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The purpose of this study was to explore the use of dynamic
assessment within a regular classroom instructional setting, by a
classroom teacher.

The results showed that while dynamic

assessment was an effective way of assessing and intervening with
students and revealed relevant information about the effects of
teacher expectations on student efforts, its potential value for the
classroom teacher relied on the assessors knowledge of, and
familiarity with the specific cognitive deficits being exhibited by
the students.

Implications for classroom use of dynamic

assessment are discussed.
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Background of the Study
Introduction
Traditionally,
know.

assessment measures focused on what students

Most tests provided information on how effective instruction

has been for a particular student or group of students.

Most

measures of achievement were static assessment devices which
focus on products of prior learning.
The traditional static assessment method, however, did not
provide information as to why particular students have not learned
certain concepts, ideas, or techniques.

Students who did not benefit

from traditional methods of instruction did not do well on
traditional methods of assessment and static measures did not give
us any insight as to why.
There are reasons why certain students have difficulty
learning the material presented in the classroom and traditional
means of assessing these students does not provide us with insight
into these reasons.

In addition to assessing what these students

have or have not learned, we should strive to understand the way

(
students learn new material and the deficiencies they have in that
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process.
A procedure called dynamic assessment is an approach that
focuses on learner modifiability and on producing suggestions for
interventions that appear successful in facilitating improved
learner performance (Lidz, 1991 ).

Dynamic assessment differs from

traditional static assessment in that static assessment methods
measure only the products of prior learning.

In dynamic assessment,

the examiner sets up a learning environment and measures both
student performance and the amount of instruction that was
required from the assessor for the child to achieve the desired
performance level.

The assessor focuses on discovering the means

of facilitating the child's use of effective learning strategies,

not

on the child's demonstration of prior learning.
This procedure is particularly valuable for at-risk students
because it provides a means of understanding their strengths,
weaknesses, preferred strategies, and more importantly their
ability to model and develop new strategies.
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Purpose
The purpose of this study was to explore the use of dynamic
assessment within a regular classroom instructional setting, by a
classroom teacher.

It was the intention of the researcher to provide

qualitative results, conclusions and recommendations on the use of
dynamic assessment within a classroom setting by the classroom
teacher.

Definition

Terms

Tests which give a single measure of

Static Assessment.

student performance.

of

Static assessments focus on prior learning

Dvnamic Assessment.

An assessment approach that focuses

on learner modifiability and on producing suggestions for
interventions that appear successful in facilitating improved
learner performance.

Dynamic assessment techniques typically

follow a test-intervene-retest format.
Cognitive Deficits.

skills.

A lack of adequate knowledge and thinking

Determining the specific cognitive deficits that underlie

poor performance is part of the dynamic assessment process.
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At-Risk Students.

Students that are experiencing school

failure on the prescribed grade level curriculum.
Mediated Learning Experience.

The environmental and

socialization experiences that have the potential to influence the
cognitive development of children.
Hermeneutic Analysis.

A way of analyzing or interpreting

data that depends on observation, reflective thinking and analysis
(Kirschenbaum & Siegle, 1993).

Scope of the Study
The study was confined to one classroom of fourth grade
children at Parkway Elementary School on the Fort Lewis Army Post
in Washington State.

The students at Parkway Elementary were all

dependents of active duty military personnel.

The study was

implemented using a case study research design with no comparison
group (see Cambell and Hanly, 1963).

A teacher familiar with

dynamic assessment implemented the techniques in his own class.

CHAPTER 2

Review

of

Related

Literature

Introduction
The review of literature and research summarized on the
following pages has been organized to address:
1 . The roots of dynamic assessment.
2.

The history of dynamic assessment.

3.

The research on Instrumental Enrichment

4.

The research on dynamic assessment

5. Summary.

The Roots of Dynamic Assessment
Reuven Feuerstein worked with low preforming students dating
back to the early 1950s.

Feuerstein and his colleagues developed the

concept of the Mediated Learning Experience (MLE). The Mediated
Learning Experience concept was an attempt to account for the
environmental and socialization experiences that have the potential
to influence the cognitive development of children.

It was developed

from the theory of "structural cognitive modifiability" as described
5
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by Feuerstein, Rand and Hoffman, (1979).

Feuerstein was most

concerned with unsuccessful performers and how to improve their
performance by remediation of cognitive deficiencies.

He felt that

the source of these deficiencies was an inadequate number of MLEs
in childhood.
A procedure called dynamic assessment was an approach that
focused on learner modifiability and on producing suggestions for
interventions that appearnd successful in facilitating improved
learner performance (Lidz, 1991 ).

Dynamic assessment differed

from traditional static assessment in that static assessment
methods measured only the products of prior learning.

In dynamic

assessment, the examiner set up a learning environment in the
testing situation and measured both student performance and the
amount of instruction that was required from the assessor for the
child to achieve the desired posttest performance level.

The

assessor focused on discovering the means of facilitating the child's
current learning strategies,
prior learning (Burns, 1985).

not on the child's demonstration of
The literature reported this procedure

as particularly valuable for at-risk students because it provided a
means of understanding their strengths, weaknesses, preferred
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strategies, and their ability to model and develop new strategies.
The assessor played the role of active interventionist (i.e., teacher)
rather than being just a passive recorder (Vye, 1985).

Dynamic

assessment was unique as an assessment technique because it
required the assessor to actively facilitate learning, while at the
same time assessing process rather than product to produce
information about a learner's cognitive modifiability (Lidz, 1991 ).
There were several variations on the dynamic assessment
model.

Each seemed to meet certain core criteria, following a test-

intervene-retest format with a focus on learner modifiability.

They

also shared the goal of producing suggestions for interventions that
appear successful in facilitating improved performance by the
learner (Lidz, 1991 ).
There is some good research currently available that has
demonstrated dynamic assessments potential value, but because of
the relative newness of this assessment procedure, it requires much
further study.

The History of Dynamic Assessment
Historical pioneers of dynamic-like assessment procedures
included Ortar (1959) in Israel and both Haeussermann (1958) &

8

Schucman (1960) in the United states.
determination of educability.

Ortar's interest was in the

Both Haeussermann and Schucman

designed their procedures for the assessment of children that were
severely dysfunctional.

Haeusermann provided a number of probes to

determine the level and means by which unsuccessful children could
be helped to respond successfully.

Schucman was interested in a

child's ability to transfer and retain learning.

She provided a series

of retests and worked with children between the ages of five(5) and
eleven(11) years old.

Her tests tapped imitative ability, memory,

and discrimination of brightness, size and shapes.
The early history of dynamic assessment could be dated back
to Vygotsky's conceptualization of the "zone of proximal
development " (ZPD; Vygotsky, 1978; see Minick, 1987, for a
thorough discussion).

The ZPD concept referred to the notion that

traditional means of assessment reveal end-states of learning.
Emergent developmental processes became evident when there was
an interaction between the child and a more knowledgeable partner.
The ZPD was described as the difference between the child's level of
performance when functioning independently and the child's level of
performance when functioning in collaboration with a more
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knowledgeable partner, usually an adult.

There has been an ongoing

challenge to determine a means of teaching in a facilitative manner
that will maximize the ZPD or effectively reveal potential
capacities.

Instrumental Enrichment was one effort to meet this

challenge (Lidz, 1991 ).
In his work with low performing students, Feuerstein became
dissatisfied with the nature of the information provided through
traditional measures.

Along with his colleagues he developed an

assessment device that focussed more on learning potential, the
Learning Potential Assessment Device.

This assessment device was

soon followed by an intervention, Instrumental Enrichment (IE;
Feuerstein, 1980).

Research

on

Instrumental

Enrichment

The Instrumental Enrichment (IE) program consisted of more
than 500 pages of paper and pencil exercises, divided into 20
instruments, with 12-14 of the instruments used regularly in the
implementation of the program.

Each instrument focused on a

specific cognitive deficiency, although there was considerable
overlap.

The IE exercises could be divided into two broad categories:
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those that were accessible even to the functionally illiterate
individual, and those that required sufficient literacy to read and
understand instructions (Feuerstein, Rand, Hoffman, & Miller, 1980).
An analysis of programs and experimental treatments aimed at
improving the problem solving ability of students gave IE a favorable
critique (Fredericksen, 1984

& Reschly, 1984).

Mediational

teaching, with a primary purpose of producing structural cognitive
changes, was the mainstay of IE instruction.

Rather than focussing

on the correctness of the answer mediational teaching concentrated
on the learner's thought processes and problem solving
(Kirschenbaum, N.D).

A review of several unpublished studies

provided evidence that greater gains in academic performance were
associated with more hours of IE, especially if the program was
stretched out over a greater period of time and more hours were
spent on the IE instruments (Haywood, Arbitman-Smith, Bransford,
Delclos, Towery, Hannel, & Hannel, 1982).

In a study using IE with

four ninth grade study skills classes Kirschenbaum and Cooper
(1990), found that the IE group made highly significant gains in
reading comprehension when compared to gains made by a
comparison group.

Significant gains from pretest to posttest were
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also noted in nonverbal intelligence measures.
New discoveries have been overturning the old concept of a
static brain.

The environment has been seen as having a greater roll

in developing cognitive ability (Kotulak, 1993).
The writings of Dearborn (1921) and Penrose (1934) proposed
that measures of ability to learn would more accurately reflect
intelligence.

These writings, along with the focus on ability to

learn and Vygotsky's description of the ZPD, no doubt encouraged
researchers to focus on assessing and enhancing developmental
potential (Lidz, 1991 ).

The ZPD was not an assessment procedure,

but it provided a conceptual perspective on learning potential that
lead to the development of dynamic assessment methods.

Research on Dynamic Assessment
According to Lidz (1991 ), there were three consistent findings
that run through the history of dynamic assessment.

First was the

finding that practice alone has not been successful in producing
improvement in cognitive functioning,

in contrast to the substantial

support for the positive effects of intervention strategies that
include elaboration and mediation.

The second finding was that of
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the greater predictive power of "posttraining" scores, or the power
to predict learner performance following provisions of intervention.
Third, evidence was found to support the enhanced modifiability of
subjects with low initial levels of performance under "enriched"
conditions of presenting material.
Several studies provided impressive evidence of the
superiority of elaborated feedback and mediational interventions
over practice and familiarization alone for increasing learners'
performance on tests.

This has been particularly true for subjects

with relatively low levels of initial performance (Carlson & Wied!,
1980).

This feedback by the assessor included a general rule or

principle underlying successful performance as well as providing
information to the learner about the correctness of performance.
Evidence offered by Baily (1981) supported the predictive power of
post training as compared with pretraining test scores.
done by

Studies

Haywood and Associates (Haywood & Switzky, 1974),

provided examples of the improved ability of low-functioning
subjects to respond at previously unanticipated levels when offered
enriched presentations of materials.
According to Lidz (1991 ), there were at least six conclusions
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supported by the research on dynamic assessment.
The first such conclusion supported by the research on dynamic
assessment was that mediation was associated with improved
performance.
The second conclusion generalized that practice alone did not
account for improved performance.

