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Activity #4: Troll Talk 

At the beginning of the game have a small group of students sit in a circle. 
Then the teacher reads the following story: 

"Once upon a time there was a kind little troll who loved to give people 
presents. The only catch was that the troll always wanted people to know 
what their present was before he gave it to them. The problem was that the 
little troll talked very strange. He broke words into syllables. If he was 
going to give a child a "bicycle", he would say bi-cy-cle. The child could only 
have the present if he or she could tell the troll how many syllables were in 
the word." 

Now the teacher pretends to be the troll and presents a "present" word to 
each child, pronouncing the present syllable by syllable. The child must tell 
the troll how many syllables are in the word. Here are some examples of 
"present" words: 

Bar-bie 
base-ball 
bas-ket-ball 
bi-cy-cle 
boom-er-ang 
kit-ten 
nin-ten-do 
pep-per-mint 

co-co-nut 
com-put-er 
fin-ger-paints 
fr is-bee 
ti-ger 
hipp-o-pot-a-mus 
wat-er-melon 
choc-o-late 

rhin-ocer-oses 
rol-ler blade-s 
spa-ghet-ti 
tel-e-vis-ion 
tramp-o-line 
uk-u-e-1-e 
cam-er-a 
play-sta-tion 

Adapted from Phonemic Awareness in Young Children (1998) by Marilyn 
Jager Adams, Barbara Foorman, Ingvar Lundberg, and Terri Beeler. 
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Activity #5: Broken Words 

Tell students, "The words I say have fallen off a wall. They are broken and 
we need to help them by putting them back together. I will give you the two 
broken parts of the words. Say each word part after me. Then we will all 
say the word together." 

Have children blend the following syllables into words. 

car-toon gar-den-er mu-sic 
show-er i-ci-cle sub-way 
pre-sent cir-cus gold-en 
at-ti-tude a-ma-zing shoul-ders 
in-side pa-per trac-tor 

ESL Spanish Adaptation: 

ca-sa ga-to pla-ta-no 
ca-ma me-sa ho-ja 
fre-sa cal-a-ba-za no-che 
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Activity #6: Syllable Deletion 

This lesson is only to be introduced after students can easily break words 
into syllables and blend words by the given syllables. As you break the word 
apart use your hands to model. Start with fists together in front of you. As 
you break the word apart pull apart your hands. This gives students a visual 
to help them. 

Tell students, "Listen to this word: rainy 
Break the word into its parts. Rain-y. Now I am going to say rainy without 
the -y. Rainywithout -yis rain." 

Have children repeat the following words after you say each one, and then 
follow the directions above to say the word without its parts. 

mooonshine without moon­
picture without -ture 
yellow without yel-
picnic without pic-
street without -eet 

ESL Spanish Adaptation 

libro without -bro 
huevo without -vo 
tomate without -to 

wallflower without wall­
dinosaur without-Saur 
ponytail without -tail 
tomorrow without to-

rana without -ra 
abeja without -abe 
barco without -bar 

Adapted from Harcourt School Publishers Story Town Kindergarten Edition 
(2009). 
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Rhyming Activities 

\ 

Because most children find rhyming to be fun and easy rhyme practice is an 
excellent entry into phonological awareness 

(Adams, Foorman, Lundberg, & Beeler, 1998). 

*It is important to note that Spanish rhyming words are similar to English 
rhyming words. Almost all the rhymes begin with a last stressed vowel and 
may consist of one, two or three syllable. 

In Spanish, one syllable rhyme is known as masculine rhyme, two syllable 
rhymes is known as feminine rhyme and three syllable rhymes is not termed 
because it is extremely rare. Rhyming is not nearly as prevalent as it is in 
the English language. Rhyming is not commonly taught in Spanish speaking 
countries, but providing Spanish rhyming activities may help ESL Spanish 
students transition their knowledge of Spanish word rhyming into English 
word rhyming. 
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Activity #1: Clap for Rhyming Words 

Say the rhyme "Baa Baa Black Sheep" or "Humpty Dumpty". Have students 
repeat the rhymes. When children are able to say it with you, ask them to 
clap on the words that rhyme. 

