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CHAPTER I 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

The task before educators today is that of pre

paring our young people to take their place in the liter

ate citizenry of tomorrow. Educators are expected to 

utilize all desirable means in accomplishing this objec

tive. In so doing one of the items in the category of 

useful tools is the school library, the beginning of which 

is found in the elementary grades. 

Lip service is often rendered relative to the library's 

essential importance and, on the surface, the library is said 

to be utilized to its fullest potential. In reality there 

is some doubt as to this claim. The uncertainty lies in 

whether the library is a major tool in education, or if it 

is merely used as a storage place of ill-assorted and ill

chosen works. 

If the school library is to fulfill its maximum poten

tial it must contain a large variety of useful and used 

materials 1ivhich build interest and enrich the curriculum. 

National and state standards tell us what consti t.utes, in the 

opinions of professional specialists, a good school library. 

Information is needed, however, which describes existing 

conditions, making it possible to evaluate specific circum

stances by comparisons to recommended standards. This research 
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project was initiated with the hope of providing the kind of 

information that might be useful to all parties concerned with 

the improvement of school libraries. 

I. TRE PROBLEM 

Statement£!~ problem. In keeping with the ex

pressed views that libraries must be useful and used, it 

was determined that a survey of existing libraries in the 

elementary schools of a particular district would serve to 

illustrate any shortcomings and advantages of their present 

organization. The elementary schools of Puyallup, Washing

ton, School District No. 3, were chosen because being fa

miliar with them the writer had access to personnel and 

plant facilitating research. The specific purpose of the 

study was to make known precisely the extent and type of 

the existing facilities within the schools of the above dis

trict, to make clear the organizational pattern in use in the 

schools of this district, and to evaluate the present facili

ties and organization of same in terms of state and national 

recommendations for such districts. 

Imuortance of the study. The duty of educating youth 

falls, in large part, to teachers. It is a disturbing pos

sibility that in too many cases the teachers are aslced to 

perform this duty without benefit of adequate sources of 
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knowledge, with inadequate facilities, supplies, and admini

strative support. In order to discharge their responsibili

ties, teachers need facilities that will enable them to con

tribute to the optimum mental and social growth of each 

student. One of the means by which teachers may contribute 

effectively is through an adequate elementary school library. 

That is, the library, if used to its greatest potential, 

can be a tool of education which v-rill assist in the broaden

ing of the background of every student coming in contact with 

it. 

School children will often benefit considerably by 

being introduced to library advantages at an early stage. If 

the nation is to continue to subscribe to the idea that a 

good citizen is a well-informed citizen, excellent libraries 

must be provided for each and every student within the public 

school system. If the deepest insights are to be sought, if 

pupils are to be encouraged to pursue knowledge independently 

and thoroughly, then libraries are a necessity. Not only 

must libraries exist, they must be capably staffed. Unless 

the means of knowing where and how to find answers are pro

vided, the physical facilities will, of themselves, be less 

than useful. 

In terms of the foregoing the need for good libraries 

is, in the -vrriters judgment, axiomatic. Despite the fact 

that elementary school libraries have developed extensively 
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during the last four decades, there unfortunately remains 

a financial lag in t!1is development. In most instances, the 

consensus of opinion is that the library serves a good pur

pose. However, the difficulty lies in the method by which 

good libraries may be instituted and their growth and ef

fectiveness be implemented steadily in the light of gro-v;ring 

needs. 

II. DEFINITIONS OF TEill~S USED 

School Librarian. A full-time specialist trained 

to select, evaluate, organize, and publicize within the 

schools the informational materials available for use in the 

elementary grades. 

Teacher-Librarian. A part-time teacher who spends 

part of the v-rorking day as a librarian as -vrell as carrying 

on classroom duties. Such use is often recommended in small 

districts where funds are a special problem. 

Teacher ~ Librarian. A teacher ivho has been assigned 

the duties of a librarian after completion of regular teach

ing duties. Due to time limitations, the ivork involved 

usually consists of record-keeping and boolc-filing. Teacher

librarians are often used in small schools with very limited 

budgets. 



Central Library. An arragement wherein most of the 

school's books, magazines, and newspapers are kept in one 

area under the supervision of the librarian, rather than 

being dispersed in different rooms. 

Classroom Collection. A collection of books, news

papers, and magazines kept within the classroom for use by 

students within the classroom. 

III. LIMITATIONS OF THE STUDY 
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The taped, structured interview was the method used to 

secure data. This involved ten elementary school principals, 

plus the questionnaires sent to each of the 105 elementary 

school teachers. 

It should be brought to the reader's attention that 

the questionnaire method has faults that are not always easy 

for an interviewer to overcome. 

Notable weaknesses in the questionnaire method of 

obtaining information include the following: 

1. The interviewer must have the ability to phrase 

questions with care and precision. This skill is 

especially necessary because many persons tend to 

make their responses in general terms that require 

definition and because all persons do not attach 

the same meaning to the same question (6:72-73). 
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(Through a taped structured interview the examiner 

poses the same question in the same way to each of 

the people being questioned. The interviewer is 

also near to answer or clarify any question or mis

understanding that might occur. This is being done 

while the Whole session is being recorded for anal

ysis at a later date.) 

2. Information that is not known to the respondent 

cannot be obtained in a survey (17:171). (It was 

felt that no questions were asked which were out 

of the range of know·ledge of either the principal 

or teachers. TvlO questionnaires w·ere prepared to 

prevent the interviewees from trying to answer 

questions that they didn't know, one question

naire being prepared for principals and the other 

for elementary teachers.) 

The following is recognized as a limitation of this 

1. No attempt has been made to ascertain the extent 

of audio-visual materials in the school district 

since such materials are not under the supervision 

of the library in Puyallup. 

~fhat the survey did try to include was the following: 

1. Analysis of specific phases of the library pro-

gram which included (a) personnel; (b) school li

brary budget; and, (c) organization of materials. 



7 

2. Library quarters and available equipment therein. 

3. Selection of books. 

4. Reference books and periodicals. 

5. Library use and service. 



CHA.PTER II 

REVIE\f OF THE LITERATURE 

It was deemed useful to attempt to summarize es

sential views of representative authorities on school li

braries. A review of the works of such authorities makes 

apparent whether or not the items included in the survey 

proper are relevant to the thesis. In addition, there be

comes apparent a clue to the agreement on the part of quali

fied persons regarding the progress in establishing elementary 

school libraries that are suited to the more complex world 

which the future citizen faces. 

Progress of an observable nature began during the lat

ter decades of the nineteenth century, gaining definite 

impetus in the early twentieth century. The childrens' 

rooms in the public libraries in the New York City area and, 

later, the formation of the first high school library were 

the first indication of the interest aroused concerning the 

necessity for providing sources of information other than 

within the classroom proper (15:96). 

Cole stated that, "The period of rapid growth of 

school libraries began in 1900 and continues today. This 

century has seen the school library come into its own, for 

now in the United States it is accepted as a highly essential 

part of our educational system" (6:90). 



An apparent demand and a recognized need were satis-

fled by the movement toward the development of the elemen

tary school library. Follouing the Pestalozzian principle 

that "the primary function of learning to read is the de-

velopment of a permanent interest in reading and the appre

ciation of good reading material ••• (6:89) there arose a 

greater demand for library services to supplement regular 

textbook assignments. The demand 1oras impeded then, as it 
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is today, by the feeling that few districts could afford the 

funds necessary in providing a 1-ride variety of good reading 

(26:72). On the face of it, the lack of money was the prob

lem. In actuality, the problem i·ras the basic evaluation of 

the school library in relation to the education of the child. 

Richard L. Darling explained the role of the school 

library in education as follo-v;rs: 

The school library does not exist for its own sake. 
Rather, it exists to serve the educational program of 
the school in i'Thich it is located. The school library 
reflects the instructional practice of its school. There 
are perhaps, a number of things which some schools have 
and which other schools do not have 1ori thout harm to the 
school's instruction. The library is not one. Books are 
the basis of learning. Reading is the skill to i.Vhich our 
schools rightly give the greatest amount of attention 
since the other subjects are dependent upon the pupil's 
ability to read. Reading, in turn, is dependent upon 
the books, good books, interesting bool-cs, so organized 
that the pupils can get them in the easiest i'ray possible. 
The school library, existing to serve the educational pro
gram of the school, is the foundation upon w·hich the pro
gram should be built (8:3). 

Darling's point of view is supported by many edu-

cators today. This becomes obvious "'iihen consideration is 



given to the tremendous upsurge of interest in curriculum 

planning to meet the challenge of an increasingly complex 

and ever-:-changing ivorld. In connection w·i th development 
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of curricula, the concomitant growth of library facilities 

is recognized as indispensable (17:2). The vitality of the 

curriculum depends on teachers rrho are creative, on ideas 

that are thought-provoking, and on the instilling of in

spiration for learning. Neither text nor teacher fulfills 

the purpose alone. Ideas and i~spiration must evolve from 

sources more richly diverse or complex than any one is apt 

to be. This ivould seem to malce mandatory the school library 

v-ri th its great variety of riches. By the extent and variety 

of its materials the library offers a unique contribution in 

the complex process of providing a dynamic curriculum. 

