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ABSTRACT

LITERATURE STRANDS FOR THE ENHANCEMENT
OF I.ANGUAGE IN THE
EARLY CHILDHOOD CLASSROOM
by

Wendy S. White

)

November, 1991
Literature and activities which support and enhance language
learning in the early childhood classroom were examined. Seventy-six
pieces of literature were selected along with thirty-two supporting activities.
These were all described and matched for easy reference by the classroom
teacher. A discussion of the importance of literature for the early childhood
classroom, particularly that in which Engli~h is taught as a second language,
has been included.
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CHAPfERONE

INTRODUCTION

The focus of this project is to examine the use of literature as
a means of promoting language learning, with emphasis for the
kindergarten through second grade classroom.

Numerous pieces of

children's literature will be summarized and supporting activities
which enhance language learning will be noted for each piece.

The

literature and accompanying activities are intended for use with the
early childhood student, with special applicability for the student
/

\

who is learning English as a second language.
Goodman (1986) states, "optimal literacy development will occur
m rich written [printed] language contexts" (p. 21).

Many

classroom teachers today, as well as others in the education field,
are turning away from the rigidity and uniformity of basal reading
texts.

These professionals are movmg toward the use of literature

as a more natural and real element of language learning.

Purpose of the Project
The purpose of this project is to review pieces of literature
from basic strands, for example "short novels," applicable for use m
the early childhood and multilingual classroom.

Supportive

activities will be identified that are suitable for use with the
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identified literature. Each piece of literature will be briefly
annotated, including notations as to specific activities that support
it.

Literature is an essential element for learning in the classroom.
The richness of language, imagination, description, and story are all
modeled by good literature.

Heald-Taylor (1987) states that "as a

result [of using good literature], teachers not only feel the joy of
supporting their students in learning how to read, but also celebrate
their youngsters getting addicted to literature" (p. 661).

Through

the reading of good literature, children can develop and extend their
own personal interests.

Literature considered to be good is precise,

intelligent, colorful, sensitive, and rich in meaning.
Johnson and Louis (1987) list the following assumptions of how
language is learned, which suggest why the use of literature is
important:

*

Language is used to communicate.

* Children increase their ability to use language by usmg it.

*

Children mcrease their ability to use language by becoming
involved with language that is somewhat more mature than
what they currently use.

*

Children do not increase their ability to use language by
being taught about language. (p. 1)

In this project language learning will be approached in such a
way that children will find it meaningful, challenging, thoughtprovoking, and motivating.
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Definition of terms
Literature:

Huck ( 1979) defines literature as "the imaginative

shaping of life and thought into the forms and structure of
language" (p. 4).

In this project literature consists of stories,

rhymes, poems, riddles, and plays that can be read and enjoyed by
young children.
Language:

This term refers to all forms of communication based on

oral language.

This includes reading and writing.

Literature support activities:

Activities, which may be student or

teacher directed, that enhance a piece of literature.

These activities

may involve writing, art, games, dramatics, etc.
Literature strands:
quality.

Groups of like literature sharing an inherent

For example, one strand employed in the present project 1s

that of "traditional tales."

Overview of the Project

Chapter Two of this project reviews the use of literature and
literature supporting activities in the early childhood and multilingual classroom.
Chapter Three discusses the procedures used in identifying the
literature and supporting activities used in this project.
Chapter Four is the description of selected supporting
activities and annotated bibliographies of the selected literature.
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The activities and literature have then been matched for classroom
use.
Chapter Five provides summary conclusions, and
recommendations of the project.
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CHAPTER TWO

LITERATURE AND LITERATURE SUPPORT ACTNITIES

This chapter will discuss the use of literature and activities
intended to support its use in enhancing language learning.

Literature and the Early Childhood Classroom

For many children reading instruction is based entirely upon the
use of a basal reader and accompanying worksheets.

These basal

readers are a series of carefully prepared books designed to teach
elementary school children reading skills in a sequential order.
Appleberry and Rodriguez (1985) state that these books make use of
"carefully controlled limited vocabulary and planned repetition of
words, which often results in unnatural language patterns and
stories of mediocre quality and interest" (p. 112).
Pearson (1989) states with regard to reading instruction that "in
our quest for accountability and efficiency in the 1970's and 1980's,
we compromised many principles of learning, literature, and child
development" (p. 235).

Teachers need to encourage and ask

children to read stories of a more authentic nature than are found
in many basals and to read and write for more real, useful purposes.
Literature-based reading instruction exposes young readers to rich
language and content charged with depth and emotion.

Appleberry

and Rodriguez ( 1985) further state that reading good literature can
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"develop language, reading with appreciation, and lifetime reading
interests" (pp. 112-113).

Using a balance of basal or content

reading (e.g., textbooks) and good literature is widely
recommended.

Literature in the Multilingual Classroom

Literature is very important for the student who is just being
introduced to the English language and learning to read.

It provides

the child safe contact with the language as the child listens, repeats,
and reacts to its content.
The English as a second language student learns English when
language is used for communicating real ideas.
)

child needs to develop four skills.

Generally such a

These include listening

comprehension, speaking, reading, and writing.

Using literature m

ways suggested in this project will support the learning of these
skills.
Comprehensible input is one of the necessities for language
acquisition.

Krashen and Terrell (1983) state that "comprehensible

input gained in reading . . . may contribute to a general language
competence that underlies both spoken and written performance"
(p. 131).

Further, Krashen states that "all that is needed for learning

to read is appropriate [literature] and some goal, that is, some
reason for reading" (p.132).
Listening to someone read exposes the child to English,
knowledge about every day life, as well as specific cultural
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similarities and differences.

Immersion in a literate environment

will nurture English language learning.
The use of literature with pattern and predictability are
invaluable aids to learning English.

Typically, children's first

successful experience with a new -language will be in listening to it,
but the child also needs to master speaking the language.
Appleberry and Rodriguez (1985) state that "initially, opportunities
like joining in while the teacher reads, repeating certain phrases
with or without other children, and eventually retelling the story are
activities that help the child practice his English skills" (p. 114).

Literature Support Activities

)

A major portion of this section focuses on the importance of
reading aloud as a classroom activity.

Following this will be a

general discussion of other categories of activities.

A set of thirty-

two activities have been brought together for use by the early
childhood classroom teacher.

The specific activities selected, which

are described in a later chapter, are in no way exhaustive.

The

variety of activities one can use with a good piece of literature are
limited only by one's imagination and time.

In the view of the

author many of the selected activities are those which will enhance
. the English language learning of a child whose primary language is
other than English.
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Read Aloud

)

A key component of any literature-based reading program is
"read aloud."
once a day.

Students of any grade level should be read to at least
Listening to a good story will help to ignite in children a

positive attitude toward reading and a lifelong love of literature.
Trelease (1984) states that "reading aloud to children [awakens]
their sleeping imaginations and improves their . . . language skills"
(p.11).

Reading aloud to children allows them to sample the excitement
and pleasures they've been experiencing during their own
independent reading at a more challenging level than they are ready
or willing to accomplish on their own.

When a child listens to a

story or poem that is well written, it stimulates the child's interest,
)

emotional development, imagination, and oral language
development.

A primary method of learning is modeling.

A child

who has been read to has something to model.
Reading aloud provides many different experiences for the child.
Books are made more attractive through feelings of relaxation and
the shared community experience in which read aloud usually takes
place.

The purpose of print is taught through read aloud.

The

enjoyment, excitement, and interest of the reader will be
transmitted to children.

In turn, children will then be motivated to

get at the books themselves.

Children will learn that there is an

organization to the text of a story or poem; that literature has a
characteristic form and sequence.

