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CHAPTER I
INTRODUCTION

Education of the child is not entirely confined to the
classroom situation. Today more than ever before education of
the chlild has expanded beyond the school location out into the
communi ty.

The use of the community in the soclial studies cur-
riculum presents many wonderful opportunities for beneficial
teaching and learning. Many authorities in the education and
social studlies fleld agree that learning from books plays an
important part in giving the child the necessary lnformation
for understanding present day living in our communities, but
if learning is to be most valuable 1t must be functionally
organized to meet real needs that arise in daily life in and
out of school. Edgar Dale in his book Audio-Visual Methods In

Teaching states that from learning through purposeful partici-
pation we develop an alphabet of experlence, experiences of
handling, tasting, feeling, seeing, smelling, hearing--what we
sometimes call real-life experience (5:133). Another authority
suggests that a child learns most effectively and completely

by participating in worthwhile experiences that are meaningful
and real to him (19:200). The National Education Association
emphaslizes that utilization of community resources is part of

the academic school curriculum. The incorporation of community
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resources into the school curriculum will result in beneflclal
experiences to the student, teacher and the community. There-
fore, not only the classroom but the entire community should
be the child's laboratory of learning.

The purpose of this review will be to survey the
avallable literature in relation to community resources for
use 1n the social studies program to determine the following:
(1) venefits/values of utilizing community resources, (2)
sources of existing community resources, (3) procedures to
follow for utilization of community resources, and (4) probable

community resources in the soclal studies area.
I. THE STUDY

Importance of the study. Since most communities sur-

rounding every school contailn unlimited opportunities for
students to learn, it is necessary that these community resources
be located and made known to the school and the teacher before
they can be utilized in the school program. Therefore, a
comprehensive inventory of such resources is essential, as is

the systematic recording of survey findings, formulation of
school policies concerning use of community resources, and the
diffusion of this information to all personnel concerned. 1In
turn such an organized program may have an influential effect
upon the following:

l. Provide the students with new educatlonal learning
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resources for an insight of the community resources
within the local and surrounding communities. This
would include awareness of the established and
newly established resources in the community and/
or communities.

Informing teachers of the available local community
resources by keeping up to date master files in a
centralized location.

Clogser school-community relations will develop

from successful, well-organized utilization of

community resource activities.

Limitations of this study. Baslcally there are two

limitations concerned with this study.

1.

The writer does not list in this study the entirety
of available community resources in the soclal
studles area, but only considers general resources
deemed most applicable to the social studles
program.

Procedures, methods and organization for utiliza-
tion of community resources will vary from commun-
ity to community. The type of procedures and admin-
istrative policies which a school would follow in
using community resources would depend upon the
community situations such as soclo-economic back-

ground and the diversity of resources existing
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within the community involved. Because of this 1t
would be virtually impossible to apply all situations

and procedures to each and every community.
II. DEFINITIONS OF TERMS USED

Community resources. The term "community resources"

includes the material aspects (human aﬁd non-human resourcés)
that make up a community and are utilized by the school for
educational purposes. This would include a diversity of
factors in the community such as persons, businesses, indus-

tries, organizations, and institutions.

Community survey. A type of inventory made of the

local community to identify various resources in the community

which can be of benefit in education.

Curriculum. The school program concerned with subject

matter courses that are utilized in the instruction of

students.

Field trips. This means taking a class or classes

from the school area out into the community for educational

purposes for the utilization of community resources.

Resource visitor. A person from the community that

presents to the students and teachers of the school educational

information concerning the community.



Social studies. This includes the subject matter of

the school curriculum in the soclial studlies area. Included in
the soclal studies content are disciplines such as anthropology,
civics, economics, geography, history, philosophy, political
science, sociology, and social psychology. The concept of the
study of man and his relationships with his social and physical
environments are brought out by the above mentioned soclal

studies curriculum courses.