Baa, Baa Black Sheep 

Baa, baa, black sheep, 
Have you any wool? 

Yes sir, yes sir, 
Three bags full. 

One for my master, 
One for my dame, 

And one for the little boy 
Who lives down the lane. 

Baa, baa, black sheep, 
Have you any wool? 

Yes sir, yes sir, 
Three bags full. 

Humpty Dumpty 
Humpty Dumpty sat on the wall; 
Humpty Dumpty had a great fall. 

All the king's horses 
And all the king's men 

Couldn't put Humpty Dumpty 
Together again. 
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Activity #2: Fan Your Face 

Say, "nan/fan". Have students repeat the words. Tell the students the two 
words rhyme. Have students close their eyes. Give the students the 
following word pairs. If the word pair words rhyme students fan their face. 
If they do not rhyme, they leave their hands in their lap. 

can/fan (yes) 
pet/dan (no) 
bat/tan (no) 
man/dog(no) 

jan/van (yes) 
Ian/pan (yes) 
zan/zig (no) 
pan/fan (yes) 

Adapted from McGraw Hill Reading Kindergarten Teacher's Guide. 

ESL Spanish Adaptation 

amor/actor (yes) 
gato/fresa (no) 
gato/pato (yes) 

casa/calabaza (yes) 
uvas/burro (no) 
rfo/frio (yes) 
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Activity #3: Sam Lost His .Jam 

Read the sentences "Sam lost his Jam," "Sam lost his ham," to your students. 
In a small or whole group have students respond with things that rhyme with 
the following names. 

Sam lost his . (i.e. jam, ham, etc.) 

Mike lost his . (i.e. bike, trike, etc.) 

Trish lost her . (i.e. dish, fish, etc.) 

Nat lost her . (i.e. cat, rat, hat, etc.) 

Ren lost his . (i.e. pen, men, etc.) 

Fred lost his . (i.e. bed, head, etc.) 

Meg lost her . (i.e. leg, peg, etc.) 

Nan lost her . (i.e. pan, can, tan) 

Pig lost her . (i.e. wig, jig, etc.) 

ESL Spanish Adaptation 

Juana lost her _____ . (i.e. rana, banana) 

Chasa lost her _______ . (i.e. masa, casa) 

Paco lost his ________ . (i.e. taco, chaco, faco) 

Adapted from McGraw Hill Reading Kindergarten Teacher's Guide. 
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Activity #4: Action Rhymes 

Have two students volunteer. Tell students they are going to be 
participating in action rhymes. Have one student do one action and other 
student do the other action. See if students listening can figure out the 
rhyming actions. 

mopping/hopping 
eating/meeting 
walking/talking 
riding/sliding 

fanning/tanning 
batting/patting 

flying/tying 
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Activity #5: Thumbs Up/Thumbs Down 

Give students the word pairs. If the word rhymes have the students give a 
"thumbs up". If the word does not rhyme they give a "thumbs down". 

bug/rug cat/pat fog/log hat/shoe car/grass 

star/car plate/eight nine/fit fun/sun button/glove 

tin/pin lap/trap six/desk duck/Dan bike/Mike 

Dan/man far/car chair/mouse sock/rock tall/bill 

Adapted from How Now Brown Cow: Phoneme Awareness for Collaborative 
Classrooms by Patricia Edelen-Smith (1997). 
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Activity #6: One Potato. Two Potato 
Students sit in a circle with both fists in front of them. After teaching the 
students the rhymes below have them recite the rhymes. The teacher then 
moves around the circle and gently pounds out the stressed syllable (bold 
words) on the students' fists. If a child is pounded on the last rhyming word 
they must put their hand behind their back. As soon as a child loses both 
hands, she or he is out. The last child remaining wins. 

One Potato 
"One Potato, two potato, three potato, four," 
"Five potato, six potato, seven potato more." 

