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Chapter I 

I.NTBODUCTION 

The primary purpose of this study is to broaden the experiences 

of the writer's knowledge about the teaching of spelling and to measure 

the effects of the corrected test on spelling ability of seventh grade 

students. 

Spelling ms.y be defined definitely as a writing problem. The 

chief reason for learning to spell words properly is the necessity for 

correctly transmitting our thoughts into writing. This is of course, OJll.7 

one of the objectives which the subject is designed to attain. In all 

written work there is a sitt1ation which makes proper spelling a social 

necessity. Both in school and adult life &cetlr8.te spelling is needed 

whenewr thoughts are committed to writing. Aecuraey in spelling tends 

to eliminate some of the obstacles in the path of written logical arrange­

ments of ideas. The spelling of words which have become habitual allows 

for more intensive concentration upon the method of appropriate expres­

sion. 

Spelling should be a means of developing within the child the 

traits which tend to constitute his personality. It may be argued that 

such ideals represent only the vain aspiration of an outdated theory of 

formal discipline. However, it cannot be denied that everything that a 

child does tends to modify in one form or another the responses that 
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he will make in the future. All school subjects can be made to produce 

objectives other than those specifically contained in the content. 

However such objectives can be provided for onl.T through the proper 

motivation. Grupe1 states that toward the end of the nineteenth eentt11'7 

spelling was subordinate to other subject fields. It became a tool to 

learning, and non an end in itself. Educators today recognize this 

fact and have integrated spelling into the other subject fields. 

Spelling bas been considered one of the fundamental subjects of 

the curriculum for a long time, even though it has changed in both con-

tent and method of presentation along with other educational subjects. 

It has been the subject which bas been used as a testing ground for the 

initiation of many new methods of teaching, the results of which are now 

widely used in other fields. 

Spelling can be a means of helping to clarify word meanings and 

as a result promote written expression. As the student develops the 

ability to make distinctions in word meanings and as these distinctions 

become more familiar, the basis for expression with accuracy is also 

developed. Heading practice may serve to develop a large recognition 

vocabulary, but the capacity to write with proper expression can come 

only from practice in writing. 

iltb.ough reading may provide the bacltground of experience 
necessary for interpretation and renective thinking, spell­
ing should facilitate the expression of those ideas which 

l. Grupe, .Mary A. "A Review of the Pedagogical Studies in the Teaching 
of Spelling." .FQucs,'!(i;sm Vol. 24, Mo. l, ::;ept. 191.3, 2. 



are the result of experience and reflection. The ability to 
spell correctly not only minimizes the force of such factors 
as tend to inhibit expression, but it may serve tbe important 
purpose of enabling the individual to use the appropriate 
expression.l 

The need for the ability to express one's self clearly is not 

disputed. Therefore that part of the objective which is contributed 

by the mastery- of spelling demands effective methods of instruction. 

A.t the present time the curriculum of the elementary school pro-

vi.des for the direct attack on several thousand words. This number can 

be considered adequate for everyday needs, but it does not mean that 

any additional learning of words is undesirable. With today's objectives 

and methods we reasonably expect the student to develop a much larger 

spelling vocabulary. Our goal then becomes not the mere learning of 

the words or a prescribed list, but rather to develop the ability to 

learn to spell additional words as they are needed. 

Another role of spelling in the curriculum is the development of 

a consciousness for correct spelling. Such an idea should be fostered 

in all aspects of education for the importance of accuracy is not restrict­

ed to spelling alone. The development of such a goal is difficult to 

attain with students when they are re~ved from the actual situations of 

llf'e in which accuracy begins to assume such an important role. The 

problem nay be approached through the same procedures which are used to 

l. Foran, Thomas George. ,n. Psyoholoif An2. Tuahin&" R! SpelJ.1ng. 
Washington, D. c.: The Catholic E:d.ucation Press, 19341 2. 
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show the importance of correctness in other forms of behavior. Every 

child is encouraged to develop an attitude of intolerance toward 

inaccuracies. 

Accuracy in spelling is a specific objective ot the subject. 

There are other objectives which may be developed through spelling. 

The teaching of spelling goes tar beyond the development of the ability 

to spell a given number of words, to develop spelling techniques and to 

be satisfied with perfection in the spelling of the individual words. 

Foran writes: 

To consider spelling merely as a tool, ·merely as an 
activity which begins and ends with the learning of the 
words contained in the assignment, is so narrow a view 
of the subject 8.!_ to suggest a misconception of its 
educative value. 

Spelling along with other school subjects, bas in its makeup 

the ability to promote some of the other modes of behavior necessary in 

the properly educated person. Personal confidence is such a mode ot 

desirable behavior. No matter what form of instruction is used, sooner 

or later the individual must rely upon his own abilities, and these 

abilities can only be achieved through practice and voluntary activity. 

Any school subject that tends to solve all the problems for the 

student or makes the student entirely dependent upon a teacher, can only 

afford the student with disappointment and failure. It must be the 

objective of the subject to develop self-reliance within the student 

1. Foran, Thomas George. SW• ill•, 4• 



rather than complete dependence on or independence or the methods or 

instruction. Neither extreme or instruction is desirable in obtaining 

the self-reliance objective. It would be possible to present the sub­

ject in such a way as to provide no challenges to the students, or to 

present it with so many challenges that they could not possibly all be 

met. Neither method of presentation is desirable in the promotion of 

self-reliance. The middle of the road method of presentation for 

spelling as well as other subjects is the only manner in which this 

trait can be developed. 

5 

Traits of self-reliance can be developed by aiding the students 

to overcome the stumbling blocks in the way of the development of good 

study habits. The students gradually become more self-reliant and 

dependent upon their own methods or studying and assistance on the part 

of the teacher can be withdrawn. As this assistance is being gradually 

withdrawn the students begin to rely more and more upon'therown study 

habits to help them achieve success not only in spelling but in other 

difficulties which arise. Spelling or any other subject alone cannot 

develop this desirable trait. They are just vehicles in the promotion 

of growth and development which help to mold the personality of the 

individual. 

Along with self-reliance, cooperation and self-direction must also 

be developed. They cannot be separated nor can one be developed without 

the other. The ability to solve one's own problems does not imply" 

independence but rather dependence. A child that can successfully meet 
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these problems will also have the ability to accept or give assistance 

as needed. Therefore the method of teaching b;y which the teacher does 

all the work and the student merely acts as an audience for the teacher 

is by no means desirable. The attainment of such goals as self-reliance, 

cooperation and self-direction must be brought about through the 

methods of instruction which are based on sound educational psychology. 

These procedures must be a part of every subject including spelling. 

It would be folly to teach for word. lll&Stery alone and miss the opportunity 

to help develop these ideals and attitudes. 

These are but a few of the objectives of a good program of 

instruction in spelling. Howver, it should not be construed that these 

supplementary objectives of the spelling cUITiculum can be achieved with­

out special attention. The mere learning of spelling itself' will not 

achieve these ideals but merely provides the opportunity for their 

development. In this regard Suzzallo says t 

A quarter of' a century ago the spelling period was given 
over to the mere hearing of spelling lessons. The teacher 
heard the children spell the words that had been assigned 
for mastery, and made the corrections as the errors occurred 
• • • Spelling was taught without much referen°i to its 
relation to the other subjects studied at school. 

Methods of' spelling instruction have the possibility of promoting, ignor-

ing, or arresting the development of' these modes of behavior. One does 

not have to search far to find spelling being taught with only the word 

l. Suzzallo, Henry. ~ Teaghipg ~ §pe11ini• Bostont Houghton Mifflin 
Company, 1913, 16. 
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mastery objective apparent. Such instruction is difficult to justify in 

the light of modern curriculum objectives. 

The approach to these IDallY' objectives is varied. Techniques for 

learning new words must be established through the procedures developed 

while learning the basic vocabulary. The child 1 s method of learning 

will inevitably revert to the procedures learned in the past activities. 

These procedures must, if instruction is to be effective, be based upon 

the most efficient methods established through research. The indirect 

objectives of self-reliance, cooperation and self appraisal must be 

promoted through a form of instruction and motivation which is designed 

to promote not only spelling but also those f'orms of behavior called 

attitudes and ideals. Such objectives are important in the sense that 

they may tend to accelerate the learning process and produce an aware-

ness of' other productive forms of social achievement. 

Hornl states that the most widely accepted objective for teach-

ing spelling is to enable pupils to spell the words they need to write 

in life outside of school. To accomplish this objective close attention 

must be given to the selection of words to be studied. Words must be 

taught which will provide a basic writing vocabulary. 

1. Horn, Ernest. "Spelling,• '.§nqzolo,pedia Q.t: Esiuc;ationa.J. ll§search. 
New York: Macmillan Company, 1950, 1249. 



Chapter II 

SELECTION OF A SPELLING VOCABULARY 

Ewry teaeher has an earnest desire to teach her pupils to improve 

their ability to spell so that they may not be at a disadvantage when 

there is a need to write. Written communications determine a great 

deal of our life today, and an individual's ability to spell correctly 

nay very well deter.mine his wcational and social success. Automatic 

responses in spelling permit one to better concentrate on the wording o:t 

the thoughts to be expressed. 

Many of the teachers in our schools today are confronted with the 

problem or a pupil who can master the list of words in the spelling 

lesson but cannot put down his ideas in everyday language. Teachers 

have observed this lack of coordination between words of the prescribed 

spelling list and the vocabularies used by the students in casual 

spelling correspondence and everyday conversation. They seem to lack 

the ability to spell the words they desire to use when they write. 

Teachers have also observed that words mastered during the spelling 

lesson are transitory in nature when needed in other school subjects. 

However, this may be the result of the teaching procedures employed. 

Teachers must teach for transfer in learning of the subject matter or its 

educational value is questionable. 



Ir the effects of any item of schooling do not transfer • • • 
either to other items of schooling or to life situations ••• 
such an item· is vaJ:ueless. The absence of transfer in 
profitable amounts from pursuance of a course of study d~es 
not invalidate transfer but rather that course of study. 