The findings from several

studies seemed to show that across a variety of ages with a variety
of materials and domains, more than practice was necessary to
induce improved performance (Lidz, 1991 ).

This was especially true

for lower functioning or low socio-economic status (SES) children
(Kirschenbaum & Siegle, 1992).
A third conclusion supported by the research was that
verbalization and elaborated feedback were the two most powerful
components of dynamic assessment procedures.
The fourth conclusion supported by the research on dynamic
assessment pointed out that mediated interventions seemed to
result in most improvement for lower functioning students.

When

the static achievement criterion measure was changed to a more
process-oriented curriculum based assessment the Learning
Potential was a better predictor for both groups (Sabad & Bashi,
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1975).

Campion and Brown (1990) found that weaker students

needed more detailed and explicit instruction.

Their studies

concluded that the weaker students were reluctant to employ
learned strategies to new situations, but they were able to
overcome this reluctance with extensive practice.
A fifth conclusion supported by the research on dynamic
assessment was that IQ out-predicts learning indicators only when
the criteria involved other static: sc:orns.

A summary of studies by

Campion & Brown (1990) found dynamic assessment to be a better
predictor of residualized gain than static IQ (WPPSI and Raven).
A sixth conclusion supported by research was that dynamic
assessment results made a significant and independent contribution
to achievement variance above and beyond IQ.
Dynamic assessment contrasted with static assessment in
that it focussed on learner process rather than already learned
products.

Its approach followed a test-intervene-retest format,

focusing on learner modifiability and producing suggestions for
intervention that appear successful in facilitating improved learner
performance (Lidz, 1991 ).
The dynamic assessment concept was initially based on
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Vygotsky's conceptualization of the "zone of proximal development
(see Minick, 1987, for a through discussion)," which referred to the
difference between a child's independent performance and their
collaborative performance.

It was developed further by Reuven

Feuerstein's Learning Potential Assessment Device (LPAD,
Feuerstein, 1979).

The LPAD was developed by Feuerstein to provide

information not available through traditional measures.

This was

followed by an intervention curriculum, Instrumental Enrichment
(Feuerstein, 1980).
Dynamic assessment research has lead us to conclude that
mediation is associated with improved performance and practice
alone did not account for the improved performance, especially in
lower functioning or low SES children. While mediated interventions
resulted in most improvement for lower functioning students,
verbalization and elaborated feedback were the two most effective
procedures.

Dynamic assessment results made significant and

independent contribution to achievement variance and was only
outpredicted by IQ when criteria involved other static scores.
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Summary
The research literature summarized in Chapter Two supported
the following:
1.

Dynamic assessment was developed as a way to provide
information not available through traditional measures.

2.

The concept of dynamic assessment was developed further
by Feuerstein for determining learning potential and its
effectiveness has been validated through several studies.

3.

The research on Instrumental Enrichment has shown it to
be an effective tool for modifying cognitive ability.

It

has also been shown to be an efficient tool with which to
apply dynamic assessment techniques.
4. The research on dynamic assessment has supported it as an
effective a way to mediate improved performance and as a
better predictor of learning especially with low
preforming students.

Chapter 3

Methods

and Procedures

The purpose of this study was to explore the use of dynamic
assessment with in a regular classroom instructional setting, by a
classroom teacher.

To accomplish this a review of the current

literature on dynamic assessment and related techniques was
conducted.

Dynamic assessment techniques were implemented in a

classroom setting

This implementation was evaluated through a

qualitative analysis of a single classroom using a case-study
research design with no comparison group (Cambell & Honly, 1963).
The goal of the research was to explore the value of dynamic
assessment to the classroom teacher.

The teacher referred to in

this chapter was also the author.
Chapter 3 contains background information describing:
1) Need for the Study
2)

Development of Support for the Study

3)

Treatment of Data

4)

Planned Implementation of the Study

17
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Need for the Study
The need for alternative assessment methods has been a
popular topic among those interested in reforming our educational
system.

Assessment methods have generally provided a score that

indicates how much that student has benefited from instruction
without giving reasons as to why.

The need for more information

about a student's ability to profit from instruction has been raised
by researchers and practitioners alike.
The writer (Timothy K. Enfield), taught in an elementary school
(Parkway Elementary School), where the need to have a better way
to assess student learning was identified by the staff as a high
priority.

The development of an alternative assessment method was

also a component of a grant awarded to Parkway Elementary School.

Development of Support for the

Study

The development of support for this study was done through
research on dynamic assessment techniques and personal contacts
with Dr. Robert Kischenbaum.

The history of dynamic assesment was
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r
reviewed and several defining studies were also cited.

There was a

considerable amount of guidance provided by Dr. Kirschenbaum.
has had personal experience in working with Dr. Reuven
a pioneer in the study of dynamic assessment.

He

Feuerstein,

Dr. Kirschenbaum also

studied the use of dynamic assessment techniques.

Treatment of Data
A journal of the teacher's experiences, ideas, observations and
interventions was kept during the study.

The results and

conclusions of this study stem from an analysis of these journal
entries.

This analysis was done through use of hermeneutic

methodology which depended on observation, reflective thinking and
analysis.

At the conclusion of the study journal entries were

examined and analyzed for overriding themes that would point to the
results of implementing the study.

Planned Implementation

of the

Study

The study was implemented on a group of fourth grade students
over an eight week period.

Dynamic assessment techniques were
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applied using the "Instrumental Enrichment Program (Feuerstein,
Rand, Hoffman, & Miller, 1979)."

This implementation was evaluated

using hermeneutic methodology which depends on observation,
reflective thinking and analysis.

For more information on the

implementation of the study see the "procedures" and "assessment"
sections of this chapter.

Subjects
For the purpose of this qualitative assessment, the unit of
analysis is the teacher and the classroom.

In addition the

performance of students, both as a group and as individuals was of
particular interest.

After all, it is the interaction between teacher

and student that makes dynamic assessment, dynamic.
The teacher implemented dynamic assessment techniques in a
fourth grade classroom.

He was a 28 year old male graduate from

Central Washington University with a Bachelor of Arts degree in
Elementary Education. His current assignment as a fourth grade
teacher at Parkway Elementary School, Fort Lewis, Washington,
began in September of 1988.
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School and Community

The school in which the study took place is a public elementary
school with approximately 400 students.

It was located on the Fort

Lewis Military Post and served only students who were dependents
of active duty military personnel.

The community had a relatively

low socio-economic status evidenced by the large percentage of
families that qualified for free and reduced meal programs.

There

was also a high rate of turnover among the student population.

On

average 60% of the student body arrived to or left from Parkway
each year.
Although the assurance of parental employment may have
provided a sense of stability for the families other factors
associated with military service did not.

It was common for one

parent to be away from the family for anywhere from several weeks
to a year's time,

and most families moved several times during

their children's elementary school years.

Classroom

The classroom in which the study took place consisted of 1O
boys and 17 girls ranging in age from 9 to 11 years at the time of
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the study.

The students represented a wide variety of ethnic

backgrounds including but not limited to; Asian, Afro-American,
Hispanic, Pacific Islander, and students of European descent. Six
students qualified for special remedial services in one or more of
the following areas: reading, written language, math, and speech
therapy.

These students were being served in an "integrated model"

for delivery of remedial services.

This model allowed for a majority

of the students being served to receive those services from a
specialist who comes into the classroom and works with the student
on the regular curriculum rather than being pulled out and given a
separate curriculum.

Procedure
The Instrumental Enrichment program Organization of Dots
(OD), described in the materials section of this chapter, was used to
provide a framework for the teacher to do dynamic assessments of
students' ability to learn cognitive strategies.
The Instrumental Enrichment program was administered to the
whole class in 30 to 45 minute sessions.

The lessons occurred
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approximately twice a week for an eight week period from February
1993 to March 1993.

The teacher initially applied dynamic

assessment techniques during these Instrumental Enrichment
lessons.

These techniques were also attempted with the regular

curriculum.
The Instrumental Enrichment program was introduced to the
students as a program that would help them become better problem
solvers in academic as well as non-academic areas.

The program

encouraged both teacher and student use of specific vocabulary in
presenting the lesson, describing cognitive processes and discussion
of them during debriefing.
Individual students were singled out and worked with on a one
to one basis so that a dynamic assessment of their problem solving
abilities could be conducted.
Alterations were made to the original Organization of Dots
program (OD).

The teacher felt these alterations were needed

because the OD program was intended to be used with early
adolescent students, (I.E. twelve to fourteen years old).

These

alterations were also done in an attempt to make the program more
applicable to the classroom situation.

Overhead transparencies of
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the pages being presented were used with some of the OD pages to
aid in presentation of the lesson.

Other lessons incorporated the use

of individual transparency models that could be laid over the
existing dots to help the students identify which dots were needed
to make the desired shape.(see appendix B for examples of these
materials)
Students were encouraged to cooperate and help each other in
locating the shapes and it was stressed that this activity would not
be graded or scored.

It was also made clear that completion of the

whole sheet was not necessary, and in fact it was often discouraged.
The focus was to complete individual frames without any erasing
and/or corrections, requiring students to apply cognitive strategies
while attempting to draw the shapes.

Materials
The "Instrumental Enrichment Program (Feuerstein, Rand,
Hoffman, & Miller, 1979)" was a curriculum package made up of 14
separate instruments.

In this study it was used to provide a

framework in which dynamic assessment techniques could be
applied.

Instrumental Enrichment was not an assessment device.

It
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was being used in this study to provide a context in which dynamic
assessment techniques were applied.
To give a proper description of the Instrumental Enrichment
program the following descriptive statements were paraphrased
from an Instrumental Enrichment training package provided by Dr.
Kirschenbaum.

Dr. Kirschnbaum was a school psychologist for the

Clover Park School District.

He provided assistance throughout the

study.
1. Instrumental Enrichment is designed as a direct and focused
attack on those processes that, because of their absence,
fragility, or inefficiency, are believed to be responsible for poor
intellectual performance, irrespective of underlying etiology.
2. Instrumental Enrichment is a 500 page paper and pencil set of
exercises divided into instruments that are intended to
remediate cognitive structural problems in quantity, direction,
logic and time.
3. Instrumental Enrichment is a partly non-content cognitive
education program intended for the redevelopment or
development of cognitive structures in the retarded performer.
4. Instrumental Enrichment is a program designed for teaching

26

metacognitive thinking, process orientation, organizational and
analytic skills which are often subsumed under the learning-tolearn title skills.
5. Instrumental Enrichment is intended as a program to change the
overall cognitive structure of the problem learner by
transforming his passive and dependent cognitive style into that
characteristic of an independent thinker.
6. Instrumental Enrichment is a strategy or process intended for use
in the cognitive redevelopment of retarded performers.
7. Instrumental Enrichment is designed to train children and adults
in transformational, abstract, and operational process.
The researcher chose to use the Instrumental Enrichment
program because research has shown it to be effective at improving
student performance.

