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Many children are graduating from school lacking skills in writing. This
project reviews the literature in order to establish a theoretical justification for
improving writing through reading. Using materials from the classroom and
library, activities are presented that emphasize writing as well as reading. Some
writing activities will be presented before reading and some writing activities will
be presented after reading. Thus each activity will reflect the reading/writing
connection, and create a basis from which writing should improve.
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CHAPTER 1
BACKGROUND OF STUDY
Introduction
Many references connect reading and writing. Most researchers feel that
reading and writing complement each other. Brown and Briggs (1987) state:
An understanding of the reading-writing connection will cause teachers
to value and appreciate how reading and writing mesh together as
communicative tools. Moreover, the teacher must create a literacy-rich
environment which provides many opportunities for using reading and
writing within the context of functional learning activities. Reading
compliments writing, and writing compliments reading. (p. 280)
Reading and writing appear to be two sides of the same coin. They both depend
on language and worldly experiences. Reading enhances writing; writing
improves comprehension. Writing may create a more favorable attitude towards
reading; reading skill improves through writing. There is an interesting
relationship between reading and writing and student achievement: poor readers
tend to be poor writers and poor writers tend to be poor readers. Goodman and
Goodman (1983) state:
People not only learn to read by reading and write by writing but they
learn to read by writing and write by reading. For the teacher trying to
support written language development the key objective is to keep the
pupils actively involved in both processes. (p. 592)
But if reading and writing are complimentary skills and are two sides of the same
coin why does Kostelny (1987), when discussing "A Nation at Risk" report, say
the following?:
One of the major deficiencies noted in these reports is the general
inability of graduates to use effective written English. In essence, these
1
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reports charge that the schools are not effectively teaching writing skills
(p. 156).

It appears that writing may not be getting the emphasis needed in the classroom.
Further evidence supporting this assumption is contained in studies by both
Graves (1980) and Shanahan (1980). Graves (1980) discussed the amount of
money being spent on educational reading research on developing children's
reading skills. He stated that for every $3,000 being spent on the ability to
receive messages (reading), only $1 was being spent on the power to send them
(writing).
Shanahan (1980), when discussing the amount of time being devoted to
reading and writing, pointed out that even though research supported the theory
that writing instruction enhances reading development, little time (5%) is spent
teaching teachers how to teach writing. Most time (95%) is spent teaching
teachers how to teach reading.
Many of the skills used in reading are also used in writing. Both reading
and writing require reasoning skills. In reading, comprehension skills include the
ability to recall factual information, to make inferences and interpret and
evaluate information. In writing, skills used include the ability to select,
coordinate, and evaluate materials. Writers must organize materials by
sequencing and prioritizing. Then the writer must evaluate his/her writing as to
what is important and not important. Writing brings order, understanding and
meaning to thoughts and experiences.
· Statement of the Problem
Since research indicates that more time needs to be spent teaching
children to write effectively and since reading and writing are interrelated skills,
important questions to consider are: Why not teach reading and writing

)

together? And if reading and writing are taught together, what is the most
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effective way to do this? Should teachers start by teaching writing and then
reading or by teaching reading and then writing? Or should the skills be taught
together, since they are so interrelated?
Purpose of the Project
In this project different ideas about how to effectively integrate reading and
writing will be examined. Based upon a review of the literature, these ideas will
help relate reading and writing. Lessons will be created from literature based
selections. These lessons will include writing activities to be completed before
reading a selection and writing activities to be completed after reading a
selection.
Limitations
The types of literature used in this project will be chosen with primary-age
students in mind. Books will be used that : (1) originate from many different
cultures, (2) explore feelings and emotions, (3) tie in other subject areas such as
science and social studies, and (4) have both narrative and expository structures.
Both pre-reading and post-reading writing activities will be presented. It is
hoped that the activities presented can be easily adapted to other selections, as
available literature is abundant.
Definition of Terms
Critical thinking skills : This is the ongoing judgment of one's own
thinking. It involves reasonable reflective thinking that is focused on deciding
what to believe and do. It also entails making a commitment to thinking about
ideas-ideally, from different perspectives-as well as thinking about the quality and
nature of thinking (Tierney, Soter, O'Flahavan & McGinley, 1989).
Cross-curriculum activities: Instruction combining reading, writing or
language activity with areas of curriculum such as science, social studies or
health.
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Expository text: Text that is subject matter oriented (Kent, 1984).
Literary process: A combination of reading, writing, language mechanics
and thinking skills.
Literature based reading/writing instruction: Instruction given using literature authored for the purpose of reader enjoyment and knowledge.
Narrative text: Text with a clear-cut setting, theme, plot, and resolution
(Kent, 1984).
Reading Comprehension: Reading comprehension is the act of exploring
and making meaning from words. It involves the matching of what the reader
already knows to a new message (Vacca & Vacca, 1989).
Whole language: A type of instruction where the teacher keeps language
whole and involve children in using it functionally and purposefully to meet their
own needs. Whole language programs get it all together: language, the culture,
the community, the learner and the teacher. Whole language teachers draw on
the scientific theories rooted soundly in research from linguistics, language
development, sociolinguistics, psycholinguistics; anthropology and education as
they build curriculum, plan instruction, evaluate progress (Goodman, 1986).
Overview of the Remainder of the Project
Chapter Two will provide a review of literature exploring differing opinions
as to when reading and/or writing instruction should begin, and how it should be
taught in the classroom.
Chapter Three will present the design of the project, including a
description of: (1) the children who may use the activities, (2) the types of books
used, (3) the different text structures, (4) the types of discussions used to
prepare the children to write, and (5) the types of writing that will be completed.
Chapter Four will present lesson plans using literature-based materials in
pre/reading and post/reading writing activities to make the reading-writing
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connection.
/

Chapter Five will provide a summary of this project. It will also give some
recommendation on how to continue the reading-writing connection as the
children mature in their writing skills.

