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Purpose:

As the reading specialist in an elementary
\school, it was my responsibility to assist the classroom
te;chers with their reading program; specifically, with
those students who were having difficulty. It was not
feasible for me to meet with all who needed help; at the
most, I could help forty-three students per week., The
pace at which I had to function to assess and meet their
individual needs became too great. In view of this situ-
ation, the following program was designed to stimulate
every intermediate student's desire to read and to do so
at his own pace.

When Dr, Stanchfield, from Occidental College,

spoke to the reading specialists in Vancouver, she

- pointed out that a list of reading skills should be com-

piled to be used district-wide, This gave me the idea
on which I based the Personalized Reading Program:
Reading ability is built upon skills; therefore, the
teaching of reading should be groﬁped according to the
skills the individual needs to learn,

When reading skills are taught in the self-

contained classroom, there is an assumption that a
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single level of instructional materials will suffice

for each group within that grade., Graphs A, B, C, D,

, E, F and G, in Appendix A, are of the seven self-con-

tained classrooms that were ﬁsed in the project. The
graphs show that, in reélity, there is a relatively
wide range ofrreading abilities., Despite how diligently
the teacher tries, she cannot possibly meet the indi-
vidual needs of each student, duecto time and matefial
factors. In order to practice the above philosophy,
there was an?agreementwémong the intermediate teachers
at Hough Elementary that smaller ability groups were
necessary. The school was title-funded and students
were from below-average—income homes. The majority
of students demonstrated the need for ﬁuch enrichment.
From past expefience, it was important to move
slowly into the project‘so students, teachers and aides
would feel at ease and not overwhelmed., Silent reading
for enjoyment became the first step and, after a week,
assessﬁents began, At the end of the second week, the
project was running at its full length - twenty minutes
of reading for enjoyment plus twenty-five minutes spent

on skill work.
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Therefore, this project was planned and con-

ducted to reach each student at his assessed level,
This program was intended to supplement the classroom

reading groups.

Procedure:

The suggestion of the project was not men-
tioned until the Qriter, who began teaching in January,
could establish a rapport with the classroom teachers.

Due to a time factor of two-and-one-half
mdnths of school left, it was necessary to use a group
test to determine groups. Since the Gates~-MacGinitie
was available through the district, Form D1 was given
to all intermediate and six special education students.
The comprehension test scores were used as the group
level indicator. By using a class list, scores were
placed by each name and tests for the total one hundred
and eigﬁty—four students were organized in the following

fourteen ability levels:
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Group No. Levels Number of
‘Students
1 0.0 - 2.1 11
2 2.2 - 2.4 | 9
3 2.5 - 2.7 8
4 2,8 - 2.9 7
5 3.0 - 3.2 11
6 3.3 - 3.9 11
7 4.0 - 4.4 12
8 4.5 - 4.8 . 8
9 4.8 - 4.9 13
10 5.0 - 5.6 17
11 5.7 = 6.1 19
12 6.2 - 6.8 18
13 6.9 -10.6 19
14 7.1 -11.9+ 21

Group size and student placement were “deter-
mined by (1) who the instructor was; (2) the ability of
the group; and (3) attitude of students toward readiﬁg.
In order fo supply teachers for each group, aides be-
came instructors, For this reason, teachers were care-
fully placed so at least one was at the same grade level

\with aides, This way, an aide céuld request help from

either the teacher at her grade level or from the read-

ing specialist. The total number of instructors
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included seven teachers, five aides, one media special-
ist and one counselor. The custodian, cooks, principal
“and parents were invol&ed in the reading for enjoyment
portion of the program.

‘The program showed its flexiﬁility when it
was found necessary to make group changes, as follows:
(1) a child was reérouped because of a conflict with the
‘teacher; (Z)Jthree cases of ability and group performance/
warranted a sﬁitch; (3) siblings were always placed in
separate groups, even though they were reading on the
same level; and (4) a few students were not put together
due éo discipline problems.

Group No, 2 became an excellent place for
' boys whé were turned off to reading., The aide instruc-
tor, due to personal appearance, did th\reprpsent the
establishment, His method of instruction was one of fun
and relaxation and was of interest to the students. Little
did they know thatvhe held a B, S. in Metebrology.

An effective reading‘prdgram depends on the
cooperatioﬁ of ﬁhe staff.\ Since the program does not

follow the traditional plan set up in the basal reading
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series and grade level grouping, it was important to
view the roles of everyone involved.

