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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS
Today there are two schools of thought regarding a
formal guidance program in the elementary school.

The modern

critic emphasizes the exorbitant cost and relative nonimportance of such a program in grades one to six.

The

modern educator recognizes that students need an adequate
program of guidance to enable them to approach secondary
schools and adulthood with the attitudes, skills, and
knowledge necessary to meet the demands the school and
community will make upon them.

I.

THE PROBLEM

This paper will attempt to (1) stress the need for
guidance in the elementary school curriculum; (2) investigate the roles played by teachers, principals, counselors,
and parents and their contributions to the program; and
(3) investigate some guidance techniques for the elementary

school.

II.
Guidance.

DEFINITIONS OF TERMS

Although the word means many things, an

acceptable definition for the purposes of this paper might
be, "The activity of assisting students in establishing
goals, solving problems, and making wise choices" (7:10).
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Elementary school.

The term as used in this paper

refers to grades kindergarten through six.
Curriculum.

This word means "those experiences of

the child which the school in any way utilizes or attempts to
influence" (9:197).

CHAPTER II
THE NEEDS FOR GUIDANCE IN THE
ELEMENTARY SCHOOL
In the elementary school, guidance and good teaching
are almost synonymous.

Guidance helps the educational

program prepare youth to participate and be leaders in
society.

It also gives educators methods of finding out

about children's aptitudes, capabilities, interests and
aspirations; methods of utilizing the information obtained
in school and community contacts; and methods of evaluating
the child's progress in developing desirable democratic
skills, attitudes and appreciations.
These guidance services may be introduced either
directly or indirectly.

The direct approach would be an

active participation by the teacher and pupils in projects
and activities that constitute the school program.

This will

be explored in a later chapter.

I.

NEEDS OF PRIMARY PUPILS

Perhaps no greater impact will be made on the pupil's
emotional stability than that which occurs upon his entrance
into the first year of school.

The environment he has

experienced at home may be so completely different from his
new school environment that there may be lasting emotional
disturbances and maladjustments.

Many first graders have
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been overprotected at home and have had no preparatory
experiences in nursery schools, play schools, or kindergartens.

The primary school program should be designed so

that the child's adjustment to each new situation will be a
gradual one.

Guidance authorities tell us:

Differences between the child's home conditions and
those of the school and the homes of other children may
also develop in the young child a feeling of insecurity.
Fortunately, elementary-school people are beginning to
recognize the guidance needs of their pupils and are
adjusting school activities and conditions to individual
ability and emotional maturity (3:213).
If the child's needs are to be met through a guidance
program, we must know what those needs are.

According to

elementary school leaders of the Los Angeles school system:
The basic needs of growing children can be stated in
a few words. They are:
1.

Assurance that they belong, that they are wanted
in their homes, in their neighborhoods, in their
schools, in their classrooms.

2.

A balanced, plentiful diet.

3.

Sufficient rest to counteract the multiplied
excitements of these times.

4.

Lessons which they can understand and learn.

5.

Discipline which is just and kindly and which
will help them achieve the self-discipline which
comes with an orderly program of tasks for which
they feel responsible.

6.

Friends, both child and adult.

7.

Play time which they can enjoy (6:10).
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It would seem, then, that the best learning climate
in the primary classroom would be one satisfying the pupils'
basic needs and assisting them to adjust successfully to
the new environment.

These things can be accomplished only

when guidance becomes an integral part of the curriculum.
II.

NEEDS OF INTERMEDIATE PUPILS

The basic needs of youngsters in the intermediate
grades--four, five, and six--of the elementary school are
essentially the same as those previously mentioned for the
primary pupil.

However, more social and academic demands

are being made of him.

He must become increasingly

independent in some learning activities while learning to
become a more effective group member in other activites.
Various physical changes are becoming more noticeable to
him in classmates of his own sex and of the opposite sex.
Social acceptance by his peers becomes increasingly
important.

The learning climate of the intermediate class-

room will definitely be affected by the adjustments the
pupils make to these increased demands.

To insure a good

learning climate, some guidance in making these adjustments
may be necessary.
III.

REMEDIAL GUIDANCE

We cannot assume that all pupils entering or attending
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the elementary school will be free of difficulties that
might interfere with their progress.

Most may progress

quite satisfactorily, but those few who do not should have
an opportunity to receive proper assistance.

Some need

this attention to achieve any degree of success.

These

cases do not always occur among pupils with little ability.
They may occur also in those of high mental ability.