For a period or 150 years down to the present time the spelling 

vocabulary offered in our schools has been based predominantly upon 

words of adult literary usage. There are several reasons why the 

9 

typical spelling vocabulary of American schools became s~ heavily weighted 
2 

with words of adult usage. Noah Webster's "Blue Back Speller" origin-

allY' a word-pronunciation and oral reading book, was extensive~ used 

in pioneer schools. It established the pattern for the use of adult 

words in the spelling lists. Such words as plush, modish, scandal, nut­

riment and levity were commonly found in the early lessons.3 Words of 

this type took precedence over more commonly used words in the school 

lessons and as a result the spelling lessons took on the form of spelling 

contests. 

Vestiges of this era of the "spelling contest" vocabulary still 

persist today in spelling lists containing words such as elucidate and 

l. Stroud, James B. PsyMgloa ~ .Educe:t1.gn. New York: Longmans, 
Green and Company, 1946, 584. 

2. Parker, c. s. ~ Historv g1: MQ.dern Elpentaey f.duoatioD• Boston: 
Ginn and Compaey, 19121 80-83. 

3. Hildreth, Gertrud. "An Evaluation of Spelling Word Lists and Vocabu­
lary Studies.• Elromrta+:Y SAAQol JoµrnaJ,, January, 1951, Volume LI, 
No. 51 254--265. 
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contemporaneous; words that are there merely becau,se they are hard to 

spell, and not because they are frequently used by children or adults.1 

Until only recently the chief objective of teaching spelling was 

to develop all phases of written expression in preparation for adult­

hood. It was noted that many students often dropped out of school and 

consequently teachers were prompted to cnm enough, spelling into the 

elementary grades to last a lifetime. 

Another widely accepted theory of that time was that a method ot 

formal discipline was a basic method of learning. As a result the 

learning of difficult words was supposed to develop the mind as well as 

the spelling ability. Because of this trend in thinking, spelling becue 

a disciplinary subject equal in importance to the study of grammar and 

mathematics.2 

Many- of the authors or spelling texts written in the past twenty­

five years pay tribute to the 'l'Aorndike ~ ~ and the ~ WJ.Q 

Writw Vogabu1ary as sources of material for the construction of their 

spelling lists. Hildreth) states that because of the influence of these 

two works there has been a tendency to perpetuate the predominance of 

adult words in elementary school spelling lists. They are tor the most 

part based wholly on formal adult correspondence and literary writing. 

1. ~., 254 - 265. 

2. Hildreth, Gertrude. .Qll • .Q.U., 254 - 265. 

3. !1zig.' 254 - 265. 



At about the turn of the century- educators realized that there 

wu a need to determine the most often used words in English writing. 

ll 

It these words could be identified the problem of selecting words f'or 

spelling lessons at the various maturity levels would be greatly simpli-

tied. 

One of the first scientific word counts vas conducted by Ayres.1 

The author made an attempt to determine a list of 2000 words most common-

ly used in literary writings and written correspondence. After listing 

1000 or the most common words the investigation was stopped because it 

was found that there vas such a wide variety of words which could be 

included in the second thousand even though the entire count vas very 

extensive. 

Tborndike
2 

followed Ayres b7 conducting a word-count study of 

the Bible, English Classics, elementary school text books, books of 

occupations and trades, newspapers, and correspondence. The investigator 

listed 10,000 words most frequently found in the samplins. In 19.31 the 

study was revised to include 20,000 words and in 1944 another 10,000 

words were added to the original group. The lists did not include many 

of the derived forms and plurals of the words in the compilation. The 

1. Ayres, Leonard Po ! MeuuriAi ~ ru Abilii;y ~ Spellipg. New 
York: Russell Sage Foundation, 1915. 

2. Thorndike, &!ward L. IWl Teaa:tl ~ ~. New York: Bureau 
o:t Publications, Teachers College, Colmnbia University, 1921. 
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author made a statement in the introduction to the study that the list 

was not to be used as a spelling list; however, Hildretb.1 states that 

apparently the authors of many spelling texts failed to note the 

admonition and proceeded to use the list. 

In 1926 Ernest Horn2 also undertook a word-count study of five 

million running words taken from adult correspondence, minutes and 

records. All proper names, all words of less than four letters and a 

number or other words :most frequent mong the first hundred were omitted 

f'rom the list. Even this word list has its shortcomings as a spelling 

guide, as the author himself noted: "It is probable that a disproportin­

ate amount of material was sampled f'rom the writings of persons at 

higher educational levels."J 

Noting that the elementary school student actually bas little 

need for adult words in his every day forms of written expression, it 

becomes apparent that more attention should be paid to the studies conduct­

ed on the vocabularies of children in their writings. The greatest ditf'i­

cul ty lies in the selection of' words which more closely corresponds to 

the maturity level of the student. 

l. Hildreth, Gertrude. ,QQ. ill•, 254-265. 

2. Horn, Ernest. ! Basic; Writ1'Qi; VoQa.bula.ry; 10,000 ~ ~ Commgnly 
Qu4 ia llritini• Iowa City, Iowa; University of Iowa Monographs in 
Education, No. 4, 1926. 

J. Horn, Ernest. 0Spelling." Encyclopedia. ~ Educatinpel Research• 
New York: Macmillan Compaey, 1950, 1249. 

Vbrary 
r "' ,,,..,;~tr, l" ;, · • ' ~ "· ._, .• , - ... J ~ 

"1 
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The :first comprehensive study or children's writings was made by 

Jones1 in 191.3 in which the researcher attempted to :find the most common 

words 'IJSed by elementary students through a study of their compositions. 

About 1510001000 running words from 751 000 compositions written by 

1050 pupils were tabulated. A list was constructed containing 45.32 words 

which were used by at least 2 percent or the pupils. The author had 

the children continue writing themes lllltil no new words appeared. It is 

a.ma.zing that the investigator round only 4532 different words, but it 

must be remembered that only those words were tabul.ated which were used 

by at least 2 percent or the pupils. This tact must be kept in mind when 

other vocabulary studies are examined. 

For example, in a study by McKee2 conducted in 1924 in which 180 

theaes or sixth grade students were used comprising 181958 running words, 

a total or 21 329 different words were folllld. The themes in this study 

were based upon a list of topics which were judged to be TBJ.uable 

experiences familiar to sixth grade students. By using this technique it 

was indicated that possibly previous theme investigations had not been 

successful in getting an adequate sampling of children's writing vocabul.ary. 

1. Jones, E. F. Congrete Investip.tions ot :lt.Wl, Materials Q1'. English 
Spellini• Vermillion South Dakota: University or South Dakota, 191.3. 

2. McKee, Grace M. "Children's Themes.as a Source of Spelling 
Vocabulary," E1ementar;y Sch9ol Journs.l, 25, 1924, 197-206. 
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Dolch1 used another method to determine the writing vocabuJ.ary 

of children. The author had over 161 000 students write all the words 

they could think of in a specific time. The children v.rote a total ot 

2,.3121 215 words of which there were over 121000 different words. 

About one fourth of these appeared only once and ..ere subsequently 

dropped from the grading. The remaining words were then compared with 

those found in fourteen other word studies and it was found that about 

a quarter or the 9,58.3 words of the list did not appear in any other 

compilation. 

Another type of investigation was conducted by McKee2 in which 

there were stmmte.rized many of the other studies conducted of children's 

writings. A reliable compilation could not be made on the basis of 

frequencies so the investigator attempted to find the most important 

words by taking only those that appeared in four of the five studies. 

In spite of the great number of running words, only 1475 words were found 

which were common to four of the five theme studies. From this it ma.y 

be noted that there is a lack of agreement among early theme investiga-

tions. Because of the apparent lack or simiJar results, investigators 

turned toward other sources of children's writings for vocabularies. 

1. Dolch, Edvard w. and Jones, w. F. "Grade Vocabularies," Jourpal 
A1: F.d.ugationa] ReSeargh, 16, 19271 16-26. 

2. McKee, Grace M. .QR. ill•, 197. 



Fitzgerald1 collected 31184 friendly letters written by students in 

the fourth, fif'th and sixth grades. From these letters he tabulated 

21016 words appearing eight or more times. It should be noted that 

these letters were actual correspondence rather than themes written 

under the supervision of the teachers. 

These studies have continued up to the present time. ProbabJ.T 

2 
the most extensive one was that conducted by Rill8land in which an 

15 

analysis was made of about six million running words. In order to Dake 

the sampling as complete as possible, children's writings trom all 

sectioll8 of the United States were collected. Included were writings 

based upon personal notes, 1:hories1 poems, compositions in many school 

subjects, test papers from nontechnical subjects, articles for school 

papers that were not corrected by teachers, reports, etc. It was found 

that there was a total of 2.31 632 different words in the six million 

running words tabulated. They were in turn listed according to :frequency 

and grade level. 

From this the author was able to determine that the first 21000 

words used in Grade I made up a total of 98 percent of their total 

writing vocabulary. Whereas in Grade VIII the first 21 000 words 

l. Fitzgerald, James A. "The Vocabulary of Children's Letters Written 
in Life Outside of School," Elementary Sc1loo1 Jonrno], 351 19341 

358-370. 

2. Rinslau'l, H. D. l ~ Vocabul,ary ~Elementary School ChiJdren. 
New York: Macmillan Company, 19450 
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accounted for only 90 percent of their total writing vocabulary. 

Throughout the whole investigation it is noted that there is a fairly 

consist.ant inorease of percentage from the first 100 most used words 

in Grade I up to the .first 2,000 words in Grade VIII. From this con­

sistancy it is apparent that his sampling must have been fairly untiorm 

f'rom grade to grade. There has probably been no other study which has 

so well established the approxilllate grade level where certain words 

most often appear. It has been a great aid in the determining of grade 

placements of words in the spelling lists. 

Another form of investigation was conducted by Bettsl in which 

all the words appearing in seventeen widel.7 used spellers published 

up to 1940 were checked. The list contained a total of 8,645 different 

words with an average of 3,763 words per speller in Grades 2 through 8. 

The authors agreed on the inclusion o.r 543 words. 

A second study by Betts2 was a tabulation of all the words in 

eight widely used spellers published since 1940. Methods of tabulation 

in this study were similar to those used in the first investigation. 