CHAPTER II
UTILIZING COMMUNITY RESOURCES
BENEFITS AND VALUES

Amid the mass of materials written concerning community
resources, most of the authors agree that the community makes
a vital and indispensable contribution to the student, teacher,
and soclial studles program. By the utilization of community
resources, the child views intelligently the sociological
environment of the community he lives in. Jarolimek states:

In the community the child may see firsthand the

social processes which function a thousand times over
in communities around the world. It is in the local
community that the child 1s introduced to geographical
concepts, to the problems of group living, to govern-
ment in operation, to the production and distridbution
of goods and services, and to the rich historical
heritage which is his (12:157).

The University Elementary Demonstration School at the
University of Minnesota (25:10) belleves that the utilization
of community resources will result in industrial, economic,
socigl, civic and historical learnings. They suggested many
important outcomes from the use of community resources
including the understandings of different peoples or groups
within the community, a habit of looking below the surface of
the facts, and an appreciation of the influence which a

particular environment has upon the standard of living within

the community. Viewing the community resources with students
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alerts them to the processes of the community. Many authorities

are under the general opinion that soclial skills (habits,

attitudes, and appreciations) are due to successful learning

outcomes of using various community resources in the school

curriculum.

One authority suggested the following outcomes from the

use of resources in the community:

1.

2.

The ability to apply known facts or principles
in familiar situations.

Practice in making comparisons between real things
and those things a child reads about in books.

Appreciation of the work of others which has
actually been seen,

Understanding of people or groups within the
community whose customs differ from the child's
own.

A feeling of friendship for the adults of the
community (adjustment to people).

The habit of looking below the surface of the
facts in a situation to discover what the facts
mean.

Appreciation of the influence which a particular
environment has upon the type of food, clothing,
and shelter that people need and use in that
community or in a particular kind of work going
on in that community.

Appreciation of and the habit of sharing in the
preservation and care of public property.
(School buildings, parks, playgrounds) (25:4).

Although viewing community resources wlth a class

presents many valuable assets, it must be remembered that a

very important learning process takes place which leaves an



imprint on the student's mind. Many educators believe that
this type of learning--the direct real-life experiences 1s
one of the best means of teachling primarily because of the
basic medium for direct experience for learning (9:10). The
child studies the resource while 1t is in action. Being
present 1s a meaningful learning experience for the child,
but belng present does not necessarily mean that maximum
educational learning will take place. This belief exists

among many educators and is suggested in Modern Methods In

Secondary Education by Grambs, Iverson, and Patterson:

Community resources, like textbooks or classroom
motlion plilctures are tools and not learning ends in
themselves., They are aids to concept-utilization
and are of no educational value unless they help a
student reach useful generalizations (6:224).

While it is recognized that the use of community
resources in the social studies program presents many oppor-
tunities for good teaching and learning, there remains an
important factor as mentioned by Grambs, Iverson, and Patter-
son. "If a community resource is to be of maximum value, it
must become a part of intellectual processes which are being
nourished through classroom discussion and study" (6:224).

The general consensus of opinion among authorities is
that community resources are a part of the academic school
curriculum. Some examples are The Curriculum and Supervision

Service Division and The Board of School Commissioners (a

sub-division of the Indianapolis Instruction Center) who
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support this particular view. The National XEducation Assocla-
tion also supports this same view. The Indianapolis Instruc-

tilon Center has published a book titled Handbook On Community

Resources, which indicates the bhasic subjects of the school
curriculum and illustrates how these subjectsyare part of the
school curriculum in relation to community resources. See

Appendix A.



CHAPTER III
SOURCES OF LOCATING COMMUNITY RESOURCES

The locating of existing community resources can be a
problem for the inexperienced teacher as well as for the
experienced, This problem results primarily because of the
diversity and variations concerning the locatlon of these
community resources. Some schools keep up-to-date flles on
avallable resources while others lack up-to-date files or
have no files at all. The University Elementary Demonstration
School Faculty at the University of Minnesota emphaslzed the
value of maintaining an up-to-date file on available resources.
It is also pointed out that this is not a practice of most
schools. It is almost unanimously agreed by authorities that
for maximum utilization of community resources to be attained,
sone systematic classification is necessary. A general
catalogue file of these resources may be kept in the school
by the librarian, audio-visual or curriculum director, the main
adninistrative office or by individual teachers.