The

teacher should be able to detect these individuals and,
where no professional help is available, provide help for
each as the need arises.
The needs for guidance in the elementary school are
well summed in this statement:
Guidance from kindergarten through the elementary
grades is of vital importance. Many of the people who
later in life have emotional disturbances have problems
rooted in childhood years. It is hoped that the
elimination or alleviation of many of these problems
will occur as a result of a program of guidance
services available to pupils in the elementary schools

(3:225).

CHAPTER III
ATTITUDES AND ROLES OF THE
SCHOOL IN GUIDANCE
All people connected with the school should recognize
the need for guidance in the curriculum.
have it is not enough.

To say we should

We need to know that in our changing

society, knowledge and practices change also.

In every

professional field there is no end to the need for continuous
study.
I.

THE NEED FOR PROFESSIONAL IMPROVEMENT

Each profession is distinguished by a body of
information and skills other professions do not possess.
Law, medicine, and education all include definite knowledge
and specific competencies.

Teaching as a profession is

characterized by a knowledge of children and the needs of
society.

It requires techniques of helping children to

learn and of selecting materials and activities appropriate
and significant for children.

The teacher, then, is a

specialist in selecting information and planning activities
to help children learn.

He may draw from various

professions the knowledge and practices to help him do a
better job of meeting the pupil's needs.
Teachers, like members of other professions, must
continously seek professional improvement to maintain their
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competency:
Pre-service education does not long remain adequate
in any profession, and training must be continued
throughout professional service. Teachers particularly
feel the need of continued study in guidance because:
1.

Research in psychology and child development is
constantly yielding new information and concepts
about children and about educational methods.

2.

The unique characteristics of children and adults
in each community require special analysis. In
every school, guidance must vary according to
the needs of the local situation.

Many teachers gain professional improvement in
guidance by reading professional research publications,
by taking university courses in guidance and psychology,
and by using the services of psychological consultants.
The cooperative study of guidance problems within
the school by the entire staff is an effective method
of professional improvement. Analysis by teachers of
the guidance problems which they face every day results
in increased understanding and unit~ in the staff and
in improved teaching skill (6:88"89J.
II.

ROLE OF THE TEACHER

The classroom teacher should be the most important
guidance person in the elementary school.

With the pupils

more than anyone else during the school day, he gets to
know them as individuals, a prerequisite to good guidance.
The pupils in most cases trust him.

The alert teacher

recognizes the need for guidance in the classroom and uses
all available materials, techniques, and sources of
information to meet the needs of each pupil.

Many

9

maladjustments which occur later in school or adulthood might
be prevented if the elementary school teacher is capable of
assisting his pupils to make satisfactory adjustments and
is sensitive to their individual needs and differences.
The role of the teacher in guidance is indeed an important
one.
III.

ROLE OF THE PRINCIPAL

Since the principal is the immediate superior of
most elementary school teachers, he must make himself
readily available as a resource person or counselor when
called upon by the teacher to do so.

He is directly

responsible for seeing that the policies and the philosophy
under which the school program operates are carried out.

He

usually knows most of the pupils and many of their parents
and home situations and can put this knowledge to great use
in helping the teacher with certain individuals.

As an

"outsider" to the classroom, he can usually view a problem
more objectively and in the broader light of the entire
school (1:136-137).
IV.

OTHER GUIDANCE PERSONNEL

Most of our elementary schools aren't fortunate
enough to have a regularly assigned counselor, either part
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or full time.

However, there is a growing tendency for

school districts to recognize the value of such a person to
care for the many problems which need their attention.
The counselor is regarded as a specialist in the
school.

The successful counselor possesses insight,

training, and experience and makes practical use of
scientific research.

He can be of great value in supervising

the establishment of a guidance program in the school,
promoting better parental understanding of the guidance
program, and providing some professional improvement in the
staff--as well as perfoming the duties usually assigned a
counselor.
Other guidance personnel are the school nurse and
doctor, attendance officers, psychiatrists and psychologists,
remedial specialists, community agencies, and others.

Their

roles primarily supplementary to the work done by the
teacher and counselor, are yet an integral part of the
complete program.

All these specialists are concerned with

meeting the needs of individual pupils and the entire school.
V.

IMPORTANCE OF COOPERATIVE PLANNING

Nothing much is accomplished without careful
planning and leadership.

Teachers, in order to be effective

guidance personnel, must work together efficiently on
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common problems of guidance.

