the question held the 1dea that Parent Teachers Associ-
ation should have a leading part in administration of
the school. It is very doubtful that this assumption is
entirely correct. Table III, page 30, may add some light
to thils channel of reasoning.

In Table III thirty parents stated that the



PARENT COMMENT ON PARENT TEACHERS ASSOCIATION

Table III

l. Would not Joln Parent Teachers Association

a.
b.

2. Interested but handicapped

a.
b.
c.
a.
e.
T.

3. Reaction ot those who belong

a.
b.

SBBRKFeHFDTR S0 A0

4, Reaction to personal participation

a.
b.

Don't believe in program.
Reason not given.

[
(C RN

Not enough time.

Work prevents attendance.
New to community.

Would join if contacted.
Care tor small chlldren.
No transportation.

-
U OVWOWVO O

Interested and like P. T. A.
Meetings too long.

. Like entertainment and social part.
. Need more active members.
. Not satlisfied with P. T. A.

More children's programs.
Pralee workers instead of criticize.
Needs leadership.

. Few people doing all the work.

Adhere more to National P.T.A.Program.
Entertainment not necessary.

Have afternoon meetings.

Did not recelve notice of meetings.

Too much card playlng;lack of business.

U

TS Y S SESESTETETC I I BN RS

Do not care for office.
Never had opportunity to hold office.

5. Reaction to Homeroom Mothers' Organization
a. Very good organization;give more help. 16

b.
c.

d.

6. P. T. A. running school

a.
b.

Limited knowledge of organization.
Change oftener so more mothers can
help and get acqualnted with it.

Do not know good of organizatlon .

80
10

11

4
1

Should cooperate but not run school.
Trained personnel for that responsi-
bility.

30
6

18

&

-~
~

90

32

36

30



Parent Teachers Assoclilation should cooperate with the
administration but not run the school. This statement
no doubt would be accepted by the majority of the one
hundred and eleven parents. There 1is suggested in
these data, however, that parents in general tend to
desire a part in community activities, whether it be
of school nature or otherwiss.

The fact that eighteen parents stated that they
would not join the Parent Teachers Assoclation is a
point of concern. Five parents sald that they did
not believe in the program of the Parent Teachers
Assoclation. Thét type of reasoning does not appear
logical on the surface. If the objectives of the Parent
Teachers Assocliation are reviewed, it will be found
that "child welfare" heads the list. In the main, most
parents are deeply interested in the welfare of thelr
children, so here again there is evidence that the
parents do not understand the Parent Teachers Association
objJectives, or that the Parent Teachers Assoclation has
falled to develop favorable support from all parents.

Another group of parents (forty-eight) indicated
thelr interest 1n the Parent Teachers Assoclation but
they d4id not belong. They gave reasons ranging from

care of small children, lack of transportation, work

31
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complications, to not being contacted to join. All of
these carry the connotation of lack of interest in the
Parent Teachers Assoclation.

Seventy-one parents among the members of the Parent
Teachers Assoclation indicated their reactions by remarks.
About one half of this group seid they liked Parent
Teachers Association. However, one out of ten of the
members remarked that the meetings were too long, and
two parents sald the entertalnment was not necessary
for the regular meetings. There was evidence of unco-
operative attitudes or poor working relationship in the
remarks from this group. Comments relating to the need
for more active members, better leadership, more people
participating in the work, and more prglse given to the
workers instead of criticism are 211 significant, for
they seem to suggest internal disturbances within the
group.

In response to the question dealing with personal
participation, eighty parents indicated that they did
not desire to hold an office in the Parent Teachers
Assoclation. Ten parents, however, stated that they
were never given an opportunity to hold office. Thils
last statement would seem t0 indicate that a few parents

desire to accept some responsibility in the Parent



Teachers Association but are by-passed. It is apparent
that there 1s some inherent relationship here to the
previous parent comment that a "few people are doing all
the work."

Table III also presents some facts concerning
reaction to home room mothers' organizations. One half
of the mothers' remarks ( sixteen ) relating to this
organiiation 1ﬁd1cated that 1t was a very good organization
but that it could give more help.to the teachers. One
mother saild that she did not see any good in the home
room mothers' organization. Eleven mothers stated that
they had only a limited knowledge of this organization
and four mothers reported that the home room mothers'
group should change its membership oftener so that '
parents might become better acquainted with it. These
data would seem to suggest that more understanding of
the purposes of home room mothers' groups i1s needed and
that more mothers should be asked to participate in the

home room mothers' organizations.
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Chapter V

PARENT EVALUATION OF THE SCHOQL PROGRAM

It is apparent from the questionnaire data that parents
gave the most enthusiastic responses to the questions
dealing with the school program. Table IV page 35highlights
parent reactions regarding the school program. One hundred
and sixty-five (81.6%) of the parent responses indicated
that parents believed 1n the school philosophy. Twenty-
four parents in addition gave qualifying approval, on the
other hand two parents said they did not believe 1n the
school philosophy and eleven others did not respond to the
item.

Further evidence of parent endorsement is indicated
by the 70% of parents who state that they entirely approved
the program. An additional 14% gave qualified approval.
1t appears, therefore, that more than eight out of ten
parents approve of the school program. On the other hand,
six parents indicated that they did not approve and twenty-
three gave no oplnion one way or another. It can be sald,
then, that the Minnehaha School program 1s highly endorsed
and has only relatively low unfavorable reaction.