Story characters are striving to

solve the problems, poetry has rhythm, repetition, image, etc.
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Written language is more formal than spoken language and when a
child listens to good literature he is introduced to this formality.
There are various techniques of read aloud.

Having the child

become involved with the story and with the reading, rather than
just passively listening, facilitates enthusiasm and active
participation in the learning process.
read/participate method.

One technique is the

Here the class is divided into groups.

Each group is assigned a sound or movement to exhibit whenever a
particular signal is given.

The signal could be the reader pointing to

the group or the group responding when a character's name is read.
Another technique is the read/dramatize method.

Here students

will act out parts of a story or poem as it is being read. Selected
actors will mime the actions of the characters as the story is being
)

read.

Also actors may be be changed as the piece is read.
Recently, with the introduction of "big books", reading aloud has

become more of a shared reading.

In big books the print is enlarged

to a size that can be seen from a distance.
by everyone.

Thus words can be seen

As this technique is repeated usmg the same piece

several times, the teacher may fade out or cover up certain words
and let the children fill in these words.

Shared reading works well

with some poems (especially rhymes) and pattern stories.

Other Activities Supportin~ Literature
Descriptions of other activities supporting the use of
literature, as well as a briefer description of read aloud, is presented
in the project itself (Chapter Four).

In this section the author
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discusses the activities in terms of four broad categories.

These

categories are live arts, fine arts, language arts, and writing.
The live arts are those which include any act of performance
(e.g. a play or a puppet show).

The performance may be for an

audience or just for the experience of the activity.

The fine arts are

those which include the creation of symbolic objects (e.g. drawing,
making puppets, creating murals, etc.).
mechanics of language.
written acts of

Language arts involve the

Such activities would include verbal and

comprehension, identifying detail, sequencing,

vocabulary, phonics, etc.

Writing and opportunities for writing

happen naturally through out the day.
natural lead-in to writing.

Reading, however, is a

Butler and Turbill (1987) state that "it is

mainly through reading that writers initially learn all the techniques
)

they know" (p. 15).
All activities selected for inclusion in this project are listed in
the following table (see Table 1.).

The above categories into which

each activity fits is indicated with an "X."

This has been done in

order to provide the teacher with a quick reference guide when
choosing activities.

For example, the teacher specifically seeking

live arts activities can quickly identify "Book Talks, "Dramatization",
etc.

Most activities are multiply classified.

Also, the author is aware

that others might justifiably classify the activities in a somewhat
different manner.
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Table 1

Cate~orization of Literature Support Activities
Activities

)

Book Bingo
Book Making
Book Talks
Character Mobiles
Clues
Cooking
Comparisons
Dramatization
Excitement/Climax Map
Framing
Genre Matrix
Ill us trations
Letter Writing
Literary Journals
Masking
Matchin12;
Murals
Origami
Other Writing
Patterned Writing
Puppetry
Reader's Theater
Share-a-Book Quilt
Story Ladders
Story Maps
Structured Writing
Substitutions
Twenty Questions
Weavin12;
Word Chains
Word Webs

Live
Arts

Fine
Arts

X
X
X

X
X

X

X
X

X
X

X
X
X

Langoage
Arts

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

Writing

X

X
X*
X*

X*
X
X

X
X
X*
X*
X
X
X*

X
X
X

The asterisk denote that the writing may be involved only in the extension portion
of the activity and that the activity may be completed without inclusion of the writing
category.
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Overview of Chapter Two
The use of literature in the early childhood and multilingual
classroom is becoming a focus for many teachers looking to
enhance the basal reading programs which are provided by most
school districts.

In using literature teachers need to be aware of the

effective methods and various opportunities that can be tied into
language learning and literature.

Reading aloud to students as a

daily activity is important in the language development of the
kindergarten through second grade student.

Other activities in

various categories add support and enhance literature for language
and skill development.
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CHAPTER THREE

PROCEDURES

This chapter will describe the procedures used to identify the
literature and supporting activities selected for this project.

The

project itself is an annotated bibliography of selected children's
literature from three strands matched with activities which should
enhance language skills.

The project is intended for use by the early

childhood classroom teacher.

How The Literature Was Identified

The literature selected for this project is rich in its potential
for students to have meaningful interactions with its content.

Many

of the selected pieces are recommended by others, including
authors advocating literature usage, state educational offices, and
professional organizations.

In classroom life, literature will be

selected in terms of the teacher's and children's interests, their
background in literature, its quality of writing, and children's ability
level.
Most pieces have been used by the author over the past three
years.

Much of the literature came from recommendations by

colleagues as well as information gained during attendance at
several workshops and conferences.

Several pieces of literature that
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have been selected are printed in various editions.

This is especially

true with the traditional tales, as many of these have been retold by
different authors.

The selection made as to which version to include

in this project was sometimes the preference for illustrations.
General guidelines were followed in the selection of the
literature included in this project.

Experience and judgement of the

author was the overriding criterion.

The literature was also checked

for inclusion in other lists of recommended literature for children.
The author's criteria generally followed those of Huck (1979).
She suggests that the following questions be asked when selecting
literature.

Is it age appropriate?

and plausible?

Is the plot and its climax enjoyable

How does the setting effect the action, characters

and theme of the story?

How are the characters developed, what

are their strengths and weaknesses, and do they exhibit stereotypes?
Is there a balance between narration and dialogue?

Lastly, what is

the quality of its illustrations, relatedness, binding, etc.?

How Literature Was Organized
Into Strands

The literature selected was identified as belonging to one of
three categories or strands.

These strands are identified by

common characteristics which are inherent within different pieces
of literature.
While a few of these pieces may be reasonably classified into
two or more strands, only one primary strand was identified for
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each piece.

The author has attempted to offer a wide variety of

literature within each strand.

Predictable/Pattern Books
Predictable books are those books which contain repeated
language patterns or refrains.

They may also have a repeated or

cumulative sequence of events.
The very hungry caterpillar.

An example of this would be as in
As the caterpillar is eating, each

sentence ends with the statement, "but he was still hungry."
Another predictable pattern present in this book is the cumulative
pattern of the days of the week and counting to five ("On Monday
)

he ate through one apple.")

In Bill Martin, Jr.'s, Brown Bear.

Brown Bear. What do you see?. the sentence patterns that are
repeated throughout the book are:
see?

with the response line being,

_

_, _

_ , what do you

I see a _ _ looking at me.

This repetition leads to easy memorization and manipulation of
language.
The use of predictable and pattern books is essential rn
supporting a student's growth toward independent reading.
also play a vital role in reading comprehension.

Proficient readers

may use prediction to comprehend what's being read while
emergent or beginning readers use it to gain early reading
independence.

They
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Some wordless books were also classified as
predictable/pattern books.

They are predictable in the sense of

predicting the story line from the pictures or even predicting the
pictures themselves.
opportunity to "read."

Wordless books offer all children the
Children will interpret the sequence of the

pictures and develop a story based on their own experience and
interpretation.

This builds confidence and imagination in the pre-

or emergent reader.

Traditional Tales
Traditional tales encompass literature often refered to as fairy
tales, folk tales, or folk lore. These tales are the literature of the
people and were among the first types of literature to be put into
)

print.

A definition suggested by Huck ( 1979) includes "all forms of

narrative, written or oral, which have come to be handed down
through the years" (p.160).

It can be said to be literature derived

from the human imagination to explain the human condition.
There are many commonalties of traditional tales, but each will
contain elements which reflect its country of origin through
references to beliefs, customs, housing, food, and other
characteristics.

They also express the values of the culture.

