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Activity 6

Materials
* 3x5Index cards (unlined)

e Secissors

Y ..Markers... e

Preparation

1. A standard 3x5 index card cut crosswise will make 3 flash cards.

2. Mark and cut each index card to make 3 flash cards that are all the same size.

el
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a. Write thistime | at |ending on the top of one flash card.

b. Write eight letters b, ¢, f, h, m, p, r, and s on the top of eight more flash cards.
c. When you place the letter cards in front of the rime (at card), your child can make

eight new words to read (bat, cat, fat, hat, mat, pat, rat, and sat).

]

Set

a. Write thisrime | et |ending on the top of one flash card.

b. Wrte five letters m, 1, j, p, and w on top of five more flash cards.
c. When you place the letter flash cards in front of the rime (et card), your child can

make five new words to read (met, net, jet, pet, and wet).

Set3

a. Write thistime| ig {ending on the top of one flash card.

b. Write four letters b, f, p, and w on top of four more flash cards.
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c. When you place the letter flash cards in front of the rime (ig card), your child can

make four new words to read (big, fig, pig, and wig).

7

et 4

a. Write this rime | 1P ending on top of one flash card.

b, Write three letters d, h, and 1 on fop of three more flash cards.
c. When you place the letter flash cards in front of the rime (ip card), your child can

make three new words to read (dip, hip, and lip).
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a. Write this rime | Ot ending on top of one flash card.

b. Write five letters d, b, [, n, and p on top of five more flash cards.
¢. When you place the letter flash cards in front of the rime (0t card), your child can

make five new words to read (dot, hot, lot, not, and pot).

a. Write thisrime | U} |ending on top of one flash card.

b. Write fourletters b, f, r, and s on top of four more flash cards.
c. When you place the letter flash cards in front of the rime {um card), your child can

make four new words to read (bun, fun, run, and sun).

Time

Practice, Activity 6, for 5-10 minutes a day.
Practice Steps
1. Lay the first set of letter flash cards for the rime (-at) face up in front of your child.

2. Start by reading the rime ending to your child. Let your child say (-at) to you.
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. Point to (-at) and move your finger from left to right, and say the sound of each

fetter.

. Ask your child to do the same using his/her finger.

. Take the letter (b) card and move it in front of the rime (-at) card to make a word.

.-~Sound out the fiew Word by saying b-at then say the sounds together bat.

. Slide each letter for the set in front of the rime (—at).

* Repeat the practice steps 1-7 with the other sets (et, ig, ip, ot, and un).

¢ Practice and learn one set at a time.
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JAMBERRY by Bruce Degen

Story Summary

A rhyming book about a boy that goes walking in the woods and meets a playful pot-
beilied bear, and they go off on a wonderful adventure looking for berries of all sorts.

Prepare to Read

1. Look at the book cover and read the title to your child.

2. Have your child point to the two characters with their hats full of berries.

3. Ask your child, “What do you think those two characters are going to do in the
story?”’

Start Reading Out Loud

1. Look at the inside cover pages before you start reading.
2. Talk with your child about the boy walking away from his house into the woods.
3. Start reading the first page together.

Sample Questions to Ask

Pages 1-2:

Ask your child, “What 3 words look the same?”

* Read the verse to your child.

* Read the thyming verse together.

* Let your child read as many words as possible in the thyming verse.

Pages 3-4:

Ask your child, “Where are the bear and boy going? What are they riding in on the water

(canoe)?”’

* Listen to your child’s answers and correct as needed.

* Cover up the word berry in “Hatberry”. Have your child read the word “hat”.

* Cover up the word hat in “Harberry”. Have your child read the word “berry”.

» This will help your child see that sometimes 2 words are put together to make a new
word (hat + berry = hatberry).

Pages 5-8:

Say to your child, “Qops! Are they in trouble? Why?”

* Give your child time to look at the pictures and answer you.

* Read the verse to your child; then, read it together.

* Take time to talk about all the different characters in the pictures.

Pages 9-12:
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Ask your child, “What two things could make the bear and the boy so happy? What

type of berries did they find?”

* Read the verses to your child.

* Help your child separate and practice reading the compound words.
*  Together, practice reading the words. -

Pages 13-19:

Blackberries! They are off on a new adventure on a with a .
" Read the verses to your child, R

* Discuss the different characters in the pictures.

Pages 20-26:

Ask your child, “Are they still having fun in Berryland?
Ask your child, “What does the word “fun” mean?”

* Listen and share your opinions with each other.

* Together, practice reading the verses.

*  Goon a word hunt and find words in the book that rhyme.

