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ABSTRACT

A GUIDEBOOK, BASED ON
ONE SCHOOL’S JOURNEY IN IMPLEMENTING
RESPONSE TO INTERVENTION
by
Pearl McKenzie

August 2009

Many districts across the United States are considering, or have already
implemented a system called Response to Intervention (RTI). This is a research-proven
instructional method that will benefit many children who are challenged by the academic
content. RTT uses a schoolwide structural system to support students and staff, This

project documents steps taken by one school during an academic year in the form of a

guidebook.
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CHAPTER 1
INTRODUCTION
Background

Over the past 9 years schools have been feeling the pressure to improve how
kindergarten through 12"-grade education is provided. In 2001, the No Child Left
Behind Act mandated state testing for all students, and an amendment to the Individuals
With Disabilities Education Act (IDEA), in 2004, added more information to the
requirements for testing students with disabilities. All schools wanted to maintain
expected performance levels and stay out of the public eye as a “failing school.” Schools
scrambled to understand the state standards, testing practices, and what reform efforts
needed to take place to reach new goals. An emerging framework that provides an
infrastructure to support the use of evidence-based practices and provides a model for
instructing and intervening on behalf of all students to help improve their achievement is
response to intervention (RTI).

Close your eyes and imagine a school system where all students are taught the
individual skills they need to not only maintain proficiency, but to exceed proficiency at
their given grade level, Imagine for a moment, a school where enrolling students are
given a variety of short tests to identify strengths and weaknesses and the weaknesses are
given added support and time. In this school, students are not labeled as “Title I” or
“special education” to get help and support. If they need additional help, they getit. Ifa

program, curriculum, or plan is not working, it is changed.
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This is a system; not a program, curriculum, or personnel issue. The system spans

each student, classroom, and environment. There is a plan to meet each need and a
format to solve challenging problems. It could be labeled a problem-solving system. No
teacher is left to figure it out alone and no student becomes a challenge too large to face.
Everyone in this environment believes all students can learn.

Most schools have students who are at or above grade level and those who are
below to seriously below grade level. The author’s focus is on those students who are
below to seriously below grade level. Response to Intervention can include a plan for
students who are above grade level. Response to Intervention, RTI, appears to be an
effective system to create a plan for those students who need additional support and
instruction. RTT is based upon the President’s Commission on Excellence, IDEA 2004,
and the Learning Disability Association research findings.

RTI can also help schools with Special Education. Currently, special education
identification uses a system called a discrepancy model. This means a student must have
a gap between their ability and their current performance. So, a student may have an 1Q
that is too low to qualify for a learning disability to be served within Special Education
because the student’s performance is already close to his/her ability level. The
discrepancy has developed into a “wait to fail” model because as a student gets older,
without closing the achievement gap, students will show they are lower than their ability.
The discrepancy model has not proven to be effective and has resulted in an over
identification of students in Special Education. The following is an example of the use of

the discrepancy model.



Jonny is a third-grade student who stands ouf to his teacher as having a problem
completing his assignments. After further investigation the teacher notices Jonny cannot
read third-grade words very well. After giving a reading test, the teacher discovers Jonny
is reading two grades below grade level, a first-grade reading level. Jonny is referred to
the building intervention team. A month passes by and the building intervention team
meets for 30 minutes to discuss Jonny. Yes, it does appear he has a reading difficulty.
The team decides to meet again to talk about a Special Education referral. The teacher
waits another month for the multidisciplinary team to meet. At this meeting the team
looks at the evidence presented and decides to test Jonny for a specific learning disability
inreading. The parents of Jonny are notified and all of the special education paperwork
1s sent home.

The clock for Special Education begins ticking and. the school psychologist has 30
days in which to test Jonny. He will need an IQ test and a reading test. The psychologist
pulls Jonny out of class for several hours one day and administers all of the tests.

The multidisciplinary team is called back together with Jonny’s parents to discuss
the results. Three months have passed since the teacher recognized that Jonny had a
problem in reading. The school psychologist pulls out all of the charts with Jonny’s
information at hand. He goes through every area that was tested and discusses Jonny’s
performance. Jonny needed a 20-point discrepancy between his performance and his

ability marked on an IQ test. Jonny only had 18 points. So, he did not qualify for Special

Education.
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The teacher is frustrated that all this time was spent trying to figure out if there
was a learning disability and none was found. He makes up his mind never to refer
another student. The teacher prays that Jonny will learn something along with the other
students. The parents are relieved that Jonny does not have a disability, but what do they
do now? Is there a way to get Jonny help without going through Special Education? The
psychologist feels bad delivering the news that the team was not expecting and hopes the
teacher will figure out how to help this student on his own, The team disperses and
everything returns to the way it was 3 months ago.

Without a discrepancy model, Jonny could have gotten help as soon as the teacher
noticed a problem, without having to go through special education. With RTI, instead of
the discrepancy model used to qualify for Special Education, Jonny would have received
several interventions of service, been monitored to see the effectiveness of the
interventions, and his teacher would have a variety of experts to support and discuss
Jonny’s progress. If continued interventions did not work after an extensive period of
time, Jonny could qualify for Special Education. Further testing would be needed to
determine his disability.

It is difficult to explain RTI to someone who cannot understand the complex
issues that take place in a complete system change. A teacher arriving at school may do
something completely different, something outside the box. But what would it take to
have all the teachers in the school do something different? What about all the teachers in
the school district, as well as the principals and superintendent? RTI impacts assessment,

role responsibilities, scheduling, data collection, and teaching.
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The author showcases one school’s journey as they develop, create, and problem-

solve through the integration of RTI. The philosophy behind RTT is logical and natural.
This system uses data-driven decision making, with a team approach, to solve problems.
Implementing the practices of RTT can be challenging, requiring both innovation and a
determination to succeed.

RTI is a three-tiered model of support. In Tier 1, all students receive high-quality,
standards-based curriculum within the general education classroom. In Tier 2, those
students whose screening results indicate they are not making adequate progress would
receive an intervention. Tier 2 interventions typically involve small-group instruction on
the targeted area of deficit. In Tier 3, those students who did not make adequate progress
in Tier 2 and need more instruction are given intensive intervention. Tier 3 interventions
are more individually focused on a student’s needs; therefore the group of students may
be smaller, more time spent on specific instruction, and/or a replacement of the core
curriculum.

Purpose

The author’s purpose is to provide information with could be useful to a school
attempting to change their practices to fit an RTI. Some information was documented,
such as: training taking place, month-by-month actions taken, roles developed, and
challenges along the way. It is a difficult process and schools will need a culture that is
prepared to do what it takes to help students succeed. The author created a guidebook

that may help other schools in their development of RTI. This guidebook is intended to



be used for a two day workshop and to completely create RTI in a school it would take
more information.
Significance

The targeted population is one elementary school as it began a journey to
transform into an RTI system. Elementary schools throughout the country are
considering RTT as a new model to solve some of the perceived failures of Special
Education as measured by AYP scores. Data will be collected and reviewed by teachers
within profile meetings and grade level meetings. First person reflections take place
throughout the project.

Constant problem-solving occurs as old stereotypes are challenged during this
process of moving to RTI. The author explores questions and issues and how the school
resolved them. There are examples of schedules and forms used.

Limitations

There is a history factor in the internal validity because the data currently taken
will not be accurately comparable to prior data taken. Previous to the 08-09 school vear,
reading data were taken using the Developmental Reading Assessment, in grades k-5, and
the Analytical Reading Inventory, in grades 3-5. During the 08-09 school year and in the
current study, reading data were collected using Dynamic Indicators of Basic Early
Literacy Skills (DIBELS).

This documentation is taken from a rural school in Washington with a population
of 390 students kindergarten through fifth grade from the Cle Elum-Roslyn Elementary

School. The poverty rate 1s around 30% and there is a small population of ESL students.
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Definitions of Terms

Analytical Reading Inventory—A comprehensive standards-based reading
assessment. [t tests decoding, fluency, and comprehension.

Curriculum based measurement—An assessment that uses brief, timed measures
to track student growth over time and to screen for whether students are at risk of poor
academic success.

DIBELS—"A set of procedures and measures for assessing the acquisition of
early literacy skills from kindergarten through sixth grade. They are designed to be short
(one minute) fluency measures used to regularly monitor the development of early
literacy and early reading skills.” (Good & Kaminski, 2009) It is used by kindergarten
through sixth-grade teachers in the United States to screen for whether students are at risk
of reading difficulty, and to monitor student progress and guide instruction.

Developmental Reading Assessment—"“The Developmental Reading Assessment
1s a set of individually administered criterion-referenced reading assessments for students
in kindergarten through Grade 8. Modeled after an informal reading inventory, the DRA
is intended to be administered, scored, and interpreted by classroom teachers.” (Rathvon,
2006)

IDEA--a law “originally enacted by Congress in 1975 to ensure that children
with disabilities have the opportunity to receive a free appropriate public education, just

like other children. The law has been revised many times over the years. The most
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recent amendments were passed by Congress in December 2004, with final regulations
published in August 2006.” (National Dissemination Center for Children with
Disabilities, 2009) It authorizes formula grants to states, discretionary grants for research,
and technology and training.

Individualized Education Program (IEP)--Sometimes it is also called individual
education plan. “This is a legally binding document that spells out exactly what Special
Education services a student will receive and why. It will include a student’s
classification; placement services, such as a one-on-one aide and therapies; academic and
behavioral goals; a behavior plan, if needed; percentage of time that will be spent in
regular education; and progress reports from teachers and therapists. The IEP is planned
at an IEP meeting with all relevant parties in attendance.” (U.S. Department of
Education, 2009)

Learning Improvement Day (LID}—“learning improvement day means a
scheduled work day during the school year for certificated instructional staff funded by
the state for the purpose of improving student learning and implementing education
reform.” (WAC 392-140-955) (Washington State Legislature, 2002)

No Child Left Behind Act—No Child Left Behind Act of 2001 (Public Law 107-
110), often abbreviated in print as NCLB, is a United States federal law that was
originally proposed by President George W. Bush in 2001. No Child Left Behind
requires all public schools to administer a state-wide standardized test annually to all
students. Schools which receive Title I funding must make Adequate Yearly Progress

(AYP) in test scores. If a Title I school fails to make Adequate Yearly Progress, then it is



put on a list of "failing schools” published in the local paper and parents are given the
option to transfer to another school. (U.S. Department of Education, 2009)

Paraprofessionals (aide, paraeducator, parapro, para)- Paraprofessionals work in
support of a teacher. They are not certified as a teacher, but they perform many duties
within a school, such as recess, having a reading group, and one-on-one support for
Special Education.

Read Well- © A unique, research-based reading program that combines systematic
phonics, mastery-based learning, and rich content. From the beginning, children develop
strong decoding skills, comprehension strategies, and sophisticated content knowledge.”
{Cambium Learning, 2009) This program is primarily used in grades k and 1.

RTI- A method of using academic interventions, research-based curriculum, and
assessment data to provide assistance to children who are having learning difficulties

Specific learning disability—The 2004 amendments to the IDEA [Sec. 602(30)]
define this term as “a disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or written, which disorder may
manifest itself in imperfect ability to listen, think, speak, read, write, spell, or do
mathematical calculations” (U.S. Department of Education, 2009)

WASL— “The Washington Assessment of Student Learning (WASL) was
implemented in response to the state’s Education Reform Law of 1993, which required
that the state create an assessment system to; test all public school students across the
state, including students with disabilities and students with limited English proficiency;

be administered annually in selected grades; measure performance based on the Essential
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Academic Learning Requirements, the state’s learning standards; report on the

performance of individual students, schools and districts; serve as one basis of
accountability for students, schools, and districts (for example, grade 10 students must
pass the WASL tests as one condition of eligibility for earning a high school diploma)”
(Office of Superintendent of Public Instruction, 2009) Although this assessment is being

modified and the name may change, state testing will continue.
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CHAPTER TWO
Review of the Literature
IDEA 2004 specifies that, for the purpose of determining learning disability

eligibility, a school district may implement a procedure that involves documentation of
how a child responds to scientific, research-based interventions as part of its evaluation
procedures. (Bender, 2007, p.1} This is part of a Response to Intervention, RTI, model
used in schools. “Prior to this, schools were only using the discrepancy model to identify
a student as LD. Research has revealed that the severe discrepancy formula as a

definition for LD has poor reliability and validity when predicting student achievement.”

(Bender, 2007, p.3)

Most schools across the United States, in the 1990s, were using the discrepancy
between intelligence and actual performance as part of their identification procedures for
learning disabilities. Many researchers began questioning the use of the discrepancy
model during this time. They cited four major concerns: (a) they argued that the model
and studies used for justifying the discrepancy model were flawed, (b) Some cited the
Matthew effect (better readers learn more about their world and therefore score higher on
an [Q test.) (c) Using the discrepancy model makes it very difficult to identify students
with learning disabilities in early elementary and research has shown that an intervention
is more effective the earlier it is delivered. (d) Researchers have been unable to
discriminate those students with low reading achievement from those with a discrepancy.
(Hallahan & Mercer, 2002, p. 46) Many researchers began exploring alternatives to the
discrepancy model.

11
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This is a list of research and policy reports supporting RTI: National Institute for

Child Health and Development Studies “Concluded that 1Q achievement discrepancy
delays services to children,” National Reading Panel “Outlined major components of
reading,” National Research Council Panel on Minority Overrepresentation “Emphasized
importance of early identification for poor and minority children and youth and made
recommendations for LD eligibility criteria,” National Summit on Learning Disabilities
“Recommended Response to Intervention as the ‘most promising’ method of LD
identification,” and President’s Commission on Special Education “Recommended a

focus on results and prevention in LD eligibility determination.” (Batsche, 2006)

Two studies were conducted in the 1970°s by Bergan, Deno and Mirkin that
became the early research to support RTI. These studies varied in their RTI procedures
and those variations have evolved into the problem-solving RTI model and the standard
protocol RT] approach. In Bergan’s study in 1977, interventions were designed
specifically for an individual student and implemented over a period of time. A team
progress monitored the student’s individual performance over time to make educational
decisions. Also in 1977, Deno and Mirkin began with a curriculum-based measurement
given to students and developed an intervention plan to remediate certain reading
difficulties among students with learning disabilities. This method became know as the
“standard treatment protocol.” The first study was problem-solving a specific student’s
need and the second study was designing interventions based on scores on the curriculum

based measurement. Most researchers support the standard treatment protocol as the RTI
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option of choice, but schools also combine elements from the problem-solving model.

(Bender, 2007, p.21)

Response to Intervention is not a one shot wonder or a quick fix. It involves
social, technical, and practical considerations. “Successful implementation requires
ensuring a fit with the personal views, interaction patterns, and contextual features of a
school’s climate.” (Mellard, 2008, p.ix) RTI can serve in three ways: screening and
prevention, early intervention, and disability determination. The research indicates that
RTI should not solely be used in disability determination, but RTI documentation can
show that the student has received appropriate and high-quality instruction in the general

education classroom as well as results of interventions implemented.