Assuming the need for school libraries, need based 

on the knoivledge required of every student in order that he 

may cope with the multi tude of problems unknovm to men of 

other eras, it may be asked v-rhether the school without a 

library is handicapped when compared with the school with 

a library? It may be asked, too, what the elementary school 

library offers the student and what its responsibilities and 

objectives are? 

The answers to these questions bear directly on the 

thesis expounded in the follmving chapter and bear examina

tion in some detail. 



VThat does the school with a library have that the 

school without one lacks? 

1. A place that encourages reading for every pur
pose. 

2. A clearing house for all types of reference 
materials for both teacher and pupils. 
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3. A center to coordinate school activities related 
to reading and research. 

4. A place organized to serve individual differences. 

5. Facilities for teaching the science of library 
practice (13:79). 

lfhat does the elementary school library offer the 

student? 

1. Comfortable and attractive facilities w·hereby 
individuals, groups, and classes may utilize 
library materials with satisfaction, 

2. A pleasant surrounding in which children spend 
many interesting and profitable hours in read
ing for enrichment and enjoyment. 

3. A wide selection and variety of organized ma
terials which are readily accessible to answer 
unsolved problems. 

4. Materials covering a wide range of subject mat
ter and various levels of difficulty whereby 
the librarian and the teacher can provide for 
individual differences. 

5. Haterials for use outside the library. 

6. Library instruction which will assist children 
in reading and research. 

7. Activities whereby children develop the ability 
to -vrork individually, think independently and 
critically. 

8. A rich, varied, and well-balanced collection of 
books to generate a love of reading. 
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9. Materials to strengthen the curriculum and aid the 
professional grm·rth of teachers. 

10. Facilities and materials to stimulate individual 
interest of children and to help solve their per
sonal problems. 

11. Library materials for the gifted child to allow 
for development to the limit of his potential. 

12. Training for students in library methods and de
velopment of good library citizenship (29:23). 

1~at are the responsibilities of the school library? 

1. To provide materials that enrich and support the 
curriculum. 

2. To provide materials that 1vill stimulate growth 
in factual knowledge, literary appreciation, 
aesthetic values, and ethical standards. 

3. To provide a baclcground of information which will 
enable students to make intelligent judgments in 
their daily lives. 

4. To provide materials on opposing sides of contro
versial issues so that young citizens may develop, 
under guidance, the practice of critical reading 
and thinking. 

5. To provide materials representative of the many 
religious, ethnic, and cultural groups and their 
contribution to the American heritage (2:109). 

Gardiner (14:4) believes that if the effective library 

is to fu:rnish the children i"ii th a constant supply of books 

and materials to meet all educational needs, the shelves 

must include a large variety of books for reference, for 

leisure reading, and for the pursuit of personal hobbies • 

.As the I'Thi te House Conference on Education suggested, 

the furtherance of good reading habits in the interest of 

an informed and cultured society depends not only on recognition 
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of the value of the school library, as illustrated by the 

criteria enumerated above, but also on the 1-rillingness to 

support the library financially (28:16). In a published 

statement, the conference had this to say on the value of the 

school library: 

The school library is an essential and integral part 
of the public school. Therefore, any discussion of 
school facilities, school personnel, program of instruc
tion, financial support, and public interest must ad
visedly give attention to the planning of libraries in 
nerr and remodeled buildings, the education of librarians 
who service libraries, and teachers who guide children 
in the use of books and other materials. These discus
sions must include the task of the schools' accomplish
ments. They must give place to interpreting the 
contribution of the library and the enlistment of the 
public in making financial provision for such service 
( 28:16). 

The libraries, of course, have as their main purpose 

the furthering of the schools' objectives. One of the prin-

ciple objectives of the schools is to teach reading. This 

appears obvious in light of the fact that reading is the 

subject, more than any other, nhich carries over to adult

hood. Any function that serves to enhance the life of the in-

dividual and the contribution of the individual to his community, 

as does the school library, is of significant value to the 

whole society (3:1). Despite the reasoning behind the desire 

for good library facilities, reasoning embodying the ultimate 

improvement of the individual, far too many communities still 

fail to recognize this need. As Columbia University faculty 
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member, Dr. Franc:i,.s Henne, stated, "Somehm-r, having to sell 

the elementary school library idea seems on a par -vri th hav

ing to sell the idea of democracy, or good education, or the 

value of reading" (15:100). Nonetheless, fe1·r districts feel 

they can afford the. funds that v-rould be needed to provide a 

variety of good reading, both fiction and non-fiction, for 

every classroom (6:91). 

That the elementary school library satisfies one of 

childhood's greatest needs is manifest, the need for satis-

fying curiosity, "1-Thich may be stifled if access to the 

answ·ers is not provided. The library is a place -vrhere the 

slow reader may learn confidence, the average reader may in-

crease his abilities, and the gifted child may find chal-

lenge and stimulation. Each in his o1·m -vray may develop 

independent thinking and effective reading habits. }!argaret 

l,Ioss (21 :76) explained that each child has the opportunity 

to 11 deepen his lmowledge and broaden his views far beyond 

the normal requirements of the classroom." 

As another authority states: 

The school library contributes to greater understanding 
of the contribution of science of yesterday and today. 
It contains books for children who have an interest in 
art or music and helps blend aesthetic appreciation of 
ballet or musical themes with story and illustration. 
In reading, the library provides the child i·ri th the very 
satisfying experience of selecting a book from among many 
books because it is the particular one he wishes to read 
(32:20-21). 
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Calhoun said the same thing in a different way, adding 

that children could derive many benefits beyond merely pleas

urable reading. According to ~: 

Their (the childrens' ) slcill in reading can improve 
by doing more of it. Enrichment is provided through 
the breadth and depth of reading materials in a central 
collection. Advanced children may develop research 
techniques when this opportunity is available. The 
ability to discriminate in improvement in reading tastes 
can be nurtured in a library setting with a variety of 
reading experiences. An interest in books and the desire 
to read will follovr as story hours, displays, library 
clubs, and book fairs are provided (5:37). 

Thus, a compelling argument presents itself in favor 

of elementary school libraries over schools without libraries. 

One of the most significant factors that sets man apart from 

animals, the factor of reason, gets early encouragement from 

the opportunity to vievr the several sides of an argument. In 

addition, the easy accessibility of books opens up vistas 

which allow the least gifted to wander afield in search of 

horizons undreamed of except through boolcs. In summation, 

the library is important for a variety of reasons. 

Because library facilities are essential, it becomes 

necessary to set up a guide for introducing and carrying out 

the library program, in whatever way it may be formulated. 

To do this, it is necessary to provide adequately trained 

librarians. Superior progr8JlS for the training of teacher-

librarians are few and far bet"l'reen. As Jelfell Gardiner found: 

Most schools of education and teachers' colleges are 
neglecting the training of administrators and teachers 
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in the appreciation of the library and the facile utiliza
tion of it in the education of youth. Moreover, library 
schools should bring their preparation of school librar
ians alongside the preparation of college and public li
brarians. They should be the most winsome and the best 
trained persons in the school. They should excel in per
sonality, enthusiasm, and eagerness to serve. They should 
have had teaching experience, or at least a teacher point 
of view, and a thorough knowledge of the total program. 
They should have the gift of being able to -vrork 'V"ri th peo
ple. Everywhere there is a shortage of qualified librar
ians. There is need for a new kind of school training 
librarians who understand children and know teaching 
( 14:4). 

In accord with the above, teacher-librarian training 

should include courses in children's literature, book selec-

tion, organization and administration of the school library, 

story-telling, reference, cataloging, and classification 

(14:31). 

Many authorities feel that to obtain competent young 

people as school librarians teacher education institutions 

would best serve the purpose. While it is necessary to set 

minimum standards, the desired qualities of potential teacher

librarians should be realistic and attainable. In keeping 

with this thought, advocates of trained librarians insist upon 

concomitant training in professional education courses. The 

qualities referred to are simply those expected of a superior 

teacher. 

According to Oeschger (23:17), a good librarian and 

a good classroom teacher both possess a genuine love for 

children and a sympathetic understanding of their needs. 
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In addition, each should be thoroughly familiar with the rudi

ments of child psychology and a firm grasp of human relations. 

It is needless to add that vitality, tact, good health, and 

enthusiasm for the work are requisites. 

The contribution 'ivhich librarians vvi th the above 

qualifications can make to each child, each class, and each 

classroom are limitless. As stated by Hanson: 

The teacher needs help as he works with his group 
in order to identify the available books, pictures, maps, 
films, and other materials that relate to the topic at 
hand. A librarian ~orho has vTOrlmd in a classroom vvi th 
children and who has also had library training can best 
help teachers and children (22:290). 

Unfortunately, the teachers, and classrooms benefit-

ing from this service are rare. The United States Office of 

Education reports that but 28.89 per cent of elementary 

schools are served by librarians; this ranges from less 

than 10 per cent in some states to 'ivell over 50 per cent in 

others (15:96). 

A brief discussion of the main methods of arrangement 

is required at this point in order to make reasonably com-

plete the survey of the literature of the subject. In almost 

all elementary schools, one of three means of implementing 

additions and assistance to the curriculum is found. 