Conslderably more than one half of the parents'

answers (125 out of 202) were satisfied with the health



Table IV

PARENT EVALUATION OF SCHOOL PROGRAM

School Program.

a.
b.
Ce
d.

e.
f.
8.
h.

Belleve 1n school philosophy.
Approve overall program.

Like health and athletic program.
Pleased with progress child 1s
making.

Approve school movies.

Is child taught all he should be.
School offers too many programs.
Does school have all equipment

it needs.

Teacher puplil relationship.

a.
b.

C.
d.
e.
.

Do you like the way your child

1s treated by the teacher,

Child receives all help needed
from teacher.

Child feels he 1is member of group.
Agree wlth school discipline.

Like progress reporting plan.
Should child bring school work
home.

Parent school relationship.

8.
b.
c.

d.
.
f.

s.

Acquainted with child's teacher.
Acquainted with child's principal.
Child is allowed playtlime after
school.

Teacher welcomes your visits.
Content with youth groups.
Approve the lunch program.

Ways of being informed.

1. Visiting school.

. Attending P.T.A.

. A8 homeroom mother.

o« Talking with children.

. Talking with neighbors.

U 0l

ne

yes gual no opin

165
144
125

138
78
89

4

34

184

107
180
119
131

66

189
149

191
170
103
144

146
69
18

106
32

24
29
17

27
112
38
129

40

58
18

32
125

2
6
4

16

1
0

15
44

13
53

10
25

11
23
56

21
11
75
54

83

37
42
18

12

35



and athletlic program, which 1s an indication that the school
has falled to inform the parents of its health and athletic
programs.

Sixteen parents sald they were not pleased with the
progress their children were making in school. In other
words, about one out of thirteen parents feel thelir children
should do better work in school. It would seem to appear
that there 1s some connectlon with the responses relating
to child progress and the negative reactions given 1n
answer to the school philosophy. However, it should be
polnted out that almost two-thirds of the parents are well
satisfled with the progress their chlldren are making 1n
school work,

This does not mean, however, that the parents think
thelr children are taught all they should be., Eighty-nine
parents indicated that they thought the children were
taught all they should be, while thirty-eight gave qualify-
ing approval., There were no negative responses given to
this item, but seventy-parents gave no opinion. No doubt
the absence of negative responses and the high frequency
of no responses were due to parents not know;ng or being
sure that they knew what should be taught to children.

Here again might be evidence of parent thinking that

teachers are better qualified to know what and how children

36



should be taught. If the foregolng statement 1s the case,
then 1t would seem that 1t 1s the responsibility of the
school to inform the parents of what i1s taught in the
school program as a basls for securing parent support.
This, as a matter of fact, 1s only a feature of a good
public relations programn.

One hundred and twenty-nine parents indicated, wilth
some reservations as to type and nature, that the school
did not give too many entertainment programs. Fifteen
parents indicated that the school did give too many en-
tertalnment programs. Filfty-four parents did not com-
ment on way or the other on this item. It would be safe
to assume that the school does not glve too many programs,
but should give consideration to the type and nature of
programs which wlll be given.

In answering the questions pertalining to the amount
of equlpment needed by the school, parents in general,
indicated by thelr responses that they were not famlliar
wlth thils situation. The somewhat even distributlion of
parent responses under "yes", "qualifying", '"no" columns
seeming to prove thls point. It is also indicated by
the fact that elghty-three parents gave no opinion. The

most frequent parent comment on this item was, "We need
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more playground equipment." There is much evidence here

that the school has not informed the parents of playground

equipment needs nor concerning the nature of other equip-
ment that 1s lacking at the school.

The responses to the questions dealing with teacher-
pupil relationship in the most part indicate parent
satisfaction and approval. An overwhelming number of
parents (18l out of 202) said that they were pleased with
the way thelr children were treated by the teachers,
while only five disapproved. One hundred and seven
responded that they thought their children received all
the help needed from the teachers, fifty-eight gave
qualifying responses, while thirty-ssesven expressed no
opinion. Although there were no negative responses to
this question 1t appears that there is some doubt in
some parent's minds because only slightly more than one
half (107 out of 202) were completely satisfiled with the
help given to their children. These data suggests that
the school staff needs to scrutinize and improve tech-
niques for helping children.

Practically every one of the parents believes his

child feels he belongs to the group. Only two parents

said "no" and two gave no opinion. These responses are
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an Interesting reflection of the success the school 1s
achieving in carrying out its philosophy of "learning
to live together",

The school disclipline practlces received the com-
plete approval of the majority of parents (117 out of
202). However, forty-one sald they did not agree with
dlscipline practices and forty~-two gave no oplilnion.

Agaln at this point there 1s a wide difference of
opinion between some parents interpretation of the proper
child discipline and the school philosophy &and practices.

Some of the dissenting responses were accompanied by
such remarks, "School needs to get back to the hickory
stick™, "Cut out the play and get down to work". This
indicates that some parents desire more strict disciplin-
ing practices by the school. The evident misunderstand-
ing by parents regarding school practices and techniques
in administering discipline will require that parent and
the school work together for better understanding.