“The focus in RTI on progress monitoring, early interventioﬁ, and evidence-based
practices is consistent with many of the requirements of the No Child Left Behind Act
and Reading First policies.” (Mellard, 2008, p.2) RTI procedures can identify and
intervene for struggling students early in the educational process and reduce academic
failure. Students who are identified as at risk for learning difficulties can receive

appropriate interventions quickly.

RTI follows a three tier process of delivery to students. In Tier 1, all students
receive high-quality standards based curriculum within the general education classroom.
This is at the base of the pyramid and should be about 80% of students. In Tier 2, those
students whose screening results indicate they are not making adequate progress would

receive an intervention. This is the next level on the pyramid and should be about 15% of
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students. Tier 2 interventions typically involve small-group instruction on the targeted

area of deficit. In Tier 3, those students who did not make adequate progress in Tier 2
and need more instruction are given intensive intervention. This is the top of the pyramid
and should be about 5% of students. Tier 3 interventions typically are more individually
focuses to a student’s needs and may be a smaller group, more time, and/or replacement
of curriculum. (Callender, 2007) Students who already qualify for Special Education do
not need to automatically be placed in Tier 3. These students may have specific gaps that

require the instruction at a Tier 2 level.

Core Requirements of a strong RTI model include, research-based classroom
instruction, universal screening of all students, progress monitoring, research-based
interventions at Tier 2 and Tier 3, and fidelity measures. The fidelity with which
instruction and interventions are implemented is assessed and linked to continuing
professional development. Fidelity means teaching a program or curriculum in the way it
was intended to be taught. RTI has been used in schools for reading, math, writing, and
behavior.

Need for Response to Intervention

“Schools are judged by their success in working with marginal learners who
would otherwise fall through the cracks and become lost.” (Wright, 2007, p.iii) Through
RTT schools can intervene early with these struggling learners and have a plan to support
all learners.

“RTI, when implemented according to best practices, addresses many short

comings of current systems of identifying students that arc at risk for learning disabilities
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and providing appropriate interventions. Traditionally, schools have had two parallel

systems for students: general and Special Education. Special Education, traditionally,
was separale and had little alignment to the general education curriculum. RTI can help
schools work more efficiently and effectively in addressing the needs of all learners.”

(Mellard, 2008, p.1)

“RTI can be used to meet the requirements outlined in the Individuals with
Disabilities Education Act for determination of specific learning disabilities. Tier 2 helps
to support the disability determination that low achievement is not due to a lack of
appropriate instructional experiences as desecribed in IDEA 2004, 614 (b) (5).” (Mellard,
2008, p.7) A student who fails to respond to research based instruction and interventions
should be further assessed to determine the presence of a disability. The data collected
through progress monitoring, along with fidelity data to verify instruction and
interventions, serve as important evidence in the overall eligibility decision-making

process. (Mellard, 2008, p.7)

There are advantages for using RTI in disability determination. “There is a
reduction of reliance on teachers to initiate referrals, a focus on academic skills, not
presumed processing deficits; a focus on students’ Jearning, not just current achievement;
the elimination of the need for aptitude-achievement discrepancy and intelligence testing;
and a reduction in false positive identification errors.” (O’Connor, 2005) The IQ test will
still be needed to determine a mental deficiency, but may not be needed in determining a

specific learning disability.
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As a school reform model, RTI is consistent with other learning organizations’

models, such as professional learning communities, and the professional teaching and
learning cycle. RTI aligns with what has been found in effective schools. “As an
assessment framework, nearly three decades of research on curriculum-based
measurement and progress monitoring have informed both research and practice.
Curriculum-based measurement and routine monitoring have shown to result in higher

student achievement.” (Mellard, 2008, p.136)

Educators have long held the belief that instructional methods and curricula
should be supported by rigorous scientific studies, the No Child Left Behind legislation
requires scientific support for the reading instruction curriculum used. Teachers are now
expected to understand validity studies that support the curriculum used. RTI requires
the use of scientifically validated curricula. (Bender, 2007, p.36) General education
teachers should consult with reading specialists, special educators, school psychologists,
and/or curriculum specialists about individual student’s specific problems. There are also

a variety of websites that can help teachers find curriculum that is scientifically validated.

Here are some examples: (a) http://www.fcrr.org (The Florida Center for Reading
Research), (b) htip://reading.uoregon.edu/curricula/or rfc review_2.php (Summaries of
the various reading programs and a synopsis of the research behind them), (¢)
http://www.nctm.org (The National Council of the Teachers of Mathematics), (d)

http://www k8accesscenter.org (A national technical assistance center funded by the U.S.
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Department of Education’s Offices of Special Education Programs), and (e)

http://www.w-w-c.org (What Works Clearinghouse).

Leadership, Responsibilities, and Teaming

RTI requires a shift in the roles and responsibilities among staff. Staff must be
trained on the specific components of RTI, like selecting appropriate interventions,
progress monitoring, etc. It will also take a team effort among staff to coordinate efforts
on implementation and training on infrastructure (to include instruction, curricular
materials, assessment tools, and evaluation of data). This will be needed on an ongoing
basis. Many schools also implement a professional development learning model when
they begin restructuring for RTI. For example, schools may request a consultant from
their adopted reading program, such as Read Well, to help set up interventions. (Mellard,
2008, p.137)

To move forward in implementing an RTT model it requires leadership. Someone
needs to organize a structure for change and progress. Most often this is the building
administrator, but it may be an instructional coach who works alongside the building
administrator. (Callender, 2007) Strong leadership helps teachers make the necessary

changes needed to carry out an RTI system.

Teaming is a strong component in an RTI process. Teachers are not isolated to
fend for themselves in designing interventions for students or interpreting student scores.
A support structure is established, first within a grade level team, and next within the

building RTI team. In the grade level team, sometimes they work alongside a peer coach
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to discuss student data and specific students of concern. The team is regularly reviewing

the progress students are making as a whole and individual student performance. Teams
decide what interventions are needed and are prepared to make instructional decisions.
When the grade level teams are stuck in problem-solving they will seek out the building
RTI team to help support questions or decisions they could not solve on their own.
(Callender, 2007)
Using data for screening, diagnostic, and progress monitoring

How do we know when students need an intervention? Students need an
intervention when they score low on a screening assessment. Schools need to decide
what the screening assessments will be and what cut scores will be used. Screening data
should show the teacher what they already had suspicions about. If a teacher thought a
student was a poor reader, the screening data should reflect that information. Screening
is used to identify students as intensive, strategic, or benchmark. (Callender, 2007)

Intensive students have the most gaps in learning and it may be necessary to
replace the core curriculum for the student at this level. For example, in a first grade
classroom students may be using Read Well as their curriculum. If there is a small group
of students who do not show progress in Read Well, the team may decide they need
something different, like Reading Mastery. For those few students Reading Mastery
would be taught to them instead of Read Well, replacing the core curriculum. (Callender,
2007) A student in the intensive level may not be able to close the achievement gap
within one year, but through progress monitoring and closely monitoring the intervention

plan, we will help this student achieve as much as possible. Some students in the
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intensive level are already identified through Special Education, but the screening data

and progress monitoring with help identify what areas should be addressed on the IEP

and if the student is reaching their goal.

Strategic students have holes somewhere in their learning that need to be filled.
After screening, staff need to figure out what learning gaps the student has and this is
done through diagnostic assessments. Diagnostic assessments tell us specifics about what
students do and don’t know. Where are the gaps in learning? Is this student only
struggling with short vowel sounds? When we target the area students are struggling in
we can spend less time focusing on the areas they do not need to be taught again and
growth will take place in less time. Students with the same specific needs can be in small

focused groups for this instruction. (Callender, 2007)

Benchmark students are those students who are performing at grade level to above
grade level on the screening assessments. Our goal for benchmark students is to continue
to make progress consistent with where an average student should be making progress. A
benchmark student can easily become a strategic student, if they do not make any
progress by the next testing period. All students should be assessed three times a year.

(Callender, 2007)

Benchmark students do not need to have continuous progress monitoring to know
they are doing well. But, for the strategic and intensive students we need to know that
the implemented interventions they are doing are working. We know they are working

when a student is closing the achievement gap at an expected rate. Progress monitoring
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helps teachers monitor a student’s progress over time. If a student is not continuing to

make growth, the intervention may need to be changed or modified. Progress monitoring
is one of the keys to knowing if the interventions are working. Determining how much
progress is enough can be a challenge. We can use the data to identify a problem, set a

goal for a student to reach, and to monitor student progress. (Callender, 2007)

Challenges and Professional Development
Progress monitoring the interventions has its own set of challenges. (Callender,
2007) There are many reports that you can use to compare progress of a student to their
peers. It is difficult to know how much progress a student can make or should be

making. Schools also need data and testing that is reliable and valid.

Sometimes the problem is in administering the assessment. Did the teacher or
paraprofessional start the timer on time? Was the student comfortable in the

environment? There are a number of environmental factors that can skew the data.

Another problem could be the delivery of the intervention. Was the teacher or
paraprofessional well trained on the curriculum or method? If the instructor is not trained
well enough to deliver the program the way it was intended to be delivered, there is a
problem with the fidelity of the program. (Callender, 2007) Was the student taught the
curricular materials in the correct fashion, according to the instructor’s teaching manual,
which would thereby allow the student to learn the content? Was the lesson given in the

appropriate amount of time or was it too short?
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Some schools seem to overlook discussions on effective teaching methods. This

is a component needed in an RTI system. One of the benefits for effective teaching is
drop-out prevention. Effective instructional design and delivery as a focus for keeping
students with disabilities in school appears to be a strategy for dropout prevention.
Students with disabilities are twice as likely to drop out of school as their nondisabled
peers in general education (President's Commission on Excellence in Special Education,
2002). “Since the early 1980s, educators have learned a great deal about the attributes of
instruction that result in efficient and motivated learning. These attributes are supported
by solid research evidence and have received wide dissemination through various outlets.
Yet in many classrooms, effective teaching practices are not routinely used, leading to
academic failure and ultimately disengaged and disinterested students who drop out of

school.” (Bost & Riccomini, 2006)

There are many challenges when you look at the structure in an RTT school.
(Callender, 2007) Who will be delivering interventions? Who is creating the schedule of
services for students? What interventions do we have available? Who is sharing the
information about students with parents? What professional development do we need?
When will informal intervention observations take place? Who is on the building RTI

team? There will always be structural questions in a school when developing and RTI

system.

Questions about benchmark tests: What tests will we use? When will these tests

be given? Who is creating this schedule? How will the data be collected for teachers to
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use? How will we communicate the data to each other and reach decisions on

interventions and which students will be receiving them? What if a teacher has a larger

percentage of students at the intensive level?

One of the ongoing challenges seems to be that each school is unique with its own
culture and set of values. No two schools approach RTT in the same fashion or can
expect the same result. As schools establish what is to be done and how, set procedures
for evaluation, define patterns of conduct, recognize and reward, and schedule and
organize, they not only reflect a set of assumptions but promote the perceptions of why
the student is there. (Maehr & Midgley, 1996, p. 214) This is a schools culture along
with the expectations of teachers and administrators. Developing RTI in your school is
ongoing process that takes into account the differences that make your school unique, but
all étaff must believe that all students are capable of learning. There are guidelines that
help schools, but it is not a simple journey. It is easier if Response to Intervention
becomes a dominate initiative of the school and it is clear to staff that RTT will be used as

a framework when planning group or individual student interventions. (Callender, 2007)

There is some information out that will assist schools using evidence-based
implementation strategies to ensure their practices are delivered with fidelity and the use
is sustained. “The science of implementation and sustainability has received a lot of
attention, especially with the growing realization that training practitioners in the use of
evidence-based practices is not enough and that effective professional development and

effective implementation strategies must be in place if real school improvement is to be
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achieved with new practices.” (Danielson, Doolittle & Bradley, 2007) It is important to

understand the paradigm shift to RTT and how to sustain this new system.
Concerns with RT1

In some cases RTI is being presented as a narrow and constricted model
instead of the flexible and variable set of principles that it is. For example, Fuchs and
Fuchs (2005) describe a two-tiered model of RTI but there is little emphasis in their
writing that RTT can look different in different locations. Brown-Childsey and Steege
(2005) describe another application of RTI, but they do not make clear that RTI may be
implemented differently in different settings.

Schools need to understand the principles behind RTI, even though the
features look different in different literature. It is important that schools take the time to
understand what the essential features of RTI are and what they look like in
implementation.

Summary

Response to Intervention takes research on struggling learners and compiles it
into a usable system for schools. The process takes time to set up structures, routines,
and leadership. RTI can meet the needs of all learners. Schools are searching for ways to
achieve adequately yearly progress with increasingly demanding educational standards,
RTI can offer “best practice” instruction for all students. One of the biggest advantages
of changing to RTI is an increased understanding of the academic skills of all students in
a class. The more we know and understand individual students, the more we can meet

their needs. (Callender, 2007)
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Even though RTI was approved in 2004 as eligibility determination criteria, it is

not a new concept. It seems very similar to pre-referral interventions that were tried by
teachers and teams. The problem with pre-referral interventions is that it was on an
individual basis without the support of the entire school and some teachers did not
understand the definition of “intervention.” (Bender, 2007, p.97) The interventions and
following through with interventions can be difficult. A system was not in place to

follow-through, train, and support.

Transforming a school system into an RTI model takes dedication, leadership, and
working as a team. Change will not happen without a conscience effort. (Callender,
2007) The RTI team in a building would need to decide how the system would look in
their school, what interventions they may already have available, what could be used as

assessment tools, and what timeline they would like to use to get started.

There are still questions regarding RTT activities and Special Education. This
reflects the fact that RTT is a new model, one that is experiencing rapid change and
growth. There are several studies taking place trying to catch up with the demand.
(Wright 13) IDEA 2004 is silent about the exact criteria school districts may use in
establishing a SLD. It is suggested that districts use established approached for using

RTI data to identify SLD.

Most research on RT1 covers early literacy in young children. One study is on the
Exemplary Model of Early Reading Growth and Excellence, or EMERGE. Itisa

partnership between the Social Development Commission (SDC) Head Start of
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Milwaukee, the Head Start-Day Care Partner Program of Milwaukee, and the University

of Wisconsin in Milwaukee and Madison. The EMERGE program is an Early Reading
First project funded through the U.S. Department of Education (2005-2008). Through a
combination of classroom practices grounded in empirical research, a multitier
intervention, and high-quality professional development, EMERGE is designed to help
children from low-income families acquire early literacy skills to prepare them for later
success in school. (Gettinger, and Stoiber) In the study it was difficult to create a
comparison group because the children moved in and out of groups and Tiers. The study
did find that with emphasis on early intervention and scientifically based early literacy
instruction students did show significant growth, which supports the use of an RTI

system.