End of Sto

1. Together, create new funny words that rhyme with words in the book.
2. Asthe words are created, write them down on paper.

3. Together, play with the words and write a verse or poem.

4. Together share them with another important person.
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There's A Hole in the Bucket by unknown author

There's a hole in the bucket, dear Liza, dear Liza,
There's a hole in the bucket, dear Liza, a hole.

So fix it dear Henry, dear Henry, dear Henry,
So fix it dear Henry, dear Henry, fixit.

With what should I fix it, dear Liza, dear Liza,
With what should I {fix it, dear Liza, with what?

With straw, dear Henry, dear Henry, dear Henry,
With straw, dear Henry, dear Henry, with straw.

But the straw is too long, dear Liza, dear Liza,
The straw is too long, dear Liza, too long.

So cut it dear Henry, dear Henry, dear Henry,
So cut it dear Henry, dear Henry, cut it!

With what should I cut it, dear Liza, dear Liza,
With what should I cut it, dear Liza, with what?

Use the hatchet, dear Henry, dear Henry, dear Henry,
Use the hatchet, dear Henry, the hatchet.

But the hatchet's too dull, dear Liza, dear Liza,
The hatchet's too dull, dear Liza, too dull.

So, sharpen it, dear Henry, dear Henry, dear Henry,
So sharpen it dear Henry, dear Henry, sharpen it!

With what should I sharpen it, dear Liza, dear Liza,
With what should I sharpen, dear Liza, with what?

Use the whetstone, dear Henry, dear Henry, the whetstone.
With a whetstone, dear Henry, dear Henry, with a whetstone.

But the whetstone’s too dry, dear Liza, dear Liza,
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The whetstone’s too dry, dear Liza, too dry.

So wet it, dear Henry, dear Henry, dear Henry,
So wet it dear Henry, dear Henry, wet it.

With what should I wet it, dear Liza, dear Liza,

. With what should [ wet it, dear Liza, with what?

With water, dear Henry, dear Henry, dear Henry,
With water, dear Henry, dear Henry, water.

With what should I carry it, dear Liza, dear Liza,
With what should I carry it dear Liza, with what?

Use the bucket dear Henry, dear Henry, dear Henry,
Use the bucket, dear Henry, dear Henry, the bucket!

But...there's a hole in the bucket, dear Liza...

Extended Activity Suggestions

100

1. Dear Liza is a traditional folksong by an unknown author. It is fun to read or

sing with another person. Dear Liza will help increase a child’s rate of reading

(fluency), because the verses rhyme and the words frequently repeat.

2. Look for picture books that have repeated rhymes or word patterns.

3. You and your child should dress up and play the roles of Dear Lisa and Dear

Henry for friends and family.

4. Let others join in the fun and be creative.,
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JUMP, FROG, JUMP by Robert Kalan

Story Summary

A frog jumps out of the water to catch a fly, and sees that he may become someone else’s
meal if he doesn’t jump.

CPrepareto Read

1. Look at the book cover and read the title to your child.

2. Ask your child to, “Point out the creatures lurking in and by the pond.”
3. Ask your child, “What do you think this story is about?”

4. Give your child time to look an answer.

Start Reading Out Loud
1. Open the book to the first page.

2. Ask your child, “Where is the frog at in the pond?”
3. Let your child start reading the sentences on page 1.

Sample Questions to Ask

Pages 2-4:

Ask your child, “How did the frog catch the {fly?”
Ask your child, “Who is looking at the frog? Why?”,
* Listen to your child’s answer.

Pages 5-10:

Ask your child, “Is the frog in danger? Why?”
Ask your child, “How did the frog get away?”
¢ Give your child time to read and answer.

Pages 12-15:

Ask your child, “What did the snake do when he dropped from the branch? Why?”
Ask your child, “How did the frog get away?”

* Give your child time to read the repetitive verse before answering.

* Discuss the facts that all living things need water and food.

Pages 16-19:

Ask your child, “What did the turtle do when it slid into the pond? Why?”
Ask your child, “How did the frog get away?”

* Give your child time to read the repetitive verse and answer.

* If possible, ask your child to read faster.

Pages 20-27:
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Ask your child, “Why do you think the boys are trying to catch the turtle and frog?”
Ask your child, “Why are they using a net?”
* If necessary, explain what a net does?
* Listen to your child’s ideas when answering the questions.

Pages 28-32:
Ask your child, “How did they catch the frog?”

. Ask your child, “Do people eat frogs? Why?”

Ask your child, “How did the frog get away?”
» Discuss the facts that people eat many different kinds of animals.
* Give your child time to read and answer the questions.