A review of several unpublished studies

provided evidence that greater gains in academic performance were
associated with more hours of Instrumental Enrichment (ArbitmanSmith, Bransford, Delclos, Towery, Hannel, & Hannel; 1982).

An

analysis of programs and experimental treatments aimed at
improving student's problem solving ability gave Instrumental
Enrichment a favorable critique (Frederiksen, 1984; Reschly, 1984;
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Sternberg, 1985 - Note; Wagner & Sternberg, 1984).

The

Instrumental Enrichment program has produced highly significant
gains in reading comprehension (Kirschenbaum & Cooper, 1990).

For

a further detail regarding the Instrumental Enrichment program
refer to the literature review in chapter two of this paper.
"Organization of Dots (OD), was the Instrumental Enrichment
instrument used in this study.(See appendix A)

"Instrumental

Enrichment Organization of Dots was designed to remediate
perception relationships and lack of figure ground precision."
(Feuerstein, et al., 1979). Pages 1-5, 7-9 and the cover page were
used.

Some parts of the program were altered to adjust the program

for use in this study.

Some pages were enlarged and on other pages

transparent plastic models were used to aid in completion of the
task. (See appendix B for examples.)
The Instrumental Enrichment Organization of Dots program
was used because it is the first instrument in the Instrumental
Enrichment program and the easiest one to administer.

In addition,

Dr. Kirshenbaum a disrict school psychologist who was trained by
Reuven Feuerstein, suggested the program and provided some
training in its use.

The teacher focussed on only a few pages
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because the program's difficulty was somewhat frustrating for many
of the nine(9) to eleven(11) year old students.

Time restraints

inherent in the degree program for which this paper was written
was also a restriction that prevented the researcher from
attempting additional pages.

Assessment
In order to assess the value of dynamic assessment to the
classroom teacher a journal of the teacher's experiences and
interventions was kept.

These journal entries were reflected upon

throughout the study.
This journal of the teacher's experiences, ideas, observations
and interventions was kept during the study.

The results and

conclusions of this study stem from an analysis of these journal
entries.

This analysis was done through use of hermeneutic

methodology which depended on observation, reflective thinking and
analysis.

This method of analysis was deemed appropriate because

of the lack of related investigation into classroom application of
dynamic assessment techniques.
A typical procedure for implementing dynamic assessment
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techniques through Instrumental Enrichment for the purpose of this
study went as follows:

The lesson was introduced to the class by

first reviewing the previous Instrumental Enrichment Organization
of Dots (OD) lessons that had been presented.

Students were

reminded of the strategies used in previous lessons and the rules to
be followed.

The students were also reminded that the strategies

should be used to help them follow the rules for working on that
day's OD sheets.

Any new vocabulary that was needed for the days

lesson was introduced and discussed.

Students were then given a

copy of the OD page. As students worked on the OD pages the teacher
would offer assistance to various students.

Individual students

were worked with on a one to one basis as the teacher asked
questions, initiated responses and encouraged students to use the
strategies presented at the beginning of the lesson.

The teacher

would make notes of the students success in understanding and
applying different strategies.

These sessions were recorded in the

journal kept by the teacher. (See appendix C)

30

Summary
It was the investigators intention to gain a general
understanding of what dynamic assessment was through research,
and determine its value to the classroom teacher through
implementation.

Dynamic assessment was not designed specifically

for classroom use.

This lack of a specifically designed application

procedure caused for some confusion as the investigator attempted
to implement something that was not intended for use within the
classroom instructional setting.

The insights developed by

investigating this unexplored use of dynamic assessment in the
classroom should be useful for those who attempt to make use
dynamic assessment techniques in similar ways.

Chapter 4

Results of the Study
The following observations were summarized from an analysis
of the journal entries recorded throughout this study exploring
dynamic assessment's implications for the classroom teacher.

A

brief discussion follows each result.

1.

It was observed that dynamic assessment's ability to provide

prescriptive data that would have implications for altering
instruction was dependent on the assessor's knowledge and
familiarity with the specific cognitive deficits being exhibited by
the students.

The teacher implementing the study found that he was

often able to determine the reason for the student's difficulties
within that specific lesson.

Although without a more comprehensive

understanding of broader cognitive skills and experience in working
with students deficit in those skills the teacher was not able to
categorize the reasons into broad cognitive deficits that provided
prescriptive data for a wider range of instructional settings.

31

32

2.

A review of the journal seems to indicated that dynamic

assessment procedures were found to be very similar to basic
educational practices, or "good teaching practices." At several
times throughout the study the teacher found that the dynamic
assessment interventions followed very similar procedures as did
the basic teaching procedures he implemented when working with
low preforming students.

3.

A review of the journal seemed to indicate that the process of

dynamic assessment was more of an intervention strategy than an
assessment tool.

In reviewing the journal entries it became clear

that through the process of mediation, dynamic assessment's focus
on producing successful learner performance was beneficial as an
intervention that promoted improved performance but it did not
provide data typically associated with assessment.

4.

A review of the journal entries seemed to indicate that the

dynamics of managing a classroom full of students would restrict
the assessor to focussing on only one or two students during the
extended period of time in which the assessments are being
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conducted.

The teacher found that while attempting to assess

individual cognitive deficits and then adjust instruction in other
academic areas the greater the number of students the more
difficult it was to gather enough data and make effective changes in
instruction.
Though the teacher attempted to apply dynamic assessment
techniques to as many as 5 or 6 students at a time the greatest
success was achieved when he was focussed on no more than 2
students.

5.

It was observed that in order to produce worthwhile

information and results the dynamic assessment session must focus
on only one student during a specific assessment.

During an actual

dynamic assessment the only time the teacher found that he was
able to gain a good understanding of a student's problem and provide
an adequate amount of mediation was when he focused on only one
student throughout the lesson.

This became very difficult when

other students in the class attempted to get the teacher's attention.
Without being able to provide that student with his undivided
attention a comprehensive understanding of the individual's abilities
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could not be attained.

6.

A review of the journal seemed to indicate that through

dynamic assessment the assessor had some success mediating, to
low preforming students, skills that carried over into broader
subject areas.

The instrumental Enrichment Program lessons

focussed on several cognitive areas.

By implementing dynamic

assessment techniques during these lessons the teacher was able to
mediate cognitive strategies with identified students that were
eventually applied in other academic areas.

Students were observed

using the vocabulary and applying the concepts introduced by
Instrumental Enrichment and reinforced through dynamic
assessment.

7.

A review of the journal indicated that by focussing on students

through dynamic assessment the assessor had an increased
awareness of how his expectations effected student efforts. The
teacher began to notice that several students were focussing more
on getting done with the Instrumental Enrichment lessons rather
than getting them done correctly.

This became apparent as the
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teacher preformed dynamic assessments on several students over a
period of time and found that a majority of them were being very
impulsive and focussing on completing all of the frames regardless
of accuracy.

Upon reflection the teacher realized that his classroom

policy on work completion was somewhat responsible for the
students' focus on getting done rather than on understanding.

8.

It was observed that debriefing with the whole class after

implementing dynamic assessment techniques was an effective way

(

to allow other students to benefit from the information gained
through individual dynamic assessments.

One very beneficial

procedure used with the Instrumental Enrichment Program was
debriefing.

Following a lesson in which dynamic assessment was

preformed with individual students a debriefing session would allow
the whole class to profit from the interventions attempted.

9.

A review of the journal indicated that through the mediational

component of dynamic assessment the assessor was able to improve
a student's self awareness of their use of cognitive strategies.
While assessing the student for their use of cognitive strategies the
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teacher was able to mediate specific cognitive processes that were
subsequently applied by the student in a number of school related
areas including academics, behavioral, and social interaction.

One

student in particular was using the terms and strategies mediated
through dynamic assessment related to the cognitive strategies
continually throughout the day in a variety of situations both in
school and at home.

10.

A review of the journal seemed to indicate that dynamic

assessment was not an appropriate tool for assessing student's
eligibility for categorical programs.

The lack of specific data made

an objective assessment of a student's ability very difficult.

The

goal of dynamic assessment is to provide data to aid in development
of prescriptive teaching strategies.

The assessment/intervention

did however provide the teacher with experience on which to base
his or her opinion of the student's ability to profit from instruction.

11.

A review of the journal seemed to indicate that through use of

dynamic assessment the assessor could gain valuable knowledge
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regarding the amount and type of instruction a student needed to
master a skill or understand a concept.

As the teacher attempted to

mediate success with low preforming students by using dynamic
assessment techniques the number of interventions required for that
student to reach mastery was an indication of their ability to profit
from different types of instruction.

The number and kind of teaching

techniques attempted provided the teacher with practical experience
on which to base his opinion of the child's ability to learn.

12.

It was observed that an important part of applying dynamic

assessment techniques to mediate learning was the use of effective
questioning strategies.

As in any assessment in order to get the

right answers you need to ask the right questions.

The teacher found

that the use of effective questioning strategies was an important
part of the dynamic mediation that was being attempted.

The right

questions would provide the answers on which the assessor could
evaluate the student's progress.

Chapter 5

Summary, Major Findings, Conclusions and
Recommendations

Summary
The purpose of this study was to explore the use of dynamic
assessment, within a regular classroom instructional setting, by a
classroom teacher.
Traditional assessment measures have focused on the products
rather than the process of learning.

Traditional assessments

focused primarily on products of prior learning, and little regard
was given to the learner's ability to benefit from instruction.
Ysseldyke and Regan (1980) contend that assessment should
incorporate educational program planning.

These failures of

traditional assessment have prompted researchers to search for
better assessment tools.
The procedures for the study included applying dynamic
assessment techniques using the Instrumental Enrichment Program
(Feuerstein, Rand, Hoffman, & Miller, 1979).

The classroom teacher

kept a journal of his experiences while implementing dynamic
assessment. The implementation was evaluated using hermeneutic
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methodology which depends on observation, reflective thinking and
analysis.

Major

Findings

The following major findings were concluded from a review of
the chronological journal kept throughout this study.
1.

It was concluded that dynamic assessment's ability to provide
prescriptive data that would have implications for altering
instruction was dependent on the assessor's knowledge and
familiarity with the specific cognitive deficits being
exhibited by the students.

2.

It was concluded that in order to produce worthwhile
information and results the dynamic assessment session must
focus on only one student during each specific assessment.

3.

A review of the journal seemed to indicate that through
dynamic assessment the assessor had some success mediating,
to low preforming students, skills that carried over into
broader subject areas.

4.

A review of the journal indicated that by focussing on students
through dynamic assessment the assessor had an increased
awareness of how his expectations effected student efforts.
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5.

It was concluded that dynamic assessment procedures were
closely related to classroom interventions.

Conclusions
Conclusions reached as a result of this study were;
1.

Dynamic assessment is an effective means for assessment of
and intervention with lower performing students.

2.

The use of dynamic assessment within a regular classroom
setting requires the assessor to have an extensive knowledge
of cognitive deficits, and for that assessor to have the time to
work one to one with the student being assessed.

3.

Dynamic assessment procedures can reveal valuable
information about how teacher expectations effect student
efforts.