According to Daly and colleagues (Daly, Martens, Barnett, Witt, & Olson, 2007),
"selecting, organizing, and delivering intervention programs to meet the needs of all
students requiring assistance may be one of the most formidable challenges faced by
schools." (Daly, Martens, Barnett, Witt, & Olson, 2007, p.562) Nevertheless, the logic
model of RTI is based on the tenet that all students will receive evidence-based

instruction from which they can benefit.
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CHAPTER THREE
Methods
Need for the Project

Many school districts have been looking for models of RTI implementation. This
project is a guidebook from school developing an RTI system. RTI is a more proactive
and preventative approach in dealing with and understanding student skills than the
previous methods used by schools. It is more than just identifying students with
disabilities. It is a way to ensure better academic outcomes for all students. There is a2
focus on prevention, early intervention, and proactive action in order to provide students
with adequate instruction before they show deficits in their skills. In preventing
academic deficits, schools must ensure students have an appropriate match between their
skills, curriculum, and instruction. If students are struggling, they are provided additional

instruction that better suits their needs. (Barnes & Harlacher, 2008)
Procedures for the Project

The school has had a small committee working on RTT during the past two years,
while attending RTI training by Wayne Callender. He has been supporting and coaching
schools implementing RTI for several years. He began his work in RTI as a school
psychologist in a district in Kansas more than ten years ago. Then he moved to Idaho and
worked with the state to establish procedures for RTI across the state. Now, he is helping

Washington schools implement RTI.

26
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The school recruited the help of Steve Hirsch from WSU to coach them through

RTI processes. He spoke to the staff about the fundamentals of Response to Intervention
in Spring 08 and helped the building RTI team, set up profile meetings to discuss student

data, and create interventions in Fall 2008.

The district began planning implementation in the elementary school in October
2007. The author began documenting the process in June 2008 and tracked procedures
during the 2008-2009 school year. The author followed a month by month plan,
documenting school-wide challenges, individual questions, procedures, new changes, and

questions we were unable to solve at the time.

At the core of RTI, you will find dedicated individuals trying to break a trail in
what feels like uncharted territory. Some team members find the process overwhelming

and others use their untapped problem-solving skills.
Planned Implementation

RTT has been implemented in the Cle Elum-Roslyn Elementary school in Cle
Elum, WA, during the 08-09 school year and is in the beginning stages at the middie
school. There 1s a plan to begin an RTT team in the high school next school year. An
RTI team was created in 07-08 for the elementary school and the team began training
during 07-08. This guide was developed after two years of training and one full year of
implementation. Not only will this guide help other schools in their process to develop

an RTI system, but it may help lay the foundation for RTI at the high school. The



./=F“Wn\:.

N
£ s 1

-
s

28
documentation of process will also help the elementary school reflect on the challenges

they were faced with and celebrate their successes.

RTT is a rapidly evolving topic and it is important to understand research
implications, school models, and continuous improvement efforts. Through this process
of documentation and research the author hopes the school will modify and improve the

current RTT system in place. (Callender, 2007)

The goal of RTI is to improve student outcomes for all students. The author
documents some assessment information taken in the fall and spring across the

elementary school fo see how many students improved their reading scores based on

DIBELS assessments.
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CHAPTER FOUR
Project

A GUIDEBOOK, BASED ON ONE SCHOOL’S JOURNEY

IN IMPLEMENTING RESPONSE TO INTERVENTION

This guidebook is organized into five parts:

1. Overview of RTI

2. The School-Wide Approach Combined with The Problem-Solving Model
3. Structure and Organization

4. Professional Development

{ 5. Assessment

Overview of RT1

RTI1is a system: not a program, curriculum, or personnel issue. The system spans
each student, classroom, and environment. There is a plan to meet each need and a
format to solve challenging problems. A problem-solving system could be a good label
for RTI. No teacher is left to figure out how to deal with a struggling student alone and
no student becomes a challenge too large to face. Everyone involved or committed to an
RTI environment believes all students can learn.

The philosophy behind RTI is logical and natural. This system uses data-driven
decision making, with a team approach, to solve problems. Implementing the practices of

{ | RTI can be challenging, requiring both innovation and a determination to succeed.
2
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RTI is a three-tiered model of support. In Tier 1, all students receive high-quality,

standards-based curriculum within the general education classroom. Tier 1 should be
about 80% of students. Most students should grow and learn in the regular classroom
with the core curriculum. For some schools, 80% is a goal, and not how the school began
in the RTI process. In Tier 2, those students whose screening results indicate they are not
making adequate progress would receive an intervention. Tier 2 interventions typically
involve small-group instruction on the targeted area of deficit. Tier 2 should be about
15% of students. In Tier 3, those students who did not make adequate progress in Tier 2
and need more instruction are given intensive intervention. Tier 3 interventions are more
individually focused on a student’s needs; therefore the group of students may be smailer,
have more time spent on specific instruction, and/or a replacement of the core
curriculum. Tier 3 should be about 5% of students. (Callender, 2007)

The organization of the Tiers and what will take place in each tier requires a team
commitment and school wide organization. In the school-wide approach to RTI
intervention plans are created for students with similar needs. In the problem-solving
model, individual plans are added or modified for students whose needs cannot be met
within the current system. Schools can choose to adopt components of each model.

RTI is considered a proactive and preventative approach to teaching and learning.
Schools are not waiting for students to fail. (Callender, 2007) They screen students early
and identify them as low risk, some risk, or at risk for future failure. This is done three
times a year to make sure all students are appropriately placed and those students who

need an intervention are given one. {Callender, 2007) Many schools use a triangulation
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system to identify students. That means they use three data sources, like DIBELS data,

WASL data, and teacher feedback to identify a student who needs an intervention.

After a student is identified as needing an intervention, further diagnostic testing
takes place to ensure that the instruction is matched to the student’s needs. Diagnostic
testing also prevents us from giving a child more of what they already know.

There must be a tracking or data base system in place, that monitors students
testing & intervention information. This is where an assessment system comes in to RTI.
Schools might want to keep track of the data to show if a whole group of students is
continuing to make little progress and needs a new intervention. It will also show what
interventions have already been tried with a particular student or if a student is ready to
be removed from an intervention.

How are decisions made about intervention needs, schedule changes, and who is
doing testing? This requires structure and organization within the district and the
building.

Teaching new instructional material and new assessments require more
professional development. We want to be certain students are being taught the material
the way it was intended to be taught. This is called teaching with fidelity. Teachers need
to have some type of training to make sure they are teaching the material in the correct
way. The material must also be proven to be effective as an intervention. This means the
curriculum has gone through extensive research and has been found to be highly effective

at increasing student skills.
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Assessment is another key component to RTI. Without assessment we would not

know if students needed an intervention, where we would place students, or if our
interventions were making progress. Schools should choose assessments that they can
rely on as being valid.

“The focus in RTI on progress monitoring, early intervention, and evidence-based
practices is consistent with many of the requirements of the No Child Left Behind Act
and Reading First policies.” (Mellard, 2008, p.2) RTI procedures can identify and
intervene for struggling students early in the educational process and reduce academic
failure. Students who are identified as at risk for learning difficulties can receive

appropriate interventions quickly.

My Reflection: In Cle Elum-Roslyn Elementary, we began by establishing an RTI
team to attend trainings on RTI by Wayne Callender. During the first year of RTI, we
worked on a plan for half the year, before we created any schedule or used any
interventions. During the first year 07-08, we only began with kindergarten and first
grade and only in reading. This seemed much more manageable. We also had a chance
to work out some of the difficulties before trfing the entire system school-wide. RTI
reading was school-wide during the entire 08-09 school year. There is a plan to include
math during the 09-10 school year.

Attached you will find:

I. What is RTI? Handout (This was used to share information about RTT with

parents and other staff members.) p.34
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Instructional Group Descriptions (This was used during the first parent conference

for teachers to explain what RTI group their child is in and used again later as a

reminder about different group choices.) p.37

. Response to Intervention Power Point Presentation (This was used to share

information about RT1 with the school board, Central Washington University, and

Kiwanis.) p.43

. Example of Reading Intervention Recommendation (This was one of the other

school models we looked at for examples.) p.44
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What is RTI? Handout

Response to Intervention, or RTI, is the practice of:

(1) providing high-quality instruction/intervention matched to
student needs;

(2) using learning rate over time and level of performance to,
(3) make important educational decisions (NASDSE, 2005).

RTT uses a three-tiered model of prevention across «/i students in a school, general
education and special education students. If you could place all of the students in your
school into a triangle, the three-tiered model of prevention will look like this:

SPECIAL ’“’"“\-\
EDUCATION \

ELIGIBILITY "
DETEEMINATION

Tier 3 ya
Itensiva Level

Shydents whio do not respond 1o interventions
at Tlers 1 or 2 provided with raore inlensive
nlervenfions and pragress menitaring

Tier2

T

Shategic Lewel

Shadents who do notrespond adequalely b core
curricuium, considered “atrisk’ for cademic
failure

Supplemental instruction provided

Tier1
* Benchinatk Level
* Al shudents recelve Inskuction i an ]
effeclive, scientiically-based core curiculum - =
« Dtz on shadent progress is caliectsd for all
shafents at three "nenthmark™ periads during
the year (Fall, wWinter, Spring)

Tier 1: Benchmark Level

« All students receive instruction in scientifically supported core curriculum

s
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Typically, about 80% of students in a school will respond to a high-quality core
curriculum and will make adequate progress throughout the year

Progress of all students is monitored at three points in time, or “Benchmarks”,
during the Fall, Winter, and Spring of each school year

Benchmark data indicate students who may not be responding adequately to the
core curriculum and who are in need of additional instruction

Tier 2: Strategic Level

Students who do not respond adequately to the core curriculum

Smaller group of students - Approximately 15% of the students in a school
Considered “at-risk”

Provided supplemental instruction/intervention (in addition to the core
curriculum), which takes place about 2-3 imes per week and often in small
group formats

Student progress monitored more frequently: 1 to 2 times per month

Most students at this level will make sufficient progress given this supplemental
instruction and are “returned” to the Benchmark level

Tier 3; Intensive Level

Students who do not respond adequately to core curriculum and strategic level
interventions

Approximately 5% of the students in a school

Considered in need of intensive intervention

Provided high-quality, research-based interventions on a daily basis;
individually or in small groups

May use an individualized problem-solving model to derive instruction
Student progress monitored more frequently: 1 to 2 times per week

Changes are made to the student’s intervention based upon his/her data and
progress toward a specified goal

Students who make adequate progress at this level are returned to Strategic or
Benchmark level

Special Education Eligibility

Students who do not adequately respond to several well implemented Intensive
level interventions are considered for evaluation for Special Education

Necessary Components for RTI

Administrative support of RTI



N
%,

&

i,

A core instructional curriculum that is research based

Progress Monitoring measurement tools that reflect general
outcome measurement of skills

Grade-based teams that meet regularly to review the progress monitoring data
and make educational decisions based on the data

Decision rules that are applied to the data that indicate when
intervention/instruction should be changed, when students should be moved
between tiers, and other factors related to promoting student achievement

A system for monitoring the integrity of implementation of the interventions
and instructional programs - are the interventions being implemented the way
they were intended?



P

e,
A

37
RTI Instructional Group Descriptions

These are the instructional groups currently used at Cle Elum-Roslyn Elementary school.
Ask the classroom teacher which group your child may be served in.

Road to the Code

Lexia Reading

Second dose letter/Read Well
Second dose of Read Well One
Read Well Homework

Read Well One

Read Well Plus

Read Naturally

Early Success

Handwriting Without Tears
Reading Mastery

Road to the Code

Road to the Code is a successful, 11-week program for teaching phonemic awareness
and letter sound correspondence. Developmentally sequenced, each of the 44 15-20-
minute lessons features three activities — Say-It-and-Move-It, Letter Name and Sound
Instruction, and Phonological Awareness Practice — that give students repeated
opportunities to practice and enhance their beginning reading and spelling abilities. Road

to the Code is backed by more than 10 years of study in kindergarten and first-grade
classrooms.

Detailed scripted instructions and reproducible materials — such as Alphabet Picture and
Sound Bingo cards — make this program easy for teachers to use. Teachers have the
flexibility to work with students individually or in small groups and may adjust the
amount of time it takes for a student to complete the program. With these proven

phonological awareness activities, educators can confidently intervene before children
have a chance to fail.

This group is recommended for kindergarteners who need phonemic awareness
instruction. (http://www.learningstore.org/we1098b.html)
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Lexia Reading

“High quality instruction and the opportunity to practice essential reading skills such as
phonological awareness, sight word recognition, sound-symbol correspondence and
word-attack skills, help students develop a foundation for reading success. Lexia Reading
is designed to support classroom instruction by providing children with individualized
independent practice with basic reading skills.” (Lexia, 2009)

Lexia has directions available in both Spanish and English. This group is recommended
for students who may need help in phonemic awareness, phonics, and/or spelling. There
is a home connection for families with internet access at home. Students can continue to
move ahead with what they were working on at school. If you would like to use this
option and have a student in this group, please contact Pearl McKenzie, Title I Teacher.
(http://www lexialearning.com)

Second dose letter/Read Well

This is designed for kindergarten students who are struggling with letters and/or sounds
and need an additional dose in letters and/or the Read Well curriculum. The instructor of
this group coordinates with the classroom teacher to follow-up on the lesson that was
taught in class.

Second dose of Read Well One

This is designed for first grade students who are identified as “at risk™ in sounds and/or
the Read Well One curriculum. These students get an additional dose of the daily
instruction that took place in the general class with additional practice. The instructor of
this group coordinates with the classroom teacher to follow-up on the lesson that was
taught in class.

Read Well Homework

This is designed for students in kindergarten or first grade who have a difficult time
completing their Read Well homework at home. Students sit in a small group with one
instructor and complete their homework stories,

Read Well One

“Read Well® is the primary reading curriculum that adjusts to the needs of each
student and builds the foundation necessary for sustained reading success.
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With multiple entry points into the Read Well curriculum, each student is assessed and
placed into the small group that matches his or her skill level. Ongoing assessment and
progress monitoring inform instruction. Daily instruction in phonemic awareness and

phonics, vocabulary, reading fluency, and comprehension builds the foundation necessary
for students to become lifelong readers.

Read Well® I shifts the focus from whole class activities to individualized small group
instruction. Students practice story reading, learn vocabulary, develop decoding skills,
improve comprehension, master test-taking skills, and increase fluency scores. Regular
assessment and group adjustment ensure that students are successful in mastering all
skills taught.” (Cambium Learning, 2009) (www.sopriswest.com/readwell/)

Read Well Plus

“Read Well® is the primary reading curriculum that adjusts to the needs of each
student and builds the foundation necessary for sustained reading success.

With multiple entry points into the Read Well curriculum, each student is assessed and
placed into the small group that matches his or her skill level. Ongoing assessment and
progress monitoring inform instruction. Daily instruction in phonemic awareness and
phonics, vocabulary, reading fluency, and comprehension builds the foundation necessary
for students to become lifelong readers.