1. Classroom collections is a method v-rhereby a col-

lection of books is kept within the classroom by 

the teacher for the use of students within that 



classroom. In the event no library facilities 

are available, the yearly acquisition of books 

would be shared among the teachers according to 

their respective grade levels. The classroom 
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collection was found to limit the availability of 

books to students (15:18-19). Consequently, the 

classroom collection has been eliminated in many 

school systems (35:60). 

2. The central library method is recognized by some 

librarians as being superior to the classroom 

collection for a number of reasons: (1) the 

arrangement allows all supplementary materials 

to be kept in one place under the guidance of the 

librarian; (2) greater utilization of materials 

results; (3) a greater variety of teaching aids 

may be offered at a more economical cost (24:174-

175) (35:60); and, (4) the development of desire 

on the part of the child to use the library results 

(31:8). 

Gardiner cites advantages of the central library ac-

cruing as follows: 

It gives children a real library experience v-rhich 
parallels the library situation they will meet in high 
school, college, or the public library. They learn, for 
example, hov-r books are arranged on library shelves, how· 
to use the card index, the catalog, reference books, and 
other resources of the library. It is financially the 
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most economical of plans for administering library ser
vice because it avoids unnecessary duplication of titles 
and the heavy expense involved in any plan which requires 
transportation from an outside source. 

It makes the entire book collection available for the 
use of the maximum number of children at all times. Book 
collections permanently located in a classroom are inevi
tably idle a good portion of the day. 

It provides flexibility in the use of library materials 
by both children and teachers. It makes a vride selection 
of materials available to meet the needs of individual 
children, and it renders easy the task of supplying teach
ers with book collections 1-.rhich readily meet classroom 
needs (15:18). 

Although little has been said concerning location of 

the central library, it should be located in a central part 

of the building. It should be open throughout the day for 

the use of the children, and should present a pleasing, 

attractive, and informal room for bro-vrsing and reference. 

The last method of library arrangement of the elemen-

tary school level is the obvious combination of the tvro 

arrangements detailed above. The ideal arrangement is reached 

upon combining both central and classroom collections. The 

central library, in this case, provides for circulation of 

book collections to the classroom, for the classroom col

lection alone is eminently inadequate (15:18). 

Thus far stress has been placed upon the quality of 

library service essential for all elementary schools. Em

phasis has been on the phases of library organization without 

v-rhich curriculums suffer. Specifically, the value of the 



trained librarian and the necessity for a central library 

have been surveyed. lihether or not the majority of the 

nation's schools exert themselves to attain the libraries 
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and librarians to be desired is open to some question. 

Schools with good library service remain in the minority 

(16:96) (1:5). If these schools can offer the services con

sidered necessary, then all others 1.-ri thout such services do 

and injustice to their students. In order to determine the 

means of improving or effecting approved school library 

service for the elementary school it seems 1·re11 to review 

the recommendations made by the American Library Association 

(the national organization of professionally trained li

brarians) relative to personnel, resources, quarters and 

support of such libraries. The writer has endeavored to make 

this review in the following chapter. 



CHAPTER III 

NATIONAL AND STATE RECmfi'rEliDATIONS FOR THE 

ELEKENTARY SCHOOL LIBRARY 

National Standards. The standards established for 

school libraries by the .American Library Association were 

prepared in cooperation l'fi th t1;-renty educational and lay or

ganizations and stress the quality of library service essen

tial for all elementary, as well as secondary schools. The 

quantitative recommendations are based on research in schools 

with good library service. All information 1;-ras obtained 

from, Standards For School Library Programs, published by 

the American Library Association in 1960. This study ~rras 

based on collected information of public school libraries 

and school librarians in school districts ·Hi th enroll.;rnents 

of 150 and over and accepted as national and state standards. 

The nevr standards state that all schools having t1·ro 

hunclred or more students need well-organized school libraries 

vri th functional programs of service directed by q_ualified 

personnel. In 1953-54 the United States Department of Health, 

Education and 1ifelfare reported there -vrere libraries in only 

twenty-five per cent of the elementary schools, from this 

report, 1-rhich still reflects the current picture, it can be 

seen that much remains to be done in providing our schools with 

libraries (1:5). 
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The national standards recommend that, for the first 

900 students, there should be employed one qualified li

brarian for each 300 students, and one additional librarian 

for each additional 400 students. ~ihile the 34 million pu

pils covered should have had the services of 112,000 li

brarians, the statistical study found that there 1iTerc only 

19,000 school librarians with 15 semester hours or more of 

library science, and about 10,000 i'ri th less than 15 hours. 

The minimum number of hours for preparation of school li

brarians is fifteen to eighteen. Public school libraries 

in the United States in 1958-59, therefore, uere staffed by 

only about 17 per cent of the professional personnel essential 

for good library service. 

At the elementary level, the shortage of qualified 

librarians was acute. The ratio of trained librarians was 

one librarian to 4261 students. 

The above figures show that a second basic need in the 

implementation of school library standards is the training 

of many thousands of school librarians. If standards are to 

be met, over 146,000 trained librarians lTill be needed for 

the 38 million pupils in public schools in 1961-62. As com

pared to the 19,000 librarians presently qualified, this is 

surely a task of vast proportions. 

Iro more satisfactory than the librarian supply is the 

book-collection ratio. f-Iinimum recommendations for schools 
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having 200-999 students are 6,000-10,000 books; schools having 

one thousand students should at least provide ten books per 

student. The standard of ten boolcs per pupil can be com

pared with the results of the survey v-rhich shmfs the average 

number of books per student in elementary schools in 1958-59 

to be 4.6. These ratios ~ ~ in centralized libraries, 

only about .2Q. per cent of the book stock recommended is 

available. 

\·lith so much recent emphasis on increased materials 

in both kind and quantity, it becomes apparent that already 

ill-equipped libraries will become even more inadequate in 

their endless race to keep up 11ri th the demands of both 

teachers and pupils. Meager resources in subject areas 

place the situation in double jeopardy as the teachers be

come discouraged from using the small stock, thereby omit

ting, for all practical purposes, the limited library. 

That is, if the library is to be of real service it must 

have a rich and varied stocl-: from 11rhich to choose. The ob

vious moral indicated here is that administrators and school 

boards should give particular attention to the securing of 

sufficient school library collections. 

The national standards for expenditures for regular 

library books in elementary schools in 1958-59 v-ras $4-$6 

per pupil. Many schools throughout the country, schools 

with strong learning programs, are meeting or exceeding 
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average annual expenditures for library books. Evidenced 

by the average expenditures per pupil, however, most schools 

are spending far below the national average. School boards 

in communities interested in achieving excellent schools 

should be aggressive in obtaining the money to meet the 

national standard expenditure per pupil for library books. 

As much as the lack of library facilities, an inade

quate number of qualified librarians, and sufficient central

ized book collections contribute to the sad state of affairs, 

the lack of school library supervisors, detract just as much 

from a satisfactory library program. It is astonishing to 

note that in no less than one-half the states there are no 

library supervisors. In fact, some states had no library 

supervisors for local school districts. The standards recom

mend that there are at least t-v;o school library supervisors 

in every state department of education, and "the services 

and facilities for school library supervision" in school 

systems having five to seven schools or more -vri th enrollments 

of 200 or more students. 

Since the effectiveness of relating library materials 

to curriculum programs falls to state and local school li

brary supervisors in cooperation with the curriculum direc

tors, there is tremendous need for extending school library 

supervision. The lack of supervisory personnel as related 

in the preceding paragraph has direct bearing on the difference 
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betvreen the new national standards and existing conditions in 

school libraries. School library service depends not only 

on the personnel, resources, quarters, and support for li

braries made available in our schools, but on the leadership 

provided by state and local boards of education for develop

ing school librarJ programs of genuine value to education. 

In every local school and school system administra

tors, librarians, and teachers should evaluate existing 

school library services according to the nevi standard and 

formulate plans for reaching, by gradual steps, the quality 

of school library programs recommended b~ these standards. 

State Standards. The \iashington State Board of Edu

cation, in conjunction lvi th the recommendations set up na

tionally, has striven to initiate a program of improvement in 

school library programs among the elementary schools of the 

state. Although these standards (29:1-11) are not, as yet, 

being met by all the schools conceriled, the stipulations 

contained in the nevf standards are broad enough to allovr 

progress com.-rnensurate Hith resources and finances. 

As an instance of the broad rulings and recommenda

tions, those schools unable to afford a full-time librarian 

or which cannot devote a proportionate amount of time from 

their schedule for library time may assign library time in 

conformance to their o1-rn needs (29 :8). 
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In the small schools, a half-time teacher-librarian 

can be responsible for all library instructional materials. 

The State of r:rashington feels that it is preferable to hire 

a full-time, qualified school librarian to serve tv-ro schools 

rather than to assign teachers in the separate schools to 

carry on part-time library v-rork (29 :8). The state provides 

a qualified librarian to assist and advise districts regard

ing their libraries. 

The State of 1iashington recommends a central libral"J 

in every elementary school. The library should be an in

structional materials center serving both teachers and child

ren. From it, materials should be circulated to classrooms 

for temporary use. Needless to say, the center should be 

administered by a qualified librarian. 

The general recommendations of the State of \'lashing

ton, as embodied in a pamphlet sent to all interested per

sons in January, 1960 (29:1-11), stipulated that planning for 

adequate library service was a responsibility of the local 

district boards of education, and the O~fice of the State 

Superintendent of Public Instruction. 