The problem to be studied

should be selected from suggestions and discussions by the
entire staff.

Many individuals may suggest several problems

they have encountered with certain pupils.

The existence

of these problems illustrates the need for an effective
program.

Through discussion of individual problems, the

staff may realize they had but one common problem, a certain
factor lacking in their guidance program.

This will be a

problem the staff should recognize and accept.
Selection of the problem is merely a beginning.

The

success of the program is determined by the methods used to
attack the problem.

The teachers should attempt to work

the problem out by themselves, but when little is known
about effective guidance practices, they should consult
other sources.
Assuming they have the tools and knowledge to work
with the problem, the plan of action should be one in which
all members of the group can participate.

It should also

utilize the special experiences and talents of every member
of the group.

Group agreement on various subjects is

essential, but minority opinions should be observed as a
contribution to the final plan.
The final consideration of the plan of action should
be a continued evaluation of the work and progress of the
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group toward solving the problem.

In this manner new goals

and the next steps of procedure will become evident.

The

most desirable outcome of this kind of planning should be
the development of staff unity in the solution of guidance
problems.

Whether these problems involve individual needs

or general curriculum changes, cooperation is valuable.

CHAPTER IV
GUIDANCE TECHNIQUES IN THE CURRICULUM
I.

OBSERVATION

Significance of observation.

We learn about other

people by observing how they behave.

In school there are

many opporunities to observe children's responses to one
another and to adults and to note when they experience
success or failure.

One of the most efficient methods of

facilitating the use of observation as a guidance technique
is the application of grouping in the curriculum, but we
must not become so involved in grouping that we lose sight
of its original intent.

However, when the class is divided

into work groups or committees, the teacher has more time
for utilizing this guidance technique.

Although personal

observation is one of the simplest techniques, it is perhaps
the least used method of gathering information about the
pupils.
The importance of observation as a method of gaining
information is mentioned in an article by Stolz:
To be a keen observer, one has to have not only
adequate sense organs but real interest in the thing
being observed. Fortunately, there are few of us who
are not to some degree interested in watching children.
But sometimes our attention is so fully occupied with
subject matter, or group organization, or our own
prestige, that our observation of each child as a
person becomes perfunctory, except when his behavior is
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directly related to one of these interests. If our
observation continues to be thus limited habitually,
we cannot know very much about any one of our pupils.
A good way to avoid developing such a blind spot
is to spend fifteen minutes a week in looking at the
pupils while they are engaged in drawing or some other
activity which does not require your direct participation.
With a scratch pad before you, let your eyes rest on
each pupil in turn, and as you do this, jot down a few
words which best describe each boy or girl. If you
continue this practice it will raise questions which
will make you increasingly observant of each child
throughout the following week . . • .
This practice (observing children) can be done without
interfering with other aspects of daily work; the teacher
who does not do it misses one of the most interesting
and rewarding experiences connected with teaching
(10:240).
Recording observations.

Teachers must be extremely

careful in recording observations for their own use in
guidance, parental conferences, and anecdotal and cumulative
records.

Recorded observations of a child's behavior should

be entirely free of the observer's interpretation.

This is

important so future readers of the record may be able to
evaluate that behavior for themselves.

The observer does

not record statements which may be inaccurate due to
prejudices or biases.
In written evaluative observations, forming judgments
or conclusions should be avoided.

This type of recording

conveys only the observer's attitudes and interpretations
about the individual:

15
A teacher's observation that "John is lazy 11 may not
be accepted by those who have seen him playing ball at
recess or collecting scrap in the neighborhood. The
observation that "John is slow in beginning all
written work and rarely finishes when his group does"
raises several questions of health, ability and interest
to be investigated (6:17).
Uses of records.

Anecdotal and cumulative records

are indispensable to guidance in the curriculum.

Through

them, teachers may gain valuable insight into the growth
and development of each child.

Comparing present

observations with previous records enables teachers to
determine whether a consistent characteristic is reflected
or whether some positive or negative change has taken place.
Evaluative usage of these records is further determined by
their accuracy as statements of behavior, not the observer's
interpretations.
These concrete materials provide a basis for
cooperative conferences with parents.

Many antagonisms

which may arise in such meetings are avoided when a teacher
can accurately describe specific incidents of behavior.