Instructors were responsible for the assess-

ing and te;ching of the individuals within their group.
It was of utmost importance that they were always aware
of the individual differences in their students and
thét,they prbduce an atmosphere of positive learning.
The basic foundation upon which a student's reading
ability is built depends, to a large extent, upon his
attitude, !

Classroom teachers were to guide those aides
at their grade level, Before the initial phase of the
project got under way, aides received a short inservice
program,  At this time, their new role was discussed so
they would feel at ease with their task. It was em-
phasized that they were fo seek needed help from either
teachers or the reading specialist. A weekly meeting
was planned for all instructors, where the following
activities took place:

(1) Instruction on how to assess a student's
needs, Using oné of the two asseésments, an instructor

would locate three or four skills on which the student
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needed further help. The assessment would stop at this
point and, when the skills were learned, the assessment
would procéed at that boint to the next level,

(2) Procedure in writing individﬁﬁl brofiles.
As needs were assessed,‘they were plotted on a profile
and given to the reading specialist7 The profile
included:

Name of Student

NEEDS MATERTALS
1. sl1, dw, tr ) Flash Cards
: )
2. squ, str ) - Ditto, P. 23, 27, 28

3. r-controlled
vowels Vowel Domino Game

The specialist'received profiles daily from
instructors. Time was planned after each{reading
session to fill these orders., At first, dittos were
relied upon to an excessive degree, Slowly, activities
were added, with the idea that a student would learn
a skill in a more enjoyable way.

The reading specialist became the key person

in developing and running the project. The position is
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one of manager for the system with responsibilities in
(for):

1. test administration

"2. interpretation of test scores for group
placement

3. compiling assessments

4., administrating inservice programs for
’ aides and teachers

5. dintroducing new materials and activities
to groups '

6. organizing materials to correlate with
specific skills to be taught

7. preparing programmed materials to meet
specific skills

8. introducing, explaining to and involving
parents

9., motivating instructors

The student is the most important person in
the program and it was important that he understood
what would be happening, for his attitude and interests
are important to his progress. The principal and
reading specialist went to each classroom to explain
and introduce the project. The explanation included
one rule we all were governed by, "You may read what
you wish, where you want within your new reading area,
as long as you don't bothgr anyone else.," This gave

them twenty minutes of independent reading, which
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meant not only independent choice of book, magazine,
etc,; but, also, of sitting position. The rule was
not only for students; but, also, for teachers, custo-
dians, cooks, parents and anyone else participating.

Each student and instructor received a
name tag showing (1) his name; (2) his classroom
teacher's name; (3) his new reading instructor's

name; and (4) where he should go for reading.

Saod HELLO recher i

This was worn for fhe first three days, until everyone
was sure where he was going.

New students were sent to the reading special-
ist upon arriving. They were’tested and placed in the

group where they would best function., The program was
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e#plained and the specialist, if time permitted, helped
select a book or magazine that was'of interest to the
student for use fhe next day.

Each student was‘responsible for providing
himself with something he wanted to read. Remembering
the governing rule, many students decided to take it
for what it meant., Some were established on the floor;
while others read on the tops of tables, on window sills,
under tables, at the teacher's desk, on large pillows,
in boxes, etc. Some were hésitant and unsure and, at
first, were found sitting upright at desks. They soon
conformed to a more leisurely position.. The principal
had a special chair for the outstanding reader of the
day., It was an old wheelchair that was painted orange
and red and equipped with head light and turn signals,
The "reading chair" moved dail& from group to group.

It was exciting to see the enjoyment the
students received from the independent réading. Many
were not content with only twenty minutes when the pro-
gram first began, and so they returned to the classroom
to continue. One of the most important goals‘in read-

ing instruction is to develop individual interested
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readers. Many students are poor readers, or don't know
the joy of reading, because they have had limited oppor-
tunities to read for enjoyment. Since this was a new
project to them, it was important to move slowly in a
logical, sequential approéch. The projecf began with
Phase I (silent reading for enjoyment), and proceeded
through Phase II (skill assessments) and Phase III (a
combination of skill instruction), to the final goal
of instruction in which the student relates readiﬁg
experiences in mastering other subjects.

Instructors used one of two assessﬁents (1lo-
cated in Appendix B)., If he was working with levels
0.0 to 5.5, Assessment No., 1 wa; used, It was designed

by the reading specialist. Assessment No., 2 was for

levels 5.5 to 11.5+. It was taken from Scholastic

Individualized Reading, Unit 6. They overlapped in

some areas to safeguard against students missing word
attack skills they may need. As profiles were made,
they were sent daily to the reading specialist. In
analyzing all the profiles, two questions became out-
standing: (1) Wher;-dq I get the materials to teach

one hundred and eighﬁy-four students? and (2) Timewise,
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can I supply each instructor, daily, with what he

needs?