Anderson, Grim, and Gruhn state that the Hartford,
Connecticut schools have a special consultant titled, "School
Community Coordinator."” This individual works as a liéison
person between the schéols and the community, assisting the
schools in various ways to utilize community resources. Many

schools are realizing the beneficlal results of using community
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resources and therefore, are taking positive action toward
building a community resource file. "In Corpus Christi,
Texas, a committee of teachers worked‘with the coordinator
of Instructional materials to provide a community resource
file" (2:374).

Other schools have made and are in the process of
making community surveys either by groups, committees or
individually by the classroom teacher.

Brown, Lewls, and Harcleroad suggested the Whitter
Study in which a school committee established a master file
listing the available resource areas for the teachers.

A standardlzed procedure was followed with ex-

cellent results. 4 letter of introduction to the
resource was sent, followed by a phone call for an
appointment. The teacher arranged for a visit and
recorded the results. Slince 1t was started, the
master file has been kept up~-to-date by following
much the same procedure (4:354).

See Appendix B for forms used.

It must be remembered that not all schools provide
organizational procedures for teachers to locate resources
in the community. Many schools lack any resource file at all.
One author states: "A vital, but frequently neglected part
of an excursion-mindéd school program 1s the development of a
resource file" (9:86). Since many schools lack the means of
locating avaiiable resources in the community, the locatlion

of these is dependent upon the teacher's initiative. Michaels

suggested a checklist for studying community resources which
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is a relatively simple survey of community resources and
therefore, can be carried out by the teacher alone. See
Appendix C for this checklist. The 1list of resources will
grow as the teacher galns experience in the community and
continues to search for educational resources. As suggested
by Michaels the 1list has been used successfully by many
teachers to note resources used in various units of work in
the school curriculum (14:205).

Other authorities related much more detailled and
specialized data required on a communlity resource guide:

1. Name of industry, address, telephone number.
2. Name of person to be contacted for trip arrange-
ments.
3. Age groups for which trip 1s suitable.
4, Number of persons that can be accommodated.
5. Need for, and avallablility of guides.
6. Suitable visiting days and hours.
7. If seasonal, operations which may be observed.
8. Time required for the trip.
9. ©Special instructions and cautions, necessary for
visitors.
10. Location of first aid service.
11. Supplementary material avallable, pictures, films.
12. ©Speakers avallable for the school.
13. ?thgg)pertinent data regarding the excursion.
9: .

Brown, Lewls, and Harcleroad suggested that when a
community resource gulde is completed it should include the
following information:

1. The names of various places where educational
field trips can be taken.

2. The names of resource people to be interviewed
outside the school.

5. The names of resource people who will come to
the school.
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4, Local details and requirements for using these
community resources, plus suggestions for planning

(4:356).



CHAPTER IV

PROCEDURES FOR UTILIZATION OF
COMMUNITY RESOURCES

Teacher Preparation

Whereas the community resources should be used to pro-
vide maximum learning to the students, it is the teacher's
responsibility to prepare for this type of activity.. There=-
fore, preparedness is one of the maln essentials for the maxi-
mum use of community resources. General planning for the use
of community resources would probably consist of pre-planning,
classification of purpose, teacher-pupll planning, guidance
during use of resources, and teacher-pupil evaluation. This
is necessary so that the teacher has a gulde to follow. Later,
as factors of the trip become more definite, 1t is necessary
for the teacher to be more specific in the final planning.
Among the many authorities, there exlsts a slight variation in
procedures of organizing the utllization of resources in the
community. Thralls mentions that the teachers planning includes
a number of definite steps: ". . . preparing himself, planning
the administrative detalils, preparing the class, conducting
the trip, and finally evaluating and checking the results"
(26:146). |

The Indianapolis Instructlion Center presents specific

data and requirements regarding the use of community resources.
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This Instruction Center published a handbook, Handbook On

Community Resources, which is avallable to the teachers in

the Indianapolis Public School System. In this book attention
is given to the various stages of planning regarding the use
of a community resource. Also, teachers suggested procedures
for educational excursions on the primary, intermediate, and
secondary levels. Appendix D shows specific detall descrip-

tion.