Minnehaha school has gradually discouraged teachers
from sending school work home for pupils to do during the
evening. Fifty-nine parents responding to the question-

naire heartily approved this plan. One hundred and twenty
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parents gave qualified agreement but sixty-six said they
thought children should bring school work home. Twelve
parents did not indicate their thinking one way or the
other. The greater number of parents responding to this
question (125 out of 202) thought some school work should,
if necessary, be done at home. In most cases parents
feel 1t would be left to the teacher to determine when
and how much work should be sent home. However, the
parent responses indicated above do not entirely coincide
with the school philosophy. This points out again that
there i1s a need for parents to develop a better under-
standing of the school philosophy and its goals.

Just preceeding this study the Minnehaha school put
into practise a new method of reporting pupll progress to
parents which may be described as the parent-~teacher
conference method. The majority of parent responses
(131 out of 202) to the question on the reporting pro-
cedures by the school were completely favorable. Thirty-
two parents indicated partial approval, while on the other
hand, twenty-one parents stated they did not approve and
eighteen gave no opinion. Some parent remarks on gqualify-
ing responses indicated that they liked the plan but also

wanted at least part of the traditional report card.



Remarks of those parents who disapprove of the plan clearly
indicate they desire the traditional report card marked
with symbols for comparative purposes. In this manner

they would be able to interpret the value of symbols and
thereby evaluate their childrent's progress. This in-
formation clearly points out that the school must redouble
its efforts to inform the parents of the advantages 1ln-
herent in the new procedure for reporting pupil progress.

The parents 1ln the maln clearly indicated their
feelings regarding their personal relationships with the
school. One hundred and eighty-nine said that they were
acquainted with their children's teachers and only thirteen
stated that they were not acquainted. This is a commend-
able achievement but even so, every effort should be made
to include the relative small members who are not acquaint-
ed with thelr children's teachser.

One hundred and forty-nine parents indicated that they
were acquainted with the principal of the school but fifty
three said that they did not know him. Here, too, is an
opportunity for the princlpal to make himself more readily
avallable to parents and so provlide an opportunity for
them to ingquire about the school program and also increase
his acquaintances.

In general most parents feel that the teachers welcome
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their visits to school; this is the opinion of one hundred
and seventy parents. However, one parent indicated that
he thought he was not welcome, while thirteen parents

gave qualified responses and eighteen gave no opinion.

It appears 1n this case that the school personnel is not
making every effort to make parents feel welcome when they
visit school. It is apparent that some definite plans

are needed to develop a friendlier attitude toward school
visitors, to make them feel welcome while at school, and
to encourage more visitation.

The questionnalre data also shows that parents are
interested in youth groups and worthwhile c¢lubs for
children. Only about half of the parents responding to
the questionnaire were satisfied with the school and

parent teacher association sponsored youth organizations,

such as Boy Scouts, Cubs, Campfire Girls etc. Other parents

mentioned that there was a lack of leaders, filnancial
support, and parent participation for the youth groups. It
1s apparent that the Minnehaha School and sponsoring body
(P.T.A.) should do some cooperative planning in improving
exlsting youth groups and in providing more organizations
for the children in the community.

In the main parent reactions to the school lunch

program were favorable. Only six parents said that they

Lo
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did not approve of the school lunches and ten indicated
qualifying approval; however, one hundred and forty-four
gave complete approval, There were forty-two parents who
did not indicate their feelings, probably because they
have children who do not participate in the school hot
lunch program. From the varied and suggestive remarks
that parents made regarding the hot lunches 1t would seem
that some Improvements can be made in the lunch progran.

It is interesting to note how parents secure inform-
ation about the school. One hundred and forty-six parents
said "by visiting school," sixty-nine stated "by attending
parent teachers meetings," eighteen indicated "by talking
with children," and thirty-two said"by talking with
neighbors." This 1s indeed very revealing and brings to
light one of the most promlnent weaknesses of the Minnehaha
School public relations program. It is apparent that there
1s an organized way of giving information about the schools
to the parents. When parents must rely upon gossip with
neighbors or other school patrons or on information supplied
by their children it is obvious that much misinformation
is secured,

Practically all research in the field of school

public relations stresses that the school itself must supply



authentic information to the patrons in the school com-
munity.

The parent responses to the questions dealing with
pupil transportation are significant in that they definite-
1y show that the majority of pupils ride the school bus.
One hundred and fifty-three parents, or 75% of the entire
group sald they have children riding the school bus. One
hundred and thirty-five parents approved of the trans-
portation system as set up, while seventeen indicated
qualifying responses, and nine parents said they did not
approve of the service received. Forty-one parents did not
express an opinion. Some of the parent remarks are as
follows: "Not enough children accomodated," "Small children
should all ride," "Walk too far to catch bus," and "Children
picked up to close to school.”

There is no doubt that pupll transportation creates
many problems. The Minnehaha school area is not unlike
any other, except that as previously mentioned, it is a
rapidly growing suburban area. Therefore, within a relative-
ly short time school transportation service will be greatly
curtailed. A program of informing parents must be planned

to facilitate this change.
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Table V
TRANSPORTATION
no
yes gual. no opin.
Have children riding bus. 153 - 33 -

Understand state regulations. 117 40 30 40

Approve transportation systems. 135 17 9 41

A. Comments

1.
2.