The

parents can cooperate by helping to interpret these
recorded incidents, and it is useful in developing their
understanding of their children and of the school program.
Remedial teachers, school nurses, etc., may also
find certain permanent or anecdotal records particularly
useful in caring for the pupils properly.
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Observation is one of the keys to unlock the barrier
many children have built up around them.

If we are to help

the child develop the proper habits, skills, and attitudes,
the school must develop concepts broader than educational
measurement alone:
Basically, it is the simple yet fundamental thesis
that the first duty of the school is to know its pupils
as individuals. It involves, first, a recognition of
the essential dignity and worth of the individual and,
second, a willingness to study him by every means
which the resources of the school can command (11:5).
II.

SOCIAL RELATIONS

A basic list of needs for effective functioning in
social relations might include:
1.

The need to function as a member of various groups.

2.

The need to develop competency in dealing with
problems that arise in such groups.

3.

The need to develop attitudes that permit careful
consideration of such problems.

Lee and Lee have stated:
Mere knowledge is not sufficient. It will not
necessarily lead to understanding or action . • . . the
mastery of facts offers little when contrasted with
the development of understandings attitudes, and
techniques (9:327).
If mere knowledge and the mastery of facts are not
sufficient for a total development of the pupil, the
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importance of social significance in the modern curriculum
becomes apparent.

"Social significance" is the socially

useful information absorbed and put to use by the pupil.
The school curriculum must be vitally concerned with the
total development of habits, skills, and attitudes through
guidance philosophy and the use of appropriate guidance
techniques.
Group experience.

In every class there will be found

a wide range of pupil abilities, achievements, and interests.
If we believe that these individual differences are
significant, some effort should be made to work with them
through grouping.
Grouping will enable the teacher to observe
individuals more closely and discreetly.

In every group

there are some children whose behavior disrupts smooth group
relationships.

The needs of these children may require

individual attention.

The pupils' relationships with each

other will give some indication whether the classroom
climate is mentally and emotionally healthy.
The democratic process.

The school has a responsi-

bility for organizing groups democratically:
Working in a we-relationship is a cooperative
project, but one does not necessarily feel responsibility
for the progress of the group. However, when a group
is organized democratically, the purposes and plans are

18
established by all. Then each one assumes responsibility
for carrying out his particular part of the project so
that it will fit in with everyone else's contribution.
Together then they have solved a problem of interest or
of use to all (9:79).
This is perhaps one of the most dynamic and effective
types of social contribution by the pupil.

Every school can

include this type of guidance in the classroom.

The school

should provide group learning situations for better
instruction and development of the emotional health of each
student.

Teaching democracy is fundamental in our school

curriculum.
Group planning and presentation.

Group planning

insures the democratic process in our schools.

The amount,

organization and development, and evaluation of pupil
planning are three major issues.
Pupil planning should be a cooperative effort of
teacher and pupil, but to what extent does each participate
in the planning?

Lee and Lee tell us about the pupil

participation:
a.

Pupils should plan the detailed problems to be
studied.

b.

They should plan the learning experiences.

c.

They should plan the methods by which they will
obtain the desired data.

d.

They should plan what things of value they
expect to get from the unit (9:244).
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Regarding the direction of purposes, they emphasize
that:
The teacher's planning will give general direction
and relate the unit to the purposes of education. The
pupil's planning will provide for an expression of
their purposes and interests (9:245).
If the pupils are given too much self-direction, they
often lose contact with reality.

When the teacher sits in

the group and aids in formulating goals and tentative
procedures, however, the group may then proceed in the
proper direction.
The organization of the work period should be
carefully planned by both the teacher and the group.

The

teacher needs to keep in continuous contact with each
committee or group to see that progress is being made.

This

close check is necessary since it does not take long for
the group to go astray if permitted too much self-direction.
Many times some re-planning with groups is needed to achieve
results.

Other suggestions for the work period are listed

here:
1.

Guide the group during the planning period to
develop plans which are so definite and so
clear that all know what to do and how to do it.

2.

Check with individuals and committees before
they disperse for work to see that the more
detailed plans are definite and clear.

3.

Guide during the planning period so that
sufficient work is outlined to keep all
individuals and groups busy over a reasonably
long period of time.
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4.

Keep in touch with the varied activities by
moving from group to group, by participation, by
asking questions, by making suggestions, thus
exercising both guidance and control.

5.

Introduce new activities to small groups directly
concerned so that tryout will be without the
confusion which might result from misunderstandings within a large group and from too many
persons trying a new process without sufficient
guidance.

6.