)

)

CHAPTER 2
REVIEW OF THE LITERATURE
Introduction
Interest in the reading and writing connection and how the two go together
is important for professionals who are involved in teaching. The literature raises
four important questions: Which is more important in the process of becoming
literate? Should reading instruction be emphasized to learn to write? Should
writing instruction be emphasized to learn to read? Is a program which emphasizes each equally the most effective?
This review of the literature has concentrated on methods to improve
comprehension, understanding and thinking skills in the literary process. The
review will focus on the following areas:
1.

Emphasizing writing instruction first, then moving to reading
instruction.

2.

Emphasizing reading instruction first, then moving to writing
instruction.

3.

Emphasizing reading and writing as complementary skills with
instruction focusing on both skills concurrently.

Examining how to put the two areas of instruction together to make an effective
program forms the basis of this project.
Emphasizing Writing Instruction First
There are some strong supporters of the theory that writing should come
before reading instruction. In her review of research, Funderburk (1986)
discussed Piaget and his theory ''that congnitive development is linear-that
children must progress through stages of development whereby tasks are
mastered at different levels of cognitive understanding" (p. 1). Her review of the
research led her to conclude that reading is a very abstract task and that
6
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thinking, drawing, and writing should come before reading.
Chomsky (1971) and Sampson, Briggs, and White (1988) agree that
children should learn to read by reading their own writing. Chomsky (1971)
suggested that the natural order is to write first and then read what you have
written. She said that to read someone else's writing first is backwards and
denies the child an active role in the whole process. She stated that children
should self direct the process of learning to read by doing natural literary
activities they enjoy.
A concern in beginning the literary process with writing is in regards to
how children gain skills in vocabulary, spelling, grammar, and text structure.
Many authors discuss this problem. Shapiro and Gunderson (1988)
questioned whether children develop vocabulary skills when involved in whole
language instruction and found that children in a whole language classroom
actually generated more new vocabulary words than encountered in a basal
program. They concluded from their study that whole language instruction does
not limit children's exposure to systematic repetition of important vocabulary.
Sampson et al. (1988) stated that because the basal reader uses less
sophisticated language than the child's own language, it limited the opportunities
for vocabulary growth. So, it appears a whole language approach to instruction
actually encourages better vocabulary growth and may be more beneficial to the
child's education. When looking at spelling skills, Chomsky (1971) believed that
many children spell effectively by using their own ears and their own judgments if
adults are careful that the child learns to pronounce words correctly.
Sampson et al. (1988) suggest that children find success in both the
affective and cognitive domains when reading self-authored stories. A selfauthored story brings beauty for the child and uses the melody of his or her own
experience and language patterns. In other words, a self-authored story is more
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meaningful for the child and the child will take great pride and ownership in his/
her own written material.
Spillman and Lutz (1986) found that children learn to read more naturally
when not pressured by the teacher on spelling and grammar rules. The children
were self-motivated and able to self correct in the program. Also, the schools
involved in the study found themselves with a larger than expected population of
1st and 2nd grade students who read well and wrote continuously.
Many studies found that language skills develop more naturally as the
child sees the need to use conventional language standards in order to be
understood (Dionisio, 1983; Sampson et al. 1988; Shapiro & Gunderson, 1988;
Spillman & Lutz, 1986). Other researchers feel that different methods of
instruction produce the better reader/writer.
Emphasizing Reading Instruction First
A second theory is that the most important process is reading instruction
which then transfers to effective writing. Grobe and Grobe (1977) found data that
supported the assumption that reading and writing ability were related. They
concluded that the following reasons explain how reading and writing are related:
1.

Readers read more and just the exposure to printed material helps
them unconsciously learn writing skills.

2.

Pupils who know the organization of reading material can
effectively use this knowledge in their own writing.

3.

A student learns in reading instruction proper development
techniques he/she can use in writing his/her own papers.