Fileld Trips

As mentioned above, authorities in education and social
studies agreed that it is necessary to have well planned pro-
cedures for the use of community resources. The teacher should
make arrangements with those in charge before taking a field
trip. The principal should be consulted and the followlng
items considered: Permission from parents be granted for
their child to go on a field trip, transportatlion and cost,
health and safety precautions, and standards of courtesy and
protection of property. Grambs suggested a check list which
might be helpful to the teacher.

Person Date to be
Item Besponsible Accomplished

1. Transportation arranged

2., Request letter

3. Preliminary letter

4, Principals permission obtained

5. Thank you letter written

6. Resource file card completed
(6:204) .
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Another author provided a very complete detall check
1list in order to assure maximum planning for a successful
field trip. As suggested by the author, the check list proved
helpful to the teacher because of 1ts completeness and detall.
See Appendix E,

Brown, Lewls, and Harcleroad have suggested that in
planning a field trip it 1s necessary to include preliminary
planning by the teacher, preliminary planning with others on
the trip, and advanced anticipation of possible difficultles.
See Appendix P for specific planning of a field trip.

Although slight variations exist among various authori-
ties concerning the organization and planning for use of
community resources; these authors are under the general
opinion that careful preparation and detall planning on the
part of the teacher is required for maximum and beneficial

results relating to community resources.

Kesource Visitor

Another popular factor concerned with community
resources 1s the resource visitor. Much careful planning is
required when preparing for a resource visitor. Social
studies authorities agree that resource visitors can make a
realistic contribution to the social studies program. One
point of main concern existed among the various authorities--
that the teacher must be careful In selecting a resource

visitor. Reeder states that resource visitors can make a



17
realistic contribution to the social studies program (20:146).
Klausmeier, however, states that the teacher must be careful
in selecting a person for this presentation (13:372). Con-
versely, Grambs mentioned that "For all that the resource
visitor brings, he can be an utter failure. While a person
i1s successful in their own sphere; this very success may place
a barrier between the resource visitor and the students"
(6:205). Grambs mentions that this 1s primarily because the
resource visitor cannot share their expertness without using
technical language; the resource visitor may not be familiar
with adolescents' interests, ideals, or level of understanding
(6:206) .
A question may arise in the teacher's mind as to how
to select a resource visitor. Many authorities have related
specific information as to criteria for the selection of a
resource visitor. Grambs has suggested the followlng criteria
for the selection of a resource visitor.
1. Is he interested in adolescents or does he have
a negative attitude?
2. Does he ordinarily speak in an overly academic
fashion?
5. Does he ramble and constantly get off the
subject?
4, 1Is he a jokester?
5. Does he express strong prejudices?
6. Will students confuse him or offend him (6:206)?
It is felt by the author that evaluating answers to these

questions might serve as a guide line--teachers and students

can then interview a prospective resource visitor and be
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fairly sure of the degree of success he would have before the
class.

Planning for the rescurce visitor into the classroom
situation requires much preparation by the teacher. Several
authors have suggested procedures to follow to insure success-
ful classroom learning experiences. Grambs, Iverson, and
Patterson mentioned the following data:

1. Brief the visitor ahead of time. (Give him a

list of student questions).

2. Prepare an introduction.

5. Request permission to interrupt.

4, List questions on the board.

5. TUse a group interview.

6. Prepare the class for the visitor (6:207-208).

Another author has suggested specific procedures to be
followed which in turn will probably lead to successful
learnings of the students in the student-resource visitor
situation. Generally, these procedures include contacting
the visitor, clarifying the purposes of the visit, preparing
the class, and arranging the follow-up (4:376-77).