Traditional tales are success stories of one kind or another.
Whether wisdom versus foolishness, the romance of a hero setting
out on a journey, or weak innocence meeting monsters,

the good 1s

always the winner and the accomplishment of a task or trial leads to
fulfilled wishes.
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Some other common elements of traditional tales include the
frequently used magic number three.

There may be three

characters or objects or three tasks to accomplish.
can be found in The three little

ms. and The

Examples of this

three Billy Goats Gruff.

Often there will be a long sleep or enchantment, magical powers,
magical

transformations, magic objects, wishes, and trickery.

A

repetition of responses, chants or poems are frequently part of the
tale; such as "fe fi fo furn" and "mirror, mirror on the wall, who's
the fairest of them all?"

The characters are usually entirely good or

evil.
The time of a tale is in the past, most often described as "Once
upon a time" or "In the first old time."
quickly in a tale.

Time also passes very

The place · or setting is usually not specific, but in a

far away land, a cottage in the woods, or a beautiful palace.

The

story will likely be concluded very quickly and happily after the
conflict.

The good are rewarded and the evil are punished.

Short Novels
These are stories that are both more contemporary and longer
than traditional tales.

They are often organized into chapters (e.g.,

Charlotte's Web and Charlie and the Chocolate Factory). In the early
chi~dhood classroom, these stories would . most likely be read aloud
by the teacher.

The length of a short novel or novel allows the

author to treat more subtle issues.

Many times these stories will be

more emotional than predictable/pattern books and traditional tales
have the time for.
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The author does not recommend these for use in the
kindergarten classroom, as this age child often has trouble attending
for sustained periods of time.

A good screening of a short novel or

novel should be done before it's use in the first and second grade
classroom.

The attention span of the class will be key to when to

begin reading these longer stories.

At this age children need action

and perhaps some type of conflict in the story to sustain their
attention.

This is particularly true for the English as a

language student.

se·cond

Activities that help to keep these children active

in their listening will be of benefit to both the teacher and the child.

How Support Activities Were Identified

)

The thirty-two literature support activities chosen for this
project were selected at the authors discretion.
been gleaned from various sources.

The activities have

Most of the activities have been

modified to suit the needs of the early childhood classroom and the
English as a second language student.
The greatest source for the activities presented in this project
was attendance at various workshops and conferences.

Most

notable were the annual WORD conferences put on by various
councils of the International Reading Association, the Teachers
Teaching Teachers Whole Language Conference put on by the Kent,
Washington council of WORD, and The Wright Group workshops
presented in Tacoma, Washington.
The activities are classified as belonging to one or more of the
four categories: Live arts, fine arts, language arts, and writing (see
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Chapter Two).

Their selection was somewhat influenced by the

degree to which they addressed skills taught in the Scott-Foresman
Reading series used by the Tacoma School District, Washington.

Overview of Chapter Three

The procedures used to identify the literature and supporting
activities presented in Chapter Four will help early childhood and
multilingual teacher teach children language skills in a more natural
and purposeful way.

The literature and activities presented are

meant as a starting point for teachers who wish to use literature as a
part of the reading and language program in their classroom.

)
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CHAPTER FOUR

LITERATURE AND SUPPORTING ACTIVITIES FOR THE ENHANCEMENT OF
LANGUAGE IN THE EARLY CHil..DHOOD CLASSROOM

The use of children's literature in the classroom as a means of
teaching reading, writing, and integrating other curriculum areas
has become a recent focus for many educators.

Here, pieces of

literature have been paired with with supporting activities for use in
the kindergarten, first or second grades.
literature

chosen are also well suited for the English as a second

language child.

)

The activities and

Huck(l 979) states:

Children learn more about books if they have the opportunity
to interpret them in ways that are meaningful to them through art or music activities, drama, talk, writing, or
creating games.

To act upon the book is to know it, to make it

a memorable experience.

(P. 641)

A description of thirty-two literature support activities
immediately follows.

Following this is a table classifying each

activity into one of the following categories: Live arts, fine arts,
language arts, and writing.

Next to follow is a bibliography list of

the selected children's literature.
selected literature.

Lastly, is a reference list for the
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Supporting Activities

Read Aloud
This _activity involves students being read to usually by an
adult.

Children are able to listen to the story and the

enthusiasm of the reader.

Besides being passive listeners,

children may also become active in the story.

Two methods

the author is familiar with are the read/participate method in
which groups of children are assigned a sound or movement to
go along with a character in the story.
the read/dramatize method.

The other method is

Here players will mime parts of

the story as it is being read m an agreed upon area of the
classroom.

Read aloud is important to the daily life of an

emergent reader as well as an early fluency reader.

)

Read

aloud is included first as it accompanies all other activities
and is intended to be performed with each piece of literature
identified in this project.

Book Bin20
Cards are produced with vocabulary or clues from a piece of
literature.

The

leader will read a clue or vocabulary word and

children will respond with markers on their cards.

Play will

continue until someone has a bingo.

Book Makin2
Children may make books either for themselves, in groups, or
cooperatively as a whole class.

These books may be retellings,

new creations, or a variation of a familiar story.

The words
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used in the books are to be the children's own words and may
be written by the child, the teacher, or any adult in the room
depending upon the child's level or outcome wanted.
illustrations.

Add

The actually putting together or publishing of

the book may be done several ways.

Stories can be written on

three by five or four by six cards, they may be paper doll or
accordion style, or they may be in various shapes and sizes.
Cover style and binding can also be done in many ways.
(Note:

Younger students will need to dictate their stories.)

Book Talks
Children give a brief oral description of a story they have read,
attempting to interest the other children into reading this
)

story.
"party".

This can be done in small informal groups or at a
Video taping for presentation may also be done.

Character Mobiles
Characters from the story are identified and brief (one to
three words) descriptions are written.

Characters are then

illustrated and the word descriptions are written on separate
cards to be hung beneath the illustration.

Mobiles may then

be put together and hung from the ceiling.

Clues
Show children vocabulary word cards.

Discuss ways to define

words without actually saying the word on the card.

Have one
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child sit with his back to the word while he calls on others to
give him clues to identify the word.

Cookin~
Cook items suggested by literature.

(Examples:

Gingerbread

boys after or before reading The Gin~erbread Boy,

Cookie-

cutter bear shaped toast to go with Brown Bear, Brown Bear,

What do you see?)
Extension:
(Note:

Compile recipes into literature cookbooks.

Younger students will need to dictate their recipes.)

Comparisons
Comparisons may be done orally or in some written form.

)

These may be done with two or more characters, events, and
stories themselves.

There are many different methods by

which these comparisons may be accomplished.

Lists can be

made, "brainstorm webs" used, or even the genre matrix, to
name just a few methods.
(An example could be to compare the Grimm brother's Little
Red Ridin2 Hood with the Chinese Lon Po Po.)

Dramatization
The acting out of the story in the form of a play for an
audience.

The story may already be in the script format or

students may write the script as a class or small group.
Students will be the actors and make up their own costumes,
props, and scenery.
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Excitement or Climax Map
This activity will help children to understand the climax of a
story.

The first step is to put the story in sequence. Then

small illustrations are made to go along with each story part.
On a grid with the events written along the bottom and a
rating scale of one through ten going up the left hand side, the
children decide upon the most exciting part of the story and
place the picture above the appropriate text and at the "ten"
level of the axis.
placed accordingly.

The rest of the story is then discussed and
(The use of Post-It notes is

recommended.)

Framin~

)

This involves identification of familiar words and phrases
through use of a pointer or word cards.

Genre Matrix
All stories have some identical traits.

In identifying these

traits, a matrix can be produced in the form of large charts.

A

simple matrix would include The country of origin, title, time
(ex. Once upon a time ... ), place, and characters.