Develop constantly, directly and indirectly, the
understanding that freedom carries responsibility,
and that self-control and cooperation are
advantageous to the pupils themselves and not
something required by the school (2:292-293).

The presentation period provides for a combination of
oral and visual reporting to a class audience.

The teacher

should be careful to see that the audience is benefitting
from the presentations and guide the groups accordingly.
An evaluative discussion of the presentation should
follow immediately.

From such discussions will come a

recognition of guidance in the form of critical analysis,
the advantages of doing good work, and a more complete
understanding of the material presented.

All attempts to

evaluate material or learnings should have as their purpose
improving the effectiveness of group planning and work.
III.

CREATING THE ATMOSPHERE

Developing an appreciation for their room surroundings
can do much to create the attitudes pupils need in their
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home and community life as well.

The contrast of working

under pleasurable conditions instead of dull, drab surroundings is easily recognized.

The emotional and mental

responses are directly related to the child's immediate
environment.

Attitudes and outlook, either individual or

group, can be guided in the classroom by encouraging a
sense of pride in keeping their own room as attractive as
possible.
Physical conditions of t h e ~ -

The room equipment

and furniture should'be arranged in an attractive as well as
a practical manner.

Contributions of the pupils such as

pictures, maps, charts, and graphs should be neatly arranged
on bulletin boards.

All suitable exhibits add color and

make the room an attractive place in which to work.

They

also give pupils the satisfaction of achievement and the
feeling of belonging since they have helped to contribute
to it.

Authorities cite the significance of pleasant room

conditions:
Physical surroundings affect the development of group
morale. The classroom or homeroom should be more than
a room with windows, desks, seats, blackboards and
textbooks. It should give tangible evidence that those
who live there during a few hours a day are interested
in making their surroundings attractive. The personality
of the teacher and his groups is reflected by the type
of physical surroundings under which they are willing
to work (4:52).
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Resource materials.

An abundance of resource

materials displayed and readily available in the classroom
can aid the teacher and pupil in every area of learning.
Many of these materials are free or inexpensive, making them
very easy to procure (5).
We must read current materials to keep up with what
is happening in our world.

Boys and girls must develop

skills in evaluating and selecting material best suited for
a specific purpose.

These skills will enable them to work

and study effectively in future schooling and in adult life.
The social atmosphere in the school should reflect
a high degree of flexibility.

It can offer rich and wide

opportunity for individual learning activities if the
learning material is varied.

The learning material,

particularly resource materials for teacher and pupil, must
be kept current.

All alert teachers look for information

and materials to help them in the broad philosophical
background of their work as well as in everyday process of
guiding boys and girls in their efforts to learn.
IV.

SOCIOMETRY

Sociometry is the study of the inter-relationships
in a class, what they think of each other and how they
feel about their classmates.

An effective tool, it should
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be employed by teachers to gain valuable insight into the
peer acceptance in the classroom.

Sociometry can be

utilized to discover attractions, rejections, competition,
etc. and the influence these have on the pupil's behavior,
attitudes, and values.
The observational technique.

Observation has already

been discussed as a guidance technique.

In sociometry the

observational technique is used when records are kept noting
certain group and individual reactions in the class.
The sociogram.

Sociograms may illustrate many types

of relationships and reactions among classmates.

Those who

are identified as "isolates" or "stars" may be more readily
recognized.

Mutuality or complete individuality tendencies

are usually indicated in the results of a sociogram.
Sociogram findings, however, are not always as accurate as
other guidance tools.

Improper administration of the

technique may make it completely invalid.

But when

properly used, the sociogram may tell something of the
social climate of the class and encourage the teacher to
further study and observation of certain pupils.

The

sociogram is by no means an end but rather a beginning or
introductory study of the social relationships in the
classroom.
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The "Guess Who" technique.
similar to the sociogram.

This technique is very

It aids in determining the

emotional and social climate of children.

Often called a

reputation test, it consists of paragraphs describing
behavior, both desirable and undesirable.

Pupils are asked

which boys and girls a paragraph describes and to write the
names beside that paragraph.

Self ratings may be included.

This technique is also used somewhat like the sociogram.
It gives the teacher leads for further study and
investigation.
The acceptance scale.

This device is similar to the

preceding technique, but it has a variable purpose.

It

indicates the degree of friendship the pupil feels toward
other members of his group, from close association to
rejection.

In using the acceptance scale and the other

sociometric techniques, great care must be taken to protect
the children's confidence in the teacher.