3.
4.

5.
6.
7.
8

Good driver, considerate of
children.

Not enough children accomodated.
Small chlldren should all ride.
Walk too far to catch bus.
Highway not safe to walk along.
Children picked up to close to
school.

All children should ride when in~
clement weather.

Rather walk, better for health.



Table VI

PARENT'S REMARKS

A. Suggestions for improving chlld progress.

1.
2,
3.
L.

9.

10.

11.

12,

13.

Teach more arithmetic and neatness 1In dolng it.
Teach more reading and phonetics.
Teach more spelling, penmanship and art.

To much social studies not enough history and
geography.

They should have more study on grammar and english.

Writing is badly neglected and so 1s the knowledge
of how words are made. They seem to be only
memorized,

You cannot divide until you learn the time tables
yet they do. They don't learn reading and spell-
ing as readily as when they had A.B.C.'s.

What happened to A.B.C.'s?

Regretable the music program isn't too good. Lack
of full time teacher obviously the fault.

I think they should be taught penmanship regularly.
My child is iIn the third grade snd doesn't hold a
pencll correctly.

There 1s too much play. The teacher should have
more interest in all students.

Too much stress on social activities which while
they have thelr place are not the basic reason
that children are in school.

Responsibility and respect for other peoples
propertye.



1lli. Teach month of year and tables of measure. U.S.
History as to location of States and names.,

15. Oral expression even in kindergarten could be
given 1n current events, story telling etc.

16. Teach 6th and 7th grades manual training and sewing.

17, If I had another child starting to school I would
not approve of the way they teach reading and
sounds.

18. I think he should learn the alphabet and sound of
each letter.

19. Give them some of the stores in reading as the "Great
Stone Face," "Evangeline,™ memorization of poems
by Longfellow, Holmes, etc.

20. He should be advanced lIn group reading as soon as he
feels ready to do more advanced work.

Reaction to child treatment by teacher,

l. Why does the teacher punish all the children for what
one child does. My child can be punished but don't
all to be. It makes the puplls dislike the teacher.

2. I would rather have each child punished for wrong doing
than to have the whole room punished.

3. The teachers are very fair but not strict enough.

lil. We feel there is lack of supervision during lunch period
and recesses.

5. The teachers are very fair, but not strict enough.
The children have too much play instead of studies, in
other words they should bring back the hickory stick.

6. Child is very dissatisfied, feels he is never selected
by teacher to do any of the extra jobs which she has
for them to do.

T Silly question, how do I know how she is treated she
never complains.



8.

9.

48

I have heard of several cases where children have
been sent to the health room for illness and
parents have not been informed.

My notes asking that my child be kept in because
of colds have sometimes been disregarded,

Feeling of belonging by pupil.

Believe all children feel very much a part of the
group and are very school conscious.

The school belongs to her.

I have heard a child is treated better if parents
go to P.T.A. Is this true?

She feels left out and lonely. She can't seem to
fit in with the other youngsters only sometimes.

Teacher helping child.

e

I think the staff has every child's welfare at heart.
As much as possible with so many children to handle.

At least the ones I have talked to seemed to be
concerned.

The teachers I am acquainted with are very nice.
The one 1In grade - seems to get helpy, but the one
in grade- seems to get no help and when he asks
the teacher and she says oh you were just looking
around and playing. .

One needs extra help in reading.

My child seems vague as to what 1s expected or re-
quired in certaln of his studies.

He didn't seem to understand what they expected him
to do with the papers they have him do.

Too much time spent on slow pupils.



10.
11.

Lo

My child complains he is not allowed to ask questions.

I think he needs more encouragement, perhaps a little
praise for a job well done.

With the numbef of children in the room. I don't
see how any teacher could give the children enough
individual attention.

E. School work (homework) sent home.

1.

2.

3.

10.

11.

Enough hours spent in confinement at school. Would
love to answer this question at (enother school).

I believe they need rest from school work at home
unless behind.

I think 1f something is a little hard for him to
learn some outside study would help.

Not especially, but a little would glve a person an
idea as to what they do.

Assignments should be given with a completion time
established. These may be during school hours.

When in higher grades.

Just enough to let us know what the child 1s doing
in school.

If slow and not keeping up with the rest of the class.

If necessary to accomplish what they should in a
school year by all means have homework. Gives them
good practice at home in settling down to an
appolnted task to be done.

Only if they have difflculty in completing assign-
ments.

If a certain subject 1s hard for a pupil I think
the teacher should inform the parents and tell
them how to help thelr child with this subject.



12,

13.

50

How else can parent tell how his child is progress-
ing?

I don't know with the screwy grading system you have
no way of actually telling what they do in com-
parison with their school age group. I like this
conference business to tell exactly how they stand
with the teacher.

F. Comments on School Philosophy.

1.
2.

9

10.

11.

12,

I belleve it is a good philosophy.

Believe it 1s time for a change so much we need to
learn to live in this world.

The above phllosophy 1s perfect hope we are going
to achieve it--dolng your best am sure.