A medium

matrix would include the same elements with the addition of a
listing of events and the ending. Some additional features may
be added for special types of stories.

For example, in fairy

tales you would add magic, trickster tales (i.e., Anansi) would
add trick, Pourquoi would add explanation of nature, and tall
tales would add exaggeration.

The strategy used would be to
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read the story and construct the matrix.

The matrix is

constructed on a large sheet of paper with each feature
recieving its own column somewhat like a graph.

Children will

tell what is to go in each column and it is taken down in
dictation and glued onto the matrix.

If more than one story is

being used, the similarities and differences would be discussed
and conclusions drawn.
Extension: Use the matrix for more than one piece of literature
as in comparisons.

Comparisons may be made of book types

such as fairy tales or of like books such as Little Red Ridin2
Hood and Lon Po Po.
retellings,

Also can be used as starting points for

such as retell using a different setting, or a new

ending.

Illustrations
Illustration are pictures produced by the child as his view of
the story.

They may be done in pencil, crayon, marker, water

color, or paper cutting or tearing.

When illustrating, have

children pay close attention to details.

Illustrations may be

done after reading the text without showing the pictures.
Book production is another reason for illustrating.

Have pairs

of students work with a piece of text to prepare an illustration
that will become a part of a bound book.

Letter Writin2
Stories can many times be a wonderful starting point for
letter writing, either real or imaginary.

Children may write a
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letter to their favorite author.

They also, as an alternative to

the traditional book report, may write a letter to a friend or
classmate encouraging them to read this story~

Another

example is to have students write and imaginary letter to a
story character.
(Use The Jolly Postman by J. and A. Ahlberg as a spring
board.)

Literary Journals
Writing about a story that is currently being read.

May ask

child to adopt the personality of a character or write about a .
day in the life of that character.

Also could be an evaluation

of the story.

Maskin~
The covering of a word or number of words in the text
requiring students to recall the familiar, hidden text.

This

works best with the Big Book format.

Matchin~
Produce cards with the text written on them.
phrases or individual words on the cards.

Either have

Children may then

match the book text with the cards.
Extension:

Have children independently reconstruct the text

using the cards.
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·,

Murals
A large illustration of the story background and characters.
This may be done on large butcher paper using markers,
crayons, paint, or other medium.

It may also be done in a

three-dimensional fashion with the background being done on
paper and characters or objects being added on to the paper
in a different way.

Ora~rnmi
The art of Japanese paper folding.

Many different objects may

be created with origami.
Resource Information:

Ori~ami For Fun Toshie Takahama

Shufunotomo Co, LTD

Tokoyo, Japan

1973

Available at Uwajimaya.

Other Writin~
Writing lists:

Children may write lists that have something in

common with the story, i.e. list the characters, list the bad
things that happened, list the action words.
Imagine:

Have the child imagine what he or she would do in a

situation related to a characters in a stories situation, where
they would like to travel to, or be when they grow up, when
related to a story.
(Note:

Younger students will need to dictate their writing.)
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Patterned Writin~
A model of language is g1 ven as a guide and children attempt
to produce their own versions.
language.

This activity begins with oral

In use with poems and songs that children are

familiar with through choral reading, most likely to be a
simple rhyme with lots of repetition, invite children to
makeup their own versions.

This could be done orally or

written on the chalkboard.

Stories with conventional

sequences such as numbers, days of the week, or months work
well here.
in pairs.

For more complex patterns, children should work
Stories are another good jumping board for

patterned writing, as in retellings of familiar stories.
renditions are acceptable.

)

Verbatim

As children are developing pattern,

the use of textless stories to provide practice either orally or
written.

Guidance through modeling will be needed.

The first

time a retelling is done, it is best done as a whole group, then
children can move into small, cooperative groups.
(Note:

Younger students will need to dictate their stories.)

Puppetry
The use of puppets may be done by the initial reader of the
story o~ may be used by children to preform .their own
versions of the story.

Puppets may be commercially purchased

or there are several different types a child may create.

There

are finger puppets, stick puppets.hand puppets, hand puppets
with talking mouths.string puppets, and overhead projector
shadow puppets.
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Reader's Theater
This activity is done in an open area with the whole class
participating.

The children will sit or stand in a group, with

all groups participating at the same time.

Children read

directly from a script which has been commercially prepared
or an adaptation prepared by the children.

The trend would

be to start with motor activities, move to oral language (voice
use a inflections), then combination of the two.
Extensions:

Do this activity as a pre-reading exercise or tape

and/or broadcast the presentation.

Share-a-book Quilt,
Children read aloud favorite books.

Afterwards they receive a

nine inch fabric square to decorate and label representative of
the book.

The squares will then be incorporated into a

patchwork quilt and displayed.

(May want to employ

volunteers for the sewing.)
Extension:

Have staff members do this for their favorite

childhood stories.

Story Ladders
Children produce a summary of the story from sentence stems
that are given by the teacher.

The length of the stem will lead

to the direction and/or open-endedness of each item.
Little Red Riding Hood went to

.)

(Ex.
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Story Maps
These are actual maps that show where the action occurs m
the story.

These maps are best done in groups after an

extensive discussion of the story and what should be included.
There are no words on these maps; the map is in image only.

Structured Writini:
This type of writing includes informational reports.

An

outline of a report may be provided asking for varying
amounts of detail.

(Purchase of commercially designed fill-in

reports is possible.)

Substitutions
)

Presenting familiar text with letter or letter groups
incorrectly substituted.

(Example:

Old King Cole was a berry

old soul.)

Twenty Questions
Children ask "yes" or "no" questions to discover the title of a
book, story character or story artifact.
Extension:

Have children write twenty question ( or a fewer

number) for you to figure out.

Weavin&
Weaving can be done with paper or with a

simple loom.

great activity to have a special guest come in and
demonstrate.)

(A
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Word Chains
A sequence of clues given to change meaning and spelling of
words.

(Example:

peg

Take something away and add an n to

make it write.)

Word Webs
For this activity use a known story.

The teacher creates a list

of story words (i.e. Little Red Riding Hood story words could
be basket, forest, visit, nightgown, grandma, bed.)

The

children then suggest further connecting words to the story
words and justify their choice (i.e. basket - food - Red R.H.)
Some words will be attached to more than one story word.
These webs should be drawn on a chalk board or overhead
projector.

Some guidance can be given in the form of using

characters, the actions they perform, the places they go, the
objects they use, and descriptions of the characters and/or
their actions.
Extension:

Add thinking words, which are words not included

in the actual story, but inferred (i.e.
tricky.)

hungry,

greedy, liar,
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Table 1
Cate~orization of Literature Support Activities
Activities

Book Bingo
Book Making
Book Talks
Character Mobiles
Clues
Cooking
Comparisons
Dramatization
Excitement/Climax Map
Framing
Genre Matrix
Illustrations
Letter W ritin,g
Literary Journals
Masking
Matching
Murals
Ori_gami
Other Writin11;
Patterned Writing
Puppetry
Reader's Theater
Share-a-Book Quilt
Story Ladders
Story Maps
Structured Writing
Substitutions
Twenty Questions
Weaving
Word Chains
Word Webs

Live
Arts

Fine
Arts

X
X
X

X
X

X

X
X

X
X

X
X
X

Language
Arts

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

Writing

X

X
X*
X*

X*
X
X

X
X
X*
X*
X
X
X*

X
X
X

The asterisk denote that the writing may be involved only in the extension portion
of the activity and that the activity may be completed without inclusion of the writing
category .
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The Selected Literature

The following section contains the literature selections with its
annotated bibliography, grade level recommendations, three
supporting activities, source recommendations, and any awards won
by the literature.