Eeny. Meeny. Miny. Moe 
Eeny, meeny, miny, moe, 
Catch a tiger by the toe 
If he hollers let him go, 
Eeny, meeny, miny, moe. 

Ice Cream 
I Scream, 

You scream, 
We all scream, 

For ICE CREAM! 
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Activity #7: Related Rhyming 

The teacher produces two words that are rhymed. They then have individual 
children respond by giving the second word that is meaningfully related to 
the first. 

cat-hat doq-? 

car-far truck-? 
wiq-biq head-? 
mouse-house rat-? 
bag-rag sack-? 
chair-hair desk-
walk-talk run-? 
rose-hose flower-? 
book-hook read-? 
face-lace smile-? 
day-play niqht-? 
mom-tom dad-? 

Note: Children will give nonsense rhymes, which is fine because the purpose 
of rhyming is to attend to the sounds of language. The purpose of this game 
is to show that almost any word can be rhymed. 

Adapted from Phonemic Awareness for Young Children (1998) by Marilyn 
Jager Adams, Barbara Foorman, Ingvar Lundberg and Terri Beeler. 
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Activity #8: Clue in to Rhyming 

The teacher reads several rhyme phrases aloud, emphasizing the rhyming 
words by saying the rhyming words a little louder than the others. The 
challenge is for the students to complete each rhyme aloud. 

A cat is wearing a _____ .. (hat) 
A mouse lives in a . (house) 
A moose has a tooth that is . (loose) 
A pig is dancing a . (jig) 
The kittens are wearing . (mittens) 
A sheep is sound . (asleep) 
A bear has long brown . (hair) 
An ape is eating a . (grape) 
We drove far in the . (car) 
Smell the rose with your . (nose) 
Write 1-10 with a . (pen) 
Airplanes fly in the . (sky) 
The sheep drive in a . (jeep) 
A goat is sailing a . (boat) 
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Activity #9: Rhyming Cargo 

Have students sit in a circle. Make sure you have something to toss like a 
beanbag or ball. To begin the game, say we are going to pretend we are in a 
plane. Our plane only carries cargo, or stuff in it that rhymes. To start say 
"the plane is loaded with cheese." Then toss the beanbag to a student in the 
circle. The student is required to produce a word that rhymes with the item 
the ship is loaded with (i.e. cheese). Continue the game until the students 
run out of rhymes. Then begin a game with a new type of rhyming cargo. 

The following are examples that can be used: 

The plane is loaded with peas. (cheese, flees, bees, keys, etc.) 
The plane is loaded with frogs. (dogs, logs, hogs, etc.) 
The plane is loaded with mats. (hats, cats, bats, rats, etc.) 
The plane is loaded with jars. (cars, bars, stars, etc.) 
The plane is loaded with rugs. (bugs, hugs, mugs, etc.) 
The plane is loaded with cots. (dots, pots, tots, etc.) 
The plane is loaded with rings. (swings, things, etc.) 
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Activity #10: Pat a Cake 

Use the nursery rhyme below to teach how the letter names, B, C, D, G, P, T, 
V, and Zall rhyme with words ending with the long e sound (i.e. me). 

Pat-A-Cake 

Pat-a-cake, pat-a-cake, 
Baker's man! 

Bake us a cake, 
As fast as you can; 

Pat it and prick it, (Pretend to stir bowl, then prick cake) 
And mark it with _!!, (Make fetter in the air) 

Put it in the oven, 
For you and me. 
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Activity #11: Animal Rhymes 

Teach students the song below by singing a line and having them sing back. 
Then tell them you will start each line of the song but they have to say the 
last word in the song that rhymes with the animal name. The words they fill 
in are underlined. 

Animal Rhymes 
Hen, hen, count to ten; 

Goat, goat, get your coat; 
Pig, pig, dance a jjg. 

Mouse, mouse, build a house; 
Chick, chick, make it quick; 

Cat, cat, find your hat. 