Read Well 2 continues to build the foundational skills that are essential to reading more
sophisticated narrative and expository text selections with 25 small group units. The last
five units (Read Well 2 Plus) accelerate students beyond a second grade reading level.
Instruction focuses on low-frequency letter/sound associations, word parts, and
multisyllabic word fluency. Students simultaneously expand vocabulary, content
knowledge, and comprehension skills.” (Cambium Learning, 2009)
{(www.sopriswest.com/readwell/)

Read Naturally

“Read Naturally has helped thousands of students become better readers using a unique
strategy that combines teacher modeling, repeated reading. and assessment and progress
monitoring. Read Naturally's programs provide a safe, structured, motivating learning
enrvironment that encourages reading on a regular basis.” (Read Naturally, 2009)
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Elements of the Read
Naturally Strategy

We use the computer based Read Naturally program. Students independently, with
teacher support, work on a variety of tasks, such as: key words, writing a prediction, cold
timing for fluency, practicing to reach a goal, comprehension assessment, writing a retell,
and taking a test with the teacher to see if they reached their goal. This group is
recommended for students who need to work on fluency and comprehension skills.

(www .readnaturally.com)

Farly Success

Reading Intervention for EARLY SUCCESS is a research-based reading intervention
program for students in grades land 2 who need extra support to become proficient,
grade-level readers. It is a small group model (5-7 students) that provides 30 minutes of
daily instruction that is in addition to the core reading/language arts program. The daily
lesson plan provides explicit, direct instruction in a three part lesson plan: Rereading for
Fluency, Reading the Books of the Week and Working with Words/Writing Sentences.

EARLY SUCCESS is based on 12 years of classroom research (Early Intervention in
Reading or EIR’ conducted by Dr. Barbara Taylor of the University of Minnesota.
EARLY SUCCESS develops reading fluency within a meaning based context. It is
aligned with the 5 critical areas of reading instruction as outlined in the Reading First
criteria of the No Child Left Behind Legislation.
(http://www.eduplace.com/intervention/readintervention/prod_overview/index.html})

Handwriting without tears
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The developmentally based, flexible, and engaging Handwriting Without Tears program
is the easiest, most effective way for children to develop good handwriting skills. It has
been used successfully by more than 10 million children.

HWT's intuitive workbooks, engaging hands-on materials, and lively music inspire active
learning. Handwriting Without Tears® is a proven success in making legible and fluent
handwriting an easy and automatic skill for al/ students.

This group is recommended for students with poor handwriting habits and students who
need further support in developing writing skills. (www.hwtears.com)

Reading Mastery

This program is used for students in Tier 3, when they are having little to not success
with the core curriculum taught in the classroom. It is designed as a reading intervention
program to provide direct instruction. The program begins by teaching phonemic
awareness and sound-letter correspondence and progresses to word and passage reading,
vocabulary development, comprehension, and building oral reading fluency.
(http://www.mcgraw-hill.co.uk/sra/readingmastery.htm)
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Traditional Paths for the
Struggling Student;

The student receives additional assistance (tutoring,
additional instruction, extra help)

The student is referred for a special education
evaluation

The student continues to struggle and the teachers do
the best they can
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President’s Commission on Special
Education
m 60% of all students in special education
are those with specific learning disabilities

m Few students in special ed. ever close the
gap, even fewer exit out

m Placement in special education is a life
altering event ’

n  Wayne Callender

m We need a new system for helping
students close the achievement gap

m Reduce the number of students placed in
special education through research-based
interventions

m Eliminate the “wait to fail system”

m Allow all students to access the help they
need

Wayne Callender




RTI.......

m Is about improving student
outcomes

m Provides support to teachers
and parents

® Allows for intervention
immediately

m Focuses on alterable academic
and behavioral skills and
evaluates progress

m Seeks to solve problems rather
than create placements

m Requires student assistance
teams to know more about
learning and effective teaching
than psychology

An RTI School. . .

m Has a school-wide plan for addressing student
needs; planned according to Benchmark,
Strategic, and Intensive, at each grade level.

m Maximizes the use of regular and special

education resources for the benefit of all
students

m Uses assessment for the purposes of grouping
students and informing instruction.

m Adopts interventions and instructional practices
that are based in scientific research.




T,

p RN

P

3 Tier System of Support

' Blents 5%

What Intervention

Benchmark — will do fine
m with a good core
m program (75 — 80%)

Strategic — will need

= supplemental and

m reinforcement programs
m to hit targets (15%)

Intensive — will need an
m intensive program that
= accelerates learning in
m key skill areas (5%)
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Cle Elum-Roslyn Elementary

07-08

Created an Elementary RTI Team
Elementary implemented RTI
Reading K-1

Purchased Materials

Qutlined a master plan to
implement the following year

Adopted DIBELS as a universal
screener for reading

08-09

Elementary implemented RTI
in Reading K-

Testing team, profile meeting,
progress monitoring

m Purchased more material

Screen and Progress Monitor
with DIBELS

Developing in our
implementation and
communication

Plan for RTI math in January

Elementary receiving training on
Positive Behavior Intervention
Support

Walter Strom Middle School

m 08-09
m Middle school created an RTI team

m Middle school began RTI training

m Middle school is working toward a master

plan of implementation for Math and Good

Sta n d i n g \oskc\t\unsh% ‘g
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Quality in Education

“Quality is never an accident; it is always
the result of high intention, sincere effort,
intelligent direction, and skillful
execution; it represents the wise choice of
many alternatives.” Willa A. Foster
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Example of Reading Intervention Recommendation from Battle Ground School District

3 froam Battle Srovsd Schwaad st

Reading Intervention Recommendation

e Intersention

SR ML E

Strategic
Inservention
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(Bergeson, 2006)
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The school-wide approach combined with problem-solving

There are fantastic teachers that give assessments to students, group them
accordingly, and give them more instruction if students do not understand a concept. The
problem is that not all students have this type of classroom. It requires that we step out of
our comfort zone of what we are used to and accept that all students can learn and these
are all our children.

Every time I bring up these two statements 1 get an automatic, “of course we think
this.” But, I believe actions speak louder than words. Do you challenge the low
performing students with material at their instructional level or do you give them
something too difficult and write “failed” on their paper? Without the right support
students will fail and we are showing that we think these students cannot learn, at least
not the Wéy we think they should learn. Wouldn’t it be better to try to continually match
instruction to what a student can do and keep building on it? Find out what a student can
do and they will be able to learn.

The school-wide approach combined with problem-solving is the heart of RT1.
Believing in students, creating a system of support for both teachers and students, and
discussing how the RTI system fits in your school will keep the RTI beat going.
Problems will occur along the way and this is when the problem-solving component steps
in to work with a team of people. Include parents in the discussion, and track progress.
Sometimes we will come up with a new situation where it will require an intervention
that is not currently available in our RTI system. There has to be a team, ready to discuss

this problem and what could be added or moved within the system.
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One of the first steps in RTI is to determine the characteristics of Tier 1, or what

is taking place for most students. Schools want to make sure teachers are using effective
instruction with outstanding standards-based curriculum that can adequately teach most
students and ensure that students can make one year of growth in one year’s time. We
don’t want only a half year of growth across one year, because we will have even more
students that need interventions. People making curriculum decisions need to be aware
of the impact curriculum will have on student outcomes.

When the team does decide on an intervention for a particular student, they may
want to be aware that it may not work right away. It can be difficult to match students
and interventions. This is one of the reasons we need to monitor progress along the way.
When the data shows that an intervention is not working it is still important to focus on a
solution and not the problem. It can easier to get together and theorize why a student is
doing what they are doing as a complaint. For example, “look at his home life, no
wonder he can’t read better.” If the conversations go this way, there is no solution. We
didn’t define what the problem is and we didn’t come up with a manageable solution.
We need to think of the solutions we can deliver. In the solution, we need to make sure
we have a clear expectation for the intervention. Don’t set your sights too high. Some
solutions may take on a type of shared ownership. For very low achieQing students, it
may take an intervention with a Special Education teacher, follow-up with a
paraprofessional, and support in the general education classroom. Schools are in this all

together and should try to make decisions as a team.
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My Reflection: Change is difficult. It is easier to dream, to discuss, and to form a

plan then to actually do. I think in doing there always seems to be room for failure, but
this does not mean it is not worth the effort. In Cle Elum-Roslyn Elementary we did not
have 80% of students in Tier 1 in September. Each grade level was unique and the RTI
team took that into consideration as plans were created for how RTI would look in each
grade level.
Attached you will find:
1. Example RTI Schedule (used for all staff to see groupings, times, instructors.
This was updated very often. There were at least 20 drafts made during the
year.) p.47
2. March RTI Meeting {notes taken from one of the RTI team meetings in

March) p.49
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Example RTI Schedule

RTI Response to Inlervention (Gen. Ed., Title I, Special Ed., ESL)
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Para 1 (6)

Para 2 (6.0)

Para 3 (3)

Teacher 1

7:45-8:15 (30) Recess

8:15-8:45
Handwriting
without tea I'ggi /3

[Students]

8:45-9:10
Handwriting
without tears 1
(Resource Library)
[Students)

9:10-10:15 K Reading

10:15-10:25 Break

10:25-11:05 1st Grade
Reading

8:15-845 Read

[Students]

8:45-8:55 Break
8:55-9:10

9:10-9:45 M-Th
Kindergarten Reading

9:50-10:20 (30} Recess

10:25-11:15 1™ Grade
Reading

11:45-12:15
Intermediate lunch &
recess

12:15-12:55 Lunch

8:00-8:15 (15) Recess

[Students]

8:45-9:10
Kindergarten (Nrs.
Classroom)

9:10-9:55 Kinder
Reading

9:55-10:25 (30) Recess

10:30-11:00 Middle School
-2, Corvestive Math,
Division [Students]

8:15-9:00

fStudents]

8:45-9:10 |
. urally 2

[Students]

[Students]

9:35-9:5
' } 2[Students]

[students]

11:05-11:45 Lunch

11:45-12:15
Intermediate lunch
& recess

12:15-1:00 Primary
lunch & recess

1:05-1:15 RTI Grade 1
Letter Sounds
[Students]

1:15-1:48 Read Well
Plus )

[Students]

1:15-1:48 Lexia
Reading

[Students]

1:50-2:10 Middle School,
BESL Content Focus, chéek tn

11:00-11:40 Lunch

11:40-1:00 (80)
Opportunity Room

1:00-1:10 Break

1:30-2:40 Middle Sehool
mMakh Corvective Math,
Subtraction, &tf qrade
[Students]

9:55-10:15 Lexia 1
[Students]

Reading Mastery K

[students]

10:20-10:50
[Students]

11-11:30

[Students)

Read Naturally 2
[Students]
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it i

Students]

W-F [Students]

1:30-2:00
Corrective Reading

Gomprehension ﬂ
[Students]

1:50-1:05 Read
Naturally 4 [Students]

2:05-2:20 Read Well
1 {Students]

with Mrs.

[Students]

2:35-3:10

12030-1:00 Middle School

Kindergarten- Orange, First Grade- Yeliow, Second Grade- Green. Third Grade-

Blue, Fourth Grade- Purple, Fifth Grade- Red
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March RTI Meeting

RTI Meeting

March 11, 2009 (3:00-3:30)
Present: ,

New team members: and

Grade level teams

- We want teachers to feel in control of what is faking place in RTI and
comfortable making decisions about their students

- Maybe each member of RTT could sit with grade level teams during and R&D day
to discuss interventions, data, problem-solving, etc.

- The idea for Tuesday teaming was to get some of this done. Some grades are not
meeting very often. We need more time.

R&D Time

- The R&D days for the building are already in place for the rest of the year
- There is little flexibility for the R&D days

Not discussed during the meeting, but on the agenda. . .

* Research study- A girl who is getting her masters in Psychology at CWU will be
coming up to study our DIBELS data

* Google Docs- This will be a great way to share teaming information and how to

access schedules, data, etc. - What information do teachers need to use this?

* On Thursday morning a math video with be broadcasted. Anyone interested in

watching?

* Our next meeting on March 25 may have fo be moved a little

To do Tasks:

- , and will be working on making data charts for classrooms
(they need to get together and work out the details)

- How can we find more time for RTI with the building?

- will send out notes for meetings
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Structure and Organization

The structure and organization become the spine of your RTI model. It is
important to find time to create a building RTI team to map out what RTI will look like in
your school. What tests will be used for screening? Who will help teachers interpret
these results and link them to interventions? When will this take place? When will
teachers get a chance to look at progress monitoring results and make decisions about
interventions that are working or not working? It helps to define the roles and
responsibilities people will have in the school when it comes to RTL. The building
administrator should be an active member on the team and support data-based decision
making,.

The RTI team will want to meet often to discuss ongoing decision making for the
building and discuss problems and solutions. The team also should plan for organizing
and implementing decisions around curriculum, instruction, and use of resources based
on student performance data at all levels. Eventually, school policies need to be created
and brought before the school board to use RTI data as a determining criteria for Special
Education. Someone (or a few people) needs to create and monitor the schedule of
student interventions. For this data to be useful, an ongoing organization system needs to
be created.

Many staff may have new roles & responsibilities in RTI. This needs to be
clearly defined and laid out. Who will motivate and engage staff in the process? Who
will be monitoring the student data and creating a schedule? Who will be observing the

fidelity of the interventions? Who can fit in time to do the observations? Someone needs
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to organize the interventions and create a schedule for testing students. All of this

information should be followed-up with the building RTI team or grade level teams.

Most people have heard the phrase “data based decision making” and it can be
amazing how little time and training is set aside for this task. In my school we devoted at
least three times a year to interpreting student data and linking this to interventions as a
team. We called these meetings profile meetings.

My Reflection: I think you need to find people who are naturally good at
organizing to help with the structure. At our school it made everything easier that I took
on a lot of the leadership responsibilities for RTI as the Title I/ILAP Coordinator. Witha

lot of responsibility, I had to learn what my limitations were and when to go back to the

RTI team with information.