Recommendations
As a result of this study the following recommendations have
been suggested;
1.

That dynamic assessment strategies be used to assess low
preforming students in order to provide additional data for
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determination of a student's ability to profit from remedial
instruction.
2.

That a resource teacher trained to identify specific cognitive
functions, and assess the extent to which they are applied by
targeted students, be designated to preform individual
dynamic assessments.

3.

That teachers be trained in the implications cognitive
deficits huvc on designing instructional programs und, in
consultation with the resource teacher who has preformed a
dynamic assessment on a specific student, develop
instructional strategies that will increase the likelihood of
that student benefiting from classroom instruction.

4.

Further investigation is warranted into the use of dynamic
assessment techniques within a classroom setting.
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Chronological Journal of Dynamic Daily Experiences With
Dynamic assessment Using Instrumental Enrichment
Tim Enfield
INTRODUCTION
Parkway Elementary School is in the process of designing an alternative
assessment model for identifying students in need of remedial program services.
Dynamic assessment is a way to assess and intervene when students are having difficulty
with the curriculum. A review of the literature on dynamic assessment has giving me
reason to believe that it has possibilities for use as a component within a special needs
assessment model.
In order to gain a better understanding of how dynamic assessment can be used in
a classroom situation I implemented dynamic assessment techniques in my classroom.
The following journal is a chronological record of my experiences as I explored the use
of dynamic assessment techniques with my students.
I used the Instrumental Enrichment Organization of Dots program as a framework
for applying dynamic assessment in a classroom setting. I chose to go with Instrumental
Enrichment because it was readily available and I was working with a district
psychologist who has received some training in this area.
The italicized comments throughout this journal were added after the completion
of the study. They are comments on the journal entries after the study was concluded.

(

(•.

')

CONCERNS REGARDING THE STUDY
(12/17/'92 to
1/27/'93)
December 17. 1992: 4:35pm
As I begin to consider how I will implement dynamic assessment techniques I am
somewhat concerned about the specifics of what I will be doing.
The way I understand it I will be reading up on several teaching techniques to
promote improved thinking skills. I will then apply these techniques on my whole class.
I will try to focus on those students who don't seem to pick things up as quickly, or
retain information as long as most of the other students. {I should already have the
students on which I will focus picked out, the focus should be on how well they preform a
specific task, then I reteach to their deficiencies, then focus on their performance again
trying to ascertain the extent to which their performance was improved.}
As I approach this program I have several questions I would like answered. The
first thing I need to know is specifically what types of results can I expect from
implementing these techniques in my classroom? {I am looking for specific knowledge
about individual students ability to learn.} I am also a concerned about which subject
area these techniques will be most beneficial in, and how much they will alter or effect
my instruction in those areas.{The interventions should focus on broad learning concepts
and the extent to which my interventions affect my instruction will depend on the
students ability to learn.} Many of my kids appear to be of average ability and only
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lacking in motivation. Will I be able to evaluate the extent to which their lack of
motivation is causing their poor performance.{The student's ability to learn during one
to one mediation will most likely not be affected by motivation. In fact the one to one
instruction -and immediacy of the feedback should be motivating for them.} In other
words is their problem a motivational one, or do they actually have identifiable learning
difficulties.
I hope to answer these questions as I explore the uses of dynamic assessment in an
instructional setting.

January 2. 1993: J 1:ooam
I have just finished reading an article "Teacher Under Construction: A
Collaborative Case Study of Teacher Change." This article described the process a
teacher and a researcher went thorough as they implemented a case study approach
toward studying teacher change. The first and most lasting impression I got from this
article was the time frame this research was done in; four years. Several times
throughout the article it stated that with-out this commitment of time no real or
significant change could have plausible taken place. This concerns me because I do not
have the option of taking this much time to complete this study. A case study approach
seems to require a great deal of time for adequate implementation and reflection on the
changes you go through. As I proceed through this self study process I will need to set my
expectations keeping in mind my limited time frame.
I feel that I do not have the time to adequately implement and then reflect on
cognitive thinking skills activities and how these activities have impacted my teaching.
guess my biggest problem is that I don"t have a clear picture of where I am going to end
up or the path I am going to use to get there.
I view my classroom as a well structured learning environment that encourages
students to be responsible for their learning. I use several different techniques
individually and in combination in an attempt to ensure that all students are
understanding the material being presented. I often teach a lesson, evaluate student
performance related to instruction, and if necessary reteach the lesson in a modified way
that will focuss more on the particular difficulties assessed during evaluation of the
lesson. These reteaching sessions are done with either the whole class or smaller groups
of students depending on the number of kids who need further instruction.
This follows the test intervene retest model characteristic of dynamic
assessment. yet is this dynamic assessment as it was intended or is it a suitable adaption
for use within the classroom? (Yes, this does follow the dynamic assessment model but it
is lacking in the overall focus on learner modifiability, and producing suggestions for
future instruction.)

JANUARY 27TH. 1993: 4:45pm
I feel like I am already doing Dynamic assessment type procedures with
individual students in my classroom. {This is true, my interventions are producing
suggestions that result in modified instruction and informing me of a student's
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The actual use of Dynamic assessment must be done with one student at a time and
this would seem to me to be a difficult task to undertake while managing the rest of the
class. {This is a real concern. Perhaps the task of assessing the individual student should
be the responsibility a specialist or psychologist.)
Will I be able to easily transfer some of the remedial strategies that I use with
the Instrumental Enrichment to other classroom learning/teaching situations? This
should be the primary goal of any educational intervention. {This is exactly the outcome I
should expect from learning more about how to teach a specific student, but I need to
more fuf/y understand the cognitive areas I am assessing and attempting to remediate.}

Instrumental Enrichment PROGRAM
(211 /'93

to

3/29/'93)

February 1. 1993: 7:44pm

(

\'

I presented the first page of the Instrumental Enrichment program to my class. I
followed the sample script too closely and things did not go very well. It was not a
complete flop the students were somewhat interested in and commented on the picture of
the boy and stars and their own personal experiences related to the stars. I did not focus
enough on the goals of the lesson instead I tried to do it as it was described in the script.
I will not make the same mistake again.

February 2. 1993: 8:50pm
From my perspective dynamic assessment is less a method to assess students and
more a method for teaching them. By working with individual students and evaluating
what they are doing cognitively through attempts to teach them strategies needed to solve
the problem, I don't think you are doing evaluation. you are doing teaching, dynamic
teaching. {Dynamic assessment involves dynamic teaching but should focus on the
student's ability to benefit from instruction, not on the specific content of the material.}
It is difficult for me to think of the brain as a tool, but that is actually what I am
treating it like when I am trying to teach students how to use it. I think it will be easier
for me to understand this concept when I attempt to teach the students how to improve
their skills in working with this tool. I wonder if it will be difficult for the kids to
understand or perceive the brain as a tool? They might pick up on the idea much quicker
or in many more ways than I do.
After talking to Dr. Bob I relized some things about yesterday's lesson. The kids
are used to having things planned out with directions, steps, etc ... especially in academic
situations. When we approached the first page of the Instrumental Enrichment without
much of a clear goal in mind or without clear expectations, directions, etc... the students
did not know how to proceed. The more capable ones did an ok job of working through the
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page in some sort of logical manner, but most of the students did not know where to begin
much less where to go form there. {It would have been a good idea to bridge the
experience of approaching this page without any directions or much structure, to the
experience of approaching a dynamic day when there is nothing to do and you must come
up with somethif]g to occupy your time or approaching an area that you have never been
to before and you can do what you want to. Bridging seems to be the key to dynamic
assessment. Once a student understands how what they are doing relates to something
that they have done before then they have some idea on how to proceed.}
I need to understand the link between Instrumental Enrichment and bridging
between areas in a cognitive way. {If students are able to apply strategies learned during
Instrumental Enrichment lessons to other areas than you have a good Idea about their
ability to profit from instruction.}
Tomorrow I will do the next lesson in the Instrumental Enrichment dots program
this is the first page of dots activities. I am going to tell the kids about my thesis and
what I am trying to do with this Instrumental Enrichment program and a that I am trying
to learn from it also. I will emphasize the slogan on the first page that says "Wait a
Minute, let me think!" and let them know that they should focus on how they think when
they do the frames rather than on weather they finish or not.

February 3. 1993: 9:30pm

,_

...•

I began the first dots page today I tried to get the idea across to the kids that the
brain is a tool and we are going to try to learn how to use that tool to do a better job of
approaching problems. They seemed a bit confused and I'm not sure they approached the
assessment with the idea that they can practice using their brain and get better at it with
practice.
We did not finish the lesson today tomorrow we are going to review some of the
things I tried to get across today I made some charts with vocabulary words, rules, and
planning steps that were recommended by the Instrumental Enrichment program. I am
going to focus on the goals of the lesson and try to get them across in my own way. I think
this will work better than following the specifics of the program script. The focus will
be on planning ahead so that you do not make mistakes.
Bridging seems to be the key in this whole Dynamic assessment concept. If you
can teach students to deal with a cognitive deficit they have then you can bridge that
ability to deal with that cognitive deficit into academic areas. {the student's ability to
learn and the amount of information required to facilitate that learning is the
information you are seeking through Dynamic assessment.
I am finding it hard to see Dynamic assessment as an alternative assessment tool
that can take the place of assessments done already. It seems to me to be more of a
teaching process than a tool to assess a students ability to benefit from instruction or a
way to get an accurate assessment of a students ability. {Dynamic assessment was not
intended to categorize kids into programs. It was intended to give information on their
ability to profit from intervention(teaching). It should provide a better understanding
on how that student could profit from further instruction and thus be another indicator
of the need for special program services.}
Another thing that concerns me is the increased burden it will place on the
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already overburdend classroom teacher. Understanding a students cognitive deficiencies
would- be helpful during instruction but the training it would take to recognize or
classify the deficiencies is essential. In addition the one to one time needed to truly
dynamically assess an individual student is not available in a classroom full of active
involved students. The lack of structure that you get when you try to implement a
program such as Instrumental Enrichment causes much more off task behavior than
other lessons. I could see how it might be easier to do with a smaller group of students,
but the length of time and amount of lecture/listen structure make it difficult to get
anything very dynamic done. (The problems teachers have trying to meet the individual
needs of students must be considered use of individual interventions within the
classroom.}
I do see some of the things that I am teaching applicable to bridging to other
subject areas, but th is early into the program I do not have a very good idea where some
of my students are deficient cognitively and thus where or how I can help them in other
areas by taking into account their cognitive deficits. {I should have been more familiar
with the specific cognitive functions addressed by this Instrumental Enrichment
program and then I could have focussed on the student's ability to learn efficient use of
them.}

February 4, 1993:

8:44pm

Today we continued with the first dots sheet. We finished the first two rows of
frames and also presented the posters I mentioned earlier. As I worked through the
vocabulary poster I found myself understanding more of the words and where they would
be appropriate for use during instruction, but the kids were having a difficult time. The
kids seemed to turned off when we began the dots page, some wanted to do math or
language instead. I was able to get them a little more excited when I stressed how it was
fun and challenging the lesson would be.
Many of them were making mistakes on some of the frames, one frame in
particular gave them a great deal of trouble when they traced what they thought was the
square but it turned out to be the wrong dots for the square, after identifying an
incorrect shape and being corrected many would still make the same mistakes over again.
Shayla and Sara were sitting next to each other. I focussed on them the most, although
many others had the same problem. I think a lot of the students knew that they were
doing wasn't done right but they wanted to get done so they just ignored it. This lack of
concern for preciseness coupled with the impulsivity appeared to cause them to work
very quickly and make many mistakes. {I was able to discover that the majority of the
students' learning was negatively affected by their desire to complete the assignment.
Their focus was on finishing not on learning how to do it.}
I tried to help them understand the need for taking their time and being less
impulsive, by relating this concept to other areas but I'm not sure if they understood
what I was talking about. { I think they still thought of success as being done with their
work.}
I also tried some bridging after the lesson was over. I told the kids as they ate
their lunch that they need to be careful and plan ahead on how they would follow our
classroom rules, because if they did not follow the rules they would not be able to
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erase/correct that mistake and start over like you could when you were doing the dots
activity. Two students didn't get the message at all. They were up out of their seat and
thus moved their name. Later I talked with them and made the bridge again. We'll see if
they can get across that bridge.
I do think I am finding several ways to bridge the rules and suggestions for
completing the dots sheets into my regular teaching but I am not yet familiar enough
with their connection to cognitive processes so that I may assess, attempt remediation
and re-assess for those cognitive abilities. {My assessments should focus on the students'
ability to apply the strategies learned through the Instrumental Enrichment program to
other areas.}

(

'

So far I find myself implementing a program that teaches cognitive skills or
awareness of them, and then tries to get the students to apply these skills in other areas.
I guess I am a little unclear where the Dynamic assessment comes into what I am doing.
{Dynamic assessment comes into it when you focus on the students use of these ski/ls and
you intervene when they do not learn, use or apply the skills in other areas.}

)

If I go back now and look back at the frames they have completed so far is that
still Dynamic assessment or am I now doing static assessment, even though I am going to
reteach to the areas where common weaknesses were found by adjusting my teaching
method? This seems to me to be a very feasable way to implement Dynamic assessment
on an entire class or part of a class. Maybe if I evaluate the dots sheets or any other
activity and I can classify the cognitive areas where some students had difficulty then I
can adjust my instruction to compensate or remediate for these assessed cognitive
deficits? But it seems that there would be such a wide variety of cognitive deficiencies
that the lesson would not be able to get to all or them. {Dynamic assessment does involve
doing static measures to evaluate the successfulness of your dynamic interventions.}
Bridging seems to be the key to cognitive skills teaching, why have the skills if
they are not going to use them in areas where they will be beneficial such as schoolwork
or practical problems.
I am having trouble applying the concept of input-elaboration-output into my
thinking and teaching of these dots activities. I want to be able to classify student
difficulties into Input, elaboration or output problems, but I can't see how these areas fit
into the cognitive skills I am attempting to focus on. { When evaluating a static measure
you should try to determine in which of the three areas the problem is occurring, then
during intervention you teach strategies to help in remediating deficits in the identified
area. As you re-evaluate their performance you can assess the degree to which
intervention in that area has improved their performance.}

February

)

a,

1993: 8:44pm

Dr. Bob came in today and he administered the second dots page to the kids. He
discussed the need to be precise and to do the activity without making any mistakes that
need to be erased. The lesson lasted for about 50 minutes and the kids had a tough time
staying on task especially near the end. Some of the students were doing a better job of
understanding the goals of not making any mistakes and the need to plan ahead. Dr. Bob
stressed to me that these students should not feel like they must get done with the whole
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page, they should focus on understanding and applying the process of planning and being
precise and less impulsive. This is the key to the dots lessons. The dots mean nothing
they. are just a device for me to teach a skill, to help me dynamically intervene in the
students way of approaching and solving a problem.
I am beginning to form an opinion of Jhe dynamic assessment process. It seems to
more closely resemble a teaching or intervention technique rather than a method for
assessing students. It is a way of intervening when you have a student preforming at a
low level. In this respect the term Dynamic Intervention seems to be more appropriate.
{Once again a dynamic intervention is a part of the assessment process, but it needs to go
beyond that specific intervention and focus on the students ability to profit from what
you have taught them.}
As I teach the students and go around to work with them I find that what I am
really intervening when I notice a student doing something wrong. Through this
intervention I am changing my instruction to meet the individual needs of this child.
Therefore, I have dynamically assessed what the student is doing on a given assignment,
altered my instruction to better meet the needs of that student on that particular
assignment at that particular moment and continued this process until the student
reaches mastery. The key then is to understand what cognitive difficulties the student
was having and then alter my instruction on other assignments so that it will make it
easier for the student to get around those cognitive areas that he/she is having difficulty
on. This is the Bridging that is so important to getting the most out of Instrumental
Enrichment. {The students' ability to profit from my altered instruction is where my
assessment should focus.}

)

This point takes us back to the statement above about the dots being unimportant
and that it is the transfer of the cognitive skills that are practiced during the dots
lessons that is important. This is Dynamic intervention through which assessment can
take place.
I have found that I am doing a lot of bridging. It has been very useful in the area
of behavior management. The abstractness of behavior management fits well into the
analogous bridge that you can create when connecting cognitive skills used in completing
an assignment, with similar skills needed to control their behavior.
Making bridges
between how a student should handle a specific situation and solving a problem on the
dots sheets has been an effective way to help kids deal with a behavioral problems they
are having. By analizing the student's behavior with the focus presented in the Dots
program I am able to see skills that the student is lacking. I then discuss these skills
with the student and teach them ways to take their time plan ahead and think before they
act. This appears to me to be a dynamic assessment of a students behavioral and
interpersonal skills. {The student's ability to apply the techniques you have taught them
is a valuable assessment of their ability to profit from instruction.}
Perhaps I am able to understand the application of dynamic assessment to
behavioral problems more easily than with academic problems because behavioral
problems are more easily assessed. {The majority of them being overt actions that
demand attention.}

)

Today Lakisha created a bridge for me when we were discussing something she had
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done during class and she told me how she had to plan it in order to be successful. She
seems to be using the terminology-more often then the other kids. (Her use of the
strategies taught in the Instrumental Enrichment program is an obvious representation
of her ability to profit form instruction.}
I worked with Shayla today She was having a great deal of trouble seeing the
square in the first frame. I told her to first find just one line but eventually had to show
her where one was, she then found the second line but she kept wanting to make it too
long. I then tried to get her to see the other two lines of the square but she could not find
them. So I told her to go ahead and draw the two lines on the dots and then we proceeded to
look for the other lines. With a bit rnore prompting she found those as well. I let her
work independently on the triangle but she was not very precise at duplicating the
shapes. By this time we needed to eat lunch so I could not continue working with her.
She was obviously not using any of the plans for finding the shapes that were discussed in
class. {She requires a great deal more mediation to produce success. This is already
telling me something about her ability to learn. I need to continue working with her so I
get a better idea of how I can help her to profit from instruction. The Dynamic
assessment I did with her told me that she did not profit from the way I taught her. But
how do I change my instruction to better meet her needs?}
I worked with Jason T. and he seemed to do better after I had him do it in his head
first and then with the eraser side of the pencil. I only checked one of his frames, time
ran out before I could check more. Jason was applying the plans after I quickly reminded
him what they were. {Jason has had problems with assignments in the past, but his
ability to improve his performance through my mediation tells me that the problems he
can profit from instruction.}
I worked with Amanda after I noticed she was being very impulsive about making
the shapes and she was not concerned about being precise at all. Her shapes were way
off. I worked with her to have her do one of the frames in her head with the eraser side
of her pencil. She was able to show me all the shapes before she started drawing any.
She was successful at doing that frame. I told her that she got an A+ on that lesson for
just doing one frame correctly. I will use this experience as a bridge to help her be
successful on other assignment by making her do the problem in her head before she does
it on paper. She was able to be successfully follow the plans after I reminded her of what
we had talked about before the lesson. {Amanda assessment's ability to profit from my
mediation tells me she also can profit form instruction.}
I made assessments of some problems other students were having on Friday's dots
lesson. I wrote down the problems I thought they were having and then wrote ways in
which I thought I would be able to solve that cognitive problem they were having. I used
one of the prescriptions I wrote for Jason T. after assessing what I thought he was doing
wrong, during today dots lesson and it appeared to work. He got his next frame right
without any erasing. {In doing this I discovered that Jason can learn to follow the
steps/procedures needed to complete the dots frame. He has the ability to profit from my
interventions and thorough continued interventions I should be able to come up with
prescriptive teaching strategies that will enhance his ability to profit from classwide
instruction.}
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Today we did dots page 4. I reminded the students that they needed to plan and
make sure that they knew where all the shapes were going to go before they began to
draw any of them. The class seems to turn off when I announce we are going to do a dots
page. They don't enjoy the activity. Really it is just a couple of kids who verbalize this
but no one seems very excited about doing the activity. {This may be because they are
being required to focus on learning something new and they know in order to be
successful they must put a good deal of effort into learning, and if they "turn off" they
can expect less of themselves and not fail as easily. The less you expect the harder it is to
fail.}
Many of the kids seem to have a difficult time following the plans we discuss
before and after the lessons. On the next page I am going to change the procedure. I am
going to have the groups work together for an initial goal of doing at least one frame each
with out any eraser lines. They can work together to help each other and they can all
work on the same frame. Next I am going to have them all work to complete a different
frame but they can still all work together. The key will be to have no eraser marks on
the paper. We can then have the students debrief and share some of the plans they used
and other things they did that helped them. (Since we are doing a lot of cooperative
learning through group work I was hoping this would make the instructional/learning
process more similar to other classroom activities. I was hoping it would give me some
idea as to students ability to profit form peer intervention. I didn't isolate my focus to
this specific goal and thus I was not able to isolate the results from this type of
intervention.}
I have been using the Dots activities to teach the strategies of planning, being less
impulsive, taking your time, and being precise so that what you do looks just like the
model. or example, or direction that is given. I want the kids to bridge the use of these
strategies into other areas. The kids seem to be able to understand the bridging aspect
but sometimes I wonder if they are applying the strategy or just using the vocabulary
and not really understanding it. I am having to remind kids that they are, or should be
using what they have learned on the dots sheets to help them in other areas. {This is
telling me something about my students' ability to profit from my instruction. I do need
to give them enough time to learn the strategies and become proficient at applying them
before I make a determination of their ability learn.}
It seems that the kids still want to just get done and they are much less concerned
with getting it right. They know that they are not being graded on the assignment and at
getting one done right is better than doing them all wrong. Perhaps I should relate the
concept back to the question of which is better: completing a math assignment and getting
several wrong or doing only part of the assignment and getting them all right. (I think
what I should do is look back at what I am expecting on a math assignment. I am not
accepting work that does not have eve,y single problem completed, and I am putting a
greater focus on quantity rather than quality. In a sense I have instilled this drive to be
done.}