Bear, bear, go upstairs, 
Mite, mite, say good-night; 
Sheep, sheep, go to sleep. 

Song by: Ann Underhill and Eleanor Smith 
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Initial and Ending Sounds 

Initial and final sounds are a first and critical step in phonemic awareness, 
but for many children it is a difficult one 

(Marilyn Jager Adams, 1990). 
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Activity #1: Sound That Name 

The teacher sings the song below, while inserting different letter sounds in 
the blank. The song is the tune, "If you're Happy and You Know It". 

If your Name Begins With ... 

If your name begins with I_/ stand up. 
If your name begins with I_/ stand up. 

If your name begins with I _I, stand up and spin around, 
If your name begins with I_/ stand up. 

If your Name Ends With ... 
If your name ends with I_/ stand up. 
If your name ends with I_/ stand up. 

If your name ends with I _I, stand up and spin around, 
If your name ends with I_/ stand up. 

ESL Spanish Adaptation 
Insert a beginning sound in the blank, students with that sound will stand up 
and turn around instead of bowing. 

Si Tu Nombre Tiene ... 
Si tu nombre tiene levantate, 
Si tu nombre tiene levantate, 

Si tu nombre tiene levantate, y revuelte. 
Si tu nombre tiene levantate. 

Adapted from Developing Fluency: Phonological Awareness (2001) by Candy 
Schulhauser. 
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Activity #2: What's the Word for These Sounds? 

The teacher uses the following song to teach students to identify the 
beginning sounds in words. The song is to the tune of "Old McDonald Had a 
Farm". The teacher fills the word blanks in with the word sets below. The 
teacher sings the song and waits for students to respond with the 
appropriate beginning sound (not the letter name). 

What's the word for these three words? 
________ ,and ___ . 

(Wait for student response). 
I _!is the sound that starts these words 

____ ----·'and--~ 

With a I I here and a I _I there 
Here a I _I, there a I _I everywhere a /t/, /t/. 

I _I is the sound that starts these words: 
________ ,and __ _ 

Three Word Sets: 

ball, bear, big duck, drill, dump hot, hill, hike 

jungle, jump, jello map, monkey, man pickle, pop, pail 

zebra, zig, zag tiger, top, tall sit, sun, sap 

ESL Spanish Adaptations: 

manzana, mono, maestro rato, rico, rio tortuga, tibur6n, taco 

bom-bon, barco, burro polio, polida, pan carne, casa, campo 

Adapted from How Now Brown Cow: Phoneme Awareness for Collaborative 
Classrooms by Patricia Edelen-Smith (1997). 
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Activity #3: Name Chant with Initial Sounds 

Use the following chant to review initial consonants and vowel sounds. 

My name is ______ _ 

I like and ------

Whatever name you insert in the first line, the class comes up with items for 
the second line that start with the same sound of the alphabet. 

For example: 
My name is Jill. 

I like kl!Y and jo-jo's. 

You can use your student's names or chose a name that starts with the 
letter sounds your student's have learned. 
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Activity #4: The Beginning Song 
Have students listen for the beginning sounds in the words of a song. Sing 
the following words to the tune of "The Farmer in the Dell." 

Big, bug, and ball, 
Big, bug, and ball, 
IQ/ is at the beginning of big, bug, and ball. 

Repeat the song, using the following words and sounds. Have children sing 
along with you. Pause for them to supply the initial sound of each set of 
words. 

sun, sou , sit Isl 

ESL Spanish Adaptation 

Cesa, casa, color /cl ro·o, rodilla, roca /r/ 
boca, braze, blanco /b/ cabeza, cola, com ra /cl 
azul, a ua, aceite /a/ oso, o·o, oro lo/ 

Adapted from Harcourt Publishers Story Town Kindergarten Edition (2009). 
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Activity #5: Ending Sounds We Hear 

Remind students how words are made up of sounds and they can listen for 
the ending sound in words, as well as beginning and middle sounds. The 
teacher sings the song above and then pauses to allow students to give the 
correct ending sound for the sets of words. 