Amonc the recommendations that concur with national 

recommended standards are the follo-vring: 

1. Bookmobile or library service from public li

braries is not a satisfactOI"J substi tuto for a 

school library. 



2. Classroom collections of books do not make a 

library. 
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3. Only a central library v-ri thin the school, super

vised by a qualified librarian, Hill provide 

children with instruction and practice in research 

and library techniques, and v-rill serve the i·ride 

range of needs, abilities and interests within 

each classroom. 

4. Schools should purchase a copy of "Standards for 

School Library Programs," published by the .J:\Jnerl

can Library Association and so become familiar v-ri th 

supervisory techniques, on libra~; services in 

schools 1vi th enrollment under 200 on the library 

in the new school and on the district materials 

center. 

The Washington proposals are modest by current national 

standards and suggest that it is time for schools to begin to 

evaluate their library services by the qualitative state 

standards. That most schools \·rill lifant to evaluate by national 

standards as 1-rell seems apparent. 



CHAPTER IV 

EXISTING SCHOOL LIBRARY FACILITIES IN PUYALLUP 

I. PROCEDURE 

The report of a recent statistical study of school 

libraries conducted by the Library Services Branch of the 

Office of Education, u.s. Department of Health, Education, 

and Welfare, Public School Library Statistics, 1958-59, 

indicated that there are marked differences in national 

standards and existing elementary school libraries. Due 

to the concern generated by this report, the writer became 

highly interested in this pertinent problem of "adequate" li

brary resources and services for all children in the State of 

Washington. A survey was then conducted among the elemen

tary schools of Puyallup, in order to evaluate representative 

libraries of first class schools and compare them with the 

accepted standards. 

In order to ascertain whether the Puyallup schools 

possessed the quality of library service that would effectively 

implement the instructional program, the results of the sur

vey were compared with the standards established by the Ameri

can Library Association. On the basis of these results (1:1-

113), several recommendations were offered for consideration 

in improving the library service in the several Puyallup ele

mentary schools. 
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The survey was conducted through questionnaires (see 

appendix p. 66.-72) which were sent to each teacher, a taped 

interview with the elementary co-ordinator, and taped struc

tured interviews with each of the principals of the ten ele

mentary schools of Puyallup. 

The attempt to get the opinions of those concerned 

with the library situation lvas based on the thought that 

nowhere could there be a more lucid discussion of the ad

vantages or weaknesses of the separate school libraries than 

among those who were so intimately affected by those very 

strengths and weaknesses. 

The information sought in surveying the elementary 

school libraries of Puyallup School District No. 3 was that 

which could be compared successfully with the standards 

recommended by the American Library Association for the 

nation's schools and the standards recommended by the Wash

ington Office of Public Instruction. 

The expression of the teachers' views concerning the 

strengths and "tveaknesses of their respective libraries was 

revealed in answers to questions which were designed to 

encourage evaluation as well as provide factual information. 

There are ten elementary schools in the Puyallup 

district, a west-central agricultural area. They range in 

enrollment from 84 to 560, and have from three to 18 teachers. 

Three of the schools have 100 or less students; three of the 
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schools have from 101 to 300 students; and four schools have 

a total enrollment of 300 or above. Thus, the schools within 

the district vary from among the smallest to high-average en

rollment. 

Questionnaires pertaining to adequacy of library ser

vice were distributed to 105 elementary school teachers in 

grade levels from first through sixth. Seventy question

naires were returned, representing 66.6 per cent. 

Thirteen questions, some with sub-headings, were asked. 

The results of the survey are as follows: 

Table I shows the pupil enrollment and number of 

teacher units in each of the ten elementary schools of Puyal-

lup. The staff ranges from three which includes a teaching 

principal to eighteen which staffs a full-time principal. 

TABLE I 

ENROLL~NT AND TEACHER UNITS IN PUYALLUP ELEMENTARY SCHOOLS 

FOR THE YEAR 1960-61 

NO. OF NO. OF STU!jENTS 
SCHOOL ENROLLMENT UNITS PER TEACHING UNIT -

A. North Puyallup 84 3 28 
B. Firgrove 94 lt- 23 
c. Firwood 100 4 25 
D. Stewart 182 7 26 
E. Karshner 198 7 28 
F. Spinning 290 13 22 
G. vfaller Road 385 13 29 
H. :r.faplewood 518 18 28 



31 

TABLE I (Continued) 

NO. OF NO. OF STUDENTS 
SCHOOL ENROLLMENT UNITS PER 'TEACHING UNIT -

I. Woodland 530 18 29 
J. Meeker 560 18 31 

TOTALS 2,941 -105 269 

Table II indicates there are three schools that are 

staffed with four or less teachers instructing fev-rer than 

one hundred students. Four schools are in the middle range 

with five to fourteen teachers in schools with enrollments 

from 102 to 400. Finally, there are three schools with 

fifteen to eighteen teachers and students numbering 401 to 

560. 

TABLE II 

NUMBER OF SCHOOLS IN RELATION TO TEACHERS A1TD ENROLLMENT 

SCHOOLS 

3 
4 
3 

TEACHERS 

3-4 
5-14 

15-18 

ENROLLMENT 

1-101 
101-400 
401-560 

Table III and IV, which deal with adequacy of recrea

tional reading and reference materials, indicate the feelings 

of the teachers in this regard. 



TABLE III 

ADEQUACY OF RECREATIONAL READING !1ATERIALS 

SCHOOL SIZE TEACHERS (0-4) 

Adequate 
Inadequate 

1 
7 

(5-14) 

7 
17 

TABLE IV 

(15 and above) 

11 
27 

ADEQUACY OF INFORMATIONAL AND REFERENCE MATERIALS 

SCHOOL §ill TEACHERS (0-4) 

Adequate 
Inadequate 

No Reply 

1 
6 

(5-14) 

4 
20 

(15 and above) 

9 
29 

32 

TOTAL 

19 
51 

TOTAL 

14 
55 

1 

Table V shows that the possibilities of obtaining en

richment materials from library sources to aid in teaching is 

seriously limited. Twelve teachers feel this service is ade-

quate while fifty-eight feel it is limited if not altogether 

impossible. 

TABLE V 

POSSIBILITY OF OBTAINING ENRICHHENT .HATERIALS THROUGH YOUR 

SCHOOL LIBRARY 

SCHOOL SIZE TEACHERS (0-4) 
Adequate 1 

(5-14) 
3 

(15 and above) 
8 

TOTAL 
12 
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TABLE V (Continued) 

SCHOOL ~ TEACHERS (0-4) (5-14) 

15 

(15 and above ) TOTAL 

Limited 
Not Possible 

6 
1 6 

23 
7 

44 
14 

Table VI deals with the adequacy of librarian services 

in regard to initiating and developing a program of library 

instruction, organizing and maintaining a pamphlet and pic

ture file, individual work with students in developing read

ing tastes, and providing lists of resource materials for 

teachers. 

TABLE VI 

ADEQUACY OF LIBRARIAN SERVIOES: 

A. Initiating and implementing a program of library instruction. 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) -
Adequate 0 0 1 

Inadequate 1 7 12 
Nonexistent 7 13 24 

No Reply 

B. Maintaining a current pamphlet and picture file. 

SCHOOL SIZE TEACHERS (0-4) -
Adequate 0 

Inadequate 2 
Nonexistent 6 

No Reply 

(5-14) 

0 
7 

14 

(15 and above) 

1 
3 

31 

TOTAL 

1 
20 
44 

5 

TOTAL 

1 
12 
51 

6 
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TABLE VI (Continued) 

c. Guidance in reading habits and tastes. 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) TOTAL 

Adequate 0 0 3 3 
Inadequate 2 2 8 12 
Nonexistent 5 22 25 52 

No Reply 3 

D. Providing lists of resource materials for teachers. 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) TOTAL 

Adequate 2 0 1 3 
Inadequate 1 7 11 19 
Nonexistent .... 17 26 48 :;) 

All In 

Ove~vhelmingly the teachers indicated that these ser-

vices were not provided under the present library arrangement. 

In each of the sub-headings no less than two-thirds of the 

teachers answering the survey felt these library services 

were entirely non-existent while only three teachers felt they 

were adequate. 

As shown on Table VII, teachers feel there is no 

substitute for experience. Thirty-nine said let librarians 

learn from experience •·rhile twenty-eight felt that course 

work ivas the best method to train a librarian. 



TABLE VII 

TEACHERS OPINIONS AS TO LIBRARIAN TRA.INING IN 

EXPERIENCE OR COURSE 110RK 

SCHOOL~ TEACHERS (0-4) 

Experience 
Course Work 

No Reply 

6 
2 

(5-14) 

15 
9 

(15 and above) 

18 
17 

35 

TOTAL 

39 
28 

3 

Table VIII shows that teachers in the schools -vri th en-

rollment of 101 or less did not want a full time librarian, 

while the middle schools with enrollments of 182 to 385 were 

in favor by a slight majority, of a half-time librarian in 

lieu of a full-time librarian. In the three largest schools 

with enrollments of 518 to 560, the need for full-time librarians 

was indicated by twenty-seven while part-time librarians were 

preferred by six. 