To aid comprehension, students must be able to perceive the main idea and
supporting details in the written passage through the reading process Coomber
(1975). As students see this structure in a written passage, they can use this
knowledge in their own writing.
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Rhodes (1981) discussed the characteristics of predictable books and
ways to use them. She concluded that a great deal can be learned about story
structure when children use an author's patterns to structure their own stories.
The children become aware of and gain control over patterns and conventions
when manipulating them. This will lead to more natural and meaningful readingwriting growth.
Reading can affect writing skills in yet another way. Michener (1989)
reviewed two studies done on the relationship of reading aloud to students and
their written composition skills. One study worked with third grade students at
two socio-economic levels from the eastern coast of the United States. The
other study worked with third grade students from the western coast of the United
States and used a more culturally and socio-economically diverse student
population. She found evidence that a teacher who reads aloud to a student
plays a positive role in the development of more mature written composition
skills.
Smith (1983) stated that children must learn to read like a writer because
this is how one learns to write:
School should be the place where children are initiated into the club of
writers as soon as possible, with full rights and privileges even as
apprentices. They will read like writers, and acquire full status in the
club, if they are not denied admission at the threshold. (p. 567)
So, as children join the club of writers, reading instruction must go hand in hand
with writing instruction in addition to other forms of communication. Such an
integration develops a program capable of producing literate, thinking adults.
Reading and Writing as Complementary Skills
The theory of reading-writing instruction that has the most support in
literature advances that reading and writing should be taught at the same time
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with the same emphasis. Squire (1983) discussed the teaching of reading and
writing as a process saying:
Composing and comprehending are two sides of the same basic
process. Our failure to teach composing and comprehending as a
process impedes our efforts not only to teach children to read and write,
but our efforts to teach them how to think. (p. 581)
Kostelny (1987) believed that writing should be introduced early and with the
same degree of emphasis as reading. She indicated that ''there is a
complimentary relationship between the two processes of reading and writing
and that instruction in each enhances learning in the other" (p. 156).
When analyzing the question: Do children learn to read by writing?,
Whitmer and Miller (1987) found support from such theorists as Montessori,
Durkin, Chomsky, Chall, Dobson, Clay, Graves and Murray. It was strongly
suggested that writing plays a very important part in the development of
communication skills, and that reading and writing should be taught together, not
as two separate processes.
Dionisio (1983) found many benefits when she started teaching the
composing process in her classroom. There was a lot of reading in writing.
Students read and reread their written drafts to make sure they were clear. They
read to find additional information. In reading, the student discovered style and
form, learned organizational techniques and the correct use of many language
conventions. She found her students were using reading and writing as tools for
learning and were becoming better readers and writers while enjoying it more.
As an added benefit, she found that she enjoyed teaching more than before.
In their study of college students, Tierney et al. (1989) found that
combining writing with reading prompts more critical thinking than reading alone,
writing alone, or either activity combined with questions or with a knowledge
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activation activity. Students also acquire multiple perspectives and a more
evaluative stance with regard to their own understanding.
Children should learn to read like a writer (Brownlie & Gilchrist, 1989;
Catone & Palmer, 1985; Finder, 1971; Graves & Hansen, 1983; Smith, 1983; and
Turbill, 1987). Graves and Hansen (1983) discuss developing authors. The
personal changes they go through when composing are:
1.

replication - learn that authors write books

2.

transition - "I am an author''

3.

option awareness - "If I publish this book now, I wouldn't write it
this way" (pp. 178-182)

Turbill (1987) suggests that teachers need to immerse children in a variety of
texts so they hear and read many registers of language in use. The types of text
or registers described that the author felt the children need to experience include
narratives, poems, reports, recounts, description letters, memos, and information
books. Teachers also need to demonstrate different written registers and identify
various purposes, the role of the audience and just how the information is organized in the different registers. The children will then learn to read and write
using those registers as models.
Finder (1971) discusses the similarities of reading and writing. He states
that children learn to write through reading. They learn to construct an argument
and adapt a discourse to the reader. "Conscious knowledge of how to write is
knowledge for criticizing the writing of others" (p. 620). Cafone and Palmer
(1985) discuss different reading strategies and suggest that the most effective
strategy involves making the reader think like the writer or author. In this way
students not only increase their ability to send and receive messages, but
become aware of how they learned so they can use similar strategies when
working by themselves, thereby increasing comprehension and writing ability.
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Many authors discuss the environment necessary to encourage reading
and writing (Avery, 1987; Brown & Briggs, 1987; Crowell, Kawakami & Wong,
1986; Goodman & Goodman, 1983; Hubbard, 1986; Leavitt, 1987; Raines, 1986;
& Shanahan, 1980). Avery (1987), Brown & Briggs (1987), Crowell et al. (1986),

and Goodman and Goodman (1983) discussed components of a literate
environment where teachers must relate reading to writing and writing to reading.
Basically all authors agreed that a productive reading-writing classroom
environment has the following characteristics:
1.

Frequent exposure to various types of literature to broaden story
knowledge and ample time for self selection and enjoyment of
literature.

2.

Ample time and encouragement to write and think.

3.

Writing presented in meaningful and functional situations such as
writing poems, stories, letters, notes, reports, etc.

4.

Time to share writing with an audience other than the teacher.

5.

Time for revision and expansion of thinking and writing.

6.

Parents and teachers who demonstrate literacy events, (reading
and writing) in the presence of children.

7.

Children must have experience upon which reading and writing
can be based.

8.

Individual ownership for their learning.

Therefore, what environment should be maintained and what methods
should be used to teach reading and writing in the classroom? Shanahan (1980)
gave six general recommendations for classroom instruction in light of the available information about the reading-writing relationship. They were:
1.

Writing instruction should not be delayed until students have
achieved a proficiency in reading.
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2.

Spelling should not be emphasized in the earliest grade levels.

3.

Writing assignments should give children opportunities to employ
and extend the thinking and language skills related to reading
performance.

4.

Children should be given opportunities to share their writing.

5.

Children should be made aware of the purposes of reading and
writing.

6.