As with the case of field trips, meny authorities in
the education and social studles fields agree that it is
necessary to keep an up-to-date card file of resource visitors
so that the teachers and students may consult the file with
confidence. Once the original file is constructed, continuing
effort and care must be taken to keep it up-to-date. Michaels
suggested the following card file system pertaining to re-

source visitors (14:223):
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Contribution

Name Telephone

Hours avallable

Will come to school?

Children may visit at home or office?

Comments

The Indianapolls Instruction Center has suggested a
very reliable detailed card file concerning the resource

visitors of the community. See Appendix G.



CHAPTER V

COMMUNITY RESOURCES THAT ARE ADAPTED

TO THE SOCIAL STUDIES

Many suggestions concerning the community resources

within a community that are sultable to be utilized in the

soclal studies program of the school have been made.

It must

be remembered that these resources in the community may vary

to a degree from location to location.

Jarolimek suggested the following as community resources

(12:163):

state historical socliety

historical sites,
monuments

flood plain, eroded areas,
dam sites

razing of a bulilding

buildings under con-
struction

auction sales

warehouses

airports

rallway station

train ride

post office

broadcasting or tele-
casting station

library

refinery

museumn

local stores

legislative bodies in
session

art galleries

fire station

newspaper printing
facllities

bakery

courthouse

factories

farms

canneries

docks

the harbor

police station

200

parks

hobby shows

Another authority prescribed the following aspects of

the community suitable for studying in the social studies

area:



1. Local History
Name of places, persons, streets, bulldings
Memorials, statues, and relics
Ploneer utensils, furniture, clothing
Spots of historical interest
0ld records and discarded primitive machines

2. Local Geography
Land and water forms
Nearby bodies of water
Climate, soil, products
Native birds, animals, plants, trees
Natural resources, minerals, oil, coal

5. Local Industries.
Manufacturing establishments
Truck gardening
Dairying, fruit growing, stock raising, farming
Commerce, communication, exXchange
Service enterprise

4, TLocal Institutions
Museums, libraries, fairs
Homes
Churches
Hospitals, clinics, dispensaries
Press, radio, motion pictures
Educational institutions

5. The People of the Community
Workers and the work they do
Scientists, inventors
Artists, musicians
Authors
People with hobbies

6. Local Government and Its Services
Police and Fire Departments
Health protection, traffic regulation
Parks and playgrounds (25:2-3).
Price (19:97) and Michaelis (14:210) both suggested s
list of possible resource visitors which included nearly all
the possible occupations within most communities., Certainly

it must be emphasized that these suggested resources will
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vary considerably from one community to another. Also, the
use of both the community resources and the resource visitor
will depend upon the community, the school, the teacher, the
maturity of the class, and the areas being studlied in the

school curriculum.



CHAPTER VI
SUMMARY

The benefits and values of utilizing the community re-
sources in the school curriculum cannot be over-emphasized.

The community surrounding the school influences both the
student and school. While these influences are felt by the
student and the school, the community provides rich areas of
resources to be utilized by the classroom teacher,

The locating of these community resources can be a
problem for the teacher. Primarily this is due to the diversi-
ties and varliations concerning the location of where to find
these resources. While many school districts provide commun-
ity resource files for teacher's use; there still remain
those schools that do not provide any organizational procedures
to locate resources in the community. Since many schools lack
the means of locating avalilable resources in the community,
the location of these is dependent upon the teacher's initia-
tive.

It must be remembered that using community resources
by teachers initiative or by loose procedures does not guarantee
a beneficial educational program to the student nor does it
promise effective school-community relations. Therefore, it
is necessary to have well understood written policies in

connection with the community resource program within the
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APPENDIX E (continued)

Follow~Up Plans

Do next experiences follow naturally?

What findings are to be reported?

What summaries and records should be made? ,

Is attention given to the development of charts, maps,
diagrams, murals, models, scrapbooks, construction,
dramatic play, and floor layouts?