End of Story Suggestions

Reading repetitive verses increases reading speed (fluency rate).
Allow your child to read this story many times.

Give your child an audience to listen as he/she practices.

When your child feels ready, time their reading for one minute.

HOP -
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One Fish Two Fish Red Fish Blue Fish by Dr. Seuss

Story Summary

This picture book has poetic verses highlighting the activities of such unusual animals as
the Nook, Wump, Yink, Yop, Gack, and the Zeds.

 PreparetoRead

Look at the book cover and read the title to your child.
Point out the fish on the cover and read the words together.
Ask your child, “What do you think this story is about?”
Give your child time to think about an answer.

O

Start Reading Out f.oud

1. Open the book to the first, red inside cover page.
2. Have your child describe the things he/she sees.
3. Let your child start reading the words on page 3.

Sampie Questions to Ask

Pages 4-9;

Ask your child, “Read the words on the pages.”
Ask your child, “Do they rhyme? Why?”

* Listen to your child’s answer.

Pages 10-17:

Ask your child, “Read the words on the pages.”

Ask your child, “Where are all the strange characters going?”
Ask your child, “Which character is your favorite so far? Why?”
* Listen to your child’s reasoning.

Pages 18-19:

Ask your child, “What does a Wump look like?”

Ask your child, “How many humps on the Wump?”’

Ask your child, “Does the name of the owner rhyme with Wump?”
* Take time to find the rhyming words on these two pages.

Pages 20-25:

Ask your child, “Why is Ned having trouble with his bed?”
Ask your child, “How would you fix it?”

Ask your child, “Who is strong enough to fix it?”

¢ Listen to your child’s ideas.

* Both of you read it together for fun.
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Pages 26-31:

Ask your child, “Look at all the silly characters in this book.”

Ask your child, “What is wrong with the Nook?”

Ask your child, “What could the girl and boy do to help him cook?”
* Read the rhyming words to your child.

e Listen to your child’s answers.

Pages 32-41:

Read the words on the pages to your child.

Ask your child, “Who do the boy and girl like?”
Ask your child, “Who do they not like? Why?”

* Discuss the fact that people like different things.

Pages 42-49:

Ask your child, “Characters are created to like different things. Why?”
Read the words on the pages to your child.

Ask your child, “Who are the 3 characters doing something they like?”
* Listen to your child’s ideas.

Pages 50-61:

Ask your child, “The boy and girl go everywhere and have all kinds of pets.”
Ask your child, “What pet would you choose as the best? Why?”

Ask your child, “Would your mother like Clark? Why? Why not?”

* Discuss the characters you both like the most?

End of Story Suggestions

Children will read more often when the verses are repeated and fun.
Encourage your child to practice reading the verses to a friend.

Let them dress up in silly hats, shoes, and old clothes to play their parts.
Take time to watch their performance and clap, loudly!

NN

Your child and his/her friend can pretend to be different characters in the book.

104
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Frog Legs by George Shannon

Story Summary

A picture book with twenty-four poems inspired by what frogs do best when spring is in
the air and puddles are on the ground.

PreparetoRead .

1. Look at the book and read the title to your child.

2. Read the words under the title to your child.

3. Look at the variety of frogs on the cover together.

4, Ask your child, “What will this book look like inside?”
5. Give your child time to answer.

Start Reading Out [ oud

1. Open the book to the first poem on page 4.

2. Help your child read the poem.

3. Ask your child, “Which verses thyme?”

4. Read the poems that are difficult for your child.

5. Let your child have the freedom to select the ones they enjoy reading.

Sample Questions to Ask

Pages 6-7:

Read the first poem to your child.

Have your child look at the pictures and determine what jamboree means (active party)?
* Let your child try to read the next poem to you easier words and help if needed.

* Ask your child to tell you the difference between tulips and two lips.

* Listen to your child’s answer.

Pages 8-9:

Read the next poem to your child.

Ask your child, “What is the ending sound on most of the words (ing)?”
* Let your child read the poem on the following page.

* Ask your child, “What is a CanCan (dance)?”

* Seeif your child can find the answer from looking at the pictures.

Pages 10— 13:

Read the first poem on these pages to your child.

Ask your child, “Does the poem make sense? “

* Explain to your child that rhyming verse can {ack meaning.

* Ask your child to point out the repeated words in the next 2 poems (you can/twinkle).
* Listen to your child’s answer.
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Pages 18-19:

Read the Jitterbug poem to your child.

Ask your child, “Would you feel the same with a mosquito bite? Why?”
* Let your child describe how they feel with a mosquito bite.