Attached you will find:

1. RTI Testing Schedule and Profile Meeting Schedule (I mapped this out for
staff three times a year and modified the schedule with feedback. This helped
everyone know what was taking place when.) p.52

2. Progress for Trimes;ter Two (I created this to hand out with report cards for
parents.) p.53 |

3. Ten Considerations for Problem Solving Teams (This helped give our team
guidelines.) p.55

4. Instructional Group Observation Form (This is a helpful guide to follow while

doing an observation for RTL) p.56
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RTI Testing Schedule and Profile Meeting Schedule
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RTI Testing & Profile Meetings (End of Year)

May 11-14 Testing DIBELS- In Special Projects Room (Remember to bring a book
for each student & the testing books)

May 26 (Staff meeting to focus on RTI and review data)
Profile Meetings 5/27-6/1 (One floater sub)

CLASSES/TEACHERS
Monday (5/11) Tuesday (5/12) Wednesday (5/13) | Thursday (5/14)
8:15-8:45 8:15-8:45 8:15-8:45 8:15-8:45
4 4 4 5
8:45-9:15 8:45-9:15 8:45-9:15 10:10-10:40
3 3 3 5
9:15-9:45 9:15-9:45 9:15-9:45
2 2 2
(Recess 9:55-10:25) (Recess 9:55-10:25) | (Recess 9:55-
10:25)
10:30-11:00 10:30-11:00
1 1 10:30-11:00
1

(L & Recess 11:20-
1:00)

1:00-1:30
K/1

1:30-2:00
K

(L & Recess 11:20-
1:00)

1:00-1:30
K

1:30-2:00
5

(L & Recess 11:20-
1:00)

1:00-1:30
K




TESTERS- Need Paras for M- (Th morning)

Monday (5/11)

8:15-9:45
Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

(Recess 9:55-10:25)

10:30-11:00
Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

(L & Recess 11:20-
1:00)

1:00-2:00
Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

Tuesday (5/12)

8:15-9:45

Sped Para
Principal

Sped Director
Title I Para

Title I Para

Title I Teacher
Class Teacher

OR- Para

(Recess 9:55-10:25)

10:30-11:00
Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

(L & Recess 11:20-
1:00)

1:00-2:00

Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

Wednesday (5/13

8:15:9:45

Sped Para
Principal

Sped Director

Title I Para

Title [ Para

Title I Teacher
Class Teacher

OR- Para

(Recess 9:55-10:25)

10:30-11:00
Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
(Class Teacher
OR- Para

(L & Recess 11:20-
1:00)

1:00-2:00

Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para

Thursday (5/14)

Sped Para
Principal
Sped Director
Title I Para
Title I Para
Title I Teacher
Class Teacher
OR- Para




PROFILE MEETINGS- Need one floater sub W-F & Mon.
Team-~- Classroom Teacher, Counselor, Special Education
Teacher, Principal, Title 1 Teacher

(May 27-June 1)

Wednesday (5/27)
89 4

9-10 K
10-11 3
11-12 1

(11:20-11:50)3-5
(12:30-1:00)K-2

1-2 5

Thursday (5/28)
8-9 4
9-10

10-11

11-12

(11:20-11:50)3-5
(12:30-1:00)K-2

1-2 5

K

Fridav (5/29
9-10

10-11

11-12

(11:20-11:50)3-5
(12:30-1:00)K-2

1-2 S

8-9 4

Monday {(6/1
8-9 2
9-10

10-11
K/1

11-12

(11:20-11:50)3-5
(12:30-1:00)K-2

Goals for the profile meeting:

- Determine Tier Il students and needs for the fall

- Summer school?
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Progress for Trimester Two

Response to (nkervention (RT1)

winter 2009

Dear Parent/ Guardian of

As you are already aware, your son/daughter has been receiving additional
targeted instruction through the RTI System-wide model. Several options are included
in service delivery of RTL. There are replacement options, for intensive students, that
need a different structure to achieve academic success. There are in class instructional
strategies, for students who have small, or short-term, instructional needs. There are
also targeted intervention groups, for students who have a gap in learning and need to
accelerate their academic growth in Reading and Writing. The box, or boxes, checked
below are the programs your son/daughter is currently receiving.

Kindergarten RTI (Letter Naming)
Kindergarten RTI (Phonemes/Sounds)
Lexia Reading

Second dose of Read Well One

Read Well Homework

Read Well One

Read Well Plus

Read Naturally

Early Success

Corrective Reading

Corrective Math

Handwriting Without Tears

Progress Monitoring with DIBELS without an in-class intervention
Other:

ogoonDOoOooOooOooonoan

A team of people, which may include the classroom teacher, principal, Title I
teacher, counselor, and special education teacher, decide which intervention would be
the best choice for an individual student, based on assessment data. This data is
analyzed a minimum of three times a year on all students. Those students who need
additional instruction are also given progress monitoring assessments, at least one time
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per month. This helps the team determine if the intervention is the best fit for an
individual student. The team also determines when a student receives the intervention.
You will be notified when a change has been made in the intervention by the classroom
teacher.

. For reading, we are using DIBELS (Dynamic Indicators of Basic Early Literacy)
data, for progress monitoring, to determine if students are making adequate progress.
An individual DIBELS report may be attached to this letter from the classroom teacher,
showing how much progress your child is making. Additional feedback reports may be
attached to this letter, explaining progress of an individual group. If no feedback report
is attached, your child may be in a group that a feedback report is not available. Please

contact the classroom teacher or with any questions or concerns.
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(Callender, 2007)

TEN CONSIDERATIONS FOR PROBLEM SOLVING TEAMS

The team should determine a regular place and time o meef.

Members of the team are clearly identified along with atiendance
expectations.

Roles are assigned to team members:

A) Recorder

B) Timekeeper

C} Facilitator

D) Process for determining case managers fo individual students

Establish team norms -expectations for problem solving meetings; consider:
* Task oriented

* Student focused, problem criented

* Stay within specified iime frame for meeting

* Brainstorming rules

* Regular atiendance

* Complete assigned responsibilities regarding interventions, daia collection,

etc.

What process will the team foliow for accepting and prioritizing "Requests
for Probiem Solving"?

What criteria is used to determine when to gather additfional information?
What procedures will be used?

How will information obtained from various sources (e.g. parent interview,
etc.) be evaluated and incorporated info the problem solving process?

How will the team manage information about students involved in the
problem solving processe

Establisn a procedure for review and follow-up for siudents in the problem
solving process.

How will the feam determine if its problem solving process is effective How
will the feam revise and re-energize itself over time?

55
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(Callender, 2007)

Instructional Group:

Academic Subject: Grade Level: Date:

1. Is the schedule/pacing map being followed?

2. Is the teacher presenting instruction with fidelity as specified by the program being used?

3. Is instructional time adequate?

4. Is the size of the group appropriate?

5. Are all the children In instructional settings attentive and highly engaged?
6. Are all children responding in a manner that indicated that they are learning the content?
7. Does the instructor know which students are and are not firm and making corrections immediately when children do not respond

correctly?

8. Are children who are doing independent work highly engaged in meaningful work and successful on the work that they are doing?

Adapted from: Jerry Silbert

o
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Professional Development

If structure and organization are the spine of RTI, let’s call professional
development the brain. Often teachers have jumped into using new curriculum with no
training, no support, and not knowing completely what they doing. Sometimes it works,
after fumbling through it, but sometimes we find out we were teaching the material
wrong. Every time [ am trained on new material or retrained on old material, [ find a
better way to do something.

Before more discussion on material training we should talk about RTT training,
Thei‘e are usually three phases in implementing RT1 in a school. Phase one is pre-
implementation preparations. This typically takes half a year to one year. Schools need
to look at their current infrastructure relative to leadership, teaming, curriculum,
screening and professional development. Phase two is effective Tier 1 instruction
through the core curriculum. This should not take as long as phase one because you may
already have this in place. Phase three is effective Tier 1, Tier 2, and Tier 3
interventions. Each staff member involved needs continuing professional development in
each phase. (Bergeson, 2006)

If we want highly skilled instructors that have high expectations, there must be
available training. Oftentimes schools do a great job training teachers once on the core
material, but what about the interventions for our low performing students. ' Yes, training
for staff is essential. I have also learned that assessment procedures should be modeled,
demonstrated, taught, observed, and re-taught. We do not want poor assessment data

from not training the testers to the level we should have. Imagine what would happen if
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one tester does it accurately and one does not. Hopefully, we would discover this quickly

and the repercussions for students would be minimal. These are two suggestions that
may help you: 1) Always ask your testers to sign off on the test they were giving a
student. Initialing in the corner is easy. This way you can track down who gave the test.
2} If a teacher discovers an error with a student’s test, find your most trained tester to
regive the test. This is much simpler and less time consuming than any other way to
solve this problem.

In the larger scale, what professional development will superintendents and
building administrators need? Hopefully, by the time RTI planning 1s occurring all
administrators have had some training on RTI. This will help the initiative become a core
component of a school’s structure.

Many staff are used in a variety of inferventions for RTI and professional
development will help ensure that staff are teaching the material in the correct format.
Professional development should be linked to what you are actually going to be doing, so
there is no need to create a long list of professional development options.

My Reflection: In our school we began with training on RTI by Wayne
Callender. This was important for us to create our structure and guidelines before
moving ahead with other professional development. We also hired Steve Hirsch, a
physioclogist from WSU to help implement profile meetings and some of our intervention
criteria. To begin discussions on RTI with staff, the Special Education Director in the
Cle Elum-Roslyn School District began handing out articles on RTI and offering free

coffee to anyone who would like to discuss them.
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Attached you will find:

1. District and School RTI Readiness Checklist (We used this several times to
see where we were in implementation.) p.60

2. Response to Intervention: What and Why? (This was an article used for
discussions with the Special Education Director) p.65

3. Three Tiers of Intervention {(This was an article used for discussion with the

Special Education Director) p.73

59
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District and School RTI Readiness Checklist

(Bergeson, 2006)

Appendix i- District and Schocl RTi Readiness Checklist™™

This checklist Is a self-evaluation tool prowded to assist dlstracts and schoois in
examining its readiness to adopt RTl practices. The checklist is intended to be
tincludes five.indicators to

completed by a team of district or building level leaders.
ensure successful lmplementatton of RTI systems '

District Name: ) : Date:

School Name:

Staff Completing the Checklist:

Name/Title Name/fTitle
Name/Title Name/Title
NamefTitle Name/Title
Leadership Established | MO0 | No

District tevel and building level suppart at the highest levels,
including agreement to adopt a RTE model and aliocate raquired
resources (general education, special education and other
programs)

Understanding of and commitment to a long term change
process (3 or more years)

Long term commitment of resources among general education,
special edusation Title, ELL and other programs (staff, time and
materizls) for screening, assessment, and interventions

District teadership team with basic knowledge of tha research
relative to RT] and the desira to learn mare

Expertise at the district level and building level with respect to
research based practices for academﬁcs and behaviot'

Narrative: For "Established” items documented in the space below include specuflc mfurmahon related to
the involvement of the Schoel Board, Central Office Administrators, and Principals. {Use additional pages

as necessary.)

L

Marrative: For "Wilting fo Implemeni” iems, describe current conditions that would support change in

each area. (Use addilionai pages as necessary.)

o,

XX

60



2

Teaming

Establlshed

Willing to
Implement

No

Commitment to coliaborative leaming (general education, speciat
sducation and other programs) at both the district and school
levels

Principat leadership and staff {genaral educalion, special
education and other programs) willing to participate at each
schoel

Wilingness for general education, special education, and other
pregrams to work together at bolh the district and school [avels

Commilmant from alt tsam mambets to making sludent decisions
through problem solving

Focus on sludent outcomes vs. eligibility (feam's main purpose is
nol special education referral)

pages as necessary.)

Narrative: For “Established” ltems documented in'the space below Include specific information related to
teaming siructuras currently in place at the distrlct and scheol levels and specific initiatives thal Involve
collaboralion belween general educalion special education and compensalory pfugrams (Use additional -

each area. {Use addifional pages as necessary.)

Narrative: For “willing to Implement” ltems, describe current conditions that would suppert ehange in

XX

61
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Curriculum

Established

Willing to
Implement

No

Use of a research-validated core reading program {as outlined in
the OSP! K-12 Reading Model); core malh program; wriling
program and behavior at each afernentary or secondary school
identified as RT| ready with B0% success rale

tUse of or ahitity 1o acquire supplemental intervention materials

A range of research-based instructional interventions for any
stugent at risk of not reaching poteniial, including those identified
as gifted/talented or those already experiencing academic failure
{systematic model in place such as 3 tiered approach, pyramid of
interventions, elc.) :

System in place to evaluate research-based interventions as to
integrity/fidelity of implementation

Capacity to provide angoing training and support {0 ensura
{idelity of implementation

Narrative; For “Established” items documented in the space below iist {he core reading, math, writing and
behavior programs adopted by the district, any supplemental intervention maierials currenlly in use, ang
sysiems in place o provide training reiated to thelr implementation. |denlify each school involved. 1 the
digtrict and/or schools are net adopting research validated programs in reading, math, writing, or behavier
explain the area in which RTt is nol being adopied and how this will impact the districl/school’s overalt

approach fo RTI. (Use additional pages as necessary.}

Marrative: For “Willing to Implement" items, describe curren! conditions that would support change in
each area, include possible aptions for funding additional curricular materials that may be necessary.

{Use additional pages as necessary.}
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Screening

Established

" witiing to” |’

Implement

“Noe

Universal screening system to assess strengths and challenges
of alt students In academic achievement, lalents and behavior

Structured data conversations accursing to Inform inslyuctionas
decisions :

Direct measurements of achiavement and behavior {learning
benchmarks) that have a documented/predictable relationship to
posilive sludent outcomes

Progress monitoring that is syslematic, documented and shared

Data management systems in place {technology stspport)

Narrative: For “Established” Items in the space below describe the data collection and management

system used by the disfrict, including details about the current progress manitoring system and calendar,

{Use additional pages as necessary.)

Narrative: For "Willing fo Implement” items, describe current conditions that would support change in

each area. {Use additional pages as necessary.}
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Ongoing Professional Development . Willing to
{Addresses relevant areas-essential to effective implementation | Established |0 ooy
of RTl and improved sludent ouicomes)

No

Across ali staffiroles

Invalves families

Inciudes follow-up (e.g., coaching, professional dialogue, peer
feadback, elc.) o .

Professional development addresses relevant areas such as:

Collaborative decision-making (e.g., prefessional learming
communities) ]

Effective use of data, including that gathered through ongoling
progress monlioring, in making educational declsions '

Collaborative delivery of instruction/interventions

Research-based instructional practlices, inciuding supporling
materials and tools

What constitutes "interventions” versus "accommodations and
modifications"

Prescriptive and varied assessment techniques ({argeted
assessments, CBMs, error analysis, etc.)

Progress monitoring {echniques

Parent engagement strategies

Otlher:

Narrative: For “Established” items in the space below descrive the current professicnal develcpment
system and catendar. {Use additional pages as necessary.)

Narrative: For "Willing to Implement” iterns, describe current conditions that would support change in

each area. (Use additionzl pages as necessary.}
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Response to Intervention; What and Why? (Elliott, 2008)

RESPONSE TO
INTERVENTION:

What & Why?

P
{ %
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Neither a fad nor a program, but rather the
practice of using data to match instruction and
intervention to changing student need

BY JUDY ELLIOTT

veryone is talking about response to intervention.
But what is RTI, really, and why should we care?
After all isn’t this just another new education
reform that sounds like a good idea but will seon
fade from the scene?

Response to intervention is the practice of providing
high-quality instruction and intervention matched o stu-
dent need, monitoring progress frequently to make deci-
sions about changes in instruction or goals and applying
student response data to important education decisions.

This approach s not about placing the problems
within the student, but rather examining the student’s
Tesponse to instruction andfor intervention. In essence,
RTI expands the practice of locking ac students’ risk
of learning and behavioral failure beyond the student
and takes into consideration a host of factors. Effective
implementation of RTI requires leadership, collaborative
planning and implementation by professionals across the
education system.

RT1 as a framework or madel should be applied to deci-
sions for general, remedial and special education, creating
a well-integrated system of instruction and intervention
guided by student performance data thar is close to the
classroom.