Materials were located to teach specific

skills. As a ditto was made, the original was filed in

a notebook, while the ditto and copies were placed in a

file. Games were correlated with the skills they taught,

and a list was constantly being enlarged:

1.
2.
3.
4.
5.
6.

SRA Word Kit

Lyons & Carnahan Phonetic Games
Phrase—b-Scope

Hangman

Don't Make a Word

Race Unscramble

Programmed materials were written by the read-

ing specialist to teach specific skills on an individual

basis:

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Long vowel sounds
Short vowel sounds SAm lf\ CN"-
Controlled R and vowel fonJ(g.q

Y as a vowel

Syllabication

Contractions

Comprehension

Homonyms

Antonyms

Synonyms



Machines were used mainly by

encompassed the non-readers:

1.
2.
3.

Systems 80
Hoffman Reader

Filmstrips

Pagé Number 13

Group No. 1, which

The next items were used at each level:

1.
2.
3.

Tape recorder

Tatistascope

Listening stations

The following materials belonged to the read-

ing specialist.

1.

Allyn & Bacon,

They were marked with their reading

level and made available to instructors:

Inc.

(Breakthrough Series)

"The Time Is Now"

"wWith It"

"Winner's Circle"

"Beyond the

"This Cool World"
"The Big Ones"

2
2
3
Block" 4.
5
6

American Education Publications

(Read, Study, Think)

Book 3
Book 4
Book 5
Book 6

(Inference, Organization,

Judgement )



Book-~Lab, Inc.

"Hip Reader"
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*

Charles Merrill Publishing Co.

(New Phonics Skilltext)

Book
Book

Continental Press,

c
D

"Language Patterns
and Usage"

Houghton Mifflin .

(Action Series)
N"Challenges" & workbook

Illustrated Digest

"Tl1lustrated Digest of
Pro Football"®

Lyons & Carnahan

(Phonics We Use)

Book
Book
Book
Book
Book
Book

McGraw-Hill Book Company

TEmoO oW

(Reading for Concepts)

Book
Book
Book
Book
Book
Book
Book
Book

Ta"dmoQw >

500 - 6.0

5.0 - 6.0

ONUT U B Lo Lo N =
L] L]
0NN OO DN O
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12.
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(step Up Your Reading Power)
Book A :
Book B
Book C
Book D
Book E

Modern Curriculum Press

"Phonics Is Fun"

,Scholéstic Book Services

(Action Unit)
Book 2
Book 3

"Radar Commandos"
"My- Side of the Mountain®
Weekly Reader

"Map Skills of Today"

Plays:
"The Fatal Phone Call"
(Bill Cosby Show)

"Oofficer Kitt and Zeke
Zurdley"

"The Winner!" /

"Butch Cassidy and the
Sundance Kid"

"The End of the World or
Seventeen Years Later!

"Monsters"

"Death After School™

5.0
5.0
5.0
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Evaluation:

The culmination of the project is the evalu-~
ation of student progress. This was done by two measures:
(1) using the Gates-MacGinitie Form D2, and (2) survey
of student, teaéher and parent reaction,

\ Graphs numbered 1 through 14 (located in Appen-
dix B) indicate the initial testing in March by'fhe
black line, and the red line shows the May measure,
Since the project was one of supplement, any growth
shown cannot adequately be measured in‘terms of project
strength, However, the advantages still remain:

(1) One-to-one relationship between student
and instructor during the instructional
phase,

(2) The individual paces himself, yielding
less anxiety for the slow reader and the
instructor,

(3) Freedom of choice,

(4) Accelerated reader is challenged.

At this poi&t, the writer must mention her

feelings about the test scores. It would be wonderful
and idealistic to be able to éccept a four;year growth

in a two-month period, as some cases indicate, But in

reality, the first test scores, in many cases,’ were
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not a true measure, I believe this is due to the fact

that the testing was an extremely new experience, The

tests also indicate, to the writer, that a psychological

effect on the students' self-images, due to individualized

instruction, correlates with the rise in test scores.

By survey, the program was evaluated as being

successful, when measuring attitudes.

STUDENT SURVEY I

I have always liked reading: 48

T like the present way we have been doing reading at

Hough: 44
I would rather do reading as we did it before: 4
Comments

1. "Reading .is good for all this way."