Both of you read the next poem together.

* Ask your child to find the word with many colors.

“Pages 3023 T

Read the first poem on these pages to your child.

Ask your child, “What is a lightning bug?”

* Discuss with your child what each word means (light + bug).

* Give your child a chance to put the two words together for meaning.
Ask your child, “What word is not a real word in the TuTwu,Too poem?”
* Practice reading, boop-oop-dee-doop, together.

*  Let your child read the alphabet poem and you follow along.

Pages 24-31:

The rest of the poems are easier for your child to read.

They are brief and excellent for fluency practice at a later date.

*  Watch for the more difficult words and help your child read them (retreat, disappear,
punctuation, etc.).

* Let your child reread these poems several times to build self-confidence.

End of Poems

1. Make reading Frog Legs fun-not frustrating.

2. Encourage your child to read their favorite poems to special people.
3. Read and share your favorite poems with each other.
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Activity 7

Materials

Picture Book Selection
Pencil

Comprehension Hand Imprint

Preparation for Activity

1. Select a simple picture book like Farmer Schnuck.

2. Read the words on the hand imprint to your child.

3. Discuss the story elements with your child: characters (who), main idea (what),
setting (where), time (when), reason (why), how (cause/effect).

4. Practice only the story elements the teacher suggests for your child.

Time for Activity

Practice Activity 7 will take a total time of 10-15 minutes.

Comprehension Hand Activitv (Read a story to vour child.

L

2.

3.

Ask your child questions about the story.

Review the meanings of the words who, what, where, when, why, and how.

Sing the short song on page 113, and then point to the thumb (who) for your child.
Ask your child to write or tell you his/her answer for the “whe” in the story.

Ask your child “where” the story takes place and “when” and then stop!

Once your child understands and can identify the three story elements (who, where,
and when), you can begin practicing the other three “what”, “why”, and “how” (only

one at a time).
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7. Share your ideas with your child to reinforce his/her understanding of the story.
8. Review the story with your child and answer questions to clarify meaning.
Next Steps
* Explain the stories if your child is confused.

"¢ Practice as needed to reinforce understanding.

108
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MName Date

WHERE . WHEM )

WHAT WHY

N HOW
WHO

I’ve got the who, what, where, when, why and how in my hand.
I’ve got the who, what, where, when, why and how in my hand.
I’ve got the who, what, where, when, why and how in my hand.
I’ve got the main idea in my hand, too.

Source: www.edHelper.com
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School by Emily Arnold McCully

Story Summary

A curious little mouse decides to find out what school is all about.

Prepare to Read

1. Look at the cover and read the title to your child.
2. Ask your child to, “Point to the little mouse on the cover.”
3. Ask your child, “What do you think little mouse wants to do?”

Start Reading Out Loud

1. Turn to the first pages with the mouse family having breakfast for your child.

2. Ask your child to name the characters.

3. Ask your child, “What is little mouse wearing that is different from his brothers or
sisters.”

Sample Questions to Ask

Pages 5-6:

Ask your child, “What is little mouse thinking when his siblings go off to school?”
* Ask your child, “What did he do wrong?”

*  Give your child time to answer.

Page 12:
Ask your child, “Why did little mouse go off to school?”
* Listen to your child’s answer.

Page 16:
Ask your child, “How does little mouse feel when the teacher sees him?”
* Discuss and share how you each would feel?

Page 20:
Ask your child, “Why is the teacher nice to little mouse?”
« Have your child think of 2-3 reasons.

Pages 24-26:

Ask your child, “What does little mouse and the class do after snack time?”
Ask your child if he/she Iikes to do this, too? Why?

¢ Listen to your child’s answers.

110
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Page 27-28:

Ask your child, “Why did mother mouse come to school?”
Ask your child about rules at home and rules at school.

*  Share the importance of following rules with your child.

End of Story Suggestions

1. Talk about the Fall season and the story pictures with your child.

2. Give your child opportunities to tell you the story.
3. Listen to your child share his/her feelings about school.

111
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A Boy, A Dog, and A Frog by Mercer Mayer’s

Story Summary
The story uses pictures to tell of a boy’s unsuccessful attempts to catch a frog.

Prepare for the story

1. Look at the book cover and read the titie to your child.

2. Point to the boy, dog, and {rog on the cover for your child.
3. Ask your child, “What do you think the three characters are going to do?”

Start Reading Out Loud

Turn to the first two pages.

Look at the pictures.

Ask your child, “Where do you think the boy is going?”’
Take time to listen to your child’s ideas.