Today in public education, we are faced with more
diversity and challenges than ever before. Too often, felds
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within education work in isolation — from our English
language leamners and gifted students to our special educa-
tion students. We hear about “special ed” and we hear
about “general ed,” but it is really about "every ed.” With
scarce resources available, both fiscal and human capital,
we need to align our education system to meet the learn-
ing needs of everyone in the education system,

The No Child Left Behind Act has brought the issues
of student [eaming and accountability for that leaming
front and center. Education systems must necessarily
aceount for the leaming of "every ed." However, national
and local data continue to show achievement gaps for stu-
dents of color and those with disabilities. We know more
abourt whar works in instruction than ever before; yet we
stitl have gaps in student learning and achievement.

Those continuing gaps beg these questions: Is robust,
effecrive instruction taking place in our classroams! Are
we differentiating instruction based on students' talenrs
and needs? Are we working from the model of one size
fits all? Are we providing tiered or increasingly intense
interventions for students who, based on data, show they
need more strategic and intensive academic and behav-
ioral instruction!

In the school systerns where I've worked — Long Beach,
Calif.,, Unified School District, the Portland, Ore., Public
Schools and most tecently Los Angeles Unified School
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District — we began our journey by Jooking at data, exam-
ining core nstruction and idenrifying interventions, both
systemicatly and ar the schoot sire. We moved toward
building a syseem of instruction thar provided more time
and increasingly inrense interventions for students who
were strugghing. RTI provides the vehicle o examine an
enrire sysrem of student learning at the district, classroom
and individual student performance levels,

Access Issues

One major challenge in improving the outcomes of our
students involves providing access to what services and
support they need to succeed. That is, moving away from
a one-size-hts-all appraach and moving roward differentia-
tion based on talent and need. However, the historical
silor structures of our schools have gotren in che way of
systemically making this happen tor all students,

[ most school districts, resources are orgamzed by
categorical programs or funding stream — Title 1, Eng-
lish language learners, talented and mived, speciat educa-
rion, erc. Unfortunarely, knowing that a studene qualihes
tor Title [ tells us nothing about that student's specific
learning needs. In most cases, when a student does not
progress at the expected rate, she or he iy placed under
the microscope. In other words, the psychopathology is

within the student, and often the student is referred for
special education testing, .

Seldom does an evaluarion of the student’s classroom
tearning environment take place to examine what factors
may be related to the reported lack of progress, Withour
a comprehensive evaluation of students within the con-
text of the instruetional environment, it is ofren difficult
to reliably and validly indicate che true cause of poar
student progress. [t is imperative we include an analysis
of varfables directly related to academic suecess such as
academic engaged time, opportunities to respond, teacher
presentation style, teacher-student monitoring procedures,
academic leaming dime and reacher expectations, 1o name
just @ few, Effective instruetion is at the heart of RTI.

The systernic work of leadership involved in wmple-
menting RT] cannot be underestimaged. First and fore-
IMOsE, it requires creating a culture and deep belief char all
students can learn irrespective of disabiliey, race, primary
lane andfor sucioeconomic status.

Seeond, it requires the vision and intentional message
that inseructional reform effores and resources must be
aligned o ensure groweh in student achievemenr and

A teacher at Lynnvilie-Sully Elementary Schoo! in Sully, lowa,
guides students through a reading lesson.
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that the defivery of quality professional development, for
both teachers and administrators, is systemic. RT1 does
nat require more resources per se, but rather a realfocarion
and examination of current practices that are working
and discontinuing those that are not.

Third, it requires the knowledge, appreciation and
continual use of data in making instrucrional and pro-
grammatic changes that are second nrture to all consum-
ers in the system — administrators, teachers, parents and
the community,

Core Principles

The core principles on which R is based are supported
both by research and commen sense. Research provides
the evidence demonstrating the general effectivencss of
RTI practices. Common sense keeps our atrention focused

A reading teacher at Lynnville-Sully Elementary School in Sully,
lewa, which uses response to intervention,

on whar is most important: student leaming.

P BELIEVE THAT WE CAN EFFECTIVELY TEACH ALL
cHILBREN. All RTT practices are founded on the assump-
tion and belief thar alt children can leam. The corollary
is that it is our responsibilicy to identify the cumricular,
instructional and environmental condirions that enable
learning. We then must detetmine the means and systems
to provide those resources.

» INTERVEME EARLY. It is best to intervene early wich
learning and behavior, when problems and cencerns are
relatively small. Early intetvention dees not mean K-5,
but rather preK-12. Early intervention programs are
established at elementary and secondary levels for stu-
dents who are not being successful, gither academically
or behaviorally.

» USE A MULTITIERED MODEL OF SERVICE DELIVERY.
To achieve high rates of student success for all students,
instruction in the schools must be differentiared in both
nitture and intensity. To efficiently differentiate instruc-
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tion tor all stxdents, tiered models of intervention are
ased in RTI systems.

» USE A PROBLEM-SOLVING METHOD TO MAKE
DECISIONS WITHIN A MULTITIERED MODEL. At its core,
this method requires answering four interrelared ques-
tions: {1} Is there a problem and what is i? {2) Why
is it happening! (3) What are we going to do about it?
and {4) Did our intervention work? The problem-solving
method can be applied to all students in 2 preK-12 system,
including small groups and individual scudents.

in Long Beach schoals, the problem-solving madel is
the first step used at the student-success-team or building-
ream level. From here, interventions, either behavioral,
or instructional, are prioritized and put in place in the
classtoom. Ongoing progress monitoring is done 1o ensure
interventions are robustly implemented.

At the districr level, the problem-solving method
enables centmal-office personnel to look at daza and ascer-
tain whether in fact a school distrier program, instrue-

tional methodology, intervention andfor professional
development is working for the students it is intended

to help. Use of data is key,

Three Components

Implementation of RT! requires three essential compo-
nents: (1) multiple tiers of intervention, (2) a proklem-
solving method and (3} an integrated data collection/
assessment system to inform decisions ar each tier of
service delivery.

RTI vses a three-tiered model so allocate resources
where they are most effective. For the sake of illuscra-
tion, RT! can be thought of as a pyramid with three
levels of interventions, Embedded in each cier is a ser
of unique support structures and instruction that help
teachers implement evidence-based curricula and instruc-

“tional practices at levels of fidelity designed to improve a

student's achievemént. Ongoing assessment within cach
tier is essential 1o determine a studeti's proficiency on
critical academic and/for behavioral skills. This assessmens
or progress monitoring is used to inform instruerion at
each tier and to identify in a timely fashion the increas-
ingly intense level of instruction a student needs.

The base of the pyramid, or Tier 1, tepresents core
instruction all students should have equitable access o,
Typically, we want 75-85 percent of students successfully
learning the core curriculum.

Tier 2 of the pyramid, also known as strategic interven-
tions, is for about 10-15 percent of students who need
targeted instruction, or whae 1 call “an extra scoop” of
instruetion, to learn successfully, Strategic instruction is
provided to students who display poor response to group
inseructional procedures used in Tier 1. Tier 2 inscruction
is in addirion to the Tier | core instruction.

Tier 3 of che pyramid, also known as intensive instruc-
tion, is for an estimated 3-10 percent of students who
need intensive, individual andfor small-group instruction
that is highly rargeted. Tier 3 typically includes use of a

continued on page 14
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continued fronn page 12

different program or instruction from Tier 1 or 2 because
those dara show students we nor making progress given
previously tried interventions.

A note of caution: Tier 3 is not simply special educa-
tion. Rather, it is where interventions are tailored to likely
include lomg-terny intensive instruction that may or may
not mclude special education services. For example, o
student whose diminished perdormancu is the result of lack
of insteuction may need to be provided ongoing, intensive
instruction delivered in more substantial blocks of time
to help him or her carch up ta peers. Another example
might include a student whose performance problems are
directly refatad to liited English proficiency. Again, the
student may need a longer-tenn set of interventions that
do not include special education.

In both Long Beach and the Portland Public Schools,
we started by examining the success of students in core
instruction. If you find when luoking at your data chat
50 percent of students are not at proficiency in Tier |, or
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core instruction, you do not simply put these students in
Tier 2 interventions. You must go back and examine the
instruction in your core, It you have high rates of students
referred for special educazion or in special education, you
must look ar core instruction and ask: Is it the instruction
or is it the student?

Problem Solving

A second essential component of RT] is the use of the
problem-sohving method. The problem-solving model pro-
vides educators a consistent step-hy-step process to identify
problems, develop interventions and evaluate the effective-
ness of those interventions, Clearly, a consistent methaod
to solve prablems must be available 1o teachers and ather
staff to understand why some students are not responding
to the academic andfor behavior instruction.

It is important to ensure all factors (curricutum, effec-
tive instruction, school and classtoom environment) have
been exmmined prior to assuming rhat student factars or
disability are responsible for srudent performance, The

Gmdmg RTI System I_mplementatlon The Oregon Experlence

BY DAVID L PUTNAM JR

From our work with some two dozen
school districts in the Oregon Response
to Intervention Project, we can see that
implementation at the school level depends
on several system factors. Primarily, these
include schoal-based factors such as the
initial collective skill and knowledge in a
district, the degree to which the foundations
of a multi-tiered instructional model and
data-based decision making are in place and
the educational belief system of the stake-
holders. In addition, context factors such as
district size and setting make a difference.

The vartable with the single greatest impact,
however, and one that can override everything
else is focused and sustained leadership from
building- and district-level administrators.

tending Credibility

Some leadership tasks cut across roles.
Administrators at all levels must cleariy
articulate a vision of what the change
process will involve. Because RYI imple-
mentation often requires significant changes
for staff, administrators should clarify the

.hree years of running a response to !
intervention project’in Oregon has
-taught us.much about ‘what factors .|
affect successes and disappointrments,

B éxpeétat'ions with
‘well:defined non-

gon areas of flexibifity.

" For example, imple-
menting a research-
based core curriculum
is & critical feature
and administrators
must hold fast to the
expectation this will be
carried out consistently by teachers and with
fidelity. Administrators can be flexible about
how this is accomplished and teachers can help
determineg the process. -

Articulating a cléar vision and plan for lmple-
mentation s an Important first step that must
be followed by sustained focus on student
outcomes and support for RTI. A school or
district easily can become fragmented with
muttiple initiatives and teachers may feel the
current initiative is just ene more in a series of
passing fads,

In our own district in 2 subusb of Portland,
Ore, the superintendent’s involvernent has had a
significant impact. He communicates the Impor-
tance of placing student achievement at the top
of the district’s priorities when he meets with
teachers, parents and leadership groups. He has

David Putnam
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riegotiables as well as -

] _taken the time to deveiap a deep understanding
“of response to intervention and can meaningfully

deseribe what it takes to implement a multitiered
system of instructional delivery. This lerds cred-
ibility to his message and amplifies its impact.
The superintendent’s deep involvement is
equally apparent when he speaks to school
districts that we support as part of the state-
wide response to intervention praject. Often
educatars are stunned to find a superintendent
meeting with them to address the importance
of RTI, and they are inspired by this involve-
ment, The impartance of a consistent message
across levels of district leadership cannat be

. overstated.

Make or Break

Without guestion, the leadership provided —
or not provided - by building administrators
can make or break an RTI initiative. Principals
are at the pivotal point of contact between
a great idea and the functional changes in
how business is done In a school. For RTI
to be successful, principals must operate as
real-time, contributing emernbers of the RT!
team. They need to be directly involved with
orchestrating assessment efforts, supervising
the fidelity of instructional practices and
coordinating group and individual interven-
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problem-solving process occurs within each tier of the
pyramid.

The third essential component of RT] is the use of an
integrated data-collectionfassessment system to inform
decisions at each tier of the pyramid. This component
helps determine a student’s response 1o instruction and
intervention. The overarching tormat for these assess-
ments is cormriculum-based assessment. These procedures
have a 3C-year history and have been used across cue-
riculum areas and grade fevels.

These assessments share several characteristics. They

¥ directly ussess the specific skills embodied in state
and Tocal academic standards;

B oare sensitive 1o small increments of growth over
Time;

B can he adminastered efficienty over short periads;

¥ nay be repeatedly administered using multiple
fosms;

P are readily summarized in reacher-friendly ways;

¥ can be used to make comparisons across students;

¥ can be used to montor an individual student’s prog-
ress over time; and

» have direct relevance o the development of instruc-
tional straregies that address the student's area of meed.

Cuericulum-based measurements or formative assess-
ments are administered frequently and are more closely
aligned w day-to-day inscruction. They help teachers
answer two key questions: What to teach and how to
each. Stare assessments that students take regularly are
not sensitive 1o daily instruction and serve an encirely
differenc purpose. That is, they set our to determine, for
example, how all 4tk graders or TOU graders are performing
on a large scale across a state.

Secondary Levels
Some think thar becavse there is lircle research ar the
middie or high school levels that RT1 is not valid in the
secondary tevel. This is not so. The principles and com-
ponents of RT1 are the same at all grade tevels.

The challenge in secondary schools involves identify-

schoo! RTI team, prOVIdlng gurdance and allo— :

cating resources as needed. The' u‘npact of
principal involvement can be contrasted in
two schools that we work with,

At the elementary school in one rural school
district, the pranc:pal leads the developmg RTI

meeting DIBELS benchmarfc scorﬁ has increased .

dramaticatly in the three yéars since implemen-
tation, especially in the primary grades.

The principal in a second district supports the
RY1 initiative at a broad level, but is not nearly
as involved operationally, As one might expect,
implementation is struggling to gain traction.

The difference in the two districts lasgely
relates to the degree of oversight and instruc-

tional guidance provided to all staff, from
general to speclai educatlon RTI :is’ often'_
mistakenly viewed as a speaal education initia-

tive, when really i is an “every ed” effort with
the core infrastnicture components residing in
general education. As such, principals must truly
function as instructional leaders to coordinate
all aspects of teaching and learning.

Size Impacts _ e
District size'is a dimension that can present
“challenges at either end of the continuum. At

one extreme, tiny school districts often are
limited in resources, Their small size results in
failing to meet thresholds that would make

them el:glble for certain supports or resources,”
_or give efflcnem:les of 'shared expertise or-
'_hard resources across the distr:ct However,' .
: ine the words of one successful schoo! Ieader '_
: who servesas principal of three schools and
' dlrector of iricul

--_assessment and Title
bina 325—student district in the. heart of the
WnEEamette Valle' : 't take 2 Eot o

willing to do 1 .lr;gs dlﬁ'erenfly

accamplishments. The district has implemented
a new reading core curriculum, systematized
universal screening and progress monitoring and
organized reading intervention groups in the
twa short years it has participated in the state-
wide project. The district has established a well-
organized RTH team that works collaboratively to
review student pe:fom‘sance data reguiarly and

‘make | mstructuonai decisions, A clear sease of
" zollective ownershtp of all students prevaﬂs :

" At the other end of the conﬂr\uum, large .
dlstrlcts berefit from shared fescurces butface o

the challenge and complexity of coordinating
procedures, training and programs across many
schoals. Here, too, we have been impressed

“This schaol leader has infused this attltude '
into her small staff, who are excited by their

_":'w:th how far admmlstratwe w:ll coliaboration
;. and creamre problem solving can go, We have
" witnessed significant and rapid system develop-

ment in a large urban/suburban district that's
confronted with all the challenges that large
disticts typically face,

The key to the success in this case is a well-
organized and highly skilted central:cffice
leadership team that has worked closely with

~* building prinapa!s to mamtaln a conkistent’ and )
'_concerted focus, _The dastm:t BT teadershtpj
“ team meets regularly to review procedures and

: 'coor&znate u'nplemenia

In reﬂecﬂng upon Ter district's jouney at a

‘conference last year, the director of student

services recalled a discussion she had with a
parent regarding the newly minted RTl system
and the emphasis on identifying struggling
learners and providing interventions as early as
possible,

“That sounds great,” the parent responded.
“But what did you do before RTR Don't tell me

you just waited unitil they falled before they
‘Bot services,” | '

What could she say?