I think the program ls wonderful. Wlish 1t were
International,

Emphatically.
Very, very much so. It is wonderful.

I feel Vancouver parents are very lucky that their
children can share in this only intelligent manner
of learning.

I believe 1In your objective. Yes, but still doubt
it can be carrled out, However I fell you are doing
your best.

I belleve 1t is necessary that children be taught
to sit and pay attention during classes not be allowed
to walk about and visit during such time.

Too much stress on soclal activities. They must
learn to study.

Don't like your progressive system, If a chlid
learns dkay to pass them. But don't like this idea
of passing them if they learn or not. Look like
you want to get rid of them.

I believe the basic skills should be emphasized
more.
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11.
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I belleve in your objective, Yes, but still doubt
it can be carried out. However I fesl you are doilng
your best,

I believe 1t is necessary that children be taught
to sit and pay attention during classes not be
allowed to walk about and visit during such time.

Too much stress on social activities. They must
learn to study.

Don't like your progressive system. If a chlild learns
okay to pass them. But don't like this idea of
passing them if they learn or not. Looks like you
want to get rid of them.

I believe the basic skills should be emphasized more.

I can't fully accept the idea that no child should
experience fallure expressed at a kindergarten
meeting. It seems to me that we can't always be

a winner. Perhaps, I have misinterpreted the idea
behind this philosophy. I realize always failing
does something to a person but it seems to me learn-~
ing to accept fallure is a valuable experience,

G. School Lunch Program.

1.

2.

We feel our child gets a very good lunch and that it
1s very reasonable in price,

I don't know much about it. We tried it for a while
but the chlld was so hungry when he came home. But
then he doesn't like what is good for him and I
think they served quite a few vegetables.

According to my children's opinion there seems to be
& lack of discipline during the lunch period which
makes eating in the cafeterlia unpleasant.

Could the milk be kept cooler? Be nice if children
knew the soup the day before they order.

Why only % bun with hamburger? lore food and better
menus. :



9.
10.
11.

12.

1.

Do not force child to eat food he or she does not
like such as spinach. We furnish the money and why
should he eat what he does not like.

Do a way with it children waste too much food.

All children do not 1like chili understand if order
soup get chill now and then so they do not want to
ask for soup.

Send home a menu a week in advance.

Not enough for a big eater.

Menu could be improved and a copy sent home.

From reports of my child she refuses the hot lunch,
If they would glve them a sandwich, soup and ice
cream she would be satlsfied.

Serve more potatoes to larger boys.

H. Suggestions for P.E. Program.

1.

I have no special opinlon, but would be glad to
discuss the athletic program with a school staff
member,

Every child who goes out for basketball practice
should have a chance to play in the games. More
individual supervision and training for those who try
but don't guite know how to play the game.

Bliminate P.E. etc.-eliminate buses and let children
get thelr exercise by walking.

All children do not care for tumbling.

I don't think tumbling should be just a privilege
for the ones who are good at it. After all they
got that way by practicing or doing.

Would like our child to be able to learn to swim,

I don't favor such strenous exercises for little girls
particularly when they don't feel well.
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10.
11.

12,
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Better health examination and apparently all the girls
are offered is tumbling.

Should have room health inspection daily.
Regular program for good posture. More folk dances.

My child has been hurt several times. Knocked down
In the mud and clothing torn by rough boys. Maybe
they need a lecture and closer watching at play
period.

My boy tells me the bigger boys rule who is to play
in games which he does not like and I do not think
this 1s right elther.

I believe 1t would be a help to parents if a schedule
of sports practice was given them so they would not
expect their children home at & regular time when
there 1s an after school practice.

Need of a full time P.E. teacher.

If a child is weak he shouldn't be forced to be active
in athletics.

More time for younger grades to play in gym and learn
some tumbling.

I. School Discipline.

1.

2

The lack of respect for the teacher and the lack of
class room order 1s evidence of this.

Not all the schools fault here, parents are at fgult
too.

Most children say they can get by with anything and
the teachers do not discipline them.

Not strict enough 1s the actual remark of the child-
ren themselves.,

At another school I understand one teacher pasted tape

over our child's mouth to keep her quiet--glad she
didn't come to Minnehaha.
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11.

12,

13.
1.

How about expelling a trouble maker and following up
to the parents so they can see what they are raising.
As stated before seems you are a bit easy on children
who cut up all the time in a room, but perhaps the
under the thumb idea with a licking or whatever it
takes 1sn't the solutlion either.

Too much child supervision over children with out
adult to supervise them.

What 1s the school's discipline?
You believe too much in book raising and letting them
do as they please-"self expression'" I believe in self

expression but not to the extent they are smart
alacky. (Mine aren't, but lots of them sure are.)

Absolutely not strict enough. It is very hard for
child to be taught respect for elders when some
get away with sassing the teacher.

We hear complaints about nolse 1n classrooms.

One room I visited was a nightmare. I think the child
gets too nervous in such an atmosphere,

I don't like him to be kept after school.

The classes have to much leisure time. I'm definite-
ly agalinst funny books and candy during classes.

J. EqQuipment for School.

1.
2.

3.

L.
5.

More playground equipment.
Need more library books.

Art equipment and playground equipment. How about
sand and gravel on playground?