Are assembly programs, newspaper articles, exhlbits,
or displays appropriate?

May findings be shared with other classes?

Are procedures in mind to discover and clarify miscon-
ceptions?

Are interesting sidelights to be considered?

Are letters of appreciation and samples of follow-up
work to be sent?

How 1s behavior of the children to be evaluated?

How are recording and reporting procedures to be
evaluated?

Others:

*Guide from book (14:220-221-222)



APPENDIX F
GUIDE POR SPECIFIC PLANNING OF FIELD TRIPS#*

Discuss the objectives of the trip and write them down.
The main over-all objectives should be included on the
permit slip which goes home to the parents tellling them
about the trip. These objectives should also be con-
sulted in evaluating the trip.

Prepare a final realistic list of questions and send
it ahead to the gulde. Particular students or committees
may work out questions in certaln special areas of interest,
and obtaln the answers on the trip.

Work out safety and behavior standards for the trip--
and at the "place." A courtesy committee should work
out the appropriate "thank you's."

Discuss and work out ways to document the trip. Every-
one should be prepared to take notes. A few may take
cameras or sketch pads to make a visual record of interesting
or beautiful things to remember. A portable, transistorized
tape recorder can preserve important discussions with the
gulde. Later activities are based on good documentation
of a trip.

List specific objects to be seen going and coming.
Thls will stimulate observation. Students on the trip
should be assigned to find them. One very fine fleld-
trip summary listed things to see at the place to be
visited, specific things to see on the way and returning
to the school, plus suggestions for photographs and
sketches to be made by students while on the grounds.

Discuss appropriate dress. Comfortable shoes for
walking are important on many trips--especlilally for
teachers and parents, who may not think of 1t. If

special clothing is needed, 1t should be mentioned on
the note to the parents.

Before the trip select and use a variety of learning
materials so that each student will have the background
to do selective viewing on the trip. The countless
things to see on a field trip can easily distract atten-
tion unless the class members look discriminatingly
at the "place."

#Gulide from book (4:364-365)
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APPENDIX G
SUGGESTED QUESTIONNAIRE: SURVEY OF HUMAN RESOURCES¥*

Do you have any of the following hobbles? (Please check)

Collecting stamps Making hooked rugs or
Collecting o0ld coins weaving
Collecting o0ld books Training animals
or magazines, or Photography
1lst editions Woodworking
Collecting buttons Collecting china,
Collecting Indian glassware, or
relics pottery

Other (please explain) Tying flies (fishing)

Do you have any special experience or talent in:

Axrt Local or state history
Music Traffic safety

Sports Transportation
Writing Communication

Other (please explain)

Do you hold (or have ever held) an official office in the
state or local government? Yes ; No .

If "yes" give name of position

Have you taken any interesting or unusual trips?
Foreign countries (please 1list)
Interesting points in the United States (please list)

Check the types of activities you would be willing to
engage in at school.

Will nake a short talk

Will lead an informal discussion

Will give a demonstration

Will show film strips, slides, or movies
Will help in conducting a field trip

Do you know of other persons in the community who have had
unusual experiences, who hold unusual and interesting
positions, or who have highly speclalized abilities of
one type or another? DPlease give names, addresses,
phone numbers and indicate how they might help.
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APPENDIX G (continued)

7. When would 1t be most convenient for you to help?

Morning ; Afternoon .

8. Would you prefer to come to school

;y 0T,
have the class come to you 7
Signed
Address
Telephone (Business) (home)
SCHOOL RESOURCE VISITOR
Subject
Name Telephone
Best available time: Morning Afternoon

Prefers to visit school
Prefers to have class come to home

Suggested blank for tabulating information from
returned questionnaires for school file on 4" by 6" cards.
The reverse side of the card may be used for evaluation by
the teachers. They may rate "excellent," "fair," or "not
sulted to elementary school level." o

*Questionnaire and form from book (10:30)