David I_’utn'_iim is co-proje:t mamger of the
Oregon Response to intervention Project in the
Tigard Tualatin School District in Tigard, Ore,
E-mail: dputnam@ttsd X12or.us

3 meessmaai devel- .
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ing the muudeiple measures or universal screens you will use
to decide which students need more intensive instruction

OF mnfervention.

Typically, students at the secondary level are deficient
m baste skills that get in the way of learning higher-
fevel skills. In Long Beach, multiple measures include
SCOTes ON State assessments, grades (afthough subjective),
lieeracy screens and pre-assessments in core curriculum
materials being used in English fanguage arvs, diserict
developed quarterly and end-ol-course exams in algebra,
gracle 8 mach or English language development. The use
of multiple measures depend on what your target is (e.g.,

literacy, mathemaries, English leamers).

At the secondary level, the creation of the master
schedule is kev. The challenge is creating the schedule o
provide Tier 2 and 3 intervencions for students while stil}
allowing students to earn credit toward graduation. It is
doalde when the priority is sec an providing riered inter-
vention classes for students wha, according to multiple
mensures, show the need for additional targeted instruc-
tion. You cannot do more or catch up students using the

same time styucrures.

Typically, middle and high school master schedules

5

Long Beach's Pivotal
Turn Around RTI

In the Long Beach, Calif, Unified School District, this tiered approach
to intervention was pivatal to transforming student achievement across
the district.

Long Beach Unified School District is the state’s third jargest urban
school district with more than 90,000 students, 84 percent of whom are
minority and 68 percent of whom qualify for free and reduced price lunch,
and where over 46 languages are spoken. RT| has proven a successful
mode! to increase the achtevernent of all students.

I 2003, the Long Beach Unified School District won the highly presti-
gious Broad Prize for Urban Education and was a finalist again in 2007.

The use of the tiered approach to intervention was intentionatly started
with high school studants whose outcome data showed to be failing at a
high rate. Some lacked basic skills needed for higher-level leaming,

Starting with a universal screen though which afl 8t graders are assessed
for skills on various measures, the district tiers students into the appropriate
levels of instruction they need. The mavernent amony all three tiers is fluid,
Students are assessed and their progress monitored, alfowing them to move
among tiers where their instructional and behavioral needs are best met.

This approach was so successful in the high schools that it soon was
implemnented with all 5 graders moving into middie school. For students
in grades other than 5% and 8th, each grade level uses a tiered approach
to intervention in helping teachers make data-based decisions to drive
instruction, As a result, Long Beach has been able ta maintain high levels of
student achievernent for atl leamers, including spectal education students.
And the schoof system has moved closer to erasing the ach1evement 2p
that exists armong groups of students where this gap trad[tlonaliy exists.

—Judy Elliott
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include double blocks of time o provide additional Tier
2 and 3 inrerventions for students. So, for instance, stu-
dents may be enrolled in Alpebra § and have w second
dose or bluck of perhaps a developmental math progroam.
Likewise, students will be enrolied in English anguage
arts with a second block of a reading intervention, thus
increasmg the time and intensity of instruction.

Starting Point

Generally, schools do not have the resources to provide
supplemental and intensive instruction to more than 20
percent of students. Therefore, core instruction must he
eftective for 75-85 percent of students and must be devel-
oped and implemented to achieve that geal. Core instruc-
tion muse be responsive 1o the needs of all students.

S0 the fisst step in the implementation of RT] is to eval-
vate the effectiveness of core instruction and o problem
solve how to improve i i ic is less than effecrive. Districts
and schools should evaluate existing prctices and resources
to detennine the approach that wiil bese help establish
needed core, strategic and intensive interventions.

A key indicator of a school and a district implement-
ing RTI is that they have an instructionfintervention
resource map identifying all of the academic and behavior
instruction/interventions available to students at the core,
supplemental and intensive levels,

One key component of this resouree map is the degree to
which the interventions in Tiers 2 and 3 are integrated with
core instruction in Tier 1. Receiving instruction in Tier 2 or
Tier 3 is not a life sentence, Srudents must be able o fluidly
move bepwveen ties as the data show they are ready.

In a gradicional system, remedial and special education
services are less integrared with core mstruction than in
an RTTmodel. There is a qualisative difference between
establishing inrerventions and ensuring that the interven-
dons are linked and integrated with core instruction,

A note of caution: Do not bite off more than you: can
chew. Implementing with integrity is most important.
There is no "RTI in a Box.” Districts and schools must
move through three phases — development of a con-
sensus of need, establishment of the infrastrucrure and
mplementation of practice.

Take the time to develop consensus of RTT as the
framework and foundarion that will enable the district
and school w systemacically meer the needs of all students.
Giving statf the tools (professional development, inter-
venton support and documencation, daca, technology to
display and inrerprer the data) w successtully implement
RTI is necessary before you attempt to implement R
systemically. (See related story, page 14.)

Field Lessons

As school districr leaders, we must identify, cansolidare,

supplement and integrate resources from diverse funding

sources to produce the infrastrucrure necessary to sup-

port the implementation of RTL This includes ongoing

and sustained capacirty building, both skill and knowl-
continued on page 18
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cdge, from the board room o the
classroom. This is not about ndding
another mitianive, 1t is aboae keep-
ing what worls and replicing what
doesn't with eftective duta-based
instructional practices.

We must work to develop a
single inteprated system o con-
nect general, remecial and special
education thar results in a seamless
system of instruction, intervention
and data-based student vutcomes.

This approach has allowed the
Long Beach Unified School Dis-
rrict to erase the achievement gap,
while providing special education
services to only about 7.5 percent
of its students.

we must establish timelines and

defined responsibilities at the district and school site lev-
els, 1o ensure the successful implemencarion of RT} across
the preK-12 system. This includes providing intentional
rime to collaborate, And, as with the implementation of
any reform, we must buifd in regular fidelity checks for
atl componenes of the system, both at cthe distrier and
school-site levels.

Professional development must be integrated across
English langusge learners and compensatory, gifted, gen-
eral and special education. As Portland Public Schoals
continues its jolmey on establishing RT1 systemically, i
has moved from separate professional development by cat-
egorical progrm o a toally integrated sysiem of training.

Judy Elliott has worked in central administration
Additionally, as district leaders  in Portland, Ore, and Long Beach, Calif,
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Teachers trom all prowrams leam
about instruction together, pro-
viding the opportanity to create a
commen undersimding and com-
mon lingeage on which instruc-
tional refonm can take place.

Finally, as a pare of any change
process, expect and pro-actively
manage resistance. Resistance to
change suggests a Joss of some
sort. Our work in building con-
sensus for RTT needs to identify
what that sense of loss is. Personnel
have much at stake. The shifttoa
culrure of ongoing use of data at
the classroom and building fevels,
o top of stare assessmencs, can be
intimidating o faculty and princi-
pals. The use of data is nor meant
to be punitive bur rather 1o allow
tor a laser-like focus on the use of
personmel, existing resources and delivery of professional
development.

In all my years in education one thing I've leamned is
for certain: Adminiscrtors, teachers and parents share
a common yearning — 10 help students who are strug-
gling, Onee people see that data are a tool 1o provide
wailored interventions for students and supporr for class-
Toom instruction, trust is builr, collegial relationships are
farped and the realization emerges that we are in this for
the betcerment of all students. B

Judy Elliott is the chief academic officer in the Los Angeles
Unified School District. E-mail; judy.elliott@lausd net

Additional Resources

Judy Elllott who has worked in spec1a[

educatlon and other central-offlce roles - -

in Long Beach, Calif,, and Portland Ore,

recommends these resources for school

leaders |nterested tn learmng more about
response to mtervention

Boaks/Reports

» Response to Intervention: Policy Consid-
erations and implementation by George
Batsch etal, available from National Asso-
ciation of State Directors of Special Edu-
cation, Alexandria, Va, www.nasdse org or
703~519-3800

> Response to Intervention B!ueprmts Dis«

trict Level Edition by Judy L Ellitt and Diane
Morrison, available from National Associa-
tion of State Directors of Special Education

» Response to Intervention Blueprints: School

Building Level Edition by Sharon Keatns and

-David Tilly,'a'\'a‘i!a"b'le from the Mational
Association of State’ Dnrectors of Spemai

' 'Educat:on, wH. nasde.org B

WebSItes/AmcIes

> “Create Your 1mplementatlon Blueprmt
-I_ntroductuo_n by Susan L Hall, wwinrti

network.org/GetStarteds/Develop/ar/
Create-Your-implementation-8lueprint

> “Developing a Plan” by George Batsche,
www.riinetwork.org/GetStarted Develop/
ar/Devell opmgPlan

L Natmnal Online &7) Forurm 2008

www, connedh ve. ccm/events/rrmetwark
060908

» RTI Action MNetwork, www.rtinetwork.org,
particularly "What is RT|?”
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* “RTI and Math Instruction” by Amanda

¥anDerHeyden, wiww.rtinetwork. org”
' =.a.eam/why/awzT.'andﬁffath/i

- Response to lnterventlon in Second-

ary Schools: IsIt on Your Radar Screerﬁ"'.

by Barbara ) Ehren, www, mnetwork org”

- Leam/Wh y/ar/RadarScreen

» “School—Wade POSitIV& Behawor Support _
and Response to 1nterven_t|on by George

Sugai, www.rtinetwork.org/Learn/Behav-
ior/ar/SchoolwideBehavior

» “Tiered Instruction and intervention ina
Resporisé-to-Intervention Model” by Edward
5. Shapiro, www, rtinetwork. org/Essenrra.'/
Tferedlnsfruchon/ar/SerwceDehveryﬂ

> “Why Adopt an'RTI Model?" by David P.
Prasse, www.rtinetwork.org/Learn/Why/
ar/WhyRTl
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Three Tiers of Intervention (Tilly, 2008)

Three
Tiers of
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Intervention

Central lowa schools adopt a hands-on process
for matching student instruction to needs

s education leaders, we all have

similar aspirations: We want

our teachers 1o be effecrive; we

want our students to excel; and

we want our schools to be known
for high levels of student achievement.
Achieving rhese goals requires high-qual-
ity instruction, assessments to determine
whether instruction is working and effec-
tive interventions for students who need
something more.

Many instructional practices, assess-
ments and interventions are known to be
effecrive. How does a school selecr thase
that are the best match for the students
and their unigue needs! How does a school
use its resources to provide additional
instruction for students who are not suc-
cessful in typical instruction? How does a
school make decisions about the changing
needs of students?

Response to intervention helps princi-
pals and teachers answer these questions
by providing a framework for organizing

BY W. DAVID TILLY, SHANNON HARKEN,
WENDY ROBINSON AND SHARON KURNS

instruction in schools using research-val.
idated procedures and decision-making
structures. The framework includes peri-
odic assessments to detetrnine which stu-
dents need help and whether what is being
done for them is effective, differentinted
instruction and ongoing data-based deci-
ston making.

RTI doesn't tell you what to chink. It
tells you whar to think about.

At Heartland Area Education Agency
11, an intermediate education agency in
central Jowa, we have been implement.
ing RTI concepts agencywide for 18 years.
Heartland schools are in various stages
of implementation, many following the
three-phased process of building consensus,
building the infrustructure and then fully
implementing RTL. Each phase has essential
camponenits and predicrable challenges.

Building Consensus
Let's face it: Educators are hands-on peo-
ple — they want to know how to imple-

20 THE SCHOOL ADMINISTRATOR SEPTEMBER 1008

ment effective instructional strategies to
improve student achievement and often
are less interested in the theory underlying
the practice. Unfortunately, new school
initiatives sometimes falter because school
leaders do not invest sufficient time and
energy early in the process o ensure fac-
ulty and staff understand the changes
being proposed and why those changes
are 2 good thing. As a result, several years
after the initative is launched, there is
litele to no evidence of vur efforts.

When developing the RTI framewuork,
we spend time providing information,
rationale and the opportunity for educa-
tors 1o question, challenge and discuss RT1
before it is launched. Through these inter-
actions, educators build consensus, which
leads to buy-in,

Some of the activities Heartlund
schools use to build consensus around
TESPONsSe to intervention are:

P Revisit whar we consider the essen-
tial ourcomes in our system. Review data
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abent the degree to which dhese outeomes
are being accomplished.

B Examme staff members' belief systems
ahout what children can feam and che stmat-
coes that will best teach them.

P Examine the hiscorical assumprions
umier!ying onar assesstent and struction
system and the deeree to which these are
supported by research. Alse, examime what
rescarch says are the most eftective practices
thar vield maximum student achievement.

P Study the underlying core principles
and practices associated with RT] imple-
Mmetation.

P Examine a three-vered model of how
RTI s siructured s school buildines and
what it rkes w support implementation.

P Guauee statf members’ commirment
to make these changes.

Perhaps the most importane compo-
nent of consensus budding is nvolving
statf i ongoing conversations abour the
principles of teaching and leaming. Jan
Flaugen, principal of Pleasantviile Ele-
mentary School, deseribes his building's
most effective consensus-building tool for
implementing RTT (which in lowa is called
instructional decision making, or DM}

“Tu huild consensus in our building, we
rosted, in the wonge for everyone to see,
A bise of our 1M accomplishments and
challenges for tmplementing o progrom
ke DM in our buikling. It stimedated a
lor of mrerest from the very beginning as
our team studied "

The school's accomplishments meluded
general and special education resources
working together to provide a varicty of
instructional supports; involving students
in flexible inseructionat sroups that change
as student needs change; and more fre-
quently reviewing student performance
Jata toassist i decision making.

False Notions
The challenges associated with consensus
huilding are predictable. One challenge
stems from the fact some teachers and
adiministmators make assumptions about
reaching and learming based on inaccurate
prior knowledge. Commicting o RT1 is
committing wo use research-based instruc-
tion and assessment.

Many of the things we accepred as
truths in our preservice programs rned
aute o be false, such as:
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» The need to know students’ 1Qs 1o
Lnow how o teach then;

¥ Special education placement will
predicrably aceelerate 4 student's eamn-
ing; and

P A student’s label op Jdisability wype
tells us whar instruction to provide.

A second challenge o consensus build-
ing ts thar teachers often are not up to Jate
about what works best for students who are
struggling o learn. We all have owr bag
of tricks. We all know some things, but
none of us knows evervthing. Teachers
not ondy need to became aware of new
technique, but they must master them,
For example, they need to know and be
able to teach the stages of word leaming
and huow to coach Jecoding strategies in
cunnected text,

To build consensus, teachers must twt
vnly be knowledgeable abour current prac-
tices, they must be willing to share their
knowledge with each uther.