Need more shop tools.

How about more science equipment?

K. Comments on Movies and Money at School.

sk



Movies
1. Movies should be previewed before showing.

2. We do not feel that entertainment filmns as a
money raising project during the school day, is
good.

Money

l. We feel that activitles for the child are kept
very low as possible for cost.

2. You do not require too much for anything.
3. Seldom, I do think the children are sometimes

asked to buy supplies which are never used or
little needed. (Especially at beginning of term.)

L. School Programs.

1.

I like the new ldea of each room presenting a program.
Why can't this be worked into once a month evening
program? Each pupll having a speaking part?

It never gets tiresome to attend programs in which
the children participate. Also open house dlsplays
of thelr work and hobbies are most interesting.

The spring programs should not be too many. A child
is sent to school to learn and not be studying on
a program all the time.

The spring program couldn't be better. Look forward
to it. Just give a little more time for costumes.

Skits, plays, pantomines., Music is often over empha-
sized.

I think these programs are very good for the children
but also realize how much extra work it makes.

Too many programs, plays; movles etc. Not enough
real education. Too much play.

Leave out the dancing.
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Festivals and singing, folk dancing, musicals, drama,
and comedy plays.

Children should have opportunity to use mike.

Youth Groups Programs.

1.

2.

6.

7e
8.

9.
10.

Lack of leaders to accommodate all who would like to
be members.

I think there is a good deal of room for improvement
of the parents interest in youth activities,

Not enough parents will take time out and study to
become leaders,

There are not enough groups for children to belong.

The financial outlay for most of them 1s so empha-
sized that it is disgusting. The child who needs
it most 1 s left out.

Would like to see more L~H work.
Cub program is falling down.

Last year my daughter attended campfire girls and no
Interest was shown only when selling candy and so
she dropped out.

Bluebirds lacks organization.

I believe the P.T.A. should endeavor to be more of a
financial aid to youth groups. Leaders are obligated
to struggle with out funds and put up their own in
some instances. If there were a larger sum, youth
leaders would be more easily had. Then more groups
could organize and opportunity would be available to
a larger group of children. I would like to see a
youth group open to each child interested.

Reporting Child Progress.

1.

The i1dea 1is good and can get down to solving things
this way. Start them early in the year and allow
plenty of time. ' ,
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11.

12.

13.

15.

15.
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I think it is fairer and better than former method.
I believe this far superior to old report card way.

The conferences are a very fine lmprovement. I'm all
for it.

Very enthusiastic about thls years good system of
reporting.

I 1like the conferences but would also llke a definite
grade marked reports.

I may be old fashioned but I belileve children should
be given report cards with honest to goodness grades.

I believe in a report that shows exactly what the
child 1is doing by direct grading.

The parents sees so few children he needs the com=-
parison of group average. The conference is okay
if accompanied by the other.

Sometime I am a little uncertain as to how he stands
in comparison to the rest of his group, whether he
is behind or just average.

I would like to see a monthly report card sent home
and school hours until 3:00. Hours are entirely too
short.

I like written report by the teachers. Don't care
for this interview especially when teacher 1s new
and can give no intelligent report.

I got no iInformation what so ever at my conference.
In fact I gave all the answers. I still don't know
if my child 1s good or not.

Prefer report card so father can see progress on paper.

I would like to have a written report several times
a year also.

I firmly belleve in grade system not the "S" or "N.I."
but the A, B, C, D, and F.
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19.
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I prefer the report cards. It gives children an in-

~centive to do better next time. A parent can always

talk to the teacher if there 1s a major problem.

My youngsters object to not getting some kind of
written report to bring home. I like to consult
the teacher in person.

The parent-teacher conference is wonderful but I'd
like to see a simple report every six weeks on the
child's progress in reading, writing, spelling etc.
(Yes, wetre old-fashioned.)

There 1s too long a period between reports which I
realize would create hardships on the teachers if 1t
were otherwise with the personal conferences. Thilnk
report cards made more deflnite Impressions of progress.



Chapter VI

SUMMARY AND CONCLUSION

Public relation has a distinct and vital place 1in any
school program. The degree of support recelved from a
community depends a great deal upon how much emphasls the
school places in 1ts public relation program.

The purpose of this study has been to determine to
some extent how well the present publiec relation program
has been functioning, to evaluate the favorable and un-
favorable points and to plan and develop a more effective
public relation program in the Minnehaha School community.

The study was conducted in the Minnehaha Elementary
School community in Vancouver, Washington during the school
year 1950-1951. The writer, principal of the school, has
long been interested in improving public relations in his
school community. A seven page questlonnalre was con~
structed and sent out to school parents early in April 1951,
The questionnaire was sent t o three hundred and thirteen
famillies which comprised the school roster at that time.,
Two hundred and two completed questionnaires were returned
to the school; this constituted 63.9 percent return. There
was no pressure applied by the school to secure a more

complete return of questionnaires.



The Minnehaha School community 1s a rapidly growing
suburb of the city of Vancouver, Washington. Although it
1s not a new community the school is new, and has been in
operation for less than two school years; the public re-
lation features, therefore, have not been thoroughly
worked out.