TABLE VIII 

TEACHER PRBFERENCE IN REGARD TO A FULL-TD.ffi LIBRA.RIAN OR 

HALF-Til.ffi TEACHER LIBRARIANS 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) TOTAL 

Full-Time 0 11 27 38 
Half-Time 7 12 6 25 
Undecided 0 1 1 2 

None 1 0 0 1 
No Reply 4 
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The State of 1iashington recommends that all elementary 

school librarians be required to have at least eighteen quar

ter hours of specialized librarian training (29:8). Table IX 

shows that forty-three of the sixty-three questionnaires re-

turned indicated this was sufflcient training, ~rrhile only 

five thought it was inadequate; fifteen of the teachers were 

undecided. 

TABLE IX 

ADEQUACY OF STATE RECOMMENDATION FOR LIBRARIAN T~INING 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) TOTAL 

Adequate 5 13 25 43 
Inadequate 1 0 4 5 
Undecided 1 6 8 15 

No Reply 7 

For the answer to the question, Is your librarian 

the best person qualified for that position? Table X indi-

cates that nine teachers believed this was true. It is 

interesting to note, however that seven of these nine af-

firm.ative anm·rers carne from schools with very limited li-

braries, while the eleven teachers who said no, 1i'Tere from 

schools with better equipped libraries. 
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TABLE X 

TEACHER OPINIONS AS TO WHETHER THE LIBRARIAN IS 

THE BEST QUALIFIED PERSON FOR THAT POSITION 

SCHOOL SIZE TEACHERS (0-4) (5-14) (15 and above) TOTAL 

Yes 3 4 2 9 
No 2 6 11 19 

No Librarian 0 11 19 30 
No Reply 12 

The desirable type of preparation for school librarian-

ship is dealt with in Table XI. The elementary school teach-

ers of Puyallup feel that book selection, lcnm·Tledge of the 

Dm·iey classification and administration of the elementary 

school library were the three most vital fields of knowledge 

needed to administer a library adequately. YulOvrledge of 

secondary school materials and general library orientation 

was considered of little importance. 

TABLE XI 

TEACHER OPHHOUS OF ~IECESSARY COURSE BACKGROUND FOR 

LIBRJJRIANSHIP AT THE ELEMENTARY GRADE LEVEL: 

SCHOOL SIZE TEl~.CHERS (0-4) (5-14) 
15 and 
above) TOTAL 

A. School library administration 
(basic library administration) 3 16 19 38 
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TABLE XI (Continued) 

15 and 
SCHOOL SIZE TEACHERS (0-4) (5-14) above) TOTAL 

B. Selection of books and non-book 
materials (critical evaluation 
and selection) 5 23 29 57 

c. Classification and cataloging 
(study of Dewey Decimal clas-
sification) 4 17 34 55 

D. School library services 
(organization with emphasis on 
the libraries place in the 
educational program) 4 12 29 45 

E. Elementary school library ad-
ministration (materials, selecting, 
reviewing, book-clubs, discarding, 
evaluation of materials and 
principles discussed) 7 18 28 53 

F. Library orientation 1 8 15 24 

G. Books for boys and girls 6 17 26 49 

H. Introduction of books to children 
(reading problems of individuals 
and ways of arousing interest in 
books) 5 18 12 45 

I. Reading for young )eople 
(secondary schools 1 3 11 15 

J. Curriculum enrichment materials 
(instructional aids other than 
books) 6 21 24 51 

K. iiork with children (practice in 
library with young children) 3 14 26 43 
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Table XII evaluates the function and duties of the 

elementary school librarians. It is significant to note that 

due to the large number of principal-appointed or self-appointed 

part-time librarians, many questionnaires were returned unan-

swered or marked 11 no librarian11 indicating their collegues 

knevr little of the librarian's existence. 

TABLE XII 

OPINIONS AS TO THE LIBRARY FUNCTIONS AS MET BY YOUR SCHOOL 
LIBRARIAN 

SCHOOL SIZE TEACHERS {0-4) (5-14) 
15 and 
above) 'rOTAL 

A. Does the school librarian 
notify teachers about nevr 
materials added to the 
library? 

YES 
NO 

NO LIBR.o\RIAN 
NO REPLY 

B. Are reading lists or lists 
of resource materials compiled 
by the school librarian for 
teachers, at the la~ters re
quest? 

YES 
NO 

NO LIBRARIAN 
NO REPLY 

C. Does the school librarian make 
provision for class visits to 
the library on a regular schedule? 

YES 
NO 

UO LIBRAltiAN 
:JO REPLY 

1 
4 

1 
4 

0 
6 

2 
4 

0 
11 

3 
5 

7 
11 
25 
16 

0 
12 
25 
17 

5 
10 
25 
16 

10 
19 
25 
16 

1 
27 
25 
17 

8 
21 
25 
16 
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TABLE XII (Continued) 

15 and 
SCIIOOL SIZE TEACHERS (0-4) - (5-14) above) TOTAL 

D. Is the librarian responsible 
for initiating and implementing 
the over all school program of 
instruction in the use of the 
school library and the resources? 

YES 1 0 0 3 
NO 4 11 12 27 

NO LIBRARIAN 23 
NO REPLY 19 

E. Does the librarian attempt to 
motivate the teachers in the 
use of the library and its re-
sources? 

YES 1 2 0 3 
NO 2 8 12 22 

NO LIBRARIAN 26 
NO REPLY 19 

F. Does the librarian maintain 
a current pamphlet and/or 
picture file? 

YES 1 0 0 1 
NO 4 7 14 25 

NO LIBRARIAN 23 
NO REPLY 21 

G. Does the public library serve 
your schools? 

YES 4 9 26 39 
NO 2 11 10 23 

NO REPLY 8 
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In the Puyallup system, the teachers choose the library 

books according to the money that has been allotted for this 

purpose. In Table XIII, it can be readily seen from what 

sources the teachers make their book selections. Publishers 

displays are first while choices made from the children's 

catalog are second, last are the state lists that are avail

able through the State Superintendent's Office. 

TABLE XIII 

BOOK SELECTION AIDS IN DETERMINING THE NEW. BOOKS FOR 1.960-61 

29 children catalog 
15 basic book collection of ekementary grades 

4 11ashington State Elementary Junior High school list 
ll boolclist 

5 Horn book 
1 Elementary English Journal 
1 State list 

16 Jobber's Lists 
40 Publisher's displays 

A taped intervie-vr v-ri th !Uss Florence Pope, who is the 

elementary school co-ordinator, revealed her hope for changes 

in administrative policy. Hiss Pope, vTho is sincerely a 

friend of the elementary school library, expressed (on tape) 

hope and future plans, for the elementary school libraries of 

Puyallup. She believed hovTever, that Puyallup libraries are 

making gro-vrth and as philosophies change and more money is 

allotted, Puyallup uill better meet the needs of their stu-

dents in regard to libraries. 



Verbatim report of elementary co-ordinator, ~ 

Florence Pope, in Hay, 1961 (tape). Question: Ho:;-;r are 

library books selected? 
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Each spring, a library tea is given, offering teachers 

the opportunity to select library books for the next year. 

At this tea representatives from different book publishers 

are invited to display their books. As many as five or more 

companies usually handle this display. The tea is given in 

the Junior High School Cafetorium where the books are on dis

play and usually fill the entire room. 

Each teacher, before coming to the tea, has been 

supplied with a nu.rnber of order blanks. ~'Then she makes a 

selection she includes: author, title, company and copy 

writes, date and price. 

The teachers usually kno-vr ho1-r many booli:s they can 

order because they have been given an allmrance of )1. 25 

per pupil in their room. (Until this year the allov"rance 

has been ~.75.) Teachers have been encouraged to order more 

than their allmrance to make up for duplicated titles. 

Teachers do not have to dravv exclusively from the 

books on dis:play, but may go to other sources such as, the 

Children's catalog, Jobbers lists, State lists, or lists 

that they have acquired in their mn1 experience. 

Last year and this year too, 1ve have encouraged 

ordering special books in the field of science and mathematics. 



These books will be purchased through help from the Federal 

Goverlli~ent; we contribute 50% and the Federal Government 

contributes 50%. 

Question: ~'That are your plans for the future? 

Next year, 1961-62 we plan to have a librarian 'ivi thin 

our system. I have felt for a long time that a wealrness of 

our system has been the lack of libraries in our elementary 

schools. I feel that these youngsters are being short

changed. It is extremely important that ·we have a library 

in every building. 

I feel it will up-grade our reading lJrogram by im

proving the quality of reading in the elementary schools. 

I also feel that children should learn to use the library 

properly and learn to do research, particularly in the 

fourth, fifth and sixth grade. I have not pushed libraries 

as much as I should have because I kne'i'r we were financially 

not able to have libraries because of the lack of space. 
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In some schools ·hre have had libraries, but often they have 

lasted only a year or two at the most and then the facilities 

had to be used for regular classrooms. Now that all of our 

schools are being increased to 15-room-buildings, one room 

in each building lvill be used as a library. Firgrove School 

(recently enlarged) has a big ne-vr library in it. It lvill be 

properly equipped with the shelves, storage, checking out 

desk, and a place for the teachers to process books. In some 



44 

of our buildings such as Spinning or Waller Road, they will 

remodel a room and use it as a library. In our plans, every 

school ifill have a library and the assistance of a trained 

librarian. 