In the second study a total of 8,652 words were foUDd with an average of 

3,719 in each series. In this study the authors agreed on only 483 words 

l. Betts, E. A., Spelling Vocabulary Stugy: ~Placement~~ 
h Seventeen Spellers. New York: American Book Company, 1940. 

' 
2. Betts, E. A. §eggnd VoosJ>nl@r;r ~: ~ Placement Qt ~ 

m ~ Regent Spellers. New York: American Book Company, 1949. 
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in the lists. Betts found that there is even less agreement on the 

words included in the upper grade spelling lists in books published since 

1940 than there was.before. The author states that there is an apparent 

over weighting of words with adult usages. 

Results such as these may prompt teachers and curriculum makers 

to make a closer e:xamination of the basic principles that underlie the 

development of spelling lists to be used in the first eight grades. 

Betts has summed up the problem in the form. of two questions: "Are we 

to teach for remote future use from lists based on the cold storage 

principle? Or shall we teach from a child-use list more in harmony 

with principles of child growth and developmental learning?"l 

Evidence indicates that there are several reasons why child-use 

words are preferable in the spelling lists of the elementary- school 

students. First, it is extremely difficult if not impossible to 

predict just which wrds among the .301 000 or so beyond the first 

2,000 that a child will need to spell as an adult. Second, unless a 

large share of the time devoted to spelling is spent on child-use 

words, he will be at a disadTantage when attempting to do the written 

work required of him. The third reason is that within the child-use 

words the pupil has plenty of material for learning how to study a word 

so as to master it, and for helping himself to word analysis-all good 

preparations for learning to spell the words of the adult vocabulary. 

1. Betts, E. A. Q:Q • .Qi:t., 262. 



Hildreth states: 

All the essential spelling principles and habits can 
be learned by children through the instruction with 
f'am:lliar, common-use words. • •• Attempting to teach 
adult words or to teach prematurely", words lmf'amiliar 
to children is fatal to creating favorable attitudes 
toward spelling. Emphasis on a functional, ehild-
use vocabulary in spelling tends to create good atti­
tudes toward spelling lessons; the child gains a feeling 
ot success bees.use he has achieved results that are 
meaningful. to bim.l 

l8 

Ordinarily spelling receives little attention in the high school 

or college and also many children leave school even before they have 

completed their high school education. At this point educators may ask, 

and rightfully so, how can people learn the spelling vocabulary of 

adult usage if they are not given these words in the elementary school? 

This question is not easily answered, however, let us assume that it 

would be possible to establish a list including the 101 000 words most 

common to adult usage. Could it not be assumed that ~ person with 

an average degree of literacy would be able to spell JDaD7 of these words 

through word analysis, logical reasoning and anology gained through 

proper spelling instruction in the elementary grades? 

Sifert2 found a correlation of .94 between the abilities of 

pupils to spell studied and unstudied words. Apparently those whose 

1. Hildreth, Gertrude. 212• W• 

2. Sitert, E. R. ! Oompars,tive Stµdy Qt: ~ Abil i U S2.t: Eiihth ~ 
Chil<irfm :tQ ~ Studi@si &DQ. Jlpstudied ~. Unpublished Master's 
Thesis, University of Iowa, 1926. 



abilities enabled them to learn the words they had been taught were 

able to spell additional words that they had not studied. Basically 

19 

it is a condition of positive transfer from the word types previously 

studied. Since students do generalize their knowledge of spelling of 

words that have not been studied, it seems necessary to guide them in 

such a way that they will be able to spell words correctly and avoid 

mistakes. This is of course the question of methods of teaching. A 

great deal of spelling "know how" possessed by adults must be dependent 

upon the method of spelling instruction they receive in the elementary 

scllool. 



Chapter III 

COMMON METHODS OF TEACHING SPELLING 

Incidental teaching of spelling has been the subject of a great 

deal of controversy for many years. Even before the turn of the 

century Rice
1 

reasoned that the incidental teaching of spelling was 

just as effective as any systematic teaching in use at that time. 

Corman 
2 

and others also concurred with Rice in the effectiveness of 

the incidental method. Corman intimated that the teaching of spelling 

should consist for the most part of words taken from other school 

subjects as they appeared in the context and apart from formal instruo-

tion. This method proposed by Rice and Corman is now considered out-

moded. Generally the evidence that was produced was based upon only 

a few students. The procedures for teaching, the words to be taught, 

and tests for measuring the effects of teaching had not been developed 

to their present state of efficiency. 

The incidental method of teaching left the identity of the words 

to be taught up to the discretion of the individual teacher. Many 

l. Rice, J. M. "The Futility of the Spelling Grind, 11 Forw1a, 231 

16.3-172. 

2. Cor.man, o. P. SpelJ.i:gg iD ~ Element.an Sgl19ol. New York: Ginn 
and Company, 19021 98. 
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words were taught which were difficult to spell but of little importance. 

This inelusion of 'Wlllecessary and difficult words eould only lead to the 

exelusion of other words of greater importance to the students. Another 

objection to the incidental method is that the exact !Unctions of 

teacher and grade levels lack definite limits and spelling becomes a 

very "hit or miss" method of achieving spelling efficiency. There have 

been many other criticisms of the incidental method even though a great 

many ramifications of the method have been tried. 

Gatesl conducted an experiment with two groups of first grade 

students to compare the systematic method of teaching against the 

"opportunistic'' method. The two groups were made up of twenty-five 

students each with eomparable intelligence, age, and other character-

istics. In the systematic method the pupils followed a course of study 

that had been definitely predetermined. Daily lessons were prescribed, 

and accomplishment of the lessons was more strictly required. Those 

children that were in the opportunistic group had a less definite pro­

gram of activities designed to satisfy the whims and interests of the 

students. The teacher of this group was to attempt to utilize the 

opportunities afforded by the students in their self-initiated desires 

to learn to read, write and spell. 

Upon conclusion of this experiment, which lasted through the 

entire first grade, Gates a.Elministered a series of tests in different 

1. Gates, Arthur I. "A Modern Systematic Versus an Opport\Dlistic Method 
of Teaching," Teachers ColJ..eife IieQ.Ql)j, 27; 1926, 679-700. 



subjects to both groups of students. He found the mean score in 

spelling for the class under the systematic method to be S.9 points 

as compared to a score of 6.2 for the group using the opportunistic 

method. 
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Hornl and Wallin2 concur with the finding of Gates and generally' 

conclude that a systems.tie method of teaching spelling is needed for 

proficiency in spelling. 

In spite of the evidence now available which favors a direct 

systematic attack upon the teaching of spelling it cannot be denied 

that a given amount of learning does take place through incidental 

learning. In this vein Horn relates: 

Incidental learning should be supplemented by direct, 
systematic teaching especially in the case of difficult 
words. TW.s systematic teaching should be planned to begin 
where incidental learning leaves off. Incidental learning 
does occur and should be fully utilized in connection 
with other curricular areas.3 

The question may well be asked then "When should a formal sys­

tems. tic method of teaching spelling be introduced into the eurriculum.? 11 

1. Horn, Ernest. "Spelling," Enoyelopedia .Q! Edµs;atioqal Researoll• 
New York: Maom:Ulan Company, 1945, ll79. 

2. Wallin, J. E. W. "Has the Drill Become Obsolescent? A Preliminary 
Discussion, Particularly With Reference to Spelling, 11 J2m:wtl Qt 
Ed,ucatiop§l Psyghg1ogy, l; 1910, 200-213. 

3. Horn, Ernest. Qu • .s;ll., P• 1254• 
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Russell1 attempted to answer this question by determining the spelling 

readiness of students. The author conducted a study in which four first 

grade classes comprised of one hundred sixteen students were used. Two 

of the classes had been given considerable amoun1& of phonetics and the 

other classes had a program seldom using phonetics. The investigator 

gave them a series of tests by which he attempted to measure reading 

ability, letter recognition, visual perception, auditory perception 

and mental ability. 

From this study the author concluded that spelling readiness 

seems to be acquired late during the first grade. The results of the 

study also shoved that a program of phonetics produced better achieve­

ment in spelling than the program void of the phonetic approach and 

incidental in nature. 

With the results of Gates, Horn, Wallin, and Russell clearly in 

mind it seems some organized systematic method of spelling instruction 

is needed which must be flexable in nature to provide for Val"Y'iDg 

circumstances and conditions. However, a plodding methodical method of 

teaching spelling is just as ineffective as no method at all. But there 

are various methods and procedures which have proven to be usef'ul in 

improving the spelling ability of students and these should be used as a 

means of increasing spelling knowledge. What then are some of the accept­

able procedures? It might be well to review some of the studies 

conducted in this field. 

1. Russell, D. H. "A Diagnostic Study of Spelling Readiness." JQy;rpal 
of Eduea.tional Research, 37; 194.3, 276-2sa.. 
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The main purpose of spelling instruction is to develop in students 

the ability to spell in the written vernacular. From this it may be 

deduced that probably the most effective means of teaching spelling 

would be in the context form rather than in the typical list or co!.umn 

method. A number of experiments show there is a significant loss between 

the teaching of spelling in the list or column method and the proficiency 

in spelling in composition. It has therefore been stressed that spelling 

be taught in the manner in which it is used in order to avoid the loss 

experienced between learning and application. 

1 
Winch was the first to put to a test the context method of in-

struction. In bis study he failed to note significant superiority of 

this method over the traditional list method. 

Doloh2 drew these conclusions from his experiment: 

Ir children write words in a column, msx1mum attention 
my be given to the letters in the words and therefore 
the most favorable results may be secured. Ir the words 
are given exactly in the order in the book the children 
may use visualizing the page. • • 

Ir sentences are dictated for the children to write, the 
tendency is toward lower scores because attention is to 
some extent drawn away from spelling. 

1. Winch, w. H. "Additional Researches on Learning to Spell." 
Journa1 Qi Educa.tiopol Psycho1ogv, 7; 1916, 93-110. 

2. Dolch, F.d.ward William. Bette:c Spell1Pi• Champaign, Illinois: 
The Garrard Press, 1942, 185. 



In another study conducted by McKee1 simiJar results were 

obtained. The author drew these implications from the experiment: 

In the column-phrase experiment, pupils who used the 
column form secured results superior to those obtained by 
pupils who used the phrase form in the amount of spelling 
ability acquired during the learning period, and in ability 
to return words previously studied. 