After the title of each piece is a reference number

to refer the reader to the full reference to follow this section.
The sources sited are identified by letter codes as follows:
A:

Edge and Lewis
books.

(1990) A biblio2raphy of predictable

Also the same authors (1990) Predictable books

that sin2 and chant.
B:

Huck, C. S.

Unpublished.

(1979) Children's literature m the

elementary school.

(3rd ed.) USA: Holt, Rinehart &

Winston.
C:

Scott, Foresman Reading

(1984) Compilation of section.

unit, and read-aloud bibliographies for all levels,
Accompanies the Scott, Foresman Reading series.
Glenview, Illinois.
D:

Smith, J. R., Alexander, F., Lopez, T., & Merck, D.

(1986)

Recommended readings in literature kindergarten
throu2h 2rade eight. (Available from California State
Department of Education, P. 0. Box 271, Sacramento, CA
95802-0271)
E:

Trelease, J.

(1985)

The read-aloud handbook, New

York: Penguin Books.
F:

WORD (1990) Favorite books.
(1990)

Also the same authors

Great choices for family reading.

Unpublished.

34

Pattern/Predictable Books

Alexander
day,

and

the

terrible,

horrible,

no

a:ood,

very

bad

(68)

Alexander is not having a good day and thinks things would be
better in Australia.
Level: K - 2
Activities: Mural, Other Writing: Imagining, Reader's Theater
Recommended: B, D, E, F

Brown bear. brown bear, what do you see?

)

(45)

Repetitive language patterns asking a succession of characters
what they see (_ _ , _ _ , what do you see?). And the
responding characters answering, "I see a _
_
looking at
me."
Level: K - 1
Activities: Book Making/Illustrations, Framing, Patterned
Writing
Recommended: A, C, D, E
Can I keep him? (35)
Arnold is a young boy who loves animals and is a bit lonely,
but when he asks his mother, "Can I keep him?", the answer is
always "no".
Level: K - 2
Activities: Masking, Matching, Patterned Writing
Recommended: A
Chicka chicka boom boom. (46)
An alphabet chant. The whole alphabet is trying to get to the
top of a coconut tree.
Level: K - 2
Activities: Framing, Masking, Mural
Awards: 1990 ALA Notable Children's Book
Chicken soup with rice. (63)
A poem for each month that includes chicken soup with rice.
Level: 1 - 2
Activities: Cooking, Framing, Matching
Recommended: A, B, C, F
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Down by the bay. (58)
A silly song where children imagine asking their mother
questions like, "Did you ever see a whale with a polka-dot
tail?"
Level: K - 2
Activities: Illustrations, Patterned Writing, Substitutions
Recommended: A

Drummer

Hoff.

(14)

A folk verse that rhymes about the building of a cannon.
Level: K - 2
Activities: Masking, Matching, Word Chains
Recommended: A, B, E
A wards: 1968 Caldecott Medal

}

Goodni2ht moon. (5)
A quiet repetition of a goodnight being said to several things
in a bedroom.
Level: K - I
Activities: Book Making/Illustrations, Patterned Writing,
Substitutions
Recommended: A, B, C, E
Good-ni2ht Owl! (31)
Owl is trying to sleep but all the other inhabitants of the tree
are making noise. When it gets dark owl takes his turn.
Level: K - 1
Activities: Framing, Mural, Puppetry
Recommended: A, B, C, E

The 2rouchy lady buz:.

(7)
A grouchy lady bug looking for a fight, challenges everyone
she meets regardless of their size. This story follows a time
progression using clocks and she challenges insects and
animals from small to large.
Level: K - 2
Activities: Clues, Matching.Puppetry,
Recommended: A, B, C, E
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Henny Penny. (18)
Henny Penny is hit on the head by an acorn which she
mistakenly thinks is the sky falling. She goes to tell the king
and gathers friends along the way.
Level: K -2
Activities: Framing, Story Map, Word Chain
Recommended: A, B, C, E
I know an old lady who swallowed a fly. (69)
A retelling of a cumulative rhyme of how an old woman tries
to solve her problem of having swallowed a fly.
Level: K - 2
Activities: Masking, Patterned Writing, Puppetry
Recommended: A

If I had ...

(47)
Repetition of "If I had
I would _ . Then
"
This little boy dreams of making friends with certain animals
so they will protect him.
Level: K - 2
Activities: Matching, Patterned Writing, Substitutions
Recommended: A

The

important book. (6)
Describes the important features of many important things.
The sentences follow this pattern: The important thing about
is that it - ·
Level: 1 - 2
Activities: Framing.Patterned Writing, Other Writing: Lists
Recommended: A

Look

a2ain ! (29)
Although there are no words, this book encourages prediction.
There is one page with a small hole through which you look
and predict what the complete picture is on the next page.
Level: K - 1
Activities: Book Making, Comparison, Twenty Questions
Recommended: B, D

May

I brin2 a friend?

(17)
The king and queen invite a friend over who always has an
unusual friend to bring along. This story follows the days of
the week pattern.
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Level: K - 2
Activities: Illustrations, Other Writing: Imagining (who they
would bring), Puppetry
Recommended: A, B, C, D
Aw a rd s: 1965 Caldecott Medal

The

nappin1: house. (73)
A cumulative story (in the style of The house that Jack built)
of a pile of sleeping creatures in " ... a napping house, where
everyone is sleeping except a pesky flea.
Level: K - 2
Activities: Book Making/Illustrations, Matching,
Substitutions
Recommended: A, C, E
11

,

Peanut butter and jelly.

(55)
11

Goes through the foods one boy likes to eat,
but peanut
butter and jelly is (his) favorite thing to eat."
Level: K - 2
Activities: Cooking, Other Writing: Lists, Structured Writing
•••

)

Quick as a cricket.

(74)

Repetitive language pattern:
as a _ .
A great self-esteem book of a child who describes all the
characteristics he has that are like animals and other things.
Level: K - 2
Activities: Masking, Patterned Writing, Word Chain
Recommended: A, E

Rain

makes

applesauce.

(62)

A nonsensical sentence on each page that always ends with
and rain makes applesauce." (Wonderful illustrations!)
Level: K - 2
Activities:
Illustrations, Matching, Patterned Writing
Recommended: A, B
A wards: 1965 Caldecott Honor Book

Rosie's Walk.

(32)

Rosie the chicken takes a walk with a fox following close
behind. (The pictures tell a lot of this story!)
Level: K - 1
Activities: Book Talk, Framing, Matching
Recommended: A, B, C

11
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Sheep on a ship.

(64)
A rhyming story of sheep taking a deep-sea voyage and run
into a bit of trouble.
Level: K - 2
Activities: Masking, Matching, Story Map
Recommended: A

The three Billy Goats Gruff.

(19)

The three Billy Goats Gruff encounter and trick a horrid troll
while crossing a bridge.
Level: K - 2
Activities: Masking, Reader's Theater, Story Map
Recommended: A, B, C, D

Titch.

(33)
Titch is the youngest and the smallest, but when his seed
grows, he doesn't feel that way.

Level: K - 1
Activities: Comparisons (sizes), Illustrations, Story Ladders
Recommended: A, B, C, D
)

Too

much

noise.

(53)
Peter thought there were too many noises in his house until he
took the advice of the wise man.
Level: K - 2
Activities: Book Talk, Framing, Substitutions
Recommended: A, C

Twenty-four

robbers.