Because of the limited research on the connection, it would be
unwise to simply replace reading instruction with writing
instruction. (pp. 364-366)

Avery (1987) stated that true literacy is accomplished when a student has
unleashed his/her imagination, can use the information in all areas of curriculum
and can use the information in all areas of his/her life.
The following are reports of programs and activities using writing to
support reading instruction. Marino, Gould, and Haas (1985) found support that
the use of writing as a pre-reading activity elicited the kind of behaviors that good
readers experience automatically, making prediction, asking questions, and
creating a "want to know" framework which is based on schema theory.
When evaluating a first grade pilot of the Success in Beginning Reading
and Writing (SBRW), which teaches reading and writing with materials children
will rely on in later life, the Saginaw Public Schools (1988) reported that in Part I
of their study they found that children watched less T.V., read and wrote more,
and talked more about what they read. In the report on Part II of their study, they
found the program was ineffective in raising reading CAT scores of participating
students when looking at reading vocabulary, comprehension, total reading and
language expression. From this report, it appeared that the SBRW program
promoted a greater love of reading and writing in students but did nothing to
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improve the standardized test scores.
Pinnell (1988) discussed a study using The Reading Recovery program
for at risk children. The program combined writing and reading and seemed to
help the children make the connection between the two. The study provided
evidence that when given opportunities to engage in related reading and writing,
and supported by a sensitive and aware teacher, children connected the two
processes. Those connections varied in kind and degree depending on the
child's experience and interests.
Gaskins (1982) stated that poor readers are usually even poorer writers,
but we usually remediate only the reading problem. She looked at a program of
remediating the writing problem and found that when students grow in writing
skills they also grow in reading skills.
Chapter Summary
This review of the literature reports differing opinions as to what order
reading and writing should begin. Some authors felt writing should begin as soon
as a child is able and definitely before reading instruction. In fact, they advocate
that reading should be taught from that writing. Others felt that writing should
only begin after the chlld has had some reading instruction so that the child can
use the reading as a model for his/her own writing. Most researchers suggest
that reading and writing instruction should be complimentary. The classroom
environment should encourage literature, both professionally-authored and
self-authored. The children should develop into authors themselves so that
writing a story is a natural process. The skills necessary to be an understood
writer come naturally as the child shares with others. The child learns that he/
she must develop his/her ideas in an organized way so the message is clear.
The child learns that he/she must use the conventions of grammar, punctuation
and spelling so that others can read and understand the message. With a true
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enjoyment of the reading and writing process, as described in the ideal
classroom environment, children will gradually and naturally develop the
necessary skills to graduate from high school with the general ability to use
effective English, which was the main criticism of the high school graduates
described in "A Nation at Risk" report discussed by Kostelny (1987).

CHAPTER 3
DESIGN OF PROJECT
Design
The design of the project is based on a review of the literature. Twenty
books are chosen from the shelf in the writer's classroom and from the school's
library. Activities are developed around these selections. Ten writing activities
are designed to introduce the reading material. The children discuss and write
about something that will encourage thinking about the book they will read later.
Ten writing activities are designed to be completed after the reading material has
been read. The children discuss and write about something in the story and
relate it to their own life in some way. This project will show how writing can be
connected to reading and also how reading can be connected to writing, thus the
reading-writing connection.
The reading-writing activities presented are designed for use in the
primary grades. Children using these activities are between the ages of 6 and 9
years old. Keeping in mind that primary grade children do not write frequently,
the children's writing skills are somewhat limited. The writing activities are kept
very simple, in some cases just writing down ideas that have been discussed in
class. As the children progress in writing skills, they should be given more
involved writing activities. For the purpose of this project, the writing required is
limited, with no rewriting or editing activities.
The lessons are presented in a way that tells the teacher what to say to
introduce a discussion and what questions to ask. The instructions give
directions to the teacher.
The classroom that this project is designed for has a very diverse group of
students. Children from many races and cultures are represented. Some of the
children are just getting immersed into the American culture and may still have
ties to other cultures. For these reasons, the literature chosen for this project
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and the types of writing activities represent a wide selection of topics. Literature
selections include; stories about a variety of feelings, family situations, fairy and
folk tales from many lands. Books are selected that teach information that can
be used in other subject areas of the classroom, such as Health, Science and
Social Studies.
Many of the children in the classroom may be uneasy at first about writing
because of lack of past experience. For this reason before a writing assignment
is given there will be extensive classroom discussion so each child can generate
ideas on what they are expected to write. After each writing activity students
have an opportunity for sharing their ideas. Students will learn a great deal from
each other when they see what other students have done.
Books used in this project come from sources readily available to the
students. Many of the books were found in the public and school library. Some
of the books were ordered from the children's Troll and Scholastic book orders
available at their school.
Two basic types of text are used for this project, expository and
narrative. Expository books explain about something, a subject. Expository type
books used in the primary grades are often written in story form but contain
factual information used to teach the students about a subject. Subjects
explained by the books used in this project include-the human body, wind,
waterworks, animals without backbones, seasons, forests, optical illusions, other
animals and communication, inside the earth and sea creatures. With these
books, writing activities should get the children thinking about real-life
phenomenon. Before doing any writing the children will talk about many ideas so
that they find out what they already know about the subject and what they would
like to know about it. Also the discussions before reading may get the children
thinking about how things are the same and how they are different (comparison)
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and also thinking about what might happen next (prediction).
Some of the writing activities are completed after reading a book. After
discussing the book the children may be asked to write the meaning of words
selected from the text or to write down everything they remember about the story.
The children may be asked to write about the feelings or reactions they had while
reading the story. They might be asked to write a letter to someone in the story
with further questions they might have. Also, the children will be given a chance
to use their imagination and write their own story patterned after the book but on
a different subject.
Another genre of text used in this project is narrative, or books written in
story form. As with the expository text, half of the writing activities will be
completed after a discussion but before reading the selection. As children start
thinking they will then be asked to write. Discussions should find out what the
children already know about feelings many of them have or similar things that
have happened to many of them. Also, the discussion may help the class
remember a similar story that may have been read before. Before reading the
children may be asked to write about what they think might happen in the story or
to make a prediction.
Half of the writing activities based on narrative will be done after the
children have read the story. The children may be asked to write about
something similar that happened to them or to write their own story using the
story read as a pattern. The children may also be asked to stop in the middle of
the story and write about how they think the story will end. The children may be
asked to compare similar stories and write about the similarities and differences
they found. Or the children may be asked to write about the main idea or theme
of the story.
As stated before, the children will do a lot of talking before they are asked
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to do any reading or writing involved with the story. Also, the ideas the children
generate are shared with other members of the class. Each child's writing is
expected to be very simple. No evaluation of the writing is made by the teacher.
It is expected, as stated in the review of literature, that the child's writing will
become more mature as the child feels a need for this when sharing his/her
writing with others. As the child's writing becomes more mature the teacher will
need to develop different types of activities to stimulate that maturity.
Chapter Summary
This project presents books on many different subjects. Both narrative
and expository text material commonly found in the classroom will be used.
Feelings and family situations from many cultures are explored. Subject matter
from other areas of the school curriculum are used. In these different types of
literature the connections between reading and writing are made. In some
literature the connections are made with writing coming first leading to readingpre-reading writing. In other types of literature the connections are made with
reading coming first leading to writing-post-reading writing. Thus the readingwriting connection is made using many of the same types of literature found in
the classroom setting.