Others who investigated the efficiency of the context form or 
2 

instruction were Hawley and Gallup. In this study 1,100 children 

were tested in grades three through eight. The experiment lasted tor 
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thirty lessons with tests given at the end of each lesson. The scores 

for the two groups were initially the same. Those students that were 

taught by the list method achieved more in both list and context spelling 

tha.n those that were taught by the context method. The chief conclusion 

was that there was no significant superiority in either m9thod even when 

context spelling was the criterion upon which to base their results. 

They also concluded that if teachers are to have words written into 

sentences they must find in the method other values besides acquiring 

the ability to spell properly. 

In spite of all the evidence available which seems to favor the 

list method with respect to the economy of time, we must not overlook 

1. McKee, Paul. "Teaching Spelling by Column and Context Forma1 " 

Jsmrrutl ~ E£qgational Res1v@, 15; 1927, 246-255. 

2. Hawley, W. E. and Gallup, J. "The List Versus Sentence Method of' 
Teaching Spelling." Journa1 2! Edy.gatio;QAl Rese~, 5; 1922, 
306-310. 
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the merits of the context method. Teaching with this procedure certainly 

does have a place in the development of meaning vocabularies. Under 

ordinary circumstances the list method of teaching spelling is not 

completely void of contextual. procedures. In the test-study-test, study­

test-study, and learning-by-listening methods which will be discussed 

later, the procedure of word presentation is contextual in nature. 

Economy of time is the criterion which must be given every considera­

tion when the emphasis of achievement in spelling is measured. 

There are two methods of teaching spelling which are widely accep­

ted in the schools today. They are known as the study-test and test­

study methods, the first of which is more commonly used in the elemen­

tary grades and the latter is used predominately with the upper grades. 

Under the study-test method the pupils study all the words in the lesson 

and are then tested for their mastery of the work. The test-study method 

utilized the pre-test to determine which words in the list have been 

learned by the individual students by other means. After the pupils take 

the test they are required to study only those words that were missed 

on the pre-test. Each method bas many variations, such as having 

several tests on each lesson. Even with these various modifications 

there is a distinct difference in the two methods and an evaluation of 

their possibilities and limitations is important. 

It has been generally concluded th.at if the woTds to be presented 

are foreign to the students, such as in the case of the prinary grades, 



27 

or if the class is retarded, or a group with a language handicap, the 

study-test method of instruction is most desirable. 

There are many variations of this method but the basic character­

istics of the study-test method are as follows: 

Monday. The words are presented to the children, either 
by writing them on the board, or placing the list in the 
hands of the pupils. The teacher pronounces the words and 
the children repeat the words orally in unison. Children 
then practice writing the words. 

Iqesday. The entire period is spent in the study of 
the words. 

Wednesd&y. A test is given to determine which words 
need additional study. The teacher pronounces the word, 
uses it in a sentence, and pronounces it the second time. 
The children make no attempt to write the word until it 
bas been repeated the second time. 

Thursdav. Entire period is spent by pupils in studying 
words misspelled on Wednesday's test. 

Friday. Final test. The prjcedure is the same as that 
used for the test on Wednesday. 

The other method of instruction eol!Dllonly used in the upper grades 

also has many variations but the essential characteristics to the test-

study method are these: 

Monday. Words are presented to the pupils by writing 
them on the blackboard or by placing a list in the hands 
of each pupil. As the pupils observe the words the teacher 
pronounces each word and the students repronounce each one 
in unison. This is followed by a pre-test. The teacher 
pronounces each word, uses each word in a sentence and then 
pronounces it for a second time. At the second pronunciation 
the students write the word. The pupils correct their 
own papers as the teacher spells the word orally. 

l. Rogers, Deer, and Gorden. Learn~~. New York: Rand McNally 
and Company, 1947. 



Tuesday,;. The entire period is utilized in studying the 
words missed in the pre-test Monday. 

llecinesday. On Wednesday a second test is administered 
in which all the children participate. The words are again 
corrected by the students, and the remaining time is used 
for study. 

Tb.wsday. The entire period is utilized in studying the 
words missed on Wednesday. Those children who made a per­
fect score on Wednesday are excused from studying on 
Thursday. 

Friday. Each student participates in the .final test. 
Each child corrects his paper as the teacher spells the 
words verbally. The teacher rechecks for accuracy of 
.scores.1 

Since the instigation of these tvo methods many investigations , 
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have been conducted to determine the relative efficiency of each 

procedure. Outstanding qualifications have been claimed for each nethod 

under various conditions by different authorities, a few of which will 

be discussed. 

Kilzer2 conducted a study in which m students from thirty-teur 

schools in eight states participated. Two lists of twenty-tiw words 

which had comparable frequency of occurrence and difficulty were used. 

Each list was alternated between the classes in each group in order to 

obtain an equivalence. The author did not furnish complete results of 

the experiment but from the information afforded it was observed that 

there was a distinct superiority in the test-study method. Results 

lo Louis, Richard. A~ ,g! Spellini Growth~~ Dif;Cerent 
Tea®jpg Progedµres. Master's Thesis, Central Washington College 
or Education, 1950. 

2. Kilzer, L. R. "The Test-Study Versus the Study-Test Method in 
Teaching Spelling." Sohgpl Eeyiew;, 34; 1926, 521-525. 
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also indicated that the best spellers gained more from the test-study 

method than the poor spellers. On the delayed recall tests over the 

words given there was no signif'icant difference between the two methods 

used. 

Kingsley
1 

experimented with a group ot children in grades :tive 

through eight in two schools in Albaey, New York, comparing the two 

methods. The investigator found that the class average of the group 

using the test-study method was considerably higher than the group 

using the study-test method. Ritter and Horn2 reported an investiga­

tion in which it was shown that if the preliminary test is not given 

to help the child to locate his difficulties and he is therefore required 

to stwiy each word of the lesson, there will be a waste of 75 percent 

of the time alloted to study. 

Ogle3 stated that in light of available data, it seems best to 

hold to the idea that a pre-test should be used after the pupil has 

been introduced to the words of a new lesson and before he begins de.tin-

ite study or any word or words in the lesson. On the other hand, Dolch 

l. Kingsley, John H. "The Test-Study Method Versus the Study-Test 
Method in Spelling." Qementai:y School Journa1, 24; No. 2, 
126-129. 

2. Ritter, E. and Horn E. Au Ex;periment ill IpdiyMpal Instru.gtion in 
Spellipi, Unpublished Study, College of Education, State University 
of Iowa, Iowa. 

3. Ogle, F. "Teaching Spelling in Rural Schools.• Ne:tion 1.a Sgbgols, 
14 Dec., 19.34, 21-2.3. 
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has expressed an opinion of this procedure in this manner: "Tb.ere is 

a great doubt whether the pre-test does show real spelling knowledge as 

it is supposed to.•1 Keener
2 

fotllld the test-study uethod to be more 

efficient in grades four through eight and the study-test method better 

suited for the primary grades. The findings also show that the duller 

student made a better gain using the latter method. 

Some educators have objected to the use of the prel:iminary test 

on the basis that if the child mispells a word on his first attempt 

the error is very likely to persist. Apparently this opinion is based 

upon the time-worn. adage that first impressions are lasting impressions. 

Tb.is theory assumes that because of the initial error the ohild ~ 

more than likely continue to make the same error in future writings ot 

the word. However, McKee claims "the resulting feeling of dissatisfaction 

at having missed the word, plus the concentrated attack on remedying 

the exact difficu1 ty, more than outweigh any disadvantages rising from 

the initial misspelling.n3 Horn concurred with McKee in the results of 

an experiment in which it was found that in a t,pical spelling class of 

l. Dolch, Edward William. Qll. ~., 81. 

2. Keener, E. E. "Comparison of the Group and Individual. Methods ot 
Teaching Spelling." J oyrnal JU: Ed.ucation•l . Mei;}lod, 6; September, 
1926, .31-.35. 

3. McKee, Paul. L@ngpag1 ;in~ Elementary School. San Francisco: 
Houghton Mifflin Company, 19.39, .389. 
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f'ive periods a week, a negligible number of the errors made on the 

Monday test, if immediately corrected, will be duplicated on the Friday 

test.1 

Foran2 lists what can be considered to be the advantages and 

disadvantages of' the test-study method. The first advantage is that 

it saves time for m.aey of the pupils. Second, the children will study 

with more purpose and motivation because of' the possibility of being 

excused from future study if they can achieve a perfect score on the 

Wednesday test. A third advantage is that the children have a better 

chance to develop techniques for studying words independently. 

The disadvantages the author listed are as follows: (1) The 

inability of a single test to show if the students really have the abil­

ity to spell the words of the lesson. (2) Pupils and teachers are 

likely to overlook errors in the pre-test~ (3) The impressions obtained 

on the original writing of the word may be wrong and therefore have a 

tendency to persist. This assumed disadvantage is somewhat nullified 

by instructing the student not to write the word unless he is sure he 

can spell it properly. Evidence is meager to support these disadvantages 

and therefore they must be accepted as claims rather than facts. 

lo Horn, Ernesto QR. ~. 

2. Forna, Thomas George. !lli Psyqhology g Teachipi S2l. Spellip£. 
Washington D. c.: The Catholic Education Press, 1934, 7l. 



Whereas research predominately favors the test-study procedure 

for the upper grades and the study-test method for the lower grades 

and backward groups, the final selection must be based upon the abil­

ities and placement of the class. The teacher can best determine the 

el.ass achievement by a preliminary test, constant observation, and 

testing of the group from time to time. 
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Another more recent method of spelling instruction which has not 

been widely accepted as yet is the "learning-by-listening" method. 

This method evolved through an investigation by Hornl in which an 

attempt was made to determine the effect of the corrected test on the 

development of' spelling ability. The results indicated that the 

corrected test alone could account for 90 to 95 percent of all spelling 

achievement. This method of instruction put a great deal of emphasis 

upon the motor, visual, and auditory approach to learning. 