(75)

A repetitive rhyme of twenty-four robbers and hot pepper
stew.
Level: K - 2
Activities: Book Making, Masking, Matching

The very hun1:ry caterpillar. (8)
This story follows a caterpillar on an adventure of eating and
becoming a butterfly, following a number pattern as well as
the days of the week.
Level: K - 2
Activities: Framing, Illustrations, Puppetry
Recommended: A, B, C, D, E
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The Z was zapped. (67)
The alphabet suffers from various mishaps. The pictures are
on one side of the page and the words are on the back making
for great predictability.
Level: K - 2
Activities: Comparisons and Book Making (with other
alphabet books), Masking, Matching

Short Novels

Annie and the Old One.

(54)

Annie, a Navajo Indian, faces the fact that the Old One
understands that when the rug on the loom is finished, she will
go to Mother Earth.
Level: I - 2
Activities: Comparisons (with other Indian stories like Knots
on a countin~ rope), · Structured Writing, Weaving
Recommended: B, D
A wards: 1971 Newberry Honor Book

)

Bunnicula. (30)
Though scoffed at by Harold the dog, Chester the cat tries to
warn his human family that their new pet baby bunny must be
a vampue.
Level: 2
Activities: Illustration, Reader's Theater, Story Ladder
Recommended: F
Awards: 1982 Young Reader's Choice Award
Charlie and the chocolate factory. (15)
Five children win the opportunity to visit Mr. Willy W onka's
Chocolate Factory. This is where the most wonderful candy m
the world is made.
Level: 2
Activities: Cooking, Excitement/Climax Map, Letter Writing
Recommended: B, E
Charlotte's web. (70)
This is the story of how Charlotte the spider befriends Wilbur
the pig on Zuckerman's farm. Charlotte, along with the help of
a few other animals, sets out to save Wilbur's life.
Level: I - 2
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Activities: Clues, Mural, Structured Writing
Recommended: B, D, E, F
Awards: 1953 Newberry Honor Book
The

chocolate

touch.

(9)

This is a chocolate King Midas. John Midas acquires a magical
gift that turns everything his lips touch into chocolate.
Level: 1 - 2
Activities: Comparison (with King Midas and/or Chocolate
Fever), Illustrations/Book Making, Story Ladder
Recommended: E

Dear

Mr,

Henshaw.

(10)

Leigh reveals his problems dealing with his parents divorce
and moving in letters to his favorite author.
Level: 2
Activities: Book Talk, Letter Writing, Story Ladder
Recommended: D, E, F
Awards: 1984 Newberry Honor Book

Fantastic Mr. Fox.
)

(16)

Mr. Fox outwits three mean farmers who have joined together
to rid themselves of the clever, stealing Mr. Fox.
Level: 1 - 2
Activities: Excitement/Climax Map, Illustrations, Story Map
Recommended: E

Freckle

iu1ce.

(3)

Sharon offers Andrew her secret freckle juice recipe so
Andrew can have freckles just like Nicky.
Level: 1 - 2
Activities: Clues, Reader's Theater, Story Ladder
Recommended: B, E, F

In the year of the boar and Jackie Robinson.

(42)

A Chinese girl moves to Brooklyn in 1947. She begins to make
friends and discovers baseball.
Level: 2
Activities: Character Mobile, Literary Journal, Structured
Writing
Recommended: D, E
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The lion, the witch, and the wardrobe. (41)
Four English school children discover the magical land of
Narnia.
Level: 2
Activities: Reader's Theater, Story Map, Story Ladder
Recommended: B, D, E, F
The

Littles. (57)
The Little's, a family of little people with tails, live inside the
walls of the Bigg's house. When the Bigg's go on vacation and
rent their house, the Littles have to face a few problems.
Level: 1 - 2
Activities: Clues, Excitement/Climax Map, Puppetry
Recommended: E

The mouse and the motorcycle.

(11)

A mouse named Ralph and his family live in the Mountain
View Inn. Keith and his family check in. Ralph and Keith
become friends through Keith's toy motorcycle, upon which
Ralph sets out to have adventures.
Level: 2
Activities: Book Talk, Literary Journal, Word Web
Recommended: B, E
A wards: 1968 Young Reader's Choice Awards

J

Mr.

Popper's penz:uins. (2)
The unexpected delivery of a large crate containing an Antartic
penguin brings changes to the life of Mr. Popper, a house
painter who is obsessed by dreams of the polar regions.
Level: 1 - 2
Activities: Mural, Puppetry, Story Ladder
Recommended: B, E
Awards: 1939 Newberry Honor Book, 1941 Young Readers
Choice Award

Mrs,

Pi2z:le-Wiz:z:le. (43)
Mrs. Piggie-Wiggle is a silly lady who lives in an upside-down
house and has many children for friends because she knows all
there is to know about children.
Level: 1 - 2
Activities: Book Making, Illustrations, Structured Writing
Recommended: F

42
My

father's dra2on. (20)
The story of a boys adventure to Wild Island to save a flying
dragon from the abuse of its' animal captors.
Level: 1 - 2
Activities: Character Mobiles, Excitement/Climax Map,
Story Map
Recommended: E
A wards: 1949 Newberry Honor Books

Ramona the pest. (12)
In this Ramona story, Ramona begins kindergarten. School is
fun until Ramona almost becomes the world's first
kindergarten drop- out.
Level: 1 - 2
Activities: Illustrations, Reader's Theater, Story Ladder
Recommended: B, E, F
Awards: 1971 Young Reader's Choice Awards

)

Sadako and the thousand paper cranes. (13)
Sadako Sasaki was twelve years old when she died of leukemia
as a result of the atom bomb dropped on Hiroshima, Japan.
This is a true story of her spirit and courage.
Level: 1 - 2
Activities: Book Talk, Character Mobile, Origami
A wards: ALA Notable Children's Book
Sarah, plain and tall. (44)
Anna and Caleb hope that Sarah, their father's mail-order
bride will stay.
Level: 2
Activities: Book Bingo, Letter Writing, Story Ladder,
Recommended: D
Stone Fox. (21)
Little Willie and Searchlight enter a dog sled race in hopes of
winning so he can pay the back taxes on his grandfathers farm.
Level: 2
Activities: Book Talk, Excitement/Climax Map, Word Webs
Recommended: E
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Tales of a fourth z:rade nothing. (4)
Peter's two year old brother Fudge is a terror who gets away
with everything. He makes Peter feel like a fourth grade
nothing.
Level: 1 - 2
Activities: Character Mobiles, Reader's ·Theater, Structured
Writing
Recommended: B, E, F
Awards: 1975 Young Reader's Choice Awards
Traditional Tales

A story - a story.

(28)

The African tale of how Ananse the "spider man" bought all
the stories on earth from the sky god, Nyame.
Level: K - 2
Activities: Comparisons (with other Ananse or Anansi
stories), Mural, . Genre Matrix
Recommended: B, D
Awards: 1971 Caldecott Medal

J

Anansi and the moss-covered rock.

(36)

Originally from West Africa, this tale is also familiar in
Caribbean culture. Anansi the spider discovers a mosscovered rock with special powers that eventually teaches
Anansi a lesson.
Level: K - 2
Activities: Book Bingo, Story Map, Word Web
Recommended: B

Anansi the spider. (49)
Adapted from the Ashanti of West Africa. Anansi sets out on a
long and difficult journey where he is threatened by Fish and
Falcon. He is saved from terrible fates by his sons.
Le'vel: K - 2
Activities: Illustrations/Book Making, Mural, Reader's
Theaters
Recommended : B, C, D
A wards: 1973 Caldecott Honor Book
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The

brave little tailor.

(22)
A tailor who kills seven flies with one blow outwits the king
and earns half his kingdom and his daughter's hand in
marriage.
Level: K - 2
Activities: Character Mobiles, Story Map, Twenty Questions
Recommended: D, E

Brin2ine the rain to Kapiti Plain.