CHAPTER 4
READING/WRITING LESSONS
Introduction
Lessons 1-10 are pre-reading writing activities. In these lessons a writing
activity is completed before reading the selection. The discussion, writing and
sharing done before the reading should get the children in the ''want to know"
mode modeled in the schema theory. After the discussion, writing and sharing
are completed, the selection is read and often more discussion and sharing
completes the lesson. Lessons 1-5 are based on expository text that explains a
subject, often connected to some part of the school curriculum, such as Health,
Science, or Social Studies. Lessons 6-10 are based on narrative text written in
story form.
Lessons 11-20 are post-reading writing activities. In these lessons a
writing activity is completed after reading the selection. Before reading there is
)
discussion which leads into the reading. After the selection is read, a writing
activity is completed. As part of this writing activity there is discussion and
sharing of ideas. Lessons 11-15 are based on expository text that explains a
subject that is connected with the curriculum. Lessons 16-20 are based on
narrative text.
These lessons are models meant to strengthen the reading-writing
connection.
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Pre-reading Writing Activity
Lesson 1-Expository
Discussion: Talk to the children about the human body. Say: What do you

know already about how the body works:
What do you wonder about?
To stimulate the discussion tell the children what the story includes:
Human cells, taste buds, food groups, esophagus, stomach, intestines, blood
heart, brain and muscles and nerves.
Writing Activity: As the discussion progresses, write down on the board some

of the major questions that arise. Have the children copy the questions from the
board so they can talk about the answers as they come up while reading the
story.
Lead in to story: Tell the children they will now read the story and see if they

can answer some of these questions.
Read:

The Magic School Bus Inside the Human Body*
By Joanna Cole
Illustrated by Bruce Degen
*See appendix
Summary: This is a delightful story about a teacher who takes her class on a

field trip. They travel on a magical school bus which enters the human body and
travels through that body, exploring and learning different things about the body.
Sharing: Children get in groups of 3-4 students and discuss the answers to the

questions they wrote down before reading the story. One person from the group
is recorder and writes down a group answer to be shared later as a class.
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Pre-reading Writing Activity
Lesson 2-Expository

Discussion: Discuss with the children what they know about wind.
Writing Activity: Present children with the following questions to be answered
with a short written answer.
What is wind?
Why do we have wind?
Are all winds the same?

Sharing: The children share their answers with the class before reading the
story.

Lead in to reading: Say: Now let's see what the book says?
Read:
What Makes the Wind?*
by Laurence Santrey
*See appendix

Summary: This is a book that describes different kinds of winds and the effects
they can have on Earth.

Sharing: After reading the story, see how the answers written down before
reading the story may have changed after reading the story.
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Pre-reading Writing Activity
Lesson 3-Expository

Discussion: Discuss water. Say: Where do you think water comes from?
Why do you think water is an important resource?
How does having water affect people and countries?
Have you ever thought that water tasted funny? Why do you suppose this was
so?

Writing Activity: Say: Think of ways you use water and make a list on your
paper (for drinking, swimming, bathing, baking, washing). Would it be possible to
do any of these activities without water? What do you think the earth would be
like without water? How would man and animals be different in a world without
water? Write about this on your paper.

Sharing: Say: Let's share the answers you came up with. Were your answers
different from the rest of the class?

Lead in to reading: Talk about the importance of water in our life and how life
would be different without water. Say: "Let's go on a trip with Ms. Frizzle's class
on the Magic School Bus and found out about water."

Read:
The Magic School Bus at the Waterworks*
by Joanna Cole
*See appendix

Summary: Another story about Ms Frizzle's science class and their field trip to
the waterworks to see and learn how people get drinking water. On the trip they
turn into raindrops and head through the water cycle.
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Pre-reading Writing Activity
Lesson 4-Expository

Discussion: Talk about backbones. Say: What are they? What do they do for
animals? What is the advantage of being an animal with a backbone? What is
the advantage of being an animal without a backbone? Close your eyes and
make believe you are an animal without a backbone. What would you look like?
Where would you live? What would you eat?