2, "I'm in the top group and want to move up. How?"

3. "It's a good program but we did not have any time but
just to get started."

4., "Tt's fun and you don't have to“read your reading
book." ‘

5. "I\like reading and now I like it more,"

6. "How about until 10:007"

7. "I hope we do this next year."

8. "I like now because it gets us in our o;n level,
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"Well, because I like doing things in reading."

"T don't like reading with those little punks,"

~"T like it the way we do it now cause you get to

read mostly the kind of books we want,"
"I have read 4 books (big) since this has started,"

"I like Mrs., Kelly."

STUDENT SURVEY IT

I have usually liked reading: 50

I like the present way we have been doing reading at
Hough: 46

I would rather do reading as we did it before: 3

Depends: 1

Comments

"Yes, I love to read."

"T would rather have it this way because you get to

meet people, and learn to read better, And you do
more things in this way t6éo, you get to write stories

" and put on plays for the little kids,."

"I think we should do it the new way because we get
to read,"

"T like it now because I think it is more fun to
switch rooms and I like to work on the stuff we are
doing,"

"T wish we had more time for reading,.,"
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"T 1like it better because we can get to have a new
" teacher,"

"More time"

"T like it this way because we do fun thlngs and in
our old way of reading we didn't."

"I like it now cause I don't have to read anything
spe01a1 "

"Tt's more fun,"
"T hope we can keep it this way."

"I think it is fun, I have lots of fun. I'm clad
that it was don."

"Thié way i don't ever have to have teatchers tell
me what to do,"

STUDENT SURVEY IIT

I have usually disliked reading: 17

I like the present way we have been doing reading at

Hough: 8
I would rather do reading as we did it before: 4
No on both of the above: 3

Comments

"Tt!'s to dull in Mr, 's room,"

"T like it."
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STUDENT SURVEY IV

I have alWays disliked reading: 3 ’

I like the present way we have been doing reading at
Hough: 3

I would rather do reading as we did it before: O

Comments
1. "No comments! TIt's o.k. Better than the reading
book. "
2, "We should get about one an L hour for reading time."

Survey sheets numbered 5 and 6 follow this
page and are included to show comments that are so very

typical of surveys.



STULENT SURVEY

I have aglways liked reading :;L LS mg

usually liked reading W‘&S
usually disliked reading _[of sely i /BootS'.

alvays disliked reading S:tmf_‘i_ﬁ.m-);f

.

I like the present way we have been doing reading at Hough fl‘,\\oa)
. - 7

T would rather do reading as we did it before ] ) [g .t ! N

__ Any other comments:




 STUUENT SURVEY

I have glways liked reading

usually liked reading
usually disliked reading
always disliked readiﬁg

2,
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PARENT SURVEY I

My child has always liked reading: 5

) Comments

"When I asked him about the program he much preferred
it over the standard but didn't volunteer any
information,"

"Sheri has been very upset about this reading program
and so has Roy.

"They are both in the same reading class., Sheri is a
much better reader than Roy and we as their parents
have tryed very hard to make Roy understand his in-

" ability to read as good as Sheri didn't mean that

he is inferior in any way.. This reading program
hasn't given us any help in fact we have had both
children several times in tears about it.

"Sheri has always been a very good reader and gotten
good grades on her report cards she still doesn't
understand why she is at this same level of 3rd
grade when she can read on grade level or has been
led to think so by every school teacher she has had
at Hough."

PARENT SURVEY II

My child has usually liked reading: 5

Comments

"Sounds like a very good program. I hope it proves
successfull and can eventually be extended to other
subjects."

"T think this program is a good one and should be
benficial to all children."
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3. "We hope this will be set up in a way that next
years reading specialist will have the enthusiasm
and willingness to carry this program out.

"I must add, however, my daughters self-image has
suffered because of the group she was placed in,
She now feels she isn't as adequate as she should
be. And - I agree with her, It doesn't do a 6th
grader any good to be placed in a 5th grade level,
Right?" .

4. "My child tells me he only has about 15 min. reading
time each a.m. because of work sheets that are

done first., This conflicts with time allowed,
according to your cover letter with this form."

PARENT SURVEY III
My child has usually disliked reading: 2

No Comments

A copy of the letter sent to parents at random

regarding the Parent Survey on Reading follows this page.-



PARENT SURVEY ON READING:

Your child has been involved in a different organization for reading.
Since Friday, April 6, all fourth, fifth and sixth grade students have
participated.