PEl S

Sample Ouestions to Ask

Pages 3-4:

Ask your child, “Why would the boy want to catch a frog?”
* Give your child time to answer.

* Turn the page for your child

Page 5-6:

Ask your child, “What did the boy do wrong?”
Ask your child, “How would you catch a frog?”
* Turn the page for your child.

Pages 7-10:

Ask your child, “Why do you think the boy is having so much trouble catching the frog?”
* Ask your child, “What would you have done different than the boy?”

* Listen to your child’s reasoning.

Pages 11-14:

Ask your child, “What is the frog feeling? Why?”

¢ Together look closely at the frog’s face.

*  Ask your child, “What do you think the frog is feeling?”

Pages 15-20:

Ask your child, “How are the boy and the dog feeling, now?”
* Encourage your child to explain his/her ideas.

* Guide your child, as needed.



Pages 21-24:

Ask your child, “How does the frog find out where the boy and the dog live?”
Ask your child, “What makes the frog follow them home?”

* Take time to listen to your child’s reasoning.

Pages 25-27:
Ask your child, “What finally happens to the boy, dog, and frog?”

"% Guide your child beyond them taking a bath-think friendship.

End of Story Suggestions

Give your child an opportunity to retell the story in his’her words.

Ask questions along the way, even though you know the answers.

Give your child a chance to compare the characters to real life situations.
Share your similar experiences with each other.

bl
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A Dragon in a Wagon by Jane Belk Moncure
Story Summary
A little girl goes to the library to open a new book so she can go on a new adventure.

Prepare to Read

1. Look at the book cover and read the title to your child.

2. Talk about the cover with the little girl and her dragon in a wagon.

3. Ask your child, “Where do you think they are going? Where do you think they have
been?”

Start Reading Qut Loud

Open the book for your child to the poem called “The Library-A Magic Castle™.
Read it slowly to your child.

Ask your child, “What does the poem mean by rows upon rows of word windows?”
Talk about the pictures around the poem with your child,

Ealiall Al

Sample Questions io Ask

Pages 6-7:

Ask your child, “Megan opens a word window and what does she see?”
Ask your child, “Where did the Dragon come from?”

*  Give your child time to think and answer.

Pages 8-9:

Tell your child to help you read when they know a word.
Ask your child, “Where are the Dragon and Megan going?”
* Listen and ask him/her to explain their answer.

Pages 10-13:

Ask your child, “Name the events that have happened to Megan and the Dragon so far?”
Ask your child, “What do you think will happen next?”

* Listen to your child’s ideas before you turn the page.

Pages 14-21:

Megan and the Dragon are having an unlucky day.

Ask your child, “What makes it an unlucky day for them?”
* Give your child time to think and answer the question.

Pages 22-25:
Megan and the Dragon fly away in a hot air balloon.
Ask your child, “Where do you think the balloon will take them?”
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Both of you share your ideas before you turn the page.

Pages 25-29:

Ask your child, “Why did Megan and the Dragon’s adventure end?”
Ask your child, “Where did the Dragon really live?”

Ask your child, “Why did Megan say good-bye?”

* Read the poem again from the beginning of the book.

_*  Remind your child that wonderful stories are waiting for them to read.

End of Story Suggestions

1. Practice reading the words at the end of the book with your child.

2. Explain to your child that when someone reads a book, their imaginations can take
them anywhere they want.

3. Ask your child what type of stories he/she likes?

4. Cut out the bookmark and glue heavy paper to the back for support for your child to
use.

5. Let your child pick a poem, song, or special phrase to write on his/her bookmark.
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The Bear and The Fly by Paula Winter

Story Summary

A bear tries to catch a fly with disastrous results.

Prasare for the Story

1. Look at the book cover and read the title to your child.
2. Ask your child, “What do you think this story is about?”

Start Reading Qut Loud

1. The family is getting ready to have dinner.
2. Ask your child to; “Think about our house at dinner.”

Sample Questions to Ask

Pages 1-3:

Ask your child, “How are your house and the father bear’s house similar or different?”
Ask your child, “When you wanted to eat, do you remember a fly that kept bothering
you?”

* Listen to your child and share your experiences, too.

Pages 4-7:

Ask your child, “What do you think father bear is doing wrong?”
Ask your child, “How could you help him do better?”

* Listen to your child

Pages 8-13:

The fly lands on the mother bear’s head.

Ask your child, “What are the events that happen next?”
* lListen and help your child put the events in order.

Pages 14-20:

Ask your child, “Why does father bear not realize what his actions are doing to the
family?”