Listen carefully with each ear, 
Then say the ending sound you hear: 
Bed, hid, need, /g/. 

Insert the sets of words in the song below for more practice. 

book, leak, soak (lk/) 
rug, wig, frog (lg/) 
hum, boom, steam (Im/) 

ESL Spanish Adaptations 
rana, abeja, vaca (/a/) 
huevo, conejo, rojo (lo/) 
coraz6n, patfn, le6n (In/) 

zip, clap, sleep (Ip/) 
clean, twin, rain (In/) 
fit, jet, neat (It/) 

papel, beisbol, sol (/I/) 
bufunda, cama, silla (/a/) 
tren, van, crey6n (/n/) 

Adapted from Harcourt Publisher's Story Town Kindergarten Edition (2009). 
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Blending 

"Instruction, which systematically teaches letter-sound correspondences 
and phonological blending, cannot be overemphasized" 

(Oudeans, 2003). 
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Activity #1 : Shout it Out 

The teacher sings the song below and teaches it to students. The teacher 
has the students sing the song. Then he or she segments the following 
words. The students then blend the word together and give the word. 

Shout It Out 
If you think you know this word, shout it out! 
If you think you know this word, shout it out! 

If you think you know this word, 
Then tell me what you heard, 

If you think you know this word, shout it out! 

The teacher segments a word such as /k/-/a/-/t/ and the children respond 
with the blended word. 

/b/-/a/-/t/ 
/h/-/o/-/p/ 
/p/-/i/-/c/ 
/s/-/o/-/x/ 

/t/-/o/-/t/ 
/c/-/o/-/t/ 
/f/-/o/-/x/ 
/r/-/o/-/c/ 

/r/-/a/-/m/ 
/1/-/i/-/t I 
/b/-/u/-/g/ 
/s/-/i/-/x/ 

Adapted from How Now Brown Cow: Phoneme Aw'areness for Collaborative 
Classrooms by Patricia Edelen-Smith (1997). 

39 



Activity #2: Syllable, Syllable. Set 

The teacher sings the song below and teaches it to his or her students. The 
teacher asks one student to stand up. The teacher then whispers a different 
classmates name in his or her ear. The class sings the song. After the class 
sings the student who is in front of the class stretches the name given into 
syllables, then the class says the whole student's name. 

Syllable. Syllable. Set 
Syllable, syllable, set 

Tell me, what name you get. 

( The students say the name whispered) 

The game continues until all students in the class or small group have had a 
turn to stand up. 

*Note: This is a great game to play at the beginning of the year for students 
to learn one another's names. 
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Activity #4: Say the Word 
The teacher says the three sounds in a consonant-vowel-consonant word 
(CVC word). The students then blend the word together and say the whole 
word. 

/cl /al /t/ (cat) 
/n/ /a/ /p/ (nap) 
/p/ /a/ /t/ (pat) 

/p/ /a/ /n/ (pan) 
/I/ lo/ lg/ (log) 
/r/ /u/ /n/ (run) 

41 

Isl Iii /ck/ (sick) 
Id/ lo/ /I/ (doll) 
Isl /al /p/ (sap) 



Programs that include segmenting instruction as a major part of the 
curriculum result in the most positive effect on one's ability to read 

(National Reading Panel Report, 2000). 
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Activity #1 : 
Stretching Names 

Teach students the song below while clapping for each word. 

Who's the Friend Next to You? 
"Jackson, Jackson how do you do? Who's that friend right next to you?" 

jjjj-aaaaa-kkkkkkk-ssssss-00000-nnnnn. 

Both students and teacher clap and say a verse for each child in class. They 
say the next child's name very slowly, stretching palms far apart as the 
word is stretched; j j j j-aaaaa-ckckckck-ssssss-00000-nnnnn. To practice 
blending ask the students to clap once and say the whole name. (I.e. 
Jackson). 
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Activity #2: 
Listen, Listen 

Teach students the song below. 