There may be variations of this method but the essential cbarac-

teristics of' this method are: 

On Monday, the students are given a test over the week's 
lesson without an opportunity of first seeing or studying 
the words. Tb.is is optional. The teacher pronounces the 
word, uses it in a sentence and then pronounces it again. 
On the second pronunciation the pupils write the word. 
After the entire list bas been presented in this manner 
the students correct their own tests while the teacher 
spells the words f'or them. As soon as the tests have ~en 
corrected the whole procedure is repeated again. This 
same method is used on Monday, Wednesday, and Friday. No 
time is devoted to study on Tuesday and Thursday. 

l. Horn, T. D. "The Effect of the Corrected Test on Learning to Spell." 
Elezaen'Qry Sghool Journal, 47; 1947, 277-285. 
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louisl conducted an experiment in the f'ifth grade using fifty"­

six: students divided into two olasses with similar ability. The control 

group studied spelling using the test-study-test method five days each 

week. The experimental group used the learning-by-listening method 

of spelling only three days a week. At no time were they allowed to 

study the lesson in a strict sense of the word. As soon as the papers 

were corrected they were collected by the teacher allowing only that 

time f'or observation that it took to write and correct the papers. 

Louis found that the corrected test alone provides mastery of 

the typical spelling lesson by the upper third of the class. Also 

there is less loss of time for the bright students when using the 

"learning-by-listening" method. It also develops a spelling conscious­

ness which in turn makes for increased motivation. His final conclusion 

was that the recall value of the "lea.ming-by-listening" mthod was 

equal to the test-study-test method. 

From the preceeding discussion of the findings of various studies 

in methods of instruction it should be noted that there is no panacea. for 

the teaching of spelling. Modern textbooks in spelling do not agree 

on the details of method in the teaching of the subject. Some authors 

recommend the use of certain procedures and others omit them. Other 

authors emphasize some ramif"ioations of' method while others make use 

of them to only a slight degree. The writer has not been able to find 

l. Louis, Riahard. QR. ~. 
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two modern spellers which provide for the same detailed method of 

teaching, equally stressing each item included. Methods of instruc-

tion are relative only to the extent of the final outcome, that is, to 

develop within the individual the ability to accurately transmit his 

thoughts to the written vernacular. 

Superiority of one teaching method over another is not so much 

dependent upon its particular procedure as it is upon the subject to 

be taught and to the physical, mental, and social make-up of the 

students. Hornl states: "In the measure that method is dissociated 

from appropriate content or lmowledge of pupil growth, education 

becomes shallow, formal or capricious." Methods then become subordin-

ated to the characteristics of the learner and materials. They are 

to be used merely as tools to accomplish the relative end result, the 

accurate written expression of thoughts and ideals. 

1. Horn, Ernest. "Methods of Instruction in the Social Studies.• 
.fjeport ~ ~ <&m1 !J§ion .QD ~ Sgc1aJ Stu&iies, Part XV• New York: 
Charles Scribner1s Sons, 71. 



Chapter IV 

THE CORRECTED TEST METHOD 

The teaching of spelling has not been developed to the extent 

that it is possible to select one teaching method as the panacea for 

spelling success. Authorities do agree that a direct attack on the 

teaching of spelling is by :far the most efficient. Research bas shown 

that the incidental method and the opportunistic method of instruction 

used alone do not lend themselves to the development of good spelling 

habits. However, the authorities do generally agree that the study­

test-study method of instruction provides the best learning conditions 

for the primary grades, retarded groups and those groups that are 

having their first associations with the English language. On the 

other hand, the test-study-test method has been accepted as the pro­

cedure with the intermediate grades and the advance language groups. 

The corrected test, a relatively new method of spelling instruc­

tion, does contribute a great deal to word mastery. On carefully con­

ducted experiments a spelling achievement of 90 to 95 percent has been 

attained by this method alone. But neither does the corrected test 

technique provide the ultimate perfect method of instruction. It is, 

however, a stepping stone in the development of the scientific approach 

to spelling. 



The corrected-test was used as the experimental procedure for 

this study. It included two sections of seventh grade pupils with 
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a total o:f forty-one students in the tvo sections. The two sections 

were combined as one class for the purpose of the experiment. No 

attempt was ma.de to select or segregate these students for the purpose 

of the testing period. They comprised two seventh grade home room groups 

that had been originally divided to be as nearly equal academically as 

possible. This experimental group was as nearly representative of the 

seventh grade class as coul.d be obtained under ordinary circumstances. 

No statistical correlations or analysis of varienoe were completed for 

the study due to the small number of students (forty-one) participating 

in the experiment. It has been shown by previous research that a 

statistical significance does exist toward the corrected test method 

of instruction over the test-study-test. 

The classes met together on Monday, Wednesday and Friday at 

11:00 A. M. each week starting with the twenty-first week of school and 

continuing until the completion of the study seven weeks later. 

An attempt was made to determine the amount of spelling growth 

that might take place through the corrected test method of instruc­

tion exclusively. This method employs for the most part the auditory 

and visual modes of learning. There were no systematic attempts made 

by the students to actually study the words outside or prior to the 

actual test situation. 



Twenty-five new words were given the first week. Thereafter 

twenty new words plus five review words were presented for the next 
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five weeks. This word list was taken from the Horn-Ashbaugh Spelling 

List for the seventh grade starting with the twenty-first week. The 

authors have standardized this list and ealuulated the mean scores • 

.Hereafter in this study, this will be referred to as •standard right." 

The general procedure was as follows: On Monday the students were given 

the words of the week's lesson without seeing or studying the words. 

The experimenter pronounced each word, used the word in a sentence, and 

pronounced it again. On the second pronunciation of the word the 

students were instructed to write the word if they were reasonably sure 

of its spelling. If they were not reasonably sure of' the spelling 

they were instructed to leave the space blank. Upon completion of the 

entire week's list the students corrected their own papers while the 

instructor spelled the words orally. As soon as the entire list had been 

corrected the students turned their papers over and the test was adminis­

tered the second time using the same procedures. Any learning which took 

place was accomplished during the period of time that the instructor 

spelled the words orally, hence bringing into operation the auditory mode 

of' learning. Upon completion of the correction of' the retest the papers 

were collected immediately, thus affording no opportunity for the 

students to study the words outside of the test situation. This same 

procedure was followed on Wednesday and Friday using the same list of 
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words. The following weeks a new list of twenty words plus five review 

words was introduced and the same techniques were employed. 

To start the investigation the author used the technique described 

above for one week in order to acquaint the students with the procedure 

which was to be employed during the actual experiment. Research bas 

indicated that whenever a new method of instruction is introduced an 

orientation to the method is desirable. The results of this orientation 

week were not considered in the findings of the investigation. 

Upon completion of each week's tests the raw scores were placed 

in a frequency table and the mean score for the group was computed. 

No statistical correlations or deviations were completed for the 

study due to the small number of students (forty-one) participating in 

the experiment. Previous research bas shown that a statistical signifi­

cance does exist in favor of the corrected test method of instruction. 

No attempt was made to determine the amount of spelling growth of the 

individual students. Spelling achievement was determined on a class basis. 

After completion of six weeks of this teaching procedure, delayed 

recall tests were conducted to determine the amount of retention. Fifty 

words were used in the delayed recall test. The second, third, seventh, 

eighth, twelfth, thirteenth, seventeenth, and eighteenth words were 

taken from each week's list except the first where the twenty-second and 

twenty-third words were also used to make a total of fifty words. The 

same group of words was used on each recall test. 
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The results of the investigation were organized into tabular 

forms. The tables were constructed to show the scores made by the exper­

imental group for each test conducted during the experimental six weeks. 

A table was also constructed to show the results of Monday's pretest 

mean score as compared to the "standard right" for each spelling les­

son. Another table shows the results of the tenth day, twenty-first 

day, twenty-eighth day, and sixtieth day delayed recall tests. 

Organization of the data in this manner made it possible to 

determine at a glance the significant factors concerning' the study. The 

first and probably the most important was the amount of spelling growth 

made by the class from Monday• s pretest to Friday's final recall test. 

The second significant factor is the result of the delayed recall tests. 
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The following discussion pertains to Table I which was illustrated 

on page number 40. The results of Monday's pretest scores indicate 

that the students of the experimental group were above average in regard 

to spelling achievement prior to the investigation. Table I shows the 

"standard right" for each spelling list as compared to Monday's pretest 

and recall scores. On the first Monday the group attained a mean score 

of 1.3.21 as compared to 1,3.00 for the standard right. In the second week 

the group achieved a score of l.4.00 which was identical to the "standard 

right". The third week the standard right was 14.00 as compared to a 

score of l.4.61 for the group. A score of 17 .34 was obtained by the 

group during the fourth week as compared to 16.00 for the spelling list. 

This represents a score of 1 • .34 points higher than as indicated for the 

standardization. Note that the only time that the test group did not 

achieve at least the standard score was during the fifth week when the 

standard right was 14.00 and the group attained a mean score of only 

13.03. The last week of the study shows the experimental group with a 

pretest score of 16.9.3 as compared to 14.00-the standardization score. 

This represents a score 2.9.3 points higher than the standard right. 

The reader will note the difference between the pretest and 

recall scores. In the first week there was a gain of 5.50 points from 

the pretest to the reea.11 test. The gains for ea.oh succeeding week were 

5.20, 5.32, 5.61, 6.36, and 4.21 points respectively. Thus indicating 

the excellent recall value of the corrected test. 



Table II 

ComjJa-r1son Or Sfellmg 5co1"e!i 

For Tht? El'Jf11'"e ?estmg ?e:r10 cl 

42 

2~r--r~-r~r---,-~- MON.OA'f JVl!fPNcSDIO/ FRIDlfl/ .STlfHPflRD 
l'RnaT Hull(/ 7'1F.sr R.ei"Jf1/I T/!"s.r HG~All RIGHT 

2~·~~-l-~~+-~~t--~-t~"-7'""1 
r 

I 

. -

/J."Z/ 

z //1-0(> 

/f',71 

pt. 'Z/) 

/8.(,1 :.z.l."ll, :l/t'l4 

!'I.I'S u./D :u.IJY 

11--=t7--P~l-_j ~ J !cl 
~ 4 

11'-'' /~9'4 ,.,.,,1 ,]2.'{'I 22.t/'1 

1?. 31./ 2-z.~ ;z/.f$' ;z1.,V :z 1·'-' 

~ 
2/1 I I J/ I 1 1 ' ' I A 

~ 

9Q •; I /.' I ~ I ~ I " """ .101 

A.. 