(1)

Ki-pat finds a way to bring rain to the arid Kapiti Plain.
Level: 1 - 2
Activities: Letter Writing, Mural, Story Ladder
Recommended: A, C, D, E, F

Cinderella.

(56)

A young girl meets her fairy godmother and a handsome
prince.
Level: K - 2
Activities: Character Mobiles, Comparisons, Structured
Writing
Recommended: B, D, E

)

The

crystal apple. (48)
A Russian tale of three sisters who receive gifts from their
father, but Marusha's crystal apple proves to be the greater
gift than she had imagined.
Level: K - 2
Activities: Clues, Other Writing: Imagining, Story Ladder

Daniel

O'Rourke.

(50)

The Irish tale of Daniel O'Rourke's fantastic journey caused by
a pooka spirit. A pooka is a spirit creature that inhabits the
magical landscape of Irish folklore.
Level: K - 2
Activities : Mural, Puppetry, Story Ladder

The

elephant's

child.

(37)

Because of his "satiable curiosity" about what the crocodile
has for dinner, the elephant's child and all elephant's
thereafter have long trunks.
Level: K - 2
Activities: Genre Matrix, Illustrations/Book Making, Other
Writing: imagining,
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Recommended:
The

elves

and

B, D

the shoemaker.

(23)
Magical elves help the poor shoemaker and his wife to become
rich and they find a way to repay the elves.
Level: K - 2
Activities: Puppetry, story Ladder, Word Webs
Recommended: D, E

The eye of the needle.

(65)

A story based on a Yupik tale of young Amik, an eskimo boy,
who is sent out to find food. He consumes many animals of
increasing size and brings back more than he thinks.
Level: K - 2
Activities: Illustrations/Book Making, Story Map, Twenty
Questions

Fire came to the earth people.

(60)

The earth animals fail in every attempt to capture fire from
the selfish moon god Mawu, until Chameleon and Tortoise
combine their talents and bring light and warmth to the newlycreated earth. Based on a Dahomean folktale called "Stealing
fire from the creator: Why Chameleon and Tortoise are
respected."
Level: K - 2
Activities: Book Bingo, Mural, Structured Writing

)

The fisherman and his wife.

(24)

One day a fisherman catches a large flounder that talks. When
the fisherman's wife finds out, she has many greedy wishes.
Level: K - 2
Activities: Comparisons, Mural, Reader's Theater
Recommended: D, E

The

,:olden

,:oose.

(25)
Simpelton's kindness and generosity to a little, gray old man
help him to win a princess and half a kingdom.
Level: K - 2
Activities: Book Talks, Story Map, Word Webs
Recommended: D, E

46
How the a:uinea fowl a:ot her spots. (40)
A Swahili tale of friendship. It explains the guinea fowl's
protective coloration that enables it to hide from it's natural
predator, the lion.
Level: K - 2 .
Activities: Comparisons, Story Ladder, Twenty Questions

How rabbit stole the fire.

(66)
A retelling of a North American Indian folk tale of how the
tricky rabbit stole the fire from the sky people.
Level: K - 2
Activities: Comparisons (to other stories about how the
earth got fire), Story Map, Structured Writing

How

rhinoceros a:ot his skin. (38)
The tale of how the rhinoceros's lack of manners resulted in
his baggy skin and bad manners.
Level: K - 2
Activities:
Illustrations/Book Making, Genre Matrix, Reader's
Theater
Recommended: B

How the whale a:ot his throat. (39)
The tale of how a clever little fish and a mariner of "infiniteresource-and-sagacity" modify the whale's throat to keep him
from devouring all the fish in the ocean.
Level: K - 2
Activities: Genre Matrix, Illustrations, Structured Writing
Recommended: B
Kanahena:
A Cherokee story. (61)
A retelling of the traditional Cherokee tale of Terrapin the
trickster and how he outwitted the Bad Wolf and the Other
Wolves.
Level: K - 2
Activities: Genre Matrix, Puppetry, Story Ladder

Little · Red Ridina: Hood. (34)
The tale of a young girls trip to her ill grandmother's and an
encounter with a wolf along the way.
Level: K - 2
Activities:
Comparisons/Genre Matrix, Character Mobiles,
Puppetry
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Recommended: D, E
Lon Po Po. (76)
A Chinese Red Riding Hood story. Three daughters are left at
home alone. Soon after, a wolf shows up pretending to be
their granny.
Level: K - 2
Activities: Illustrations/Book Making, Story Ladder, Word
Web
A wards: 1990 Caldecott Medal, 1990 ALA Notable Children's
Book
The maz=ic tree. (51)
This tale from the African Congo tells the story of twins - one
loved and one unloved - and what happens when the unloved
boy runs away and discovers a magic tree.
Level: K - 2
Activities: Genre Matrix, Mural, Structured Writing
Recommended: B

)

The ma2ic wina:s. (72)
A tale from China of a goose girl who wanted magic wings so
she could fly over the hills to greet the springtime.
Level: K - 2
Activities: Reader's Theater, Story Map, Twenty Questions
The

practical princess. (71)
Princess Bedelia is given three gifts by three fairies upon her
birth. One gift was the gift of common sense which would
come in very handy later in her life.
Level: K - 2
Activities: Genre Matrix, Book Talks, Word Webs
Recommended: B, D

Rapunzel. (59)
Retells the Grimm brothers tale of the beautiful girl
imprisoned in a lonely tower by a witch.
Level: K - 2
Activities: Clues, Comparisons, Illustrations
Recommended: B, E
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Snow White and the seven dwarfs.

(27)

The jealous queen sends Snow White to be killed. She instead
meets up with seven dwarfs and a poison apple.
Level: K - 2
Activities: Book Bingo, Story Map, Story Ladder
Recommended: B, D, E
A wards: 1955 Caldecott Medal

Snow-White

and

Rose-Red.

(26)

Two good sisters were kind to a bear and one day he finds a
way to repay their kindness.
Level: K - 2
Activities: Character Mobiles, Dramatization, Twenty
Questions
Recommended: B, D

The

stonecutter.

(52)

A Japanese folktale of Tasaku the stonecutter and his foolish
longings for power.
Level: K - 2
Activities: Book Talk, Genre Matrix, Illustrations
)

49
Literature Selection References
1. Aardema, V. (1981) Bringing the rain to Kapiti Plain.
Dial Press.
2.

Atwater, R. & Atwater, F. (1938) Mr. Popper's pen~uins. New
York: Little, Brown and Company.

3. Blume, J. (1971) Freckle juice.

New York:

Bradbury Press.

4. Blume, J. (1972) Tales of a fourth grade nothing.
Dell Publishing.
5. Brown, M. W.
Inc.
6.

New York:

(1947) Goodni~ht moon.

New York: Scholastic

Brown, M. W. (1949) The important book.
Row Publishers.

7. Carle, E. (1986) The 2rouchy lady bu~.
Crowell.

New York:

New York: Harper &

New York: Thomas Y.

8. Carle, E. (1983) The very hungry caterpillar. New York:
Philomel Books.
9. Catling, P. S. (1979) The chocolate touch.
Morrow and Company.
10. Cleary, B. (1983) Dear Mr. Henshaw.
Morrow and Company.

New York:

William

New York: William

11. Cleary, B. (1965) The mouse and the motorcycle, New York:
William Morrow and Company.
12. Cleary, B. (1968) Ramona the pest.
and Company.

New York: William Morrow

13.

Coerr, E. (1977) Sadako and the thousand paper cranes. New
York: G. P. Putnam's Sons.