¢ Listen to your child’s reasoning and share you own insights.

Pages 21-26:
Say to your child, “What a disaster! Father bear has ruined dinner. Why?”
» Listen and give your child time to answer.
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Page 27
Ask your child, “What character is the winner in this story?”
Ask your child, “*Why did the bear lose?”
* Discuss the outcome of the story with your child.

End of Story Suggestions

Let your child enjoy telling you the story.

."On the Sequence Sheet, your child can write and draw 3 favorite story events.
Make sure the events are in the order of the story (first, second, third) for your child.
Ask your child tell you about his/her story events and what was written.

ealb el NS



Sequence of Events 1-2-3
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Deep in the Forest by Brinton Turkle

Story Summary

This is a story with an opposite twist to Goldilocks and the Three Bears story. A curious
bear cub wreaks havoc in the cabin of a pioneer family out for a walk.

Prepare for the story

1. Look at the cover and read the title to your child.
2. Ask your child, “What do you think is happening in the picture? Why?”
3. Listen to your child’s opinions.

Start Readine Out Loud

1. Open the book to the mother bear with her two bear cubs playing for your child.
2. Ask your child, “Do you see the third bear cub? Where did he go?”
3. Take time to listen to your child.

Sample Questions to Ask

Turn the page for your child:

Tell your child the bear cub went into the cabin.

Ask your child, “What trouble did he get into in the kitchen?”
* (ive your child time to answer.

Turn the page:
Ask your child if he/she was right?

Ask your child, “What did the bear cub do to papa’s bowl, mama’s bowl, and the little
girl’s bowl of cereal?”

* Listen to your child’s describe the order of events (first, next, and last).

Turn the page:

Ask your child, “What did the bear cub do to papa’s chair, mama’s chair, and the little
girl’s chair?”

* Listen to your child describe the order of events (first, next, and last).

Turn the page for your child:

Ask your child, “What did the bear cub do to papa’s bed, mama’s bed, and the little girl’s
bed?”?

* Listen to your child describe the order of events (first, next, and last).

Turn the pages:
Tell your child the pioneer family comes home.
Ask your child, “What do they find in the cabin first, next, and last?”
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* Listen to your child describe the mess in the cabin.
* QGuide your child to put the story in sequence.

Turn the pages for your child:

Ask your child to, “Look at papa’s face, mama’s face, and the little girl’s face.”
Ask your child, “How do they each feel about the bear cub in their cabin?”

* Listen to your child explain how the pioneer family felt.

Ask your child, “What happens to the bear cub?”

Ask your child, “Do you think he learned a lesson or will he do it again?”
* Share your ideas and opinions with your child.

* Listen to your child’s ideas and opinions.

End of Story Suggestions

1. Spend time with your child comparing Deep in the Forest and Goldilocks and the

Three Bears.
2. Let your child experience the fun of telling you the story.
3. Together disguise your voices and pretend to be different story characters.
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Activity 8

This comprehension activity will boost your child’s knowledge of the meaning of a story

and provide a fun game that continues the discussion of that story.

Materials

'+ Game board & Garie pisces

Comprehension Flash Cards
3x5 Index Cards and scissors

Pen or Markers

* Spinner or Die

Preparation

1.

C 2

I

Select the game board from Activity 5 or use a game board such as “Candyland”.

. Select coins or games pieces from other games to use.

Cut out the comprehension flash cards.

Cut each 2x5 index card cross ways to make 3 flash cards.

Place the pile of comprehension flash card face down on the game board.

Select a spinner or a die from another game to determine the numbers of moves.
You may cut up small pieces of paper and number each piece witha 1,2,0or3 asa
substitute for the spinner or die. Place the pieces in a cup or small container to be

mixed up.

Time: Practice Activity 8 will last about 15 minutes for each game.

Play Game

)
i 3

1. Each player spins, rolls, or picks a number, and the player with the highest

number is first.
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The players have to place their game pieces on the start line.

. The first player chooses a comprehension card from the pile and answers the

question.

If the question answered was correct, the player spins (rolls or picks) 2 number

“and moves his/her game piece that many spaces on the game board.

If the answer was incorrect, the play moves back one space on the game board.

Repeat the steps above untif there is a winner!

Next Steps

Add new questions to the game pile by cutting and using the index cards.

[ ]

Write specific questions that are related to one story.
Write questions that are related to feelings.

Write questions that compare a character to the reader.
Write questions that compare an event to real-life.

Write questions that reflect on the author’s purpose (values, beliefs)?
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Describe where the
story takes place.