A final challenge associured with con-
sensus building is understanding that RTI
15 nor an “add-on” to the system. RTl is a
fundamental restructuring of resources and
services within a schoot to berrer meet the
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needs of all students. It is a systems-change
initiative that takes several years to imple-
ment fully.

A school must devote a significant
amaunt of professional development time
oy RTT during the first two or three years.
Then, when RT] becomes a way of life,
schools’ subseguent professional devel-
opment offerings are based on student
achievement data and are integrated into
the RT1 initiative.

Building infrastructure
One of the most important things we real-
ized when we began working to implement

RTI in Heartland was that our approach

ta school improvernent needed to evolve.
Historically, when major initiatives from
the federal government or the state
rolled our, specific practices or strategies
were brought to teachers. In essence, we
brought answers.

When this happened, getting practices
implemented was challenging because
teachers did not have input into the
change, so they did not always own the
change. These changes rarely are deep or
lasting.

The approach with RTI is different.
In our revised approach, we don’t try to
provide all the answers, though we try to

ensure the right questions are being usked.
We are confident in the RTT framewaork
and the tesearch-based practices it con-
tains. We are confident in the expertise
and decision-making ability of the teach-
ers and administrators in our schools. As
such, we now implement a new approach
w bringing RT] into our schools. This
approach is based on questions, rather
than answers. (See related story, below.)

We use current practices in the school
as building blocks for the RTI infrastruc-
wre. All schools have some of the required
components in place, so the challenge is
to identify those that are in place, build
those that are not and make them work
together in a seamless way.

To address the questions, the school
must establish a leadership team made
up of individuals with specific roles and
skills. The team may include the building
administrator, someone with curriculum
and instruction expertise, someone with
expertise in data analysis and someone who
can facilitate meetings and professional
development. Grade-tevel representation
on the leadership team also is necessary.

The importance of leadership reams
cannot be underestimated. Nancy Moor-
head, principal at Jordan Creck Elemen-
tary School in Wesr Des Moines, says,

Questioﬁs to Guide RT’s Use

Qur approach for developing a response to intervention framework at the Heartland
Arsa Education Agency in jowa is based on 10 related questions.

These questions are dravwn from the National Association of State Directors of Special £duce-
tor's publication “Response to intervention Blueprint for implementation” {available at www,
nasdie.ocg). The principles of the framework are embedded within the questions, so school
leadership tesms that work through the quastions with rigor will in fact be implemanting RTL

1. Is our core program sufficient?

1. If the core program Is not sufficiant, what led to this?
3. How will the needs identified in the core program be addressed?
4. How will the sufficiency and effectiveness of the core program

be monitored over time?

5. Have improverments to the core program been effective?

&, For which students is the core instruction sufficient or not sufficient? Yehy or why not?
7. What specific supplemantat and intensive instruction is needed?

8. How will spectfic supplemental and intensive instruction be delivered?

9. How will the effectiveness of supplemental and intersive instruction be monitored?
10. How will you determine which students need to mave to & different level of

instruction?

—David Tilty
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“Ohir leadership team is comprised of
sepresentarives at each grade level, special
education, talented and gifted and specials
teachers. Throuph this broad representa-
tion we were able to share our vision and
implement strategies to use data and st-
dent work to make instructional decisions
and to develop successtul interventions.”

“ ... teachers must not only
be knowledgeable about
current practices, they must
be willing to share their
knowledge with each other.”

Once the leadership team is estab-
lished, the next step is to identify prac-
tices that must be modified, adopred or
created. That is done through a needs
assessment or inventory of current prac-
tice. The needs assessment process is keyed
to the structutes that need to be in place
in schools to support RTI and the skills
and processes that must work together for
it to be successful.

The team then begins the process of
answering the 10 questions. As the leader-
ship team tackles a question, members use
research-validated tools and strategles to
help answer the question, thus tailoring
application of RTI 1o their school. By tak-
ing this approach, we ensure each school
is staying true to the research-based prin-
ciples that support RTI, and we are con-
fident the implementation fits the needs
and preferences of the students, teachers
and leaders in that specific school.

Team Challenges

Several important issues arise as the school
leadership team works through this pro-
cess, These issues include determining the
tollowing:

P Which specific assessments will be
used for universal screening of all students,
for diagnustic assessments for studenes who
need it and for formative assessment (mon-
itoring student leamning over time)?

» Specifically haw to expand options
for supplemental and intensive instruc-
tion within che building. (Supplemental
instruction is provided in addition t
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typical or core inscruction for stu-
Jdents. Intensive instruction is also
addicional instruction. but for those
srdents with the most signifcant
needs.)

P What new structures will
need 1o be created to provide this
additional instruction and how will
it be provided?

» How will professional devel-
vpment be provided to develop
skills in daca-based decision making,
improve effective teaching strategics
and better Jifferentiate instruction
tor studenes?

» Are chanpes wamanted in the
way that resources trom special pro-
crans are Jelivered, such as special educa.
o and Tidle 17

Schools encounter o mnge of challenges
ar this stage, Some challenges have o Jo
with what Yale Professor of Psychology
Seymour Sarason calls Yexisting regulari-
ties” — things thae we Jdo a particudar way
heeause thar'’s the way we've always done
themn. Some challenges have 1o do with new

skills char need to be, teamed and the lack

of time and energy available to learn and
implement rhem wich fidelity. Some chal-
lenges are related to non-daracbosed phi-
losophies and the challenge of thuse who
are not willing to be persunded by doga.

School Teaders face specific challenges,
«uch as presenting a clear, well-commu-
nicated vision tor garnering public sup-
port from the ceneral vitice, school board
and parents. Then there are vperational
challenges to be mes, including revis-
ing the master schedule in the building
o nccommaodare new and Jifferentjared
instructional options for students and ser-
ting out a multivear implementarion and
professional development plan.

Mark Timmerman, principal ar Earlham
Elementary School, summarizes the power
of hus Banlding's plan by seating, "Our statt
feels there is raly a srategic plan char will
Fe <upported with protessional develop-
ment, Our professional development Tas
feen flavor of the month' for o fong,
with lirdle evidence tw show that it has
helped teachers and almost no evidence
that srudent learning has improved.”

Since beginming implementation of
wistructional deciston making, protes-
sotad development phnming ot Evrlham
Elementary Schoul has been tar more
tocused on student pertormance data and

David Tilly {left) works with colleagues at

e

the Heartland Area Education Agency Hin
Johnston, lowa.

subsequently vn the skills thar teachers
need o meet the needs of the students.

Data Days

Full implementation involves institution-
alizing and refining the changes idenrified
in the first two phases. At Heartland,
implementation includes establishing
rules for moving studenzs among instruc-
tional options, which helps teachers in the
decision-making process. We frequently
collect progress-monitoring data for all
students with supplemental and intensive
learning needs, and teachers use those data
ro help guide instruction.

We establish a schedule for reviewing
all student dnta three times a year. We call
these “Data Days.” Al of these processes
require support, encouragement and lead-
ership from the building principal.

One challenge in the implementation
phase of RTT is evaluating the effective-
ness of the instructional uptions we pro-
vide our students. Are all children benefie-
ting trom their instruction? Are they all
making adeguare progress! I net, why not!?
What will we do about ig!

Districts are using research-based
benchmarks ro determine whether stu-
dents are meeting critical targers on time.
H students are not progressing ar Jdesired
races, further changes in instruceion showdd
oveur, Further dingnostic assessients will
b needed o derermine insemcrional needs
sovan instructional match can be made.

Orher challenges include maintining
A togws on student fearning over the long
termn and arfending o logistical issues such
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as scheduling, ensuring instructional
planning time for reachers and carv-
fng our time 1o implement everything
that is necessary tu keep ail scudents
on positive learning trajectories.

With the challenges. however,
come henehrs. Juolene Comer, ele-
mentary/middie schuol principal in
the Lynnville-Sully Community
Schoot District m Sully, Towa, sum-
marizes the benefits of her schools'
use of instructional decision making
as “increased student achieverent!
We've seen our students grow in
rending fluency and comprehension
during the past two years.”

Comer also has seen increased
reacher collaborarion and use of Jara.
“Teachers don't just Jook at dars any-
mure,” she says. “They underseand ir, ralk
abaut it with their peers, and use it 1o bet-
ter serve students, We work rogecher o
finud answers to problems and o strengthen
arens of success.”

Since implementing instruceional deci-
sion making, Sully Elementary hus seen
the percentage of its 30 graders considered
fluent readers rise from 39 percent to 79
percent. Their 5t graders went from 56
percent 1o 30 percent fluent.

Self-Corrections
RTT does not give school leaders ali the
answers. It does, however, provide a
validated framework ro support school
improvement snd drive effective instruc-
tion that truly benefits all students in the
school. It is a self-correcting system that is
data-based and ecan become the foundation
for ongoing instructional improvement.
Administrators who successfully lead
implementation of an RTT mudel can
wike up every meorning knowing the
adds will be in their favor that students
will receive the instrucrion thut is best
matched to their needs. Isn't thae why
most of us went into education in the
first place’ B

David Tilly is the director of innovation and
accountability at Heartland Area tducation
Agency 1 in Johnsten, lowa. E-mail: dtilly@
aeall.kiliz.us. Shannon Harken is a consultant
far professional learning at the Heartland Area
Education Agency, Sharon Kurns is the director
of professional leaming and leadership and
Wendy Robinson is the assistant director for
professional learning,
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Assessment

Assessment is the eyes of RTI: where you can see what needs to take place, how
the pieces come together, and how effective your interventions have been. Pieces of
assessment are also found in the other components of RTI, but I think assessment is so
important for success that it needs its own category.

The RTI team should consider what assessments should be used for what
purposes. There are four basic types of assessments used in RTI. Sometimes you will be
able to find one assessment that fits multiple needs. The four assessments are: Screening
assessments (to determine who is at or below standard), Diagnostic assessments (to
match instructional needs or what needs to be taught), Progress Monitoring assessments
(given often, to determine if a student is improving over time), and Outcome based
measurement assessments (to determine if a student has improved, based on one time).

It is important that assessment is linked to instruction. If a student is shown to be
below standard what will be the next step or plan? Who will be delivering the
instruction? How often will we be monitoring the instruction to see if it is working?

Once data has been disseminated for student needs we also need to review how
effective our interventions at each tier have been and what the effectiveness of the
program has been.

My Reflection: In my building it took some time to choose the assessments, train
testers, organize the material, create the schedule, do the testing, and harness the datain a
usable manner. It was important for us to feel like we had some flexibility to do it wrong

a few times before we got it right.
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Attached you will find:

1.

RTI Flow Chart, Reading K-2 (This was used to help everyone see the link
between assessments and interventions. It also helped give us a guide.) p.78
RTI Flow Chart, Reading 3-5 (This was used to help everyone see the link
between assessments and interventions. It also helped give us a guide.) p.79
RTI Placement Card (This card was used to track individual scores on

students and make instructional decisions in teams.) p.80
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RTI Flow Chart, Reading K-2
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RTI Flow Chart, Reading 3-5
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WASL Scholastic Reading
Reading below 400 Test

(Team decides if further
intervention is needed)
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< (Core program or ¢ sénicy Formula i (Give Corvective Reading
- .- above grade] : rade’ 4 - Decoding Placement)
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RTI Placement Card
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RTI Decisions 2008-09 N RTI Decisions 2008-09 ™
Name Grade Name Grade
Teacher Teacher
Benchmark Data Benchmark Data
F Mo w Moty SP F Mo | W Moo SP
DIBELS DIBELS
(WPM) (WPM)
MAZE MAZE
(# Correct) (# Correct)
MATH MATH
(CD) (CD)

Diagnostic Testing

{Read Well Placement, Reading Mastery Placement, Phonics Screener, Corrective Reading
Placement, Language for Learning, DRA, ARD)

Diagnostic Testing

{Read Well Placement, Reading Mastery Placement, Phonics Screener, Corrective Reading
Placement, Language for Learning, DRA, ARI)

Test

Date

Results

Test

Date

Results

Intervention Progress (Progress/No Progress) (P/NP)

Program

SEPT

OCT

NOV DEC JAN

Program

FEB

MARCH

APRIL MAY JUNE

Intervention Progress (progress/No Progress) (P/NP)

Other:

Program | SEPT OCT NOV DEC JAN
Program | FEB | MARCH | APRIL | MAY JUNE
Other:
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CHAPTER FIVE
Summary

Response to Intervention is a method of service delivery schools can use to
improve academic outcomes for all students, as well as improve the identification of
students with disabilities. A preventative and proactive problem-solving approach, along
with a focus on providing an instructional match to each student's needs using effective
practices, are the core principles of RTL. From those five principles, schools may differ in
how they design and utilize the key features of RTI (multiple tiers, protocol, assessment
systems, and evidence-based instruction). (Barnes & Harlacher, 2008)

It is difficult to accurately record all the changes, meetings, and tasks taking place
while one is in motion. Some of the details may have been lost, but the essence of the
RTI process has been recorded in the form of this guidebook. In our school, there was an
ebb and flow to maintaining direction in RTI. Sometimes the RTI group, or school,
seemed ready to move forward in the next step, and other times the amount of other
activities taking place in the school made RTI seem like it was on the back burner for a
later time. By the end of the year, all staff felt the need to continue to move forward in
RTI and they had ideas for beginning RTI in math for the following year.

This guidebook was created to give schools a tool to help them understand more
about RT] and resources to use. Care was taken to provide the core principles of RTI in
the guidebook. Response to Intervention (RTI) maximizes resources and research in a
school system to increase student achievement and reduce behavior problems. Change

takes time, persistence, courage, problem solving, and the support of everyone involved.
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If this change impacts even a few students that would have fallen through the cracks in

the old system, then it is worth the effort and time.

It is difficult to make change happen in a school. Some pockets of staff felt the
need to hold on to the old tests and ways of teaching remedial students. One of the nice
things about designing a professional development model based off a flexible initiative is
that teachers felt supported, their concerns were met with understanding, and change did
not take place before they were ready. A drawback of this approach is that a complete
transformation to RTI will take a few years, not just one.

Recommendations

« RTIis not a quick-fix, but a long term solution. It is helpful to document, record,
and celebrate successes along the way.

» Schools are built on the premise of what is best for the child. RTI is a better
system to improve student learning.

» Schools should begin a movement toward RTI by first researching the principles
needed in RTI. Next, a committee needs to be created where members discuss the
reason for moving to RTI, where to begin, and if the culture of the school is ready
for RTI.

» There must be administrative support for this initiative to be successful.

« An expert to help schools through the process and/or training will help schools
know and understand the next step in their journey.

o [f there is no additional money, no expert, and no training there is still value in

practicing the principles of RTL
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At the core of RTT there is research-based classroom instruction, universal
screening of all students, progress monitoring, research-based interventions at
Tier 2 and Tier 3, and fidelity measures.

This can be done on a small scale in one classroom, even though this is not the

typical model described by RTL

33
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