The librarian v-rill be a traveling librarian and she 

must be a person qualified and trained in the field of li

brarianship. I 't·rant to put libraries on such a strong foot

ing that they will never feel that they can take them out. 

~fe have to have libraries! Along with libraries "'lve must 

have ·well trained librarians and as to-date, they are not 

being trained fast enough to take care of the needs of the 

schools. 

To outline our proposed library program, we plan to 

start with one librarian and then add to the program each 

year until we can give good service to each building. Next 

year we are planning for the librarian to "'l·rork in three build

ings including: Meeker, Firgrove, and 1·roodland. The li

brarian vrill 1-rorl\: a day and a half in each building -vri th a 

half a day left each 'tveek for her ovm organization. 

The library should be organized like a regular li

brary v-ri th the card catalog and Dew·ey Decimal system to JJ1ake 

possible a learning that can folloi·T over into adult life. 

The librarians duties will be: 

a. To be a teacher's helper by giving pupils instruc

tion in the proper use of library facilities. 
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b. By assisting and locating materials to be used in 

units of ~vorlc. 

c. To aid in the progrrun of the gifted students. 

One i·ray to meet the needs of the gifted is to 

have a well trained librarian on hand to help 

these more able students to solve their individual 

problems. 

d. The librarian will be asked to serve on curricu

lum co.rmnittees. 

e. The librarian vrill be a promoter of good reading 

as a lifetime habit. 

f. The librarian ';vill be a processor of bool"::s. 

g. Student helpers uill be used to paste in card 

pockets and date due slips. 

h. Organize the books and keep the library attractive 

through the arrangement of the room furniture and 

the proper displays. 

i. The librarians 'ivill have a large responsibility on 

the selection of appropriate elementary materials 

for the library. Hmv-ever, the teachers will still 

have the opportunity to order many of the boolcs. 

As you lcnm,r, 1-v-e are just evolving our program. l-iaybe 

~v-e' re not alloH·ing our library enough time, we don't know, 

we're just going to wait and see. 

Our ultimate goal vrould be to have one librarian in each 

school, but in this district I don't see how we can afford it. 



46 

Question: Are the audio-visual moneys separate from 

the library? 

Yes--this is separate from the library. Someday I 

look for central purchasing of library books and films 

which would give more time to the people that are now involved 

in it. 

Questio·n: ·what are the plans for a professional li

brary for teachers? 

In the future we are planning a new administration 

building. In it there should be a curriculum library where 

we can have materials that teachers can draw from. It is 

the plan that a central library in the new administration 

building would eliminate the duplication of professional 

books. I do believe that we should have a better organized 

library of professional books. 

End of interview. 

Additional interviews, Hi th each of the ten .elementary 

principals, 1frere also recorded and tabulated. The purpose in 

using taped intervievvs uas to seelc detailed and specialized 

infor8ation concerning library facilities of each of the schools 

in the district. 

Anmvers to the g_uestions regarding personnel in the 

library, the organization of materials and records, g_uarters 

and eg_uipment, boolc selection, reference books and periodicals, 

the libraries relation to the public, and library utilization 
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and service by and to the teachers, indicated that an atmos

phere of inadequacy prevailed. 

Following are seven major library categories ~rri th a 

detailed account of questions asked and answers given during 

interviews with the ten elementary principals of Puyallup. 



North 
Puyallup 
Ves No 

1. Is there a person employed who is 
solely responsible for the 
elementary library program? X 

2. Is the person employed as one of 
the following: 
a. Teacher acting as librarian? None 
b. Part-time librarian? I 
c. Teacher-librarian? I 

3. Number of hours per week allotted 
to the library service by the 
above person. None 

4. Does the person in charge of library 
have a teacher-librarian certificate? X 

5. Does person in charge have extra-
curricular duties in addition to 
regular school-necessitated duties? None 

6. Is person in charge a teacher without 
released time who functions as a li-
brarian at noon, recesses, and after 
school? None 

7. How many quarter hours of college 
preparation does person in charge 
of library have? None 

8. Years of experience of above person. 
a. As a teacher. None 
b. As a librarian. None 

9. Are pupil assistants used in the 
library? X 

10. Number of hours per week pupils 
assist. None 

-----------------··-··--· --------- -----~---~ ---- --- -----

T A B L E X I V 
LIBRARY PERSONNEL 

fir grove Firwood Stewart Karshner 
'{es No Yes No Yes No Yes No 

X X X X 

None X X X 

I I 
I ' 

' ' J 

None 3 2 2 

X X X X 

None X X X 

None X X X 

None 9 None None 

None 17 2 15 
None 5 l .lt. 

X X X X 

~ rl_9_11~_ _None 1 2 

Waller 
Spinning Road Maplewood 
Yes No Yes No Yes No 

X X X 

X X X 

3-4 2 3 

X X X 

X X X 

X X X 

Unavail-
able 3 None 

7 7 17 
'/.. z 5 

X X X 

10 1 2 

Woodland 
Ye5 No 

X 

None 
I 
I 

None 

X 

None 

Principal 

3 

Principal 
l'nnclpal 

X 

2 

Meeker 
Ves 

X 

X 

5 

X 

8 

13 
b 

X 

5 

No 

X 

X 

..r:::
co 



T A B L E X V 
0 R G A N I Z A T I 0 N 0 F N A T E R I A L S A N D R E C 0 R D S 

North Waller 
Puyallup Fire rove Firwood Stewart Karshner Spinning ~oad 
Yes No Yes No Yes No Yes No Yes No Yes No Yes No 

1. Does the school have: 
a. Centralized library collection? X X X X X X X 
b. Classroom collections? X X X X X X X 

2. If the school has classroom col-
lections, are they permanent or on 
a temporary loan basis? Perm. Perm. Perm. None None None Temp. 

3. Are printed catalog cards secured 
whenever available? X X X X X X X 

4. Does the school library have: 
a. Dictionary card catalog? X X X X X X X 
b. Author list? X X X X X X X 
c. Title? X X X X X X X 
d. Author. subiect~ title? X X X X X X X 

5. Is the book collection classified 
according to the Dewey Classifica-
tion system? X X X X X X X 

6. Does the school library have a 
shelf-list? X X X X X X X 

?. Does the school librarian keep an 
accession list? X X X X X X X 

8. Is an inventory of the school 
library collection taken at 
regular intervals? X X X X X X X 

Semi-
a. How often taken? Annually annually Annually Annually Annually Annually Annually 
b. Approximate date of last inventory. May160 June'60 May'60 April 160 May'60 April'60 June'60 

c. Number of books at last inventory. 500 350 300 1,450 1,200 (approx.) 1,349 
------ ·- -~--- --------- - -~--------- . - ----- ·--

_1~40 .. -
----------

Maplewood Woodland 
Yes No Yes No 

X X 
X X 

None Temp. 

X X 

X X 
X X 
X X 

X X 

X X 

X X 

X X 

X X 

Semi-
Annually annually 
May 160 March160 

3,006 1,409 
-- ------------- ~- --- ----------

Meeker J 
Yes No I 

X ! 

X 

None 

X 

X 
X 
X 

X 

X 

X 

X 

X 

Annually 
Apri1'60 

3,300 
--~ 

~ 
\D 



T A B L E X V I 
THE LIBRARY ( S P A C E A N D E Q U I P M E N T ) 

North 
Puyallup firgrove firwood Stewart Karshner Spinning 
Yes No Yes No Yes No Yes No Yes No Yes No 

1. Does the school have a library 
readinq room? X X X X X X 

Small room Princi-
Class- Class- Class- not used pal's Class-

2. If your building does not have a room room room as office; room 
central library what type of library librar- librar- librar- reading inade- used as 
arrangement does it have? ies ies ies room quate library 

Model 
3. Is the central library a Class- library Class- Central Central Central 

classroom unit or a space room now being room library library library 
planned especially for a collec- con- collec- being being being 
library? tion structed tion planned planned planned 

4. Is the library in a I X X I I X 
centralized location for Classroom When Classroom 
serving the entire school? ccil.ection completed cdlection X X X 

5. Does the library have the following 
types of standard equipment 
adequate for its purposes? 
a. Adjustable shelving. X X* X X X X 
b. Shelving for magazines. x_ x· X X X X 
c. Bulletin boards. X x· X X X x• 
d. Vertical files. X X" X X X X 
e. Typewriter. X x• X X X X 
f. Tables X x• X X X x• 
g. Chairs X x• X foldina X X* 
h. Card catalog case X X* X X X X 
i. Charging desk X x· X X )( X 

j. Desk for librarians X x• X X X x· 
k. Book truck or trucks )( X X X _! x• 
1. Dictionary stands )( X _X X X X 
m. Sink1 running water 

~ ~~ ~ - ----~------
~~. X - -X"'- ------ ·- ------ _ _!- ----- ~~ --~ ~X- X 

* Indicates planned within two years. 