Writing Activity: Say: Write about yourself without a backbone and then draw
a picture of what you would look like in your environment (the place you live).

Sharing: Say: Share your stories about yourself without a backbone. How are
you the same? How are you different?

Lead in to reading: Say: Let's read the story about animals without backbones
and see if there was something in the story you didn't think of.

Read:
Animals Without Backbones*
by Robert E. Pfadt
*See appendix

Summary: This is a book explaining the difference between animals with and
without backbones. The book tells about how scientists classify and study
different animals. Then the book talks about the characteristics of different
families of animals without backbones.

Discussion: After reading the book see if any of the classes' imaginary animals
without backbones were similar to the real animals without backbones.
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Pre-reading Writing Activity
Lesson 5-Expository
Discussion: Name and talk about the seasons of the year. Have the children
take turns naming one thing about each season.
Writing Activity: After the children seem to know about seasons, have each
child write down the name of each season and then write something different
about each season.
Sharing: As the class shares the answers children came up with, make a list
under each season of qualities of the season.
Lead in to reading: Talk to the children about what makes each season.
Explain to the children that seasons are different because of the way the Earth
travels around the sun. The story they will read will explain more about this.
Read:
Wonders of the Seasons*
By Keith Brandt
*See appendix
Summary: This book explains how the Earth's journey around the sun creates
our change of seasons.
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Pre-reading Writing Activity
Lesson 6-Narrative

Discussion: Say: Do you remember your first day of school?
Or maybe you remember your first day at a new school?
How did you feel? Why?
How did other children treat you?
What could you have done to change the treatment?
What could others have done to make things better for you?
When we have a new person in our class, how do you treat that person?
Are you friendly?
Could you help that person more than you do? How?

Say: We will be reading a story about a little boy and his experiences at school.
The story takes place in Japan. Do you think his experiences in school will be
the same or different than your experiences?

Writing Activity: After asking the questions and discussing different answers
each child will choose one of the following topics to write about. Children should
use the answers to some of the questions the class talked about to get ideas on
what to write.
My First Day of School
My First Day at a New School
My Friends First Day at a New School

Sharing: Have each child share his/her story. Discuss some of the feeling
mentioned in the stories.

Lead in to reading: Say: See if you find any of these same feelings in the story
about Crow Boy.
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Crow Boy*
by Taro Yoski ma
*See appendix

Summary: Crow Boy is about a little boy in Japan who attends school but is not
accepted by the other children. The story theme is that there is beauty in
differences and everybody does something really good.
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Pre-reading Writing Activity
Lesson 7-Narrative
Discussion: Say: What do you want to be doing when you grow up? Where

you would be living? What job would you have? Would you have a family of
your own? Keep in mind that you can do anything you want to. Dream happily!
Writing Activity: Say: Write about what you hope to be doing when you grow

up.
Sharing: Say: Share your stories (dreams).
Lead in to reading: Say: Now you will read a story about a little girls dreams.
Read:

Miss Rumphius*
By Barbara Cooney
*See appendix
Summary: This is a story about great-aunt Alice Rumphius who, as a little girl,

loved the sea, longed to visit faraway places, and wished to do something to
make the world more beautiful.
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Pre-reading Writing Activity
Lesson 8-Narrative

Discussion: Be sure all the children are familiar with the story of Little
Red-Riding Hood. Read if necessary.

Writing Activity: Have the children rewrite the story of Little Red-Riding Hood,
including only the important parts.

Lead in to reading: Go through the story of Little Red-Riding Hood, having
each child add parts as you go along. Make sure each child knows the well
known version of Little Red-Riding Hood. Then tell the children you are going to
read a story like Little Red-Riding Hood. Have them listen to see which ways the
stories are the same and how they are different.

Read:
Lon Po Po*
Translated and illustrated by Ed Young
See appendix

Summary: This is a Red-Riding Hood story from China. This story is about
three children who are left alone while their mother goes to visit the grandmother
(Po Po). While the mother is gone a wolf comes and tries to make them think he
is the grandmother (Po Po). Of course the children are not fooled.

Discussion: After reading the story discuss the ways the story is the same and
how the story is different. Which version did they enjoy the most? Why?
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Pre-reading Writing Activity

,,.

Lesson 9-Narrative

Discussion: Say: Do you remember the time that relatives came to visit you or
maybe you went to visit relatives? How did you feel about it? How was life
different? What did you do while they were there to entertain them or how did
they entertain you?

Writing Activity: Say: Write about the time that relatives came to visit you.
Sharing: Students will share their stories.
Lead in to reading: Say: Now we will read a story about when the relatives
came to this author's house.

Read:
The Relatives Came*
by Cynthia Rylant
*See appendix

Summary: A story about a family who had relatives visit for weeks and house
was very crowded.
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Pre-reading Writing Activity
Lesson 10-Narrative

Discussion: Show the children a bluebonnet flower or show them a picture of
one. Tell the children that this flower has a story from long ago or legend
connected to it. Have the children study the flower and see if they can make up
a story (legend) about this flower.

Writing Activity: After showing the children a bluebonnet flower or showing
them a picture of another flower, have the children write, as a class, their own
legend of the bluebonnet or other flower.

Sharing: Reread the class legend of the bluebonnet.
Lead in to reading: After sharing legends, read the story to see what the real
legend was.