)

lmpulsivity or just the desire to be done, is the biggest problem I am having with
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the Organization of Dots activities. They seem to have a tough time with visual transfer
and this hangs them up so much that they get tired of working on the problem so they
just put down some lines even though they know it is going to be wrong. This frustration
is their/my biggest problem. ( I need to let them know that I am concerned with their
ability to use the strategies for solving the frames not just with their ability to complete
a frame.}

(

'

I would almost like to hold them accountable for doing at least one frame
correctly by giving some sort of reward for doing it right or some sort of punishment
for doing it wrong. I think some kids might be more comfortable with this because it
would give them some parameters to work around, something to motivate them and force
them to do it right. (If I was to do this I should require demonstration of the use of the
strategies, at least for those that are having difficulty.}
I wonder if they are kind of lost when I expect them to govern their own academic
work. I have always held work completion in a high regard and perhaps to the point that
my students focussed much more on this than understanding what they were doing.
Certainly the lower functioning students would find it easier to meet the goal of finishing
an assignment wrong, than understanding a difficult concept and doing a few correctly. I
have tried to hold them accountable for understanding but I'm sure the ones who do not
get it are focussing more on finishing their work than on getting it rightl I have made a
few comments to my kids about how it is more important to do it right than to just get it
done, certainly I have made these statement more since the dots page began, but I need to
back up what I say with what I expect in the classroom. For example changing the
Monday Slip requirements to focus more on understanding than on getting done. Perhaps
I can have them say "I understand it." rather than "Done." when recording assignments
orally. (Going through this process is having an effect on my teaching and management
strategies. I am able to see how my expectations may effect student performance. The
next step would be to adjust my expectations and see the extent to which it affects student
performance.}
One of problems I see for teachers trying to implement some sort of cognitive
assessment in the classroom is the difficulty in focussing on just one, two, or three
student when you have so many others in the class to manage at that same time. This is a
problem I am running into in my class and I am finding it difficult to focuss on just a few
students and help them do a better job on their dots activity. (The time it takes someone
to work with an individual student long enough to understand the degree to which they can
profit from instruction/intervention is too much to expect from a teacher with a
classroom full of students. It was difficult for me to focus on individuals without
ignoring other students.}

j

Another problem is the lack of specific knowledge I have in understanding the
individual cognitive difficulties that come up during the dots activities. (I would have
been much more successful if I had more experience in identifying specific cognitive
deficits. I should have focussed on the cognitive areas targeted by the dots program. A
workable solution might be to have the specialist work with students on the dots pages or
other tools that will allow them assess students' learning potential in a dynamic way and
then with this more specific knowledge, work with the teacher to come up with ways the
teacher can help that student reach their potential. These specialists will need to have a
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specific knowledge of what the cognitive functions that are being assessed. In addition,
the fact that these specialists would be working with several children in dynamic
assessment situations they would have an easier time identifying the problems, assessing
ability to learn and generating ideas with the teacher on how those children could be
.taught more successfully.}
I need to get more specifics on individual students and the process I go through
with them or the process they go through during this Instrumental Enrichment dots
cognitive modifiability program. {I should narrow my focus to one or two students.)
Angel; She seems to be getting so frustrated with the fact that she cannot see the square
or other shapes quickly that she gets impulsive about putting down any shapes in order
to have something in the frame. I asked her if she checked to see if she was precisely
accurate in making the shapes. And she then noticed that she has not done them correctly.
I'm sure she knows that they are not correct but she is not willing or motivated enough
to spend the time trying to do it right. With my direct mediation she can do it with a few
prompts from me, but as soon as I walk away she is right back to her impulsive
behavior, which I think is motivated by frustration. I bridged some of the concepts of
being precise and planning and checking for accuracy on Angle's DOL and she discussed it
with me and was able to verbalize some of the vocab but I don't think she really
understood it as applied to the DOL. {looking back I think she was exhibiting more trial
and error behavior than impulsiveness. Again, if I would have focussed on the specific
cognitive skills as defined by the dots program I might have done a better job of
providing the necessary inteNentions and evaluating Angel's ability to profit from those
inteNentions.)
JASON T.; He did a good job of following the planning steps of finding all the shapes
before he began connecting dots. He did have some problems being impulsive on other
dots pages and I worked with him on his planning and being less impulsive and It seems to
have helped. I've worked with Jason a lot on bridging these two concepts into other
areas, mostly behavior but also academic.{/ am learning that Jason can learn from my
inteNentions and I have some ideas about how to alter my instruction to better meet his
needs.}
SHAYLA; She began quickly and was a bit impulsive at first until I went over the rules
with her again and made sure she was going to take her time. She then spent more time
on the frames, although I did have to have her skip a half done frame in which she made
the wrong shape by not being precise in her visual transport. This is the same thing that
she has problems on regular assignments.{/n looking back I see her behavior as more
trial and error than impulsive. By encouraging her to take her time and be more precise
and sure of herself she is doing less work but with more success. This tells me how I
might alter my expectations of her in other areas to enable her to be more successful.}
Class Concern: Are the sheets moving too quickly for some of the kids? Maybe I should go
back and redo some of the simple sheets with the kids so that they can get the hang of it.
I'm afraid that these difficult sheets are going to continue to frustrate some of the kids
who are having problems.{This is a valid concern. If I am interested in finding out the
extent to which kids can profit from instruction than I need to be certain that the
material is not too far above their level of functioning.}
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February 17.1993: 9:25pm
We are doing the dots page 3 over again because the next dots page seems to be too
hard for the students who are having a difficult time with the ones we have been doing.
The students are using the terminology much more now and I still am not sure if
they fully understand what they are saying. They are able use the terminology when they
think It is what I want to here but seem to have a tough time expanding on what they are
saying by applying through examples.
I have some concerns about how effective the dynamic assessment has been in
providing me with dynamic data that benefits instruction. The dynamic data should tell
me what worked with them or what problems they had on the dots sheet. Then give me
information as to what I did to get them to solve that problem through my dynamic
efforts. I should then be using that information on how I helped them solve their
problem on the dots and apply that strategy to some other areas of that child's academic
or behavioral program where they may be having difficulties similar to ones they had on
the dots pages.
This is what I would like to do, but I don't feel I know enough about any one
specific kid's cognitive deficit to help them by designing an individual plan that
re mediates their specific cognitive difficulty. Like I said in yesterday's entry, I have a
hard time making the time to focus on any individual student during the dots sheets. The
process of developing a plan based on an intervention/assessment would add additional
time. {I was looking to dynamic assessment to give me specific curriculum based
answers. I think I was not getting them because I wasn't focussing only on individual
students. I was seeing some value in dynamic assessment telling me if these kids could
learn but I was not getting the specific suggestions on how to facilitate that learning
during classwide instruction.}
Tomorrow I will focuss on Shayla and Angel. I'll try to get an idea of successful
strategies that will allow me to help them in other academic areas. I will record this
information and see if I can use it successfully in other areas.
I think the observations I have made about how some of the kids or are impulsive
and that we need to be more precise is a dynamic assessment of sorts.{This is a dynamic
assessment because I was able to instruct them in such a way as to control the situation
for impulsiveness and perscision then evaluate their performance after this
intervention. The results showed me that they were more successful thus revealing an
area in which they were having problems. It also gave me some ideas as to how I could
present a lesson to them differently to prevent them from making these kinds of
mistakes.}
Today I collected some papers from the students and some were done with all the
problems and some were not done with all of them. I asked many of them as I picked them
up if they were done or not, and the ones that said no I asked them if they had done at least
one precisely. They responded "yes," and so I said than you ARE done. This I hope is
doing some good in changing their attitude of get done at any cost mentality.
We
debriefed a couple times both during and after the math activity to get a sense on how
they were working as a group. {Making this change in my requirements was a direct
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result of the success I saw students having when I altered my instruction as part of a
dynamic assessment intervention.}

February 19, 1993: 4:45pm
We did the dots page 3 over again and I focussed on helping Shayla complete one of
the frames. She had a very difficult time completing the first square. She could find the
first three sides but because the fourth side had another dot very close to its path she
was so distracted by that dot that she could not see the path tor the last side of the square.
She was having trouble identifying the squares salient features because other features
were obscuring her view, or confusing her. We worked and worked to get her to see the
completion of the square and eventually I had to show her the square and by referring
back to the model several times during the intervention. The triangle in the same frame
was even more of a problem than the square. She could not see any sides the triangle and
kept trying to fit it onto dots that were incorrect. The configuration of the dots for the
appropriate triangle were situated so that there were other dots within the triangle that
would be used for another triangle. Shayla was getting confused because she could
visually transfer the shape of the triangle from the model to the dots simple because
there were other dots that distracted her from seeing the triangle shape outlined by the
three dots. I am going to discuss with her the reasons why she cannot see the triangle or
the square and then brainstorm some tricks. clues, plans she can use to find the shapes.
{Shayla obviously did not benefit from the instruction I gave the class on how to locate
the shapes. She was not using the strategies I had suggested to the class and she was
having a very difficult time understanding them even with one to one instruction. I could
not come up with a way to provide her with the skills needed to be successful. In this
case I could see a problem but did not know how to remediate it.}
I have decided to make transparency models of shapes and give them to the class.
These should help students transfer the image of the shape from the model to he dots. As
they are able to see the shapes with in the dots more easily they will hopefully find that
they do not need the transparencies for help. If this can help Shayla learn to ignore the
extra dots on the Instrumental Enrichment pages maybe we can bridge that skill into
other academic areas. {I have identified a problem she is having, now I am trying to
come up with a solution to this specific problem that can be expand to help with other
areas as well.}
Shayla has some problems with reading comp. and I wonder if it because she is
not able too see the salient features of the idea she needs to understand, thus she is not
focussing in on the right idea. Another problem I noticed Shayla was having was the she
did not make strait lines from one dot to another, they always were a bit wiggly and did
not follow a strait line from one dot to the next. I saw that she was covering up the dot
she was writing to {she is left handed), and thus she could not see were she was going to
end up until she had already started drawing the line, she then had to correct it in mid
line so she would reach the intended dot. I got her to not begin writing the line until she
had a full view of both the beginning point and the ending dot. This seemed to cure the
problem. {I identified this as a lack of planning and/or thinking ahead, so I worked with
Shayla to get her to stop and think before she began an assignment. She did much better
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after incorporating this step and it was easily transferred to other areas of her school
work. Taking this step seems to be having a positive affect on her reading scores.}
Sharita is having similar difficulties with reading comprehension. I wonder
what kind of problems she is having on the dots sheets and if they are similar to Shayla's.
I would like to work with her to see If I can get a better understanding about the mistakes
she is making and why.
Angel appears to be very frustrated with the dots pages, she is not interested in
trying to figure out how to do them, most likely because they are difficult and she fears
she will fall anyway. She is very quick to put down anything even though she must know
that they do not match models. I will first discuss with her the reasons why she is
having difficulty in finding the shapes and what problems she is having in making the
shapes. Then I am going to lower the difficulty level for her by lowering my
expectations of what she has to do. I want her to experience some success on the sheets.
This will hopefully create more self motivation and get her to make more of an effort to
complete at least one frame accurately. I will first give her the transparencies of the
squares and triangles and let her find the shapes using them as a template.. I will
hopefully get her to the point where she is able to do the dots sheet with some success. If
I am able to produce success on the dots sheets then I may have found a way to produce
success in other areas. {In this situation I noticed a problem that Angel was having by
testing her with the initial dots sheets. I have a plan for intervening that if it works
will give me some indication of how and how much I can help Angel to learn material in
other areas.}