14.

Emberley, B.
Hall, Inc.

(1967) Drummer Hoff.

New Jersey:

Prentice-

50
15. Dahl, R. (1964) Charlie and the chocolate factory.
Bantam Books.
16. Dahl, R. (1970) Fantastic Mr, Fox.

New York:

New York:

Puffin Books.

17. de Regniers, B. S. (1964) May I brin2 a friend? New York:
Atheneum.
18. Galdone, P. (1968) Henny Penny.

New York: Clarion Books.

19. Galdone, P. (1973) The three Billy Goats
Clarion Books.
20.

Gannett, R. S. (1948) My father's dra~on.

21. Gardiner, J. R. (1980) Stone Fox.
Crowell.

Gruff. New York:
New York: Knopf.

New York: Thomas Y.

22.

Grimm & Grimm. (1989)
Picture Book Studio.

The brave little tailor. New York:

23.

Grimm & Grimm. (1967)
York: Follett.

24.

Grimm & Grimm.
York: Follett.

(1969) The fisherman and his wife. New

25.

Grimm & Grimm.
South Books.

(1988) The ~olden ~oose.

26.

Grimm & Grimm. (1965) Snow White and Rose-Red.
Delacorte Press.

27.

Grimm & Grimm (1972) Sno:w: White and tbe seven d:w:arfs.
Toronto: Collins Publishers.

The elves and the shoemaker.

28. Haley, G. E. (1970) A story a story.
29. Hoban, T. (1971) Look again!
Company.

New

New York:

North-

New York:

New York: Atheneum.

New York: Macmillan Publishing

30. Howe, D. & J. (1979) Bunnicula,
Publishing Company.

New York: Macmillan

51
31. Hutchins, P. (1972) Good-ni2ht
Publishing Company.

Owl! New York: Macmillan

32. Hutchins, P. (1968) Rosie's walk,
Publishing Company.
33. Hutchins, P. (1971) Titch.
Company.

New York: Macmillan .

New York:

Macmillan Publishing

34. Hyman, T. S. (1983) Little Red Riding Hood. New York:
Holiday House.
35. Kellogg, S. (1971) Can

)

I keep him? New York: Dial Press.

36.

Kimmel, E. (1988) Anansi and the moss-covered rock. New
York: Holiday House.

37.

Kipling, R. (1983) The elephant's child.. New York:
Brace Jovanovich.

38. Kipling, R. (1987) How the rhinoceros ~ot his skin.
Peter Bedrick Books.

Harcourt

New York:

39.

Kipling, R. (1987) How the whale got his throat. New York:
Peter Bedrick Books.

40.

Knutson, B. (1990) How the cuinea fowl ~ot her spots,
Minneapolis: Carolrhoda Books, Inc.

41. Lewis, C. S. (1950) The lion. the witch. and the wardrobe.
York: Macmillan Publishing Company.
42.

New

Lord, B. B. (1984) In the year of the boar and Jackie Robinson,
New York: Harper & Row Publishers.

43. MacDonald, B. (1947) Mrs. Piggie-Wiggle. New York: J B
Lippincott Company.
44.

MacLachlan, P. (1985)
& Row Publishers.

Sarah. plain and tall. New York: Harper

52
45.

Martin, B. (1967) Brown bear. brown bear. what do you see?
New York: Henry Holt and Company.

46.

Martin, B. & Archambault, J. (1989) Chicka chicka boom
boom, New York: Simon & Schuster Inc.

47. Mayer, M. (1968) If

I had

, , • New York:

Dial Press, Inc.

48.

McDermott, B. B. (1974) The crystal apple. New York: The
Viking Press, Inc.

49.

McDermott, G.
Rinehart.

(1972)

50.

McDermott, G.
Kestrel.

(1986) Daniel O'Rourke,

51.

McDermott, G.

(1973)

The maiic tree.

Canada:

52.

McDermott, G.
Press.

(1975)

Ihe stonecytter,

New York:

53.

McGovern, A. (1967)
Mifflin Company.

Too mych noise.

Boston:

54.

Miles, M. (1971)
Books.

55.

Nelson, J. (1989) Peanut butter and jelly.
Modern Curriculum Press.

Anansi the spider,

Canada:

Holt

New York: Viking

Annie and the Old One,

Holt Rinehart.
The Viking

Houghton

Boston:

Joy Street

Cleveland, OH:

56. Perrault, C. (1989) Cinderella,

New York:

Holt Rinehart.

57. Peterson, J.

New York:

Scholastic Inc.

(1967) The Littles.

58. Raffi. (1987) Down by the bay,
Inc.
59. Rogasky, B. (1982) Rapunzel.
60.

New York: Crown Publishers,

New York:

Holiday House.

Roth, S.L. (1988) Fire came to the earth people.
Martin's Press.

New York:

St.

53
61. Roth, S. L. (1988) Kanahena: A Cherokee story. New York: St.
Martin's Press.
62. Scheer, J. (1964) Rain makes applesauce.
House.

nee.

63. Sendak, M. (1962) Chicken soup with
Scholastic Book Services.
64. Shaw, N. (1989) Sheep on a ship.
Company.

New York:

Troughton, J. (1986) How rabbit stole the fire.
Bedrick/Blackie.

67. Van Allsburg, C. (1987) The Z was zapped.
Mifflin Company.
68.

New York:

Boston: Houghton Mifflin

65. Sloat, T. (1990) The eye of the needle.
Children's Books.
66.

New York: Holiday

Dutton

New York:

Boston:

Houghton

Viorst, J. (1984) Alexander and the terrible, horrible, no ~ood.
very bad day. New York: Atheneum.

69. Westcott, N. B. (1980) I know an old lady who swallowed a fly.
Boston: Little, Brown and Company.
70. White, E. B. (1952) Charlotte's web,
Row.

New York:

71. Williams, J. (1969) The practical princess.
Magazine Press.

Harper and

New York:

Parents'

72. Wolkstein, D. (1983) The ma~1c wmgs. New York: E. P. Dutton.
73. Wood, A. (1984) ·The napping house.
Brace Jovanovich.
74. Wood, A. (1982) Quick as a cricket.
(International) Ltd.

New York: Harcourt
Singapore:

75. Wood, A. (1980) Twenty-four robbers.
(International) Ltd.

Child's Play

Singapore:

Child's Play

54

76. Young, E. (1989) Lon Po Po. New York:

Philomel Books.

55

CHAPfERFIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The focus of this study has been upon the use of literature and
supporting activities for the enhancement of language in the early
childhood and multilingual classroom.

Many professionals

m

education agree that the use of good literature and supporting
activities will provide students with a higher motivational level when
faced with the process of learning language including reading and
writing.
)

Through the use of literature, children can more naturally and
purposefully learn the mechanics of language.

All the traditional

language subjects (e.g. grammar, comprehension, phonic_s, and
writing) taught in isolation when using the basal readers may be
brought together in the realm of literature usage.
There are many ways to bring literature into the classroom.
There are numerous ways to integrate literature into the curriculum
and integration is not limited to language.

Literature may be used in

other curriculum areas, including science and math.
This project paired pieces of literature from three strands,
predictable/pattern books, traditional tales, and short novels, with
supporting activities.

The activities were selected to enhance the

language learning needs of children in the early childhood program
)

along with the child who is learning English as a second language.

56
The use of this project is recommended for the new teacher or
those otherwise hesitant in using literature in the early childhood
classroom.

Literature usage requires more planning time than a

basal reading program.

The literature and activities suggested in the

project are meant to be a beginning to be added to as the teacher
develops more of an understanding of literature and the activities
required to meet the children's needs.

)
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