Listen to My Word 
Listen, listen to my word, 

Then tell me all the sound you heard: pan 
/p/ is one, 
/a/ is two, 

/n/ is last it's true. 
Thanks for listening to my word, 
And saying the sounds you heard! 

Complete the song with these words one at a time. 

run /r/ /u/ /n/ pig /p/ Iii lg/ bit /b/ /i/ /t/ 

sat /s/ /a/ /t/ shop /sh/ lo/ /p/ tot /t/ lo/ /t/ 

can /cl la/ /n/ box /b/ lo/ /xi ben /b/ /e/ /n/ 
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Activity #3: 
Head, Waist, Toes 

Have children stand as they listen to you say a three-phoneme word from 
the list below. Have them touch their head as they say the first phoneme, 
waist as they say the second and toes as they say the third. 

bat /b/ /a/ It/ dab /di la/ /b/ fan If/ /al In/ 

fed /f/ /e/ Id/ hex /h/ /e/ /xi men Im/ /e/ /n/ 

bit /b/ /ii /ti dip /di Iii /p/ kim /k/ /ii Im/ 

cob /cl lo/ /b/ dot /di lo/ /ti yon lyl lo/ In/ 

hut /h/ /u/ /t/ pug /p/ /u/ lg/ tut /ti /u/ /t/ 

*Variation: You can also do this doing the shoulder slide. Start at shoulder, 
elbow, and wrist instead of head, waist, and toes. 
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Activity #4: 
Segmenting Baseball 

Tell students you are going to play segmenting baseball. Have each student 
hold up his or her fingers each time he or she is able to correcting segment 
a three-sound word. Tell students, "In baseball to make it to home plate you 
have to round four bases. We will go around taking turns segmenting words. 
Each time you correctly segment a word you get to round a base, and put up 
one finger. The first person with four fingers up wins." 

Use the word list below. 

ban /b/ /a/ In/ cap /cl /al /p/ fat If/ /al /ti 

bed /b/ /e/ /d/ met /m/ /e/ /t/ wed /w/ /e/ /d/ 

bib /b/ /i/ /b/ did /d/ /i/ /d/ his /h/ /i/ Isl 

cox /cl lo/ Ix/ dot Id/ lo/ /ti pop /p/ lo/ /p/ 

dud /d/ /u/ Id/ gut lg/ /u/ It/ jug /j/ /u/ lg/ 
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Activity #5: 
Segmentation Cheer 

Teach the song below to the students. Each time you say the cheer, change 
the words in the third line using the word list below. Have children segment 
the words, sound by sound. 

Segmentation Cheer 
Listen to my cheer. 

Then shout the sounds you hear. 
Run! Run! Run! 

Let's take apart the word run. 
Give me the beginning sound. (Children respond with /r/.) 

Give me the middle sound. (Children respond with /u/.) 
Give me the ending sound. (Children respond with /n/.) 

That's right! 
/r/ /u/ /n/-Run! Run! Run! 

bag /b/ /a/ lg/ fax If/ /al Ix/ map /m/ /a/ /p/ 

get lg/ /e/ /t/ net /n/ /e/ /t/ red /r/ /e/ Id/ 

cog /cl lo/ lg/ hot /h/ lo/ It/ hum /h/ /u/ Im/ 
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Section III: Additional Ways to Incorporate 
Phonological Awareness Into the School Day 

Phonological awareness can easily be incorporated throughout the school day. 

It is an integral part of any language arts program. PA is an important part of 

reading instruction by helping students to become aware of the sounds heard in 

speech can be accomplished in a variety of other ways. 

One great way to incorporate phonological awareness is through songs. 

These can be sung while walking to class or while the students are in transitions 

during class time. Use the songs listed in the curriculum above to provide extra 

practice, as well as provide smooth transitions between activities. 

Using big books and charts provide the opportunity for students to work on 

print features. They also are a good way to focus instruction on PA skills. For 

example, if a teacher is reading a story, the students can fill in the rhyme. The 

teacher may also ask students to listen for words that start with a particular 

sound. 