Which character
would you like for a

triend?
Tell about your What did you think
favorite part of the |about the ending?
story. Tell how it could

end differently.
What kinds of Tell something you
stories do you like  |did not like about
best? Why? this story.

If the story were to
continue, what do

Do you have any
questions about the

you think might story?
happen next? Why?
What other books Describe the

have you read that
remind you of this
one?

problem in the story.

How was it solved?
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Plicture Book Lists
fo

Parents and Children



Alphabet Book List for Children

26 Letters and 99 Cents by Tana Hoban
A is for Adobe by Tana Hoban
Aardvarks, Disembark by Ann Jonas
 ABC T-Rex by Bermard Most
Action Alphabet by Marty Neumeier
Alexander’s Midnight Snack by Catherine Stock
All Aboard ABC by Doug Magee
Alison’s Zinnia by Anita Lobel
Alligator Arrived with Apples by Crescent Dragonwagon
Alpha Beta Chowder by Jeanne Steig
Alpha Bears by Kathleen Hague
Alphabet Animals by Charles Sullivan
Alphabet Times Four by Ruth Brown
Alphabet Book by Dave King
Alphabet City by Stephen Johnson
Animal Parade by Jakki Wood
Awful Aardvarks Go To School by Reeve Lindbergh
Bembo’s Zoo by Roberto De Vicqg de Cumptich
Birthday ABC by Eric Metaxas

C for Curious by Woodleigh Hubbard
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Pattern Book List for Children
My Five Senses by Aliki
My Visit to the Zoo by Aliki

Happy Birthday Moon by Frank Asch

- “4” My Names is Alice by Jane Bayer

Clifford, the Big Red Dog by Norman Bridwell
Goodnight Moon by Margaret Wise Brown

Today is Monday by Eric Carle

Jamberry by Bruce Degan

Go Dog Go by P.D. Eastman

Corduroy by Don Freeman

Is Your Mama a Llama? by Deborah Guarino
Brown Bear, Brown Bear by Bill Martin, Jr.
Chicka Chicka Boom Boom by Bill Martin, Jr.

If You Give a Mouse a Cookie by Laura Numeroff
The Kissing Hand by Audrey Penn

Read Aloud Rhymes for the Very Young by Jack Prelutsky
Where the Wild Things Are by Maurice Sendak

No, David! by David Shannon

The Little Mouse, the Red Ripe Strawberry, and the Big Hungry Bear

by Audrey Wood
Little Penguin’s Tale by Audrey Wood

The Napping House by Audrey Wood
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Wordless Picture Books for Children
Elephants Aloft by Kathi Applet
Do You Want to Be My Friend? by Eric Carle

Dylan’s Day Out by Peter Catalonotto

“fn My Garden by Ermannd Cristini & Luigi Pariceli

In the Woods by Ermanno Cristini & Luigi Puricelli
Truck by Donald Crew

Good Dog, Carl by Alexandra Day

The Hunter and the Animals by Tomie de Paola
Our House on the Hill by Philippe Dupasquier
Rain by Robert Kalan

Will’s Mammoth by Rafe Martin

Ah-Choo by Mercer Mayer

Frog Goes to Dinner by Mercer Mayer

A Boy, a Dog and a Frog by Mercer Mayer
School by Emily McCully

Time Flies by Eric Rohmann

Mouse Around by Pat Schories

Have You Seen My Duckling? by Nancy Tafur
Deep in the Forest by Brinton Turkle

Tuesday by David Wiesner

Free Fall by David Wiesner

The Bear and the Fly by Paula Winter
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Comprehension Book List for Children

We Are Best Friends by Aliki
The Mitten by Jan Brett

Clifford’s Manners by Norman Bridwell

- The Very Hungry Carerpillar by Erica Carle

Today I Feel Silly by Jamie Lee Curtis

Big Dog, Liitle Dog: A Bedtime Story by P. D. Eastman
Red Leqf, Yellow Leaf by Lois Ehlert

Fire! Fire! by Gail Gibbons

The Moon Book by Gail Gibbons

Oh, How [ Wished [ Could Read by John Gile

Danny and the Dinosaur by Syd Hoff

Who Will Be My Friends? by Syd Hoff

Harold and the Purple Crayon by Crockett Johnson
The Carrot Seed by Ruth Krauss

Mouse Soup by Amold Lobel

Mouse Tales by Arnold Lobel

All by Myself by Mercer Mayer

Just Grandma and Me by Mercer Mayer

Pretend You're a Cat by Jean Marzollo

Baby Beluga by Raffi

Mr. Putter and Tubby Bake the Cake by Cynthia Rylant

Red Fish, Blue Fish by Dr. Seuss
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Series Book List for Children