Waller 
Road Maplewood 
Yes No Yes No 

X X 

Class- Books 
room stored 
used as in 
library hallway 

Remodeled Class-
class- room unit 
room to be 
unit remodeled 

X X 

X X 
X X 
X X 

X X 
X X 

X 2 
X 3 
X X 

X X 
X X 
X X 
X X 
X X 

Woodland 
Yes No 

X 

Storage 
room in 
princi-
pal's 
office 

Class-
room unit 
to be 
remodeled 

X 

X 
X" 
x• 

X 
X 

x• 
X* 
X* 
x· 
x• 
x• 

X 
x• 

Meeker 
Yes No 

X 

Temp. 
quarters 
in 
storage 
room 

Class-
room unit 
to be 
remodelec 

X 

X 
X" 
x• 
x• 

}_ 
x• 
X* 
X* 
x• 
x• 

X 
X 
X 

\Jl 
0 



T A B L E X V I I 

TEACHERS' USE Of BOOK SELECTION AIDS 

North 
Puyallup firgrove firwood SteHart Karshner Spinning 
Yes No Yes No Yes No Yes No Yes No Yes No 

l. Children's Catalog X X X X X X 

2. A Basic Book Collection 
for Elementary Grades X X X ~ X X 

3. Washington State Elementary-
Junior-Senior High School 
Library Reading List X X X X X X 

4. Booklist X X X X X X 

5. Horn Book X X X X X X 

6. Elementary English cjournalJ X X X X X X 

7. State List X X X X X X 

8. Jobber's Display X X X X X X 

Waller 
Road Maplewood 
Yes No Yes No 

X X 

X X 

X X 

X X 

X X 

X X 

X X 

X X 

Woodland 

Yes No 

X 

X 

X 

X 

X 

X 

X 

X 

Meeker 
Yes 

X 

No 

X 

X 

X 

X 

X 

X 

X 

\.11 
I-' 



1. Name of encyclopedia 
a. Britannica Junior 

b. Compton's Pictured Encyclopedia 

c. Vlorld Book 
d. Book of Knowledge 
e. Golden Book 

2. Name of dictionary 
Copyright date 

(* Unavailable) 

3. Are other reference books included 
in the yearly book orders? 

Name of reference 
4. Does your school subscribe to a 

daily newspaper? 
5. Jack and Jill 
6. Boys' life 
7. American Girl 
8. Child life 
9. National Geographic 

10. Popular Mechanics 
11. Popular Science 
12. Junior Natural History 
13. Children's Digest 
14. Humpty Dumpty 

15. Other 

T A B L E X V I I I 
R E F E R E N C E B 0 0 K S A N 0 P E R I 0 D I C A L S 

North 
Puyallup Fir grove Firwood Stewart Karshner Spinning 

No. c.Date No. c. Date No. c.Date No. c.Oate No. c.Oate No. c.Oate 

1 1958 l 1958 1 1948 
1952 1939 • . * 

2 1956 2 1952 1 1955 3 '40-53 2 1958 4 '56-58 
1 1950 
1 19b0 1 19b0 

!Webster's Webster's Webster's Webster's Webster's 
Int'nat'l None Int'nat'l Int'nat'1 Int'nat'l Int1nat'1 

1957 * * 1958 1949 

Yes No Yes No Yes No Yes No Yes No Yes No 

X X X X X X 
1 atlas 1 atlas 
Goode's Hammond W None atlases None atlases 

X X X X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X X X 

X X X X X X 
X X X X X ll 
X X X X X X 
X X X X X X 

X ll X X X X 
X X X X X ! 

X X X X X X 

Waller 
Road Maplewood 

No. c.Date No. c.Date 

* 
1 1956 2 1956 

1~:JJLt 
2 1958 4 '27-58 

1 19b0 

* None 
1934 

Yes No Yes No 

X X 

None atlases 

X X 
X X 
X X 
X X 
X X 

X X 
ll X 
X X 
X X 
X X 
X _x 

-----·X X 

Woodland 
No. c.Date 

1939 
2 1958 

'39-47 
4 1956 

None 

Yes No 

X 
atlases 

X 
X 
X 
X 

X 
X 

X 
X 

_X 
X 
X 

Sports 
Il1us. 

------ - ------

Meeker 
No. c.Date 

1937 i 

4 1956 
• 

3 1956 

None 

Yes No 

X 

None 

X 
X 
X 
X 
X 

X 
_x_ 
_X 
X 
X 
X 

--------
_L 

\.11 
1\) 



T A B L E X I X 
L I B R A R Y 1 S R E L A T I 0 N T 0 T H E P U B L I C 

North 
Puyallup Firgrove fir wood Ste~1art Karshner Spinning 
Yes 1 No Yes 1 No Yes 1 No Yes 1 No Yes 1 No Yes 1 No 

1. Do parents assist in the library? I X I X I X I X X I I X 

Restack-
a. \>!hat are their services? ing books 

2. Does the PTA share in the develop- I X X I I X I X I X I X ment of your school library? 
Purchased 
3 records 
3 books 

TABLE XX 
L I B R A R Y U T I L I Z A T I 0 N A N D S E R V I C E 

1. During what hours is the library Room Room Room 8:30 - lfincipal's 8:30 -
open? libraries libraries libraries 4:00 office,if 4:00 present 

2. What grade levels are allm~ed to 
visit the library? --- - -- 3- 6 4 - 6 4 - 6 

3. Are students allov1ed to visit as Yes, Yes, 
a group? -- ---- -- Yes limited limited 

Need Space Space teacher a. Why not? -- --- -- permjssion problem problem 

4. May individuals or study groups 
visit the library? - - --- Yes Yes Yes 

------- ----- ~-- ---------~ -- ... ·- -- ·- ---- --- ------ ------·--- ·--

Waller 
Road Maplewood 
Yes 1 No Yes No 

I X X 
!Mend ooks, 

Tape bor-
rowing 
cards 

I X X 

8:30 - 9:00 -
4:00 3:30 

4 - 6 4 - 6 

Yes Yes 

With 
teacher -

No Yes 
---·-·------- ------------- --·--

Woodland 
Yes 1 No 

I X 

X I 
• Donatlon 
of $50 of 
magazines 

8:30 -
4:00 

5-6 
Yes, 
limited 

Space 
problem 

Yes 
--------------

Meeker 
Yes No 

X 
Mend books, 
Tape bor-
ro1·ting 
cards 

X 

8:30 -
4:00 

4 - 6 
Yes, 
limited 

Space 
problem 

Yes 

\J'I 
UJ 



CHAPTER V 

SUMMARY AND RECOMMENDATIONS 

Inadequacies of Puyallup elementary school libraries 

easily recognized £l teachers. The difficulty in organizing 

a survey based on questionnaires devoted to an attitudinal 

response is vvell known. Nonetheless, part of this survey 

(as indicated on pp. 28-41) V>ras undertaken under such circum

stances. In so doing, it is hoped that the individualistic 

responses 1vould bring to bear the importance of the teacher 

and administrator attitude and/or bias in evaluating library 

programs in elementary schools. Few of the people answering 

the questions V>rere aware of either national or state recom

mendations. Yet they 11ere able to pinpoint the inadequacy 

of the library program by its extreme weaknesses in whatever 

category discussed. 

It became apparent in visiting the schools that the 

library program Has being left to chance. That is, there 

was little organized direction toward improvement in its 

capacity to supplement the curriculum. In spite of this, 

many teachers were fully cognizant that much improvement "'i'ras 

needed. The planning of this im1)rovement is novr underway 

-vri th the advent of ne'fr administrators, Hho recognize the 

libraries' value and veteran administrators liTho have alw·ays 

reco3nized their value. 
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Elementary school library must ~ recognized ~ 

valuable to society. 1ii thout attempting to offer a· solution 

to the problem of inadeq_uate library programs, it may be 

surmised that one thing that must be done is to place the 

library needs in the same category of importance novr held 

by music and physical education supporters. In other words, 

there is need for a heightened public relations program con

cerning the necessity for more and faster library program 

deve~opment. 

The conclusion reached by Omaha's curriculum director, 

Helen Oeschger, applies to the district under investigation: 

Judging by the total picture of what we find in our 
schools, particularly what we find in our elementary 
schools, our nation evidently does not attach very much 
importance to books and other materials of communication. 
One seeks in vain to find a rationale for this apparent 
apathy; one finds only paradoxes. High value is attached 
to the place of good schools in this society, to the im
portance of having a literate society, and to the role of 
reading. No one denies the importance of using a wide 
range of printed and audio-visual materials in the school 
today. No one denies the importance of educating the 
youth of the country in the ways of using, interpreting, 
and evaluating materials ••• not only for immediate pur
poses but also so they will know how to use materials 
effectively and intelligently when they leave school. No 
one denies that reading abilities and reading habits may . 
be shaped in large measure by the extent and nature of the 
printed materials easily available for boys and girls. 
No one denies, either, that in the overall view, little 
more than lip service has been accorded these principles 
in the public schools (25:82). 

RECON:MENDATIONS 

As a result of his study of present national and state 

standards, the revielv of the Literature cited in his bibliography 



and an examination of the data collected and organized by 

means of the questionnaires, the writer believes that the 

following reco~~endations are appropriate: 
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1. It is recommended that the Puyallup School System 

be encouraged to establish central libraries in 

all of its elementary schools. 

2. It is recommended that a library director be em

ployed as a first step in the library program in 

the Puyallup District. 

3. It is recommended that a full-time librarian be 

employed in schools over 500 students, a half-time 

librarian in schools from 175 to 500 students and 

one-quarter time librarian in schools of 175 stu

dents or less. 

4. It is recommended that the annual appropriation 

per student be raised to current state or national 

standards as recommended by the American Library 

Association. 