A large number of parents in the community are young
people, energetic and anxious to participate in thks school
activities. As the community develops and families grow,
there will unquestionably be an increase in school enroll-
ment as well as an increase of new homes in the community.

The majority of fathers are steadily employed locally,
or own thelr own business. However, there are very few
mothers employed outside the home. Most of the parents
own their homesand plan to llive indefinitely in the commu-
nity. All of this tends to make for a more stéble school
community.

A high percentage of the parents have completed
twelve or more years of school. In addition, a consid-~
erable number have attained other achievements in the
vocational school program.

The parents indicated high endorsement of certain
phases of the parent teachers associatlon and the

Minnehaha School program. For example, a majority of these



parents are members of the local Parent Teachers Associ-
ation, are well acquainted with its obje¢tives and believe
that the homeroom mother's organization is worthwhile. A
very large number of parents highly endorsed the school
philosophy, the overall school program, and the progress
that thelr children were making in school. A still higher
number were well pleased with teacher-pupll relationship,
and were happy because thelr children had a feeling of
belonging to the group. A majority of parents were
pleased with the new method of reporting pupil progress,
and liked the health and athletic program.

It was gratifylng to note that practically all of
the two hundred two famillies were acquainted with their
children's teachers, and the majority of them felt they
were welcome when they visited school, However, there
were several phases of the Parent Teachers Association and
school program that the parcnts did not highly endorse.
They pointed out that they did not like long Parent
Teachers Association meetings, that there was not enough
buslness, and that there was a need for more active mem-
bers. A good many were not satisfled with Parent Teachers
Assoclation for various personal reasons.

About one-~half the parents responding to the question-

nalre thought the parent Teacher Association should run
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the school. Several parents expressed disapproval of the
school program; they criticized the lack of strict disci-
pline, and some of them felt their children dld not receive
all the help they needed. Many parents thought that
children should bring school work home. They stated that
there was not enough playground equipment at the school.
They also pointed out that more youth clubs and organi-
zations should be encouraged.

These data suggested certain recommendations for im-
proving the public relations in the Minnehaha School

community.

l. It is recommended that the school personnel
develop a plan for friendly school relations
so that all parents wlll always feel welcome
when visiting the school.

2, It is recommended that a systematic plan be
established for regularly and authentically
informing the community of the educatlonal
program and the pollicies of the school.

3. It is recommended that the school staff honestly
endeavor to evaluate all criticisms and com-
plaints relating to the school in the light of
their justification. Measures should then be
taken to counsel with all complaintants in order
to clarify their questions.

li. It is further recommended that the school
personnel and parents seek effective team-
work in analyzing and solving all school
problems and needs. Every effort should be
made by both groups to utilize the signifi-
cant data revealed in this study.

672
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5. It i1s also recommended that the principal of

' the school has a responsibility and opportunity
for democratic leadership in this community, and
that he demonstrate and practlice 1t. Further-
more that he will encourage cooperative parent,
teacher, and pupll planning in the educational
purposes for which the schools have been esta-
blished.

Through a more complete program of public relations
and community participation it is hoped that confidence,
support, and cooperatlion of the parents may be gained to
achieve the real goal of the school; "A well-balanced
child capable of meeting and accepting the challenges

of youth."
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CoPY

VANCQUVER PUBLIC SCHOOLS
School District No. 37
Vancouver, Washington

Dear Patrons:

A sincere honest effort 1s being made to improve the
Minnehaha school program and home relationships. Thils
survey 1s conducted iIn the hope that you will be a willing
participant and answer honestly and sincerely all questions.

The results will be compiled and carefully analysed for

thelir signficance. Your efforts contributed in filling

out this questionnaire will greatly aid in achieving the
goal. Please do so immediately i1f possible, use pen or

pencil and return the completed inventory by your child

or mail to the Minnehaha school.

Do not sign your name on this inventory. By making it
Impossible for outsiders to know who says what, most
people are more likely to say what they really think.
Print or write as you wish.

Sincerely,

R i

Minnehaha SchoSi\‘r;:>
Principal
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MINNEHAHA SCHOOL COMMUNITY

What do the people of Minnehaha community think about the
Minnehaha School Program and its P.T.A.? (Please feel free
to write your reaction at any place in thils questionnaire)

1. Are you a member of the Minnehaha P.T.A.?
Yes No :
Do you believe 1n it? Would join
1f contacted

2. Do you hold an office or work as a member of a
committee in the Minnehaha P.T.A.?
Yes No »
Do not care to have office Never have
an opportunity

3. Are you acquainted with objectives of the P.T. A..
Yes_ No
Work in P.T.A. but no one ever informed me
Work in P.T.A. but too much trouble to find

out what they are Uncertain
h. (a) Do you think the homeroom mother's organization
1s worthwhile? Yes No
Partlally so I have no opilnion

(b) List any suggested improvements

5. Do you believe that the P.T.A. should have an
active part in running the school?
Yes No A

6. Do you approve of the way your last year's P.T.A.
organization functioned?
Yes No



69

7. Did you like the programs that the P.T.A pre-
sented last year?
Yes No - I have no opinion
Partially so

8. What suggestions would you care to offer for
improvement of the Minnehaha P.T.A. Organization?

The School Organization in General

9. In general are you satisfied with the school
program?
Yes : No Partially so
I have no opinion

10. Are you satisfied with the progress your child
is making in all school subjects?
Yes No Partially so
I have no opinlon

If not satisfied please indicate which subjects

11, Are you acquainted with your child's teacher?
Yes No ,

If not, do you have a reason?