~ I I I ~/'II "<t I ~ h 

~ 
~ 11 
IV 

~ 11 1 I 1 , 1\ I l 
I I i' l \ I I I /~I I 

I 

/c?I I I I ,' I y I I ' ' I 
I 

I 
14 I J , f I ·, ''t ; I 

IJ--~--~~-'-~---'-~~-'--~___. 
I Z.. 3 >I !;" IP 

Wee}(~ 

S" 

'° 
l/1.C•3 /9. 1"I lf.17 ~/.t,,I :zf.31 

/~.13 21-14' ;!().83 :l ]. 31/ 

Sl't!i,,da -,.d If, ghf 

ftlo'7!~'f Prelesl 

1110 Jt da. 'I ,fee•// 

/Ve<l-:Hesclay les-f 

Wednes<i«y .fecal/ 

F-,..1day Tes.7 

Fru4y Recal/ 

22.t.fl 

l.l~lb 13 

.21.n It/ 

2.~-/0 IL/ 

;n.J</ I~ 

~;J •. U .. llf 

:J.11- "' 
l'f 



Table II, Comparison of Spelling Scores for the Entire Testing 

Period, shows the results of all the tests given during the six weeks 

of the experiment. .F.rom this table it may be noted the significant 

progressive gain from one test day to the next. In most instances there 

was an outstanding gain between each test and the recall test given on 

the same day. There was also a definite pattern established in regard 

to the mean scores of the recall tests and the test conducted on the 

following day of the experiment. This pattern definitely follows the 

"retention curve" as established by psychologists in previous experiments. 

It must be understood at this point that retention curves do not all 

have identical equations; however, they do follow a general pattern. 

During the first week the score on the final recall test was 

23.10 or a gain of 9.98 points over the first test given. In the second 

week the score of the final test was 23 • .37 as compared to 14.00 for the 

pretest score for that week. The third week the pretest score ws l4e61 

and the final recall test was 23.10. During the fourth week the class 

achieved a mean score of 23.34 on the final test, or a gain of 6.00 over 

the original test that week. However, it will be noted that the results 

of Wednesday's recall test produced a score (23.68) which was better 

than either of the scores attained on Friday's tests. The fifth week 

showed the greatest gain of the final recall test over Monday's pretest. 

A gain in the mean score of 10.29 words was achieved. The sixth week 

showed the highest score for the experimental period with a zooan score 

of 24.46 out of a possible 25.00. 



The average gain of the final recall tests over the original 

pretests was approximately s.6 words again showing the possibilities 

of the corrected test method. 
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Table Ill, Meo Scores on the Delayed Recall Tests Based on a 

S8lllple of Fifty Words, portrays the results of the delayed recall tests 

conducted on the tenth, twenty-first, twenty-eighth and sixtieth days 

after the completion of the testing period. Fifty words were selected 

from the six weekly lessons and were used on all four recall tests. 

On the tenth day the mean score for the class was 43.56 indicating a 

high degree of retention of the words of the weekly lessons. On the 

twenty-first day the mean score was 44.93, a gain of 1.37 words, and on 

the twenty-eighth day the mean score was 45ol2 or a gain of l.;6 words 

over the first recall test. On the sixtieth day recall test the mean 

score was 43.41 indicating a loss of 1.71 words f'rom the highest score 

that occurred during the period of reminiscence. 

Retention curves assume one of two possible forms. One type 

falls throughout its course, showing a decrease which appears at the 

first measurement taken and increases at a rate which my vary from 

rapid decceleration to ze;ro acceleration. The other type shows a grad-

ua.l rise for a period of time after the cessation of practice and then a 

decceleration. The curve shown on Table III represents the latter type. 

A retention curve of this type may be the result of distributed practice 

and the serial position of the words presented to the group; conditions 

which were present during the experimental period. Betveen the twenty-

eighth day and the sixtieth day recall test the Ebbinghouse Retention 

Curve began to take ef feet. 

l~brayY 
't' '.~ ~ , \ ' . rt~ ntra! vv a;.,nt;1gton \..lr,i"J•.~ ·o 
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Chapter V 

SUMMARY AND CONCLUSIONS 

Purpose of the Study 

The purpose of this study was to broaden the experiences of the 

author's lmowledge about the teaching of spelling and to measure the 

effects of the corrected test on spelling ability of seventh grade stu­

dents o An experiment was conducted by which an attempt was made to 

determine the feasability of the corrected test as a teaching method 

at the junior high school level. It was believed that by using this 

method of teaching spelling more information could be gained regarding 

the growth made by children in learning to spell the words needed for 

their social and occupational success. It may also provide a means of 

conducting spelling lessons in conjunction with other classes without 

being too time consuming. 

The teaching of spelling has not been developed to the extent that 

it is possible to select one teaching method as the panacea for spelling 

success. Authorities do agree that a direct attack on the teaching of 

spelling is by far the most efficient. Research has shown that the 

incidental method and the opportunistic method of instruction used alone 

do not lend themselves to the development of good spelling ha bi ts. How­

ever the authorities do generallyagree that the study-test method of 

instruction provides the best learning conditions for the primary grades, 
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retarded groups and those groups that are having their first associations 

with the English language. On the other hand the test-study method 

has been accepted as the proper procedure with the intermediate grades 

and the advanced language groups. 

The corrected test, a relatively new method of spelling instruc­

tion, does contribute a great deal to word mastery. On caref'ully conduc­

ted experiments a spelling achievement of 90 to 95 percent has been 

attained by this method alone. But neither does the corrected test 

technique provide the ultimate perfect method of instruction. . It is, 

however, a stepping stone in the development of the scientific approach 

to spelling. 

Prpcedm;e 

The corrected test was used as the experimental procedure for this 

study. It included tvo sections of seventh grade pupils with a total of 

forty-one students in the two sections. The two sections were combined 

as one class for the purpose of the experiment. No attempt was made to 

select or segregate these students for the purposes of the testing period. 

They comprised two seventh grade home room groups that had been originally 

divided to be as nearly equal academically as possible. This experi­

mental group was as nearly representative of the seventh grade class as 

could be obtained under ordinary circumstances. No statistical. correla­

tions or analysis of variances were completed for the study due to the 

small number of students (forty-one) participating in the experiment. 
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It had been shown by previous research that there exists a statistical 

signifies.nee in favor of the corrected test method of instruction. 

The classes met together on Monday, Wednesday, and Friday at ll:OO 

A. M. each week starting with the twenty-first week of school and con­

tinuing until the completion of the study seven weeks later. 

An attempt was made to determine the amount of spelling growth 

that would take place using the corrected test method of instruction 

exclusively. This method employs for the most part the auditory and vis­

ual modes of learning. There were no systematic attempts made by the 

students to actualzy study the words outside of the test situation. 

Twenty-five new words were given the first week. Thereafter 

twenty new words plus five review words were presented for the next 

five weeks. This word list was taken from the Horn-Ashbaugh Spelling 

List, copyrighted 1946, for grade seven starting with the twenty-first 

week. The authors had standardized the list and calculated the mean 

scores. Hereafter in this study this will be referred to as the 

•standard right"• The general testing procedure was as follows: On 

Monday the students were given the words of the week's lesson without 

seeing or studying the words. The experimenter pronounced eaoh word, 

used the word in a sentence and pronounced it again. On the second 

pronunciation of the word the students were instructed to write the 

word if they were reasonably sure of its proper spelling. If they 

were not sure of the spelling they were instructed to leave the space 

blank. Upon completion of the entire list the students corrected their 
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ovn papers while the instructor spelled the words orally. As soon as 

the entire list had been corrected the students turned their papers over 

and the test was administered the second time using the same procedures. 

Any learning which took place was accomplished during the period of 

time that the instructor spelled the words orally. Upon completion 

of the correction of the re-test the papers were collected ilmnediately, 

thus affording no opportunity for the students to study the words of 

the lesson. This same procedure was followed on Wednesday and Friday 

using the same list of words. The following week a new list of twenty 

new words plus five review words was introduced and the same techniques 

were employed. 

To start the investigation the author used the technique 

described above for one week so as to acquaint the students with the 

method which was employed during the actual experiment. Research bas 

indicated that whenever a new method of instruction is introduced an 

orientation to the method is desirable. The results of this orienta­

tion week were not considered in the findings of the investigation. 

Upon completion of each week's tests and raw scores were plaoed 

in a frequency table and the mean score for the group was computed. 

No statistical correlations or deviations were completed for 

the study due to the small number of students (forty-one) participating 

in the experiment. Previous research has shown that a statistical 

significance does exist in favor of the corrected test method of 



instruction. No attempt was ma.de to determine the amount of spelling 

growth of the individual students. Spelling achievement was deter-

mined on a class basis. 
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After completion of six weeks of this experimental method, delayed 

recall tests were conducted to determine the amount of retention. 

Fifty words were used in the delayed recall test. The second, third, 

seventh, eighth, twelfth, thirteenth, seventeenth, and eighteenth words 

were taken from each week's list except the :first where the twenty-second 

and twenty-third words were also used to make a total of fifty words. 

The same group of wrds was used on each recall test. 

The results of the investigation were organized into tabular forms. 

These tables were constructed to show the scores made by the experimen-

tal group for each test conducted during the experimental six weeks. 

Tables were also constructed to show the results of Monday's pretest 

mean score as compared to the "standard right" for each spelling lesson. 

Another table shows the results of tenth day, twenty-first day, twenty-

eighth day, and sixtieth day delayed recall tests. 

Organization of the data in this manner made it possible to deter­

mine at a glance the significant factors concerning the study. The 

first and probably the most important was the amount of spelling growth 

made by the class from Monday's pretest to Friday's final recall test. 

The second significant factor is the result of the delayed recall tests. 
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<Qnqlusiog 

The results of the study indicate that the students of the experi­

mental group were above average in regard to the spelling achievement 

prior to the investigation. Table I, Comparison of Scores for Monday's 

Besults and Standard Right, shows the 11staooard right" for each spelling 

list as compared to Monday's pretest and recall scores. It was noted 

that the only time that the test group did not achieve at least the 

standard score was during the fifth week when the standard right was 14.00 

and the group obtained a mean score of only 1.3.0.3. 