Miss Nelson by Harry G. Allard

Madeline by Ludwig Bemelmens

The Berenstain Bears by Stan and Jan Berentain
- Frunktin by Paulette Bourgeois

Clifford, The Big Red Dog by Norman Bridwell
Arthur Adventures by Marc Brown

Biscuit by Alyssa Satin Capucilli

Olivia by Ian Falconer

Corduroy by Don Freeman

Purple Crayon Books by Crockett Johnson
Frog and Toad by Arnold Lobel

Little Critter by Mercer Mayer

Little Bear by Else Minarik

If You Give... by Laura Numeroff

Amelia Bedelia by Peggy Parish

Curious George by H. A. Rey

Henry and Mudge by Cynthia Rylant

Dr. Suess Classics by Dr. Suess

Nate the Great by Marjorie Sharmat
Eloise by Kay Thompson

Alexander by Judith Viorst

Harry by Gene Zion
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Chapter 5

Summary, Conclusions, and Recommendations

Summary

Parents can play an important role in the educational development of literacy

skills espectally i1 the early grades, because children at @ younger age are easily ~

influenced by their parent’s expectations. When parents interact with their children and
show a positive interest in their children’s learning, they are directly and indirectly telling
their children that education is important. The review of the literature in Chapter Two
demonstrated that parental involvement both in the home and at school has a definite
effect on literacy development and overall school success.

From the information in the literature and the author’s experiences teaching
children struggling to read, the Literacy Guidebook was created to emphasize the
importance of children’s picture books, related resources, and supporting writing
activities to boost a child’s reading and writing skills to a solid first grade level.
However, the guidebook can be modified to include higher reading levels and older
students. For the guidebook to be successful, the anthor is relying on parents to take an
active role in reading and discussing the picture books and sharing in the activities.

The guided instructions and step-by-step procedures in the guidebook were
designed to be parent friendly. Most parents will be able to implement the guidebook at
home after a practice session with the teacher and reassurance that the teacher will be
available to answer questions and help out. The author hopes that parents will remain
actively engaged in their children’s reading and writing progress once they observe

progress in their child’s reading and writing assessments.
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Conclusion

Parental involvement at home has the potential of being a powerful tool for early
children’s literacy development and establishes precedence for future academic

successes. The parent’s home environment focuses on the personal interactions of the

~parent and-child-and usually on a one-to-one basis:-An engaged parent; one involved in -

their child’s education, has the power to motivate learning, create order for after school
activities, provide guidance and emotional support, and convey to their child a respect for
education.

Since teachers are limited by time and classroom size when teaching children at
school, it becomes practical for teachers to acknowledge the learning potential of the
home environment. Teachers should approach parents and begin to develop a partnership
based on respect and open communications between both partners. If a teacher is
concerned about a child’s literacy development and they meet with a parent to discuss the
child’s learning difficulties, the teacher has “opened a door” that could foster parental
involvement and an interactive relationship between parent and child.

At first, parents may feel intimidated by the prospect of being involved in their
children’s education. After parents realize that they have the support and guidance from
the teacher, they will be more confident in their ability to help their child practice a
variety of reading and writing activities at home. When a parent gains a sense of
accomplishment for improving their child’s literacy skills, the parent will be encouraged
to remain an active participant in their child’s education. In addition, it is the belief of the

author that the Literacy Guidebook will be an important tool to involve parents in their
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children’s literacy achievements by promoting reading, writing, and interactive

activities in a non-threatening manner for the home environment.

Recommendations

It is recommended that this Literacy Guidebook with resources and activities be

--implemented in-the fall of 2007. The teacher will select the appropriate guidebook section

and materials and schedule a session of instruction and practice for the parent. When the
parent does not feel comfortable using the guidebook and materials after the first session,
the teacher will schedule another session that includes the parent and their child for
further instruction and practice. The parent will be assured that the teacher is available at
other times to answer questions, provide help, and supply additional materials when
needed. If parental involvement at home is to promote a child’s reading and writing
development, it is essential that the parent feels confident and willing to use the Literacy
Guidebook’s resources and activities.

During each quarter of the following school year, the teacher will evaluate the
student’s progress through observations and assessments, report the child’s progress to
the parent, monitor schoolwork from home, and schedule meetings as needed. The
effectiveness of the guidebook will be reported to the resource room teacher’s
collaborative, monthly team meetings. If the gnidebook is proven to raise reading and
writing achievement levels for at risk children, it could be implemented by other teachers

working in the Yakima School District to support struggling readers.
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