Read:
The Legend of the Bluebonnet*
Retold and Illustrated by Tamie DePaola
*See appendix

Summary: This is a old tale of Texas about a girl who gives up her most valued
possession to save her people. This is a story about the beautiful flower of
Texas the bluebonnet.
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Post-reading Writing Activity
Lesson 11-Expository

Discussion: This is a book filled with information about the forest. Have the
children talk about these questions: What is a forest? What lives there? What
good are our forests?

Lead in to reading: Say: While reading the story, pay attention to the meanings of these words (write words on board):
canopy

understory

shrub layer

herb layer

fungus

fungi

bacteria

minerals

migration

hibernation

Read:

}

Wonders of the Forest*
By Francene Sabin
*See appendix

Summary: This is a very informative book that describes how the plants and
animals of the forest interact throughout the year.

Writing Activity: After student reads the story the student will go back and write
down meanings for each word.

Sharing: Have students get into small groups (2-3 students) and compare their
answers.

)
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Pre-reading Writing Activity
Lesson 12-Expository

Lead in to reading: Say: This is a book of optical illusions. If you look at the
picture one way, you see one thing. Look at the picture another way, you see
something else.

Read:
Round Trip
by Ann Jonas
*See appendix

Summary: This is a book of black and white drawings that appear to be one
thing while looking at the picture one way and when you turn it upside down it
appears to be something else.

Writing Activity: Say: Write about how you feel when reading this type of book
showing an .optical illusion. Did you see both pictures when looking at a page or
could you only see the picture if you were told what to look for?

Sharing: Say: Share your feelings with the class.
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Post-reading Writing Activity
Lesson 13-Expository

Discussion: Say: This is a story about Koko, a gorilla who has learned to
communicate using American sign language, the same language used by people
who are deaf and can not talk.

Lead in to reading: Teach the children a few of the signs for different words
using American Sign Language.

Read:
Koko's Story*
By Dr. Francine Patterson
*See appendix

Summary: This is a true story about a gorilla named Koko who was taught to
communicate, using American Sign Language. The story takes the reader from
the time Koko was born until Koko was about eight years old.

Writing Activity: Say: Write a letter to Koko. Ask Koko questions that you
have about being a gorilla.

Sharing: Share with the class the letters and send them to the author of the
story.
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Post-reading Writing Activity
Lesson-14 Expository

Discussion: Say: Have you ever thought about what is inside the earth, under
all the dirt, rocks and trees? Have you got any ideas?

Lead in to reading: Have children read the story to find out about the earth
interior.

Read:
The Magic School Bus Inside the Earth*
by Joanna Cole
*See appendix

Summary: This is a wonderful story where again we travel with Ms. Frizzle on
her magic school bus only this time we go inside the earth to study rocks. The
bus travels through the earth's crust, digging, driving, and crashing all the way to
the inner core and back out again, learning many fascinating things about rocks,
fossils and caves.

Writing Activity: Have the students finish the following story.
Pretend you are on a field trip with Ms. Frizzle. You are riding inside the
Magic School bus to the top of a volcanic island. Suddenly you hear rumblings.
You feel shakes. And the earth starts to move. What will Ms. Frizzle do next?
What will you do next? Finish the story.

Sharing: Have students share their stories with the class.
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Post-reading Writing Activity
Lesson 15-Expository
Discussion: Have the children name some of the sea creatures that they know
of (crabs, star fish, jelly fish, clams, etc).
Lead in

to reading: Write down on the board the names of the sea creatures

that the children will read about.
Read:
Sea Creatures Do Amazing Things*
by Arthur Meyers
Illustrated by Jean Day Zallinger
*See appendix
Writing Activity: Say: On this sheet of paper listing each creature in the book,
write down at least one thing you remember about each one.
Sharing: After this is done the class meets and makes a combined list of all the
things they remember about each sea creature.
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Post-reading Writing Activity
Lesson 16-Narrative

Discussion: Talk to the children about funny things that happened at their
house, ie. two people answered the phone at the same time. If they think about it
many things happen at home that they can laugh about.

Lead in to reading: The story the children will read is about something funny
that happened at a little boy and girls house one day.

Read:
The Doorbell Rings
By Pat Hutchins
*See appendix

Summary: A humorous story about two children sharing a plate of fresh cookies
with their friends.

Writing Activity: Say: Write about something funny that happened at your
house or your friends house. Keep it simple.

Sharing: Say: Share with the class your story about something funny that
happened at your house that you laughed about with your family or friends.
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Post-reading Writing Activity
Lesson 17-Narrative

Lead in to reading: Say: This is a story retold from an old Creole folk-tale .
Creole means mixed race people.

Read:
The Talking Eggs*
Retold By Robert D. San Souci
*See appendix

Summary: This story is adapted from a Creole folk-tale. It is about two little girls
and their mother. One of the girls was good and was rewarded for her goodness.
The other girl and the mother were unkind and wicked and they also got their
reward for their behavior.

Writing Activity: Read the story up to the point where the good sister returns
with riches and the mother sends the other sister out for her riches (no page
numbers). Have the children write an ending for the story. Say: What happens
next? What does the bad sister do? Will she find the old woman in the forest?
Will she get the same riches as the good sister? Or, will she receive something
different?