All results

from these measures should be kept strictly confidential.

CHAPTER V
SUMMARY AND CONCLUSIONS
I.

SUMMARY

It is important that a guidance program be an integral
part of the elementary school curriculum.

A great impact is

made on the pupil's emotional stability when he enters his
first year of school life.

"The task of guidance, therefore,

is to provide those life experiences which will help the
child to feel a state of harmony between his vital needs
and the environment in which he must live" (12:35).

All

through the elementary grades the individual's needs can
best be met through the integration of an effective
guidance program into the curriculum.
In order to be effective, the school staff must
recognize the need for a guidance program.

Teachers,

principals, counselors, and other guidance personnel must
continuously seek professional improvement to maintain their
competency in meeting the needs of the guidance program.
The entire staff must work together on common
problems of guidance.

Once a problem is selected, the

group must work and plan cooperatively to achieve desirable
outcomes.

The plan of action should be continuously

evaluated to determine what progress is being made.
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The teacher's role in the guidance program is perhaps
the most important one in the school.

The alert teacher

recognizes the need for guidance in the classroom and uses
all available materials, techniques, and sources of information to meet the needs of each pupil.
The counselor (and other special guidance personnel
when available) play an important role in the guidance
program.

These specialists possess insight into human

behavior and have training and experience.

They use

scientific research as a basis for diagnosis and treatment.
The significance of observation and the use of
records in helping the school know and understand its pupils
as individuals has been indicated.
''Since education has a societal and cultural setting,
the guidance of children in the social situation is an issue
of vital importance" (8:417).

Social relations are vitally

concerned with the total development of desirable habits,
skills, and attitudes of each pupil.

Recognizing group

experience as a primary factor in socialization is one of
the most important ways to create a better social climate
and improve social relations.
The various techniques of sociometry are useful in
guiding elementary school pupils.

Sociometric studies

should be used to learn more about the social climate of the
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classrom and to act as a catalyst for future study and
investigation.
II.

CONCLUSIONS

An elementary school without an effective guidance
program as an integral part of its curriculum is not meeting
all the needs of its pupils.

All elementary school personnel

must become aware of the values of such a program.

The staff

must then work cooperatively with assistance from trained
specialists such as the counselor.
When we realize the usefulness and importance of
guidance in the elementary school, we will be caring for
the welfare of this age group more completely.

With the

integration of the guidance program into the curriculum,
the school will offer pupils a more complete preparation
for a successful position and role in society.

BIBLIOGRAPHY

BIBLIOGRAPHY
1.

Association for Supervision and Curriculum Development.
Guidance in the Curriculum. 1955 Yearbook.
Washington, IT:-C.: the Association, a department of
the National Education Association, 1955. 231pp.

2.

Burton, William H. The Guidance of Learning Activities.
New York: Appleton-Century-Crofts Inc., 1952. 737pp.

3.

Crow, Lester D. and Alice Crow. An Introduction to
Guidance. New York: AmericanBook Co., 1960.7f63pp.

4.

Dunsmoor, Clarence C. and Leonard M. Miller. Principles
and Methods of Guidance for Teachers. Scranton:
InfernationalTextbook co"":"";" 1950. 399pp.

5.

Elementary Teachers Guide to Free Curriculum Materials.
Randolph, Wisconsin: Educators Progress Service.

6.

Harsh, Richard and others. Guidance Handbook for
Elementary Schools. Los Angeles: CaliforniaTest
Bureau, 1948. 158pp.

7.

Johnston, Edgar G., Mildred Peters and William Evraiff.
The Role of the Teacher in Guidance. Englewood
nT'ffs, N-.-J--::7?rentice-Ha11, Inc., 1959. 276pp.

8.

Kelley, Janet A. Guidance and Curriculum. Englewood
Cliffs, N. J.: Prentice-Hall, Inc., 1955. 532pp.

9.

Lee, J. Murray and Dorris May Lee. ·-The Child and His
Curriculum. New York: Appleton-Century-Cror=E"s-:;-Tnc.,
1960. 710pp.

10.

Stolz, Herbert R. "The Art of Observing Children,"
Journal of the National Education Association,
27:240, November, 1938.

11.

Traxler, Arthur E. Techniques of Guidance.
Harper and Brothers, 1945. --'3'94pp.

12.

Willey, Roy D. Guidance in Elementary Education.
York: Harper and Brothers, 1960. 462pp.

New York:
New