5. It is reco~nended that the functio~al planning of 

elementary school libraries be based on educational 

needs of the children to be served. 

6. It is recom.nended that re_cognized state or Ameri

can Library Association aids be used in the develop

ment of book collections. 
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7. It is recommended that book collections be bal

anced as to subject fields and reading levels to 

serve individual needs and interests of the child-

ren. 

8. It is recommended that a carefully planned parent 

participation program be considered a factor in 

the development of the library services. 

9. It is recommended that each elementary school in 

Puyallup have one unabridged dictionary. 

10. It is recommended that all library accessions be 

classified and cataloged in accordance 1vi th the 

Dewey Decimal System. 

11. It is recommended that money be allocated on a 

per-teacher basis in the development of a pro

fessional libra~J. 

12. It is reco~ended that each school be allowed sub

scriptions to at least five periodicals and nelTS

papers. 
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APPEUDIX A 

INTERVIE\·i SCHEDULE FOR 

A STUDY OF THE LIBRARIES IN THE ELEMENTARY SCHOOLS OF 

PUYALLUP DISTRICT NO. 3 

Identifying Information 

Name and position of person(s) interviewed: 

Name of School 
·------~-----------------------------------------

No. of grades in school ------ Total enrollment 

No. of teachers 

Curriculwn Director 

Budget 

~'That "ivas the 1959-60 budget for the purchase of ne1v materials? 

Is the annual school library budget ex&~ined jointly by the 
school librarian and the school administrator? 

Does the school librarian submit a budget for approval? 

Is the audio-visual fund separate from the fund for books and 
other library materials? 



Principal 

Library Personnel 

Is there a person solely responsible for the elementary li
brary program? 

If not, vrho is in charge? 

Is the person in charge of the library full-time 
part-time teacher-librarian other ? ---
How many hours each day is this person(s) in the library? 

How many hours does he teach? 

Does the person in charge of the library have a teacher-li
brarian's certificate? 

Does the librarian in charge have extra curricular duties? 
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Is the person in charge a teacher without released time who 
handles the boolcs at noon or recess time or before and after 
school? 

Holiv many college hours of library preparation does the person 
in charge of the library have? (~uarter or semester 
hours) Degree? 

Experience 
librarian 

of librarian: Years as a teacher 
Total 

Do you use pupil assistants in the library? 

Ho·u many hours a 'h"cek do they assist? 

Additional co~~ents: 

Years as 
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Librarian 

Organization of the l·!aterials Collection and Records 

Does the school have a centralized library collection? 
Classroom collections? Both? 

If the school has classroom collections, are they on a 
permanent basis? temporary loan basis? 

If the school has both central and permanent collections, indi
cate lvhich grades have the permanent collections: 

Are grinted catalog cards secured whenever available? 

Docs the school library have a dictionary card catalog? 
Author list only? Titles only? 
Authors, titles, subjects? 

Is the book collection classified according to the Dewey 
classification system or some other recognized system? 

Does the school library have a shelf-list? 

Is the shelf-list used as a finding-list? 

Does the school librarian keep an accession record? 

Is an invento~J of the school library collection taken at regu
lar intervals? 
How oftBn is it taken? 
Date of last inventory? Number of boolcs at last 
inventory? 

QuartBrs and Equipment 

Does the school have a library reading room? 



If your building does not have a central library, vvhat type 
of library arrangement does it have? 

Is the central library a classroom unit or a space planned 
especially for the library? 
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Is the library in a centralized location for serving the entire 
school? 

Does the school library have the following types of standard 
eQuipment adeQuate for its purposes? 

Adjustable shelving for books 
Shelving for magazines 
Bulletin boards 
Vertical files 
Typewriters 
Tables 
Chairs 
Card catalog case 
Charging desk 
Desk for librarian 
Book truck (s) 
Dictionary stand 
Sinlc, running w·ater 

Principal, Librarian, Teacher 

Book Selection -
Are book displays of nev-; books offered to aid teachers and 
librarians in preparing book orders? 

'>Tho arranges for such displays? 

'V"Then is a book order placed? 

Once or t>·rice a year? 

selected? By the librarian? Ho-vr are library books 
By the principal? 
room? By 

By each teacher for his class
a comrnittee of teachers for the entire 
Other method? school? 
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Do you use the following book selection aids? Children's 
Catalog ; Basic Boolc Collection for the Elementary 
Grades ; liashing'fOrl"State Elementa:cy•:J'unior High 
School Library List ; Booklist ; Horn 
~ ; ~menta£t English Journal ;--rrtate 
List Jobber's ists • 

Additional comments: 

Rc~ference Books and Periodicals 

T.aich encyclopedias does your school have? 
No. of Sets Copyright Date (s) 

Britannica Junior 

Comuton's Pictured Encyclopedia-----------

~vorld Book 

Book of Knovrledge 

Other 

Does your school have an unabridged dictionary? 

NeH International Dictionary? 
- (\'iebster) 
Ne\T Standard Dictionary? 
- (Funk and \'{ agnall ) 

Copyright date? 

Copyright date? 

Are other reference books included in the yearly book orders? 
Such as: ~:rorld Almanac? Statemcn's Yearbook? 
Atlases? Junior Book of Authors? 

Does your school subscribe to a daily newspaper? 

itfhich periodical does your school subscribe to? Jack and Jill 
Boy's Life ; American Girl --; miTl~ 

Life ; Nalronal Geographic ; Popular Sc~ence 
Popular Mechanics Junior Natural History __ _ 

Children's Digest Humpty Dumpty 
Other 



Library's Relation to~ Public 

Do parents assist in the library? 
their services? 
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If so, what are 

\{hat part, if any does the Parent-Teacher Association share in 
the development of the library in your school? 
Individual service? If so, what kind? 

Additional comments: 

Teachers 

Library Utilization and Service 

During what hours is the library o:y:Jen? 

Hov:r many hours daily is the library open when the librarian is 
in charge? 

¥That grade levels are allo':red to •.risi t the library? 

Are the students c,llowed to visit as a group? 

Hay individuals or small groups visit the librar;;r? 

Under what conditions? 

If no, lfrhy not? 

How many hours daily is the librar-J open Hhen a student is in 
charge? 

Other arrangement: 



.APPENDIX B 

INTERVIE~f SCHEDULE FOR TEACHERS 

1. In your opinion, how adequate is the library's collection 
of recreational reading materials in relation to the needs 
of your school? 

2. In your oplnlon, how adequate is the library's collection 
of informational and reference materials in relation to 
the needs of your school? 

3. To what extent is it possible for you to obtain (through 
your school library) supplementary and enrichment ma
terials ~trhich can be correlated vri th your classroom pro
gram? 

4. Ho-vr adequate are the ser-vices of the librarian in such 
matters as: 

a. Initiating and implementing an over all program of 
instruction in the use of the school library and its 
resources? 

b. Maintaining an up to date pamphlet or picture file. 

c. Giving guidance in reading and in the development of 
reading habits and tastes? 



d. Providing reading lists of resource materials for 
teachers at their request? 
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5. For your purposes, what training would you prefer your 
school librarian to have? 

Experience 

Course 1·rork in hours 

6. ;·rould you prefer a full-time librarian or a half-time 
teacher librarian? vihy? 

7. The state recommends a minimum of 18 hours credit for 
schools of 400 or less; do you feel this adequate? 

(5 to 7 professional courses) 

8. Do you feel your librarian is the best person qualified 
for his positior.. in terms of professional library pre
paration, willinsness, and experience? 

9. In your opinion, check the course preparation necessary 
for a b:tsi c background in librarianship for the elementary 
grade level? 

School library administration (basic library 
supervision). 

Selection of books and non-books materials 
(critical evaluation and selection). 

Classification and cataloging (study of De~;v-ey 
Decimal Classification). 

School library service (organization with em
phasis on the library's place in educational 
program). 

School library materials (selecting, re
viel·ring, boolc-clubs, discarding, evaluation 
of materials and principles discussed). 
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Library orientation. 

Books for boys and girls. 

Introduction of books to children (reading 
problems of individuals and -vrays of arous
ing interests in boo~s). 

Reading for young people (secondary schools). 

Curriculu.rn enrichment materials (instructional 
aids other than books). 

~'fork 1-rith children (practice in library with 
young people). 

10. Does the school librarian notify teachers about new 
materials added to the library? HovT? 

Are reading lists or lists of resource materials compiled 
by the school librarian for teachers at their request? 

Is the librarian responsible for initiating and imple
menting the overall school program of instruction in the 
~ of the school library and its resources? 

Does the school librarian make provision for class visits 
to the library on a regular schedule? 

Does the school librarian attempt to motivate the teachers 
in the use of the library and its resources? How? 

Does the librarian maintain an up-to-date pamphlet and/or 
picture file? 

Does your school receive service from the county materials 
center? 
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Does the public library serve your school? 

Name of public library 

How is the above service rendered? Branch Library? 

Bookmobile? Schedule during school hours? 

Other? 

11. Do you use the following book selection aids? 

Children's Catalog 

Basic Book Collection for the Elementary Gxades 

Washington State Elementary Junior High School 
Library List 

Booklist 

Horn Book 

Elementary English Journal 

State List 

Jobber's Lists 

Publisher Displays 
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