A1l children were tested giving our Reading Specialist, Mrs. Pam Kelly,
important information about where each child placed. This information
has been available to each parent or child requesting it. Children were
then grouped on the basis of this testing. Children were grouped regard-
less of grade level. So some 5th graders, for example, were reading with
6th graders and vice versa. Fourteen groups were set up. All available
teachers and aides were selected for the various groups and places to
read were assigned. Instructional Aides are teaching reading under the
supervision of Mrs, Kelly. The total reading teaching staff numbers
fifteen and is comprised of: Mrs. Kelly, Mrs. Geiger, Mrs. Diez,

Mrs. Coy, Mrs. O'Leary, Mr. Krager, Mr. King, Mrs., Saari, Mr. Fauser,

Mr. Lisignoli, Mr. Alexander, Mrs. Graser, Mrs. Hamaker, Mrs. Jones, and
Mrs. Russum.

The program works this way ——-

The reading teachers meet with their children from 8:35 to 9:30. This
initial reading is a silent reading time. Everybody reads, usually
followed by a brief sharing of what they have read. They may read any
material they have selected. B

The later part of the time period following the silent pleasure reading
period is when skill instruction takes place at each child's level.

We are now organizing for the next year and wish to survey the reactions

of teachers, students and selected parents to this program as a part of
our evaluation. Your name was randomly selected to respond to the attached
survey. Your response should be returned to school by May 9, in order:

to be considered.

We appreciate your taking the time to help us.

HOUGH ELEMENTARY SCHOOL
May 7, 1973
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TEACHER SURVEY
Comments
I have liked the program for the following reasons...
1. "The children seem enthused about their reading.
They come running and eager to read., They are so
willing to complete work sheets, even to asking
for more work." (aide)
2, "1, Children are close to the same reading level,

2. Children enjoy quiet reading period. 3. De-~-
termining skill achievement level, now, will help

place child in next years program." (teacher)
3. "Small classloads -~ more individualized. 1 to 1.
Similar ability makes it a lot easier." (teacher)

4., "1, Willingness of children to do things, 2.
Attitude of children, 3. Choice of reading
material, 4. Same level of readers. It's more
fun to teach reading when they want to learn."

(teacher)
5. "It met the needs of each child and I had all
students on one level," (teacher)
6. "Less structured, more informal way of reading im-
2
provement, Chance to become better acquainted
with some students." (counselor)

I have felt the program could be improved in the follow-~
ing waySe.. ' '

1. "Our groups in the Media Center have worked excep-
tionally well. Children seem to be very relaxed,"
(aide)

. 2. "One or two days a week, have an extended time of

. 15 minutes for more involved activities., Teachers
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4.

5.
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pool and share any reading activities or dittos
that may be of help to others." (teacher)

"More time each day is needed. Charts for each
student should be made with a sequence of skills
mastered." (teacher)

:"1. Longer time element, 2. Skills list, pre

and post tests. 3. Meeting of instructors to

~ talk over ideas." (teacher)

"More involvement of aides. Plan an aide program
directed at our reading improvement program,"
(counselor)

I would like to see us organized and ready to go for
next year with this program...

1.

"If this program stimulates and helps children
motivate themself to want to read and it seems it
has. Lets Proceed," (aide)

"You bet!" (teacher)

"Yes." (teacher)

"Yes," (teacher)

"Yes - if there is a total commitment from all the.
staff. Use of aides -~ parents, school students,
jr. high, sr. high, and Clark College, should be
carefully organized and planned." (counselor)

Instructors who responded were eager to pre-

pare for the next school year.
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Summary :

For effective progress in 1earning to read, a
program must be‘organized so that each student has the
opportunity to achieve up to his capacity. ?he Persona-
lized Reéding Program was devised to meet individually
needed word attack skills. The teachiﬁg of skills-is
not an end in itéelf; it is only helpful when incorpoer-
ated in the actual reading process, The project has
offered the instructor the opportunity to combine the
teaching of skills with reading itself in the studeqts'
own selections. Reading has become more than a basal
apprbach, letting the accelerated climb to new heights
while those of low ability work on initial skills with-
out harming fheir self—image.

Based on the results, the program wil} be
carried on in Peter S, Ogden, an additional school,
There will be some positive changes that should aid to
the individuality:

1. Peter S, Ogden/is an ppen-concept school,

lending itself to more flexibility.

/
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2, Fountain Valley Management System will be
incorporated into the program, This will be of great
help in:
(a) sequencing skills
(b) testing

(¢) moving students from group to group
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