Table II, Comparison of Spelling Scores for the Entire Testing 

Period, shows the results of all the tests given during the six weeks 

of the experiment. From this table it may be noted the significant 

progressive gain from one test day to the next. In :most instances there 

was an outstanding gain between each test and the reoall test given on 

the same day. There was also a definite pattern esta~lished in regard 

to the mean scores of the recall tests and the test conducted on the 

following day of the experiment. This pattern definitely follows the 

"retention curve" as established by psychologists in previous experiments. 

In the final results of the fourth week the mean score of the 

reeall test was slightly less than the pretest given on that day. How­

ever in all other cases definite progress was recorded. The table also 

indicated that the greatest amount of learning took place during the 

first two days of eaeh week. At the end of the second day the students 



were apparently reaching the optimum or their spelling efficiency, 

because on the third day of the testing the amount of achievement was 

not as1great as on the first two days. 

5.3 

Table III, Mean Scores on the Delayed Recall Tests Based on a 

Sample of Fifty Words, portrays the results of the delayed recall tests 

conducted on the tenth, twenty-first, twenty-eighth and sixtieth days 

after the completion of the testing period. Fifty words were selected 

from the six weekly lessons and were used on all four recall tests. 

On the tenth day the mean score for the elass was 4,3.56 indicating a 

high degree of retention of the words of the weekly lessons. On the 

twenty-first day the mean score was .44.93, a gain of 1.,37 words, and on 

the twenty-eighth day the mean score vas 45ol2 or a gain or 1.56 words 

over the first recall test. On the sixtieth day recall test the mean 

score was 43.41 indicating a loss of 1. 71 words from the highest score 

that occurred during the period of reminiscence. 

Retention curves assume one of two possible forms. One type falls 

throughout its course, shoving a decrease which appears at the first 

measurement taken and increases at a rate which may vary from rapid 

decelleration to zero acceleration. The other type shows a gradual rise 

for a period of time after the cessation of practice and then a 

deceleration. The curve shown on Table III represents the latter type. 

A retention curve of this type may be the result of distributed 

practice and the serial position of the words presented to the group; 

conditions which were present during the experimental period. 



Between the twenty-eighth dAy and the sixtieth day recall test the 

Ebbingbause Retention Curve began to take effect. 
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The retention value of the corrected test is very well represented 

by the results of' the delayed reca.ll tests conducted after the experi-

mental period. 

Limitations 

A. Only six weeks were devoted to the study. 

B. Only forty-one students participated in the 
investigations. 

c. No statistical evidence was computed in regard 
to the individual's achievement. 

D. Some of' the students in the class had previous 
experience with the corrected test method. 

FQ.ugatiowtJ. Implications &D'1 BecpmmeM•ilons 

A. A high degree of' spelling accuracy can be achieved 
b;y using only the corrected test method or 
instruction. 

B. Spelling drill at the seventh grade level BIAY be 
very time consuming. 

c. There is less loss of time for the general run 
of students vhen using the corrected test method. 

D. The corrected test alone is sufficient for the 
near mastery of' the typical spelling lesson. 

E. The students seemed to prefer this method of 
spelling instruction. 

F. Three spelling periods a week is sufficient time 
for adequate achievement of a list of twenty vords. 



G. The students develop a keen sense of spelling 
consciousness which increases motivation. 

H. The recall value of the corrected test method is 
great enough to warr8llt its use in the classroom. 

I. Students realize that no time will be provided for 
studying the spelling list and as a result there is 
more concentrated effort at the time that the 
lesson is given. 

J. Students tend to develop their visual, auditory, 
and motor reflexes. 

K. Students and teachers should become familiar with 
the possibilities of the corrected test method. 

L. This method should not be used exclusively, but 
rather in conjunction with other teaching methods. 
Some time should be spent on vocabulary study. 

M. The number of spelling periods can be reduced from 
five to three times a week. 

N. Those students who achieve perfect scores on 
Wednesday recall tests might be excused from the 
test period on Friday. 

o. The poorer students of the class should be given 
additional supervised study time on the spelling 
list. 

P. This method should not be used e:xtensiYely until 
the student has established basic studf habits. 

55 



BIBLIOGRAPHY 

Books 

Artley, c. P. Transfer~ Trafojng in Spellini• University of Iowa, 
Studies in Education. Vol. 5, No. 5. 

Ayer, Fred c. ! Study ,Qf ~ School Spellini Vocabul£I• Austin, 
Texas, The Steck Company, 1945· 

Ayers, Leonard P. A Measprj Pi ~ .(sa: Ability J.u Spellini. 'l'he 
Russell Sage Foundation, 1915. 

Baugh, Albert c. & Histoa 9.t ;Ym Entliab knmwe. New York, 
D. Appleton-Century Company, 19.35• 

Breed, F. s. !!mi ;tQ ~ Spellfwc. San Francisco, American Book 
Company, 19401 PP• 72. 

Charters, w. w. Teac;hing ~ Cmmpon Bmn9hes. Chicago, Houghton 
Mifflin Company, 1913. 

Cook, W. A. and 0 1Shea, M. V. lll.i Child ~ W... Spellini• Indianapolis, 
The Bobbs-Merrill Company, 1914. 

Corman, Oliver P • .$pellini' in~ El,ementai:y School. Boston, 
Ginn and CompaDy, 1902, PP• 98. 

Cubberley, E. P. Py.blic Equcation in .:tib&. y. ~. Boston, Houghton 
Mifflin, 19341 PP• 41-42• 

Dolch, Edward William. Better Spelling. Champaign, Illinois, The 
Garrard Press, 1942. 

Fitzgerald, James A. .DJ& Tea®ipi ,Qf Spellini• Milwaukee, Bruce 
Publishing Company, 1951. 

Foran, George Thomas. D.Kt Psyehol.oa a.ml Teaghing ,Qf SpelliJw. 
Washington D. c. The Catholic Education Press, 1934• 

Gates, Arthur I. Generalization Ansi Transfer iD Spellipg. New York, 
Bureau of Publications, Teachers College, Columbia University, 19350 



57 

Hollingworth, Leta S. .llm, Psygbnlggy ~ Spegial Disability in Spellipg. 
New York, Teachers College, Columbia University, 1918. 

Horn, Ernest. A ~ Writing Voqa.buJ,ar:y: 10,000 ~ ~ Common1:r 
~ Jin Writing. Iowa City, Iowa, University of Iowa Monographs in 
Fducation, No. 4, 1926. 

Horn, Ernest. "Principles of Methods in Teaching Spelling, Derived 
from Scientific Investigations." Eiibteenth ~ ~, NatigpaJ. Society 
~ :t1w, ~ Q! f.duca.tion. Part II, Chap. III, 1919, PP• 52-77. 

Horn, Ernest and Ashbaugh, Ernest J. Promss in Spelling. Chicago, 
J. B. Lippincott Company, 1935· 

Horn, Ernest. "Spelling". Encyclopedia g! F4µga,tional Research. 
New York, The Macmillan Company, 1941, pp. 1166-ll.83. 

Lee, J. Murray and Lee, Dorris May. k QWQ. And WJi Cm=riculum• 
New York, D. Appleton-Century Company, 1940. 

McGeoch, John A. ~ Psycho1oa .Q.t Hmnap Learning. New York, Longmans, 
Green and Company, 1942. 

McKee, Paul. Language in :th@ Elementgy Sghgol. San Francisco, Houghton, 
Mifflin Company, 1939. 

Mindenhall, James E. An Analysis Q! Spellipg Errors. Bureau of 
Publications, Teachers College, Columbia University, New York, 1930. 

Norton, John K. and Norton, M. A. Foupdations .o..t Curriculum Build1ng. 
San Francisco, Ginn and Company, 1936. 

Pooley, Robert c. and Williams, Robert D. ~ Teachfog .o..t Enwsh J.D 
Wisconsin. Madison, Wisconsin, The University of Wisconsin Press, 1948. 

Pryor, Hugh c. "Report on Spelling." Fourteenth~~ Q! ~ 
Nationa1 Society~ the ~ 21: Education. Part I; Sixteenth Year 
Book, Part I. 

Rinsland, Heney D. ! Basie Voqabulary of Elementary School Children. 
New York, The Macmillan Company, 1945, PP• 6,36. 

Russell, D. H. Chars.cteristics .QI ~ ~ ~Spellers. 
Contributions to Education, No. 727, Teachers College, 19.37. 



58 

Stroud, James B. Paxcho1oa iD F.dugation. Nev York, Longmans Green and 
Company, 1946. 

Suzzallo, Henry. lb§. Teaching S2! Spelling. Chicago, Houghton Mifflin 
Company, 1913. 

Thompson, Robert S. !ml EUectiJepess Qi: liggern Spelling Instruction. 
Bureau of Publications, Teachers College, Columbia University, New York, 
1930. 

Thormike, Edward L. A Teac;her• .1. i2m ~ .Qt 20,000 ~. Bureau 
ot .Publications, Teachers College, Columbia University, New York, 1932. 

Thorndike, F.dward. L. Th! Teac;her•.1. ~ ~. Bureau of Publications, 
Teachers College, Columbia University, New York, 1921. 

Thorndilce, Ed.ward L. and Lorge, Irving. ~ Te1ghert.1. ~ b,k ~ 
J0,000 Words. Bureau of Publications, Teachers College, Columbia 
University, New York, 1944• 

Tidyman, Willard F. The. Teachipg Q1: Spelling• New York, World Book 
Company, 1919. 

Warfel, Harry R. li2lh Webster: Schoolnlflster ~ !meriga.. New York, 
Macmillan Company, 1936. 

Periodicals 

Anderson, Marion. "Quality of the Adult Writing Vocabulary." El@menta.u 
English Review: No. ll, l.35-.38; 19.34· 

Anderson, William Nielaus. "Determination of a Spelling Vocabulary Based 
Upon Written Correspondence.u University of Iowa, Studies 1.D Education• 
Vol. 2, No. 1, 1921. 

Archer, c. P. "Shall We Teach Spelling By Rule?" Elemntar:y Entlish 
Beyiey 7: 61-63; 1930. 