12, Are you acquainted with your child's principal?
Yes No :

If not, do you have a reason?

7R,
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13. In general, are you satisfled or dlssatisfied with
the way your child is treated by the teachers and
other school offlciala?

Very well satisfled Dissatisfied
Satisfiled Very much dlssatisfied
Partially so I have no opinion

If there are ways in which the teacher and other officials
are unfalr to your child, tell them hers.

1ly. Does your child feel he is a member of the group
and belongs to the school?
Yes No Uncertain

15. Does the school staff seem really concerned about
the welfare of your child°
Yes No

16. How much help do your child'!s teachers usually
give him in his school work?
A1l the help he needs___ Most of the help he
~needs
Only part of 1t ___ Practically none
T have no oplinion

If you think he needs more help list what kind you think
he needs.

17. Do you believe your child should bring school
work (homework) home to do?
Yes (a great deal) ~ None
Yes (some)
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18. Do you assign chores or work for your child to
do at home?
Yes ~ No

Do you allow time for play at home after school?
Yes No ‘About how much time?

19. Do you believe in Minnehaha School's philosophy
as stated herein?

"The general objective of the Vancouver Schools
is to develop individuals who will be able to live
effectively in a democratic society.

"Therefore, we are trying to achieve this goal
through a sehool program which provides experience,
learning, over-all growth and development in these areas:
(1) Physical (good health,) (2) Mental and emotional
stability, (3) Social understanding, (4) Creative
expression, (5) Economic efficiency.

"We do stress the basic skills or tools, as we
call them; reading, writing, arithmetic, history,
geography, civics, language or grammar, spelling, listen-
ing, hygiene, art, music, physical education, sclence or
nature study, and library, to assist in reaching our
objective.'

Yes No Partially Do not
understand_

20. Are you satisfied with the lunch program?
Yes No Partially I have no opinion

List below any suggested improvements:

. (a) Are you satisfled with the physical edu-
cation (health and athletics) program
Minnehaha School teaches?

Yes_  No____ Partially__ I have no opinion__ _

(b) If not list below what you think could be
changed to improve the program




22.

Is the school discipline too strict or not
strict enough?

Too strict_ About right

Not strict snough___ I have no opinlon__

23.

(a) Are there things that your child should be
learning right now which are not taught?
No, none____ Yes, a few ___ Many_ -
I have no opinion__ _

(b) If there are things which you think your
child should be learning which are not

| belng taught now, list them here

24.

(a) Do you think the school has as much equip-
ment as it needs?
Yes_ No___ Partially what it needs__ _
I have no opinion__

(b) List below any you feel it should have
that it now does not have.

25.

26.

Do you think your child's teacher welcomes your
visits to school?

Yes No Uncertain I have no opinion

How do you get information about your child's
school?

Visiting school____ P.T.A.__ _ Homeroom Mothers__
Talking with children Talking with neighbors

(a) Do you approve of the movies at school?
Yes, educational kinds Yes, all kinds
No, none, I have no opinion

(b) Does the amount of money required make it
impossible for the "financially embarsssed"
to take part in as much as they should?

Yes, most of the time___ Yes, sometimes - _
No___ I have no opinion__
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28. (a) Does the school present as many all-school
- programs as it should?
Enough___ Few more__ - Too many__
I have no oplnion__ _

(b) List what types or kinds of all-school pub-
lic¢ programs you would care to attend.

29. Are you satlsfied with our youth programs, such
a8 Boy Scouts, Girl Scouts, Cubblng, Campfire
Girls, Bluebirds, and 4-H?

Yes_ _ No____ Partially

If not explain why not

30. Are you satisfled with the way pupll progress
1s reported? (Teacher parent conference)
Yes No_. Partlally - No comment

Transportation

31. (a) Does your child ride the Minnehaha school

bus?
Yes_. _ No___ He could ride but we have him
walk
Iives close to school so does not ride__ _
Only in inclement weather_ _ _

(v) If your child does not ride, why not? __

32. Do you understand state rules and regulations
of school bus transportation including routing
and stops?

Yes_ - No___  Uncertaln_ __

73



33. {(a) Are you satisfied with your school bus
transportation to Minnehaha School?
Yes No Partially :
(b) If not, list what is wrong.
34. Place any suggestion you have regarding school

bus management below.

Personal Facts

35.

36.

37 .

38.

39.

40.

Which parent filled out this questionnaire?
Father Mother Male guardian or step-
father Female guardian or stepmother

What grade is your child or children in?
Circle one or each. X 1 2 3 4 5 6 7

(If more than one in same grade place number
above circled grade.)

How far d4id you yourself go in school?

Grades: 6 T 8 9 10 11 12
College 1 2 3 4 5

Put a check here if you have attended voca-
tional school.

Are you steadily employed?
Father Yes No Part time
Mother Yes No Part time

What 1s your occupation?
Father
Mother

Do you own your own home?
Yes No Plan to leave community
Plan to live in community indefinitely
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