"Students' knowledge of phonological awareness can be observed and 

assessed in the daily literacy activities in the kindergarten classroom" (Adams, 

1990). A good time for teachers to observe a students sense of PA is when the 

students are working on their independent writing. Kindergarten students' use of 

invented or phonetic spelling allows a teacher to observe what PA skills a student 

has or doesn't have. When these young children begin to write, they often start 
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with random letters and move to initial sounds in words to eventually spelling all 

words phonetically correct. This practice enables students to become more 

effective readers and writers. 

Now that you are armed with the knowledge and are aware of the 

importance phonological awareness plays in the classroom you will continue to 

discover more unique ways to bring this understanding to your students. 
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Procedures 

Research was gathered from several sources to explore the importance 

phonological awareness has on the development of early readers. Activities were adapted 

from research articles, reading cuniculums and books about reading early reading 

instruction. Searches were conducted via the Internet, focused on scholarly and peer­

reviewed journals. These searches were performed using the databases available through 

Central Washington University. Education ProQuest, ERIC, and Education Full Text 

were primarily used. Books on the topics of phonological and phonemic awareness were 

purchased from Amazon.com. Reading cuniculums were bonowed from East Valley 

School District, as well as the Central Washington University library. Information 

pertaining to the importance of phonological awareness and how it is developed was 

organized and synthesized in Chapter Two. Other research indicating different listening 

activities were organized, modified, and included in Chapter Four. 

The manual was designed to aid kindergarten teachers in the implementation of 

phonological awareness activities in their own classrooms. Upon completion of the 

manual it was distributed to the kindergarten and resource room teachers and the author's 

school. 
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CHAPTER FIVE 

SUMMARY 

The purpose ofthis project was to create a manual for teachers to use daily in 

their classrooms to implement phonological awareness. This guide will help teachers 

quickly engage students with phonological awareness by easily implementing listening 

activities in order to help students improve their phonological abilities. By incorporating 

these activities kindergarten students will improve in their abilities to hear sounds in 

words. This is a resource to easily incorporate phonological awareness throughout the 

school day. 

Phonological awareness is an important part of reading instruction by helping 

students to become aware of the sounds heard in speech. Kindergarteners lacking PA 

have a difficult time in early reading and can fall behind their peers if they do not 

increase their phonological awareness. 

While many traditional kindergarten activities like nursery rhymes and song 

rhythms help to train students' ears, not all students' ears become phonologically attune 

using only these long-enjoyed traditional methods. Many students today enter 

kindergarten less prepared than ever before because they lack literacy experiences at 

home. That is why today's kindergarten teacher must help their students develop 

phonological awareness through daily instruction. This manual incorporates the important 

aspects of kindergarten phonological awareness. After researching different phonological 

awareness and its relation to kindergarten teaching the following major components were 

found to be the fundamental building blocks of a kindergarten PA curriculum. Research 

indicates these phonological skills should be taught in this specific order. Syllabication, 
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rhyming, and beginning, middle, and ending sounds should be taught in the mentioned 

sequence (Gleitman, Rozin, (1972), Adams, Poorman, Lundberg & Beeler, (1998), 

Edelen-Smith, (1997), Qi & O'Connor, (2000), Schulhauser, (2001), Runge & Watkins, 

(2006).) Blending and segmenting take more time to mastery and require more practice 

and phonological training. They should be webbed throughout reading instruction from 

the beginning of they year until the end of the school year for most students to master 

them. The activities listed in this manual can be incorporated throughout the school day 

and take only a few minutes to teach. The activities included work for both large and 

small reading groups. This manual provides motivating activities for teachers to engage 

students in listening activities to deepen students' phonological abilities. Regardless of 

ethnic, economic, or special needs groups, incorporating phonological awareness 

instruction students will substantially improve students reading achievement (Oudeans, 

2003). 