Ayer, Fred c. 11An Evaluation of High-School Spelling." Dul School 
Review 59: No. 4, April, 1951, PP• 223-2.36. 

Brittain, Frances J. and Fitzgerald, J. A. "Vocabulary and Spelling 
Errors of Second Grade Children 1 s Themes• 11 Elementary English Review 
19: 45-50; 1942. 



59 

Brody, D. s. nA Comparative Study of Different Forms of Spelling Tests." 
Journe.l Qt Educational Psycholoa 351 129-144; 1944· 

Cook, w. W. l'm, Measurement .o! General 3P@llini Ability Inyobip& 
Controlled Comparisons Betyeen Techn!Ques. University of Iowa, 
Studies in Education, Vol. 6, No. 6, 1932, PP• 112. 

Davis, Georgia. "Remedial Work in Spelling." Elementgy SgJ:i.ool Jonrn&l 
27t 615-626, 1927. 

Fairhurst, Susie s. "Psychological Analysis and Educational Method 
in Spelling. n Rewrt. British Association for the Advancement of 
Science, Vol. 83, 1913, PP• 302-.304. 

Farrar, Joe, "Are Spelling Needs Local?" Elementaa Entlish Review 
Vol. 7, 1930, PP• 1943-1945• 

Fitzgerald, James A. "Words Misspelled Most Frequently by Children 
of the Fourth, Fifth, and Sixth Grade Levels in Life Outside of the 
School." Journ&l Qt Ed,ucatiopaJ R.esearch. 26: 1932, PP• 213-218. 

Fogler, Segmund. "The Case for a Basic Written Vocabulary.n Elementary 
School Journal.. Vol. 47, September 1947, PP• 1-12. 

Fox, William H. and .Ea.ton, Murrill T. "Analysis of the Spelling 
Proficiency of 82,833 Pupils in Grades 2 to 8 in 3547 Teaching Units of 
the City Schools of Indiana." Bp]]etin .521: lb& School gt, F4uMtiou, 
Indiana University. No. 2, March, 1946, PP• 1-45. 

Freeman, F. N. 11Survey of Manuscript Writing in the Public Schools." 
EJ.egenta:cy SMpol Journal. 46: 1946, PP• .375-.380. 

Gates, A. I. "A Study of the Role of Visual Perception, Intelligence, 
and Certain Associative Processes in Reading and Spelling. 11 Joprn•l 
~ Edµcgtiopnl PsvcholoU• 17: 1926, PP• 43.3-~5. 

Gates, A. I. "An Experimental Comparison of the Study-Test and Test­
Study Methods in Spelling." Jorrrpal S2t. Edugations.l Psycbolog:y. 
22: 19.31, PP• 1-19. 

Gilbert, L. o. "Effect of' Reading on Spelling in the Ninth Grade. n 
School Reyiey. .42; 1934, PP• 197-204. 



Gilbert, L. c. and Gilbert, Doris w. Traininar !21: ~ ~ Accµraey 
g! VisJ?•l brception iu Learnini ~ ~. University of California 
Publications in F.ducation. Vol. 7, No:. 5, 1942, PP• 351-426• 

Grupe, Mary A. "A Review of the Pedagogical Studies in the Teaching 
of Spelling." Educa.tion. Vol. 24, No. 1, September, 191.3, PP• 1-19. 

Guiler, w. s. "Prima.rf-Grade Words Frequently Misspelled by Higher 
Grade Pupils." Element.au Schoo1 Journal. 43: 1942, PP• 2:34-238. 

f:IJ 

Guiler, W. s. and Lease, Gilbert, A. "An Experimental Study of Methods 
of Instruction in Spelling.• E1ementary Sghool Journa1. Vol. 43, 
December 1942, PP• 234-2.38. 

Hageman, Doris and La.slott, H. R. "The Spelling Ability of High School 
Pupils." Sghool Ami Societ;y. Vol. 73, No. 1902, June 2, 1951, 
PP• 347-349• 

Harris, Oliver E. "An Investigation of Spelling Achievement of Secondary­
School Pupils." Ed.ucationa1 Apmipistration &D&i .su.>eryisign. Vol. 7, 
April, 1947, PP• 208-218. 

Hartman, G. w. "The Relative Influence of Visual and Auditory Factors 
in Spelling Ability." Jourp1J Qt Eduoations.l Psycholou. Vol. 22, 
1931, PP• '91-699. 

Henmon, v. A. G. "The Relation Between Mode of Presentation and 
Retention." Psychology Revi@y. Vol. 19, 1912, PP• 79-96. 

Hildreth, Gertrude. "An Evaluation of Spelling Word Lists and Vocabu­
lary Studies." Elementai:y School Jorrcb•l. Vol. 51, 1950-51, PP• 254-265. 

Hildreth, Gertrude. "Word Frequency as a Factor in Learning to Bead 
and Spell." JournnJ gt Eduea.tigp1l Research• Vol. 41, Feb. 1948, 
PP• 467-471. 

Horn, Thomas D. "The Effect of the Corrected Test on Learning to Spell." 
Elementa.i:y Sphgol JgurnaJ.. Vol. 47, January, 1947, PP• 277-285. 

Jones, w. F. Gonmte Inxestigatign Q! ~Material .of EI\ilish Spellip£• 
Vermilion, South Dakota, University of South Dakota, 1914. 

Kilzer, L. R. "The Test-Study Method Versus the Study-Test Method in 
Spelling." School Reyiel£. Vol. 43, No. 7, September 1926, PP• 521-525. 



61 

Kingsley, John H. "The Test-Study Method Versus the Study-Test Method 
in Spelling." Elementar,- Sc4ool JourMJ. Vol. 24, No. 2, PP• 126-129. 

Kru.eger, w. c. E. "The Effect of Overlearning on Retention." Journa,1 
~ E;;perjmntaJ. Psvcholoc. 12: 1929, pp. 71-78. 

Kyte, George c. %en Spelling Has Been Mastered in the Elementary 
School." Jourpal S21: Ed.uc;ational Research• September 1948, PP• 54. 

Iee, Dorris May and Iee, J. Murray. "Spelling Needs a Teacher." 
Elementary English Reviev• Vol. 23, May, 1946, pp. 203-206. 

Malatesta, Anne. •Spelling-The Junior High School Handicap." Calitornia 
Jourpe] ~ Seconciaa Mu.cation. Vol. 23 1 No. 4, April, 1948, PP• 241-3· 

Nolde, Ellinjarden. "Outline for a Possible Consideration of the 
Psychological Factors Involved in Spelling." The Journal .Q! E<iucatiop1J 
Psychology. February, 1948. 

Nolde, Ellinjarden. "Spelling-Knowledge and Skill." Elementary 
Enilish Reyiew. Vol. 23, April, 1946, PP• 170-174. 

Palmer, Mary E. "Abilities Possessed by the Good Speller." Elementary 
En&lish Rerlex, 1930. 

Sand, H. J. "An Evaluation of the Effects of Marks as Incentives to 
Pupil Growth in Spelling Ability and of the Comparative Values of 
Equated Scales and Informal Tests as Measurements of the Progress." 
Journal, 52! Ed.ucationa1 Besearcb,1 1938. 

Seashore, R. H. "How Many Words Do Children Know?" Im, Pa.cls:et. 
Helath's Service Bulletin. 

Sifferd, Calvin s. "A Survey of Spelling Ability." Elementary S9hool 
Joprnal. Vol. 47, February, 1947, PP• 3/JJ-346. 

Spache, George. "A Critical Analysis of Various Methods of Classifying 
Spelling Errors." Jourpal g.t: E!iueati&Ml. Rasea,r<;A, 1941. 

Stauffer, Russell G. "Research in Spelling and Handvriting. 11 Reyiey 
Q.'C Education Research. Vol. 19, 1949, pp. 118-123. 

Swenson, Esther, J. and Caldwell, Charles G. "Spelling in Children's 
Letters." El,ementa.ry SobooJ. Jourmv. Vol. 49, December, 1949, pp. 224-
235. 

Watson, Alice E. Exgerimental Sifudies Jin :l;he. Ps;ychoJ.ogv ~ PedaQ?QU 
of Spelling. Teachers College, Columbia University, Contributions to 
Ea'.uoatlon, No. 6.38, New York, 1935. 



Wisman, Alexander. "The Usefulness of Correctly Spelled Words in a 
Spelling Test." Journal g,,t Eftugatippal PsyAAo1ogy. 1946. 

Williamson, R. G. "Mental Abilities Related to ~arning to Spell." 
Psxclioloa Bulletin, 1933· 

Williamson, E. G. "The Relation of Learning to Spelling Ability.• 
JQ;Ul'DAl, Q! EQucationAJ. Psyeholpo, 193.3· 

62 

Wilson, Louis Ada. "Children1s Spelling Needs and Their Implications 
for Classroom Procedure." Elementa:a SchoQl Journal, Vol. 47, October, 
1946, PP• 98-102. 

Winch, w. H. "Experimental Researches on Learning to Spell." Joprool 
~ ¥Qu2ational Psys;hploa, 191.3 • 

.Research Material 

Colbert, Orin. §l?eUing in ~ Elements\n S®ool. Master& Thesis, 
Central Washington College of Education, Ellensburg, 1952. 

Dillion, Bessie. The Writing Voca.bularx Q.,t ~' Sixth, Seyenth Aai1 
Eighth ~Pupils. Master's Thesis. University of Chica.go, 19.32. 

Louis, Richard N. A Study g,,t $,;oolling G.rwth .i,n l'.iS2. Dif!etent Teac;b.W 
Prooedur@s. Master's Thesis: Ellensburg, Central Washington College 
of Education, 19?0. 

Zyve, Claire Turner. &! EJQ;>er1mnta.l Studv o:f'. SpeUing Method.a. Teachers 
College, Columbia University, Contributions to Education, No. 466, 
Bureau of Publications, Teachers College, Columbia University, New York, 
19310 


	An Experiment in Spelling Using the Corrected Test Method
	Recommended Citation

	Title Page
	Acknowledgments
	Table of Contents
	List of Tables
	Chapter 1
	Chapter 2
	Chapter 3
	Chapter 4
	Chapter 5
	Bibliography