Sharjng: Have children share their endings with the class.
Discussion: After the children have shared the stories about how they thought
the story might end, finish reading the story. Talk to the children about how their
stories ended the same way or differently from this story.
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Post-reading Writing Activity
Lesson 18-Narrative

Discussion: Talk to the children about the story of Cinderella. Together retell
the story and write down the sequence of the important parts on the board.

Lead in to reading: Tell the children they will be reading three different versions
of Cinderella. One story is from China, one from Egypt, and one from France.

Read:
Yen-Shen a Cinderella Story from China*
Retold by Al-Ling Louie
*See appendix

Summary: This is a story about a little girl named Yen-Shen who had an evil
step-mother and step-sister. She has a magic fish that helps her survives. The
bones of this fish turn her into a beautiful woman who attends the ball and meets
the handsome prince. The prince searches far and wide to find Yeh-Shen after
)

she disappears leaving her slipper behind.

Read:
The Egyptian Cinderella*
By Shirley Climo
*See appendix

Summary: This is an ancient legend that mixes fact and fable. This story is
about Rhodopis, a Greek slave living in Egypt. This slave has a beautiful pair of
slippers, one of which is stolen by a falcon who delivers the slipper to the great
Pharaoh who searches all Egypt to find the owner of the slipper and make her his
queen.

Read:
Princess Furball*
Retold by Charlotte Huck
*See appendix

Summary: This is a French version of Cinderella. The young maiden is made a
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slave to the servants. She does manages to appear at the King's ball and the
King falls in love with her and searches until he finds his Princess Furball and
marries her.

Discussion: Talk about the different versions of Cinderella. Talk about the
version of Cinderella the children liked the best. Say: Why did you choose the
one you did? How is it different from the rest? The same?

Writing Activity: Say: Write your own version of the story of Cinderella. Be
sure the children understand the part of the story that is the same in all the
stories and keep to the main theme.
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Post-reading Writing Activity
Lesson 19-Narrative

Discussion: Talk to the children about this type of story-a story with a moral.
Explain what a moral is (dealing with the difference between right and wrong).

Lead in to reading: Say: This is a story about Anansi the Spider. It is retold
from an old African folk tale. There are other stories about Anansi and each
story has a moral. Look for the moral in this story.

Read:
Anansi and the Moss-Covered Rock*
Retold by Eric A. Kimmel
*See appendix

Summary: This is a tale about Anansi the Spider who tricks the other animals of
the forest and steals from them. Then Anansi tries to trick the Little Bush Deer
but gets tricked himself.

Writing Activity: Say: Write about the lesson Anansi the Spider should have
learned. Why do you think he didn't learn the lesson?

Sharing: Have the children share their ideas about the lesson or moral in this
story and talk about why Anansi didn't learn the lesson.
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Post-reading Writing Activity
Lesson 20-Narrative

Lead in to reading: Say: This is a story about Grandpa's house. Things didn't
change much at his house. He even said the same things. But on one strange
day things did change. Let's read to see what happened.

Read:
"Could be Worse!"*
By James Stevenson
*See appendix

Summary: This is a story about Grandpa's house. Everything is always the
same there, even the things he says-until one unusual morning.

Writing Activity: Say: Write your own "it could be worse" story. Your story can
either be real or make believe.

Sharing: Have children share their "it could be worse" stories.
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CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
This paper has presented evidence from many sources that reading and
writing are connected, two parts of the same process. It has also been shown
that classroom instruction has emphasized reading instruction, both in funding
and time spent teaching.
The review of literature has indicated that most researchers believe that
reading and writing instruction should be given with the same emphasis.
Children must be taught to read like writers, to become writers themselves.
Children must have a classroom rich with literature and the opportunity to try out
and explore the written language. With this rich environment and a supportive
teacher, children should naturally learn to write, using the conventions of
language and grammer necessary to be understood. These children should also
)

learn to think and question. They should incorporate knowledge into their own
worlds to be used as needed.
Lessons have been presented using materials found in the library and on
the classroom shelf. Both narrative and expository text have been used. Half
the lessons present a writing activity that introduces a reading selection. Half the
lessons present a reading selection that introduces a writing activity.
Conclusions
It appears from the evidence presented that reading and writing should be
taught together, at the same time with the same degree of emphasis. This
instruction should start very early in the child's education but should be kept as
non-threatening as possible so the child learns to enjoy both reading and writing
as well as critical thinking. With the development of all these skills, the child will
grow up to be a literate, thinking adult, able to perform and compete in today's

complex world.
As the reading and writing skills of the student mature, so will the spelling,
vocabulary, text structure, grammar and critical thinking skills. With the guidance
of teachers dedicated to producing literate adults the students will progress very
naturally and happily having all the communication skills necessary in their adult
lives.
This writer has used some of the activities presented in a 2nd grade
classroom and has found the children to be very receptive to the materials and
the writing activities. The writer feels the activities presented to the children were
successful, with modifications and adjustments made for circumstances.
Recommendations
It is the hope of the writer that these reading/writing activities will be used
by others. The lessons presented were designed for very beginning writers. As
the writers become more mature it is recommended that the teacher design more
complex lessons gradually incorporating the writing skills of revising, rewriting,
and publishing. It is further hoped that teachers dedicated to teaching reading
and writing together, as a process, will develop further lessons incorporating
more mature reading, writing, and thinking skills. The writer believes that
continuing this type of reading/writing program throughout a child's education will
produce more literate, thinking adults who will enjoy reading and writing. This
process will begin when teachers help make the reading/writing connection for
their students.
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