February 22, 1993: 9:1 Bpm
Today we did dots page 4 again. We used the transparency models and they seemed
to be a big help for most of the kids. In an informal survey I got the picture that most of
them used them on several of the frames, but there were some who did many without the
transparent models. The kids certainly seemed to enjoy the assignment more than they
have before. I am sure it was because they were having much more success in checking
their shapes for accuracy and thus they were having much more success at finding the
shapes.
Shayla; I worked with her and we talked about the problems she had last time with the
dots that were getting in her way. I asked her why those dots were giving her so much
trouble. She said it was because they were inside the square but when she used the
transparency she was better able to see the shape and pick out the dots that she thought
would give her problems. We also discussed the Angel that a square has and the
importance of looking for those to help you see the whole square. {With Shayla I need to
help her focus on the important material by using something to help her see the areas
that have in the past or will in the future cause her to get distracted or lose focus on the
main idea. Maybe specific preset questions before reading a story for comprehension.}
Angel; I spent most of time working with Angel today She has had a great deal of
problems working through the dots sheet and as you recall from reading previous entries
she has become very disinterested in investing any time and or effort into the activity
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itself. She found the transparencies very helpful and she was very pleased with her
ability to be successful with them. I noticed that she was able to place her transparency
onto the proper squares fairly quickly and many times it was on her first try. This lead
me to believe that she can see the square as a whole but when she begins to draw the
actual shape onto the dots she often runs one or two lines to the wrong dot that is close to
the one she was going to in the first place. She does not realize this mistake until I
specifically bring it to her attention or she places the tranparency on top of the shape
and then sees the error. She seemed to display a lot of trial and error behavior, she
thought she saw the shape and proceeded to draw the lines only to find out that it would
not work. We worked on getting her to focus on the salient features of the square,
particularly the need for right angles.
Angel needs to take a minute and think about the shape she must make, the angles
or corners she needs and the length of the sides. She must take her time and be able to
see the full shape and any trouble spots before she begins to connect the dots.
Maybe if I have Angel stop and focus on the example they give on some assignments and
have her focus on the areas she thinks she is going to have trouble she may be able to
avoid these trouble areas.
{In working with Angel it was becoming apparent that she had a low self esteem and this
was keeping her from vesting too much into the work she was doing. As it turned out
Angel's low self esteem problem caused her to think the sheets were going to be too hard
for her. This may be the problem she was having in other areas as well. As I was able to
improve her performance on the dots sheets her self esteem improved and she began to
apply more of the strategies we discussed in class. This has carried over to academic
areas as well.}
I am beginning to have more success with the process of Dynamic assessment but
I am concerned with my ability to properly identify what difficulties the kids are having
and then in my ability to successfully remediate them. I am also concerned that I may be
focussing too much emphasis on the actual dots pages and not enough on the students
ability to profit form my intervention. {With Angel I was able to determine that she is
able to learn but she needs feel there is a chance of being successful before she is willing
to put forth the effort to learn.}

MARCH 2, 1993: 10:22pm
Today we did dots page #2 over again and used a transparent square and triangle
to help the find the shapes.{Using these models was a way of intervening to see if I could
produce any change in their performance.}
Angel began by finding the square, which did not seem to be a problem for her,
she used the transparency of the square to help her. She did have problems with the
triangle, partly because the triangle transparency was smaller than the actual triangle
outlined by the dots. She put her pencil down and was using the transparency model to
help her find the shapes. I asked her why she was doing this and she said it was to let her
use her "finger" to practice making the shapes so she wouldn't make any mistakes. I told
her that what she was doing was making/using a plan and that this was a good idea and I
praised her for doing this. As we continued I helped Angel to single out some of the things
she should be looking for and ways she should be comparing shapes. She began to
compare her model with different combinations of dots and she was checking their length
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to see if the dots were too close or to far apart. I told her that by doing these
comparisons she was actually using parts of a plan and that was good. She completed the
first .frame with me prompting her to follow the plans that I had helped her to realize
that she was using. We then moved into the second frame. I reminded her to take her
time and not give up. She did continue to work at it as long as I was there working with
her (Which was the whole class session.) She found the square very quickly, then she
had difficulty finding the triangle. I encouraged her to use her model of the triangle
again and helped her to check and see if the transparency fit into the dots in the same way.
it fit into the model triangle. She was eventually able to find the triangles with me
checking her accuracy. I was there to give her the verbal cues that told her weather she
was on the right track or not. With out me there or the correct size transparency to
help her she would have made many errors, because she had thought several times that
she found the right combination of dots and she was ready to make the shapes. She does
not have very good visual transfer and this is what I think is her main problem. As I
have mentioned before she has a problem with handwriting and this could be attributable
to problems of visual transport. Angel had some problems with dots that were in her
way and I helped her to see the dots that were going to be in her way she was able to
identify these two dots but when she went on to have problems with those dots being in
her way .{She is now more willing to try different strategies to find the shapes. She still
exhibits this trial and error behavior, but I don't know how to help her stay away from
that. I don't have enough specific knowledge to remediate this problem, but I feel I was
able to identify it.}

March 4,

J 993: 9:40pm

(Notes Continued from yesterday)
I moved over to work with Shayla but I left my tape recorder with Angel and told
her to help her neighbor Monica with some of the frames. As I listened to the tapes later
I heard Angel using the term "precise" and she was carefully leading Monica through
graduated prompting and analysis of errors made on previous frames. She would tell her
what she has done right so far and then lead her into completing the shapes. I was
surprised at the way Angel was evaluating the completed shapes and using prompts to
help Monica complete more shapes on her own. Some of it was mimmicking me but she
applied the steps of planning by seeing what she had done wrong in the first place and
then helping Monica to avoid these mistakes the next time. I need Angel to see how she
has done this and then apply it to other area where she needs to pre-check and re-check
her work. {This showed me that Angel is able to profit from instruction and she
understands what I am trying teach her but is having a difficult time doing it herself, in
other words she is having problems with output. }

.,)

We did an English assignment that focussed on identifying adjectives and the
nouns they modify. Several students had a difficult time understanding and identifying
these adjective and noun combinations, Angel and Shayla included. We discussed this in a
small group and focussed on following a plan that had as one of its components to find that
pattern (we practiced identifying that pattern in a sentence with the small group). They
seemed to understand what I meant and were able to identify the adjective noun pattern
or sequence with-out too many errors. I will assess their use of this plan on subsequent
assignments that require adjective - noun identification. { In this instance I used a

C16

Appendix C
strategy that through previous interventions was helpful in producing success. Through
dynamic assessment I was able to determine that by following a plan the students would
experience more success. I used that information as a suggestion on how to teach my
students in this instance.}

March

z.

1993: 9:42pm

I find it difficult to do dynamic assessment with a class full of kids. It is difficult
to do any type of one to one contact with students when you have 27 kids in your room. I
don't feel like I can do dynamic assessment in such short periods of time with individual
students. I need to work in isolation with students until I have an idea as to the problems
they are having and then I want to keep working with the student until they are
successful with time afterwords to consider the implications for further instruction. {
Dynamic assessment takes time and I have not been able to do it in my classroom (in any
consistent way I find helpful), without having to focus so much on an individual student
so much that I ignore others.}
I will be keeping the dots sheets to use as comparison for future dots sheets. This
will allow me to see if my assessments and prescriptive methods were successful and to
show the student when they are successful.
Lakisha was having difficulty with another student and called him a name. upon hearing
her call him a name I asked her to move her name on the discipline chart. Later we
talked about the problem and discussed why it happened and then how we could avoid
having the same problem in the future. She came up with the idea of her developing a
plan and following that plan when she was having difficulty with someone in the class.
had her write the plan down and show it to me. {Her wanting to create a plan to help her
with her problem shows me that she is learning and bridging what I am trying to teach
her through the dots program.}

SOME THOUGHTS ON PA
As I am thinking about the use of dynamic assessment in the classroom I realized
a few problems I am having implementing both the assessment of cognitive difficulties
and coming up with prescriptive teaching methods. I feel as though I need to know more
precisely what the characteristics of the cognitive difficulties I am looking for and how
to identify them. With the reading I did I still don't feel I can identify these specific
cognitive deficits through the my dynamic interactions with the student. I also feel as
though I don't know enough strategies to effectively correct these deficits in
cognition.{Again I feel like I understand the process of dynamic assessment and use that
process successfully in some instances, but I don't know enough about the specific
cognitive functions targeted by the Instrumental Enrichment program to identify their
deficiency or how to remediate them if I do find them. This makes it difficult to assess
how or to what extent the student is able to profit/learn from my intervention.}

March 9, 1993: 9:03pm
As part of reviewing multiplication of three digit by one digit numbers, I talked
about some of the things we learned or were introduced to while doing the Dots sheets. I
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was reviewing this lesson because many of the students were making errors because they
were being imprecise and perhaps rushing through the problems in an impulsive way. I
was hoping to help them understand why they were making mistakes and then they could
develop a plan that would prevent them from making these mistakes again.
.
I did a couple of the problems on the board and purposefully made errors by being
imprecise and impulsive as I did the assignment. The students corrected my mistakes
and then I encouraged them to tell me why I made the mistake. They were able to tell me
that I wasn't being precise or I wasn't taking my time and checking my work. We
discussed how it takes more time to do a math problem precisely and to check for
accuracy, and then we bridged this to the math assignment we would were going to
correct, discussing how we would have to take more time to doing it correctly and being
more precise. I gave the papers that they had done and made the mistakes on, back to the
students. {This proceedure here seems to follow the dynamic assessment model. I gave
them an assignment and evaluated their performance on that assignment. I then
intervened on their learning by discussing the assignment with the class and coming up
with ways to do a better job. I then gave them a similar assignment to see if they were
able to profit from our discussion. This is not very different from what I would do with
any classwide correction, yet it does follow the test, intervene, retest format of dynamic
assessment.}
I was looking at an English test and seeing many errors and trying to understand
why some of them did so poorly. I think they know what an adjective and a noun is but
the problem was that they were not being precise and/or checking their answer with a
model they have somewhere in their head.{ One thing I could have done at this point is to
work individually with one of the students having a problem and done a dynamic
assessment of why she was having that problem and come up with ways to teach her in
such a way that she could avoid that problem in the future.}
Discussion with Dr. Bob;
I was concerned by the fact that some students were using the planning strategy I
introduced with the dots pages, as a way help them control their behavior. This was not
the academic application scenario I was aiming for. In a discussion with Dr. Bob he told
me that kids will use this planning strategy in the places that they feel they will be most
benneficial. I guess my task now is to help them see planning as an effective way to be
more successful in academic areas as well as social areas. {These students have shown
me that they are able to profit from my instruction and I should be able to expect
continued learning from them.}
We also discussed the student's lack of immediate gain from instruction in
cognitive skills that do not focus on specific content that can be tested for mastery. The
students may understand or internalize the concepts I am talking about but not fully
realize the use of these concepts or idea in problem solving until sometime in the future.
I must keep in mind that I am only doing two months of a two year program and I cannot
expect much gain to occur over that short period of time.{/ should also keep in mind that
I should only focus on a couple of individual students, and not on what they learn but on
their ability to learn.}