Conclusions 

The following conclusions are based on an examination of literature and a belief 

that phonological awareness instruction is an integral and necessary part of any 

kindergarten reading program. Teachers must decide how and when to use particular 

materials and techniques depending on their students' needs. When making these 

decisions teachers must have the knowledge and the understanding to properly use the 

tools they are given. The best cookware and utensils do not make the best chef. He or 

she must learn to use the tools properly and effectively. Teachers must realize the same. 

While deliberate and systematic phonological awareness instruction profits many 

children, it is important to consider a few important points. "First spontaneous transfer 



from one phonological awareness skill such as phoneme segmentation to another 

untrained skill such as blending is a rare occurrence" (Troia, 2004, p. 4). "Many times 

when students make gains they often attenuate in as few as 18 months unless training is 

followed up with additional phonics instruction" (Bus & Van Ijzendoom, 1999, p.413). 

The good news is that the majority of first grade reading curriculums when used 

appropriately provide students and teachers with solid phonics instruction. 

Recommendations 

31 

Based on the trial tests of the author would like to make a few recommendations. 

Because the implementation guide was trial tested for a limited time, more trial tests 

implementing phonological awareness activities would be available. Additional trial tests 

and accompanying assessment of activities from other kindergarten teachers would be 

beneficial for all teachers who are implementing the listening activities in their 

kindergarten classrooms. 

The author's experience during the trial tests bring about the following 

recommendations for teachers who are thinking about including phonological listening 

activities into their daily reading instruction. In order to keep students at an instructional 

level when incorporating the activities, teachers must know their students abilities and 

recognize those students who have speech and communication difficulties. Students must 

also receive some training in listening to one another and not shouting out answers to 

early so that all students have the appropriate amount oftime to process. As teachers 

begin implementing these activities in their classrooms, they should continually assess 

students so students do not feel overwhelmed or under-challenged. 



Students should enjoy the listening activities and be provided appropriate 

modeling and support along the way. With the appropriate support students will gain 

confidence in their abilities to hear and manipulate phonemes. Teachers should use 

student journal writing and daily reading work to assess students' phonological 
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awareness levels. It has been suggested to review kindergarten students' journal writings 

to see whether or not students have a strong grasp of phonemic awareness. "After 

reviewing student writing it can be determined if students have PA if students writings 

include consonants and vowels containing correct letter combinations and sequences" 

(Routman, 2003, p.51 ). Training parents in phonological awareness will help them to 

provide their child with appropriate help at home. Since all of the activities are listening 

activities, after proper training parents may find ways to easily incorporate some of the 

activities above into their child's home routine. It is important to note that parents should 

use their native language to engage their youngsters in activities that foster sensitivity to 

sounds in speech, even when the children are participating in English reading programs at 

school. Many teachers, who provide reading instruction in English, may be unsure about 

enlisting Spanish speaking parents help at home in regards to phonological awareness 

activities. Teachers may be concerned that the parents do not speak English well enough 

to support the classroom instruction, and they may believe that native-language support at 

home will interfere with what is happening at school. "However, the evidence regarding 

phonemic awareness reveals that, as with many aspects of reading development, native­

language support at home is appropriate and desirable" (Yopp & Stapleton, 2008, p. 376). 

There is a close relationship between Spanish phonological awareness and English 

phonological awareness. "Sensitivity to syllables in Spanish may be particularly 
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important for later reading success, and the ability to segment words into their phonemes 

may play a critical role in reading acquisition" (Denton, Hasbouck, Weaver, & Riccio, 

2000, p. 335). 

With the high demands of teaching, teachers may feel overwhelmed at the idea of 

adding another reading component to their plate. Moreover, many teachers may feel that 

special preparations are necessary for practicing phonological awareness skills, but this 

manual attempts to demonstrate how easily PA can be incorporated into the day. After 

incorporating phonological awareness activities into their reading curriculum, teachers 

will quickly observe the important role that phonological awareness plays in their 

students' abilities to decode text. By incorporating phonological awareness teachers can 

bridge the achievement gap and better prepare their young students for reading in the 

future. 
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