j

The discussion included mention of the confusion I had over how Dynamic
assessment positively effects teacher expectations. I now can see that by understanding
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where the student has difficulty I will have a better idea where the student is going to
have trouble and thus I can help them through these trouble spots and in turn have raised
my expectations for them. But having enough specific knowledge to identify those
difficulties and know how to remediate them was the main problem I experienced when
doing dynamic assessment. {I am running into the problem again where I don't feel I have
the expert knowledge needed to adequately assess and remediate these problems.}
I see good teaching as continues Dynamic assessment not only using one to one
· interaction with a specific student but also static measurements and past experiences
with groups or individuals to aid in a continual adjustment to my students needs and
capabilities.
I guess when I am doing Dynamic assessment I should put more energy into
helping the kids to understand what they are doing wrong and teaching them some general
strategies that will help them do better not only on that assignment but also on other
cognitive tasks. Don't focus on the specific content so much as you focus on the process
that the kids need to learn in order to do well in a multitude of areas. {I do believe that
good teachers continuously assess their students performance both formally and
informally, and they adjust their instruction according to how well their students
respond to that instruction. Of course if you can do this on a more individual basis with
students that low preforming students it will obviously improve their chances of
profiting from your instruction.}

March 11, 1993: 7:33pm
As a class we looked at each others math homework and discussed why we made
mistakes on the multiplication problems. I asked the kids to tell me why some students
got some problems wrong. They responded with reasons such as "Maybe they were going
too quickly." "They were rushing too fast and not taking their time even on the easier
ones." "They were not sure on the problems." Other students came up with reasons such
as the kids were not focussing on being precise or not making plans or being careful to
plan and be precise. I then asked them what kind of plans they could use to avoid these
mistakes. They suggested having someone at home correct the assignment to make sure it
was done correctly. Tony said that he already knew his math facts and that allowed him
to be more successful. Lakisha came up with other ideas on how to do a better job on the
assignment, such as having other people check over your work for you. Kristen
suggested doing your homework after you were done with your other chores. {By
debriefing with the students I got a better idea of how much they were picking up from
the Instrumental Enrichment lessons. One of the strategies promoted through the
Organization of Dots program is approaching a problem with a plan, through this
discussion it was clear that several students were able to apply this concept to their
academic work.}
After this class discussion I worked/talked with individual kids that had
problems with their homework assignment. We talked about the specific problems they
had and how they could remediate those problems on future assignments by focussing on
being more precise. {This is an example of the second step of the dynamic assessment
process "Intervene." The initial home work assignment was the first test and the second
test will be the next similar assignment. I should have focussed on individual students
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and then specifically re-evaluated their performance on similar assignments. This
would have given me a better idea as to their ability to profit from my instruction. Then
I would have singled out those that continued to make mistakes and worked with them one
to one focussing on the amount of instruction it takes to produce modified performance.}
I was a little bit leery about the value of using a static assessment to help
students improve their dynamic cognitive processes and how this lesson using the
homework assignment would lend itself to dynamic assessment in general.{As I look back
I see that static assessments can be a part of the dynamic assessment process. They may
even be the only way you can do individual dynamic assessment while working with a
classroom full of students. The key is to focus on the student's modifiabllty rather than
preforming.}
I am very comfortable using static assessments to understand how well the
student understood the instruction. And I often intervene or reteach that student in a
more individual situation thus altering my instruction to help that .student learn the
material. During this one to one instruction I make note of strategies that were helpful
in facilitating understanding with that student. I will then attempt to use those
strategies during further instruction. {This would seem to be one way of structuring
dynamic assessment wit/Jin a classroom. The key would be to focus on the extent to which
you were able to modify individual student's performance.}
It is often difficult to get kids to talk about what they are doing in regard to their
cognitive processes. I am not sure if this is a problem with being able to verbalize the
cognitive processes or the fact that these students don't have adequate plans on how to
approach a problem. I did some reading on planning behavior and problems that occur in
planning. The author suggested that students need to have a grasp of the big picture so
they can then plan how they are going to proceed. They need to establish a starting point
and this should make it easier to plan their completion of the assignment. {Because kids
have a difficult time talking about their cognitive processes it is difficult to evaluate
what they are learning from the dots lessons by just talking to them. I need to work with
them on a more one to one basis in order to come up with any sense of how well they are
applying the strategies discussed in class.}

_)

Obviously some students do a good job of approaching and completing the work
they do (be that DOTS or specific academic areas). I should work with some of the
students who do well on these dots sheets and focus on what they are doing cognitively to
be successful. I will then be able to dynamically evaluate/assess what others are doing
by comparing them to their peers that are more successful. Basically I could find out
what the successful ones are doing and then see why the unsuccessful ones are not doing
these things. Once I find out what and why they are not doing the things that their
successful peers are doing then I can focus my efforts on getting them to do the things the
more successful students are doing in order to complete the dots activities or other
activities as well. I will be assessing dynamically what successful students are doing
right and then trying to teach the strategies they use to those students who are not
experiencing nearly as much success. In a sense I am not assessing cognitive difficulties
I am assessing strategies that enable students to be successful and then trying to get less
successful students to use these strategies.
Doing this will allow me to see how these
students have benefitted from my instruction and I can then focus my instruction in that
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way to more specifically remediate lower preforming students.

March 15. 1993: e:oopm
As I reviewed some of my earlier journal entries I noticed that some of classroom
policies may be causing my students to focus more on just getting done rather than
working carefully to do well. In the past I have required that students complete every
problem within the assignment. I think this may have caused students to focus more on
just finishing than on truly understanding and being precise. As a result many mistakes
were made and students began to see the process of making errors and correcting them
later as a standard way of doing their work. I wanted my students to be more focussed on
prescision and accuracy (quality). rather than just completing the assignment
(quantity).
I decided to put this idea to the test. I told the class I will accept any reasonable
amount of work completed as long as it is done correctly without errors. Any error must ,
be corrected and they must complete another problem for each error they made. I am
hoping that this will encourage students to focus on quality not quantity. Students will be
encouraged to do their best because they will know that there best is good enough. {This
change in my attitude toward work completion is a direct result of the assessments I have
made during this dynamic assessment program. This has been helpful by letting some of
my students be successful even when they need to take extra time to do it right.}
In some of the reading I did this weekend the subject of using questioning
strategies to facilitate learning was addressed. Questioning seems to be the core of
mediation and prompting. Through questioning you are able to better understand where
the kids are at and what kinds of prompts are helpful in encouraging students to think.
These questions can be used as sets for other academic areas to help the student approach
the problem correctly. Eventually the student should be taught to ask themselves these
questions and thus they will be engaging in self checking that allow them to preform at a
higher cognitive level with greater accuracy. {The intervention stage is a key step in the
process of dynamic assessment. The students ability to profit from intervention is
dependent on the quality of that intervention. A greater consistency in that intervention
would obviously give you a more consistent assessments from student to student. This
intervention is supposed to incorporate teaching practices which have been generally
found to be successful. Questioning strategies may well be one of those practices.
Having an outside individual serve as the assessor for dynamic assessment would keep
the intervention stage of dynamic assessment more consistent and that way dynamic data
from that dynamic assessment should be more reliable.}

f

In reflecting on previous DOTs sheets and how well the students were able to
accomplish the objectives, I recalled that many of the them made shapes that were close
to being precisely like the model, but it was easy to see that they were not a precise
reproduction. These students are so eager to get the work done that they readily sacrifice
accuracy for a "done paper." They settled for being close enough. This was evident in the
response I get from many of the students when I ask them if what they had done was like
the model. Most of the time they would reluctantly tell me "no" it was not like the model.
They new they were wrong but were hoping what they did was good enough. This is
similar to what I have keyed in on during math assignments, by telling them they must
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be precise in completing the work. Being close is not good enough. You must be precise
and this wilrtake more time and effort.
I tell the students this but they have been focussed so hard on completing their
work that being precise comes secondary This is most likely due to the emphasis I have
put on the students to complete all their work by awarding ''Perfect Monday Slips" for
completing of all work during the week. This realization is part of the reason I have
been changing my focus from requiring that they do the whole assignment to focussing
more on doing what you do right.

March 17. 1993: 8:34pm
Today we did Dots page three and I followed the plan mentioned above. We began
the lesson with some pre-briefing. I asked the kids to tell me what kind of things they do
to make it easier to finish, { I should have said work on instead of finish}, a Dots sheet.
Remarks included: practicing the shapes using the eraser end of the pencil, using the
overhead transparency models a couple of times to help you get the hang of finding the
shapes, standing up to better see the sheet, looking at the dots carefully to find the
shapes. they described some of the salient features they look for when searching for
shapes i.e.:# of dots, line leangth, pares of parallel lines, right angles/corners.
I reminded the kids to use some of these strategies when they did today sheet. I
also told them that I wanted to find out more about how they used plans and strategies so
that I could show others what to do to be more successful.
As I handed out the sheet this time I related it to yesterday's math assignment in
that they did not have to complete all of it but as long as they were precise in the ones
they did I didn't care if they did two or twenty.{/ was bridging back to an academic area.}
Stephanie: As we began the lesson Stephanie made the comment to me that she did
not want to have to be precise her whole life or all the time. I posed this question to the
class and then asked them if there were some things in life that we did not have to be
precise on. They responded with several ideas about situations in which being precise
was important, such as driving a car, doing math problems, etc... We then came up with
some suggestions about what areas in our lives being precise was not as important. We
came up with such things as watching T.Y., playing, etc ... After this class discussion
Stephanie said that she didn't think I was getting her point. She thought that we should
i ust do the best we could do not always be correct. I agreed with her but explained that
by doing the DOTs sheets and getting ideas from others on how they do the work more
precisely I will be able to teach others how to be more precise not only on the DOTs
sheets but also in other areas of their lives. I then posed the question to the kids about
their thoughts on how learning to be more precise on the DOTs sheets would help them in
other areas of their life by using some of the same plans or strategies they used on the
DOTs sheets, but because they were getting a little restless I let them proceed on the
sheet. {It seemed clear to me that Stephanie was concerned about me putting too much
pressure on her to be precise or perfect. She appears to be not only aware of the
expectations but she is also making judgments about them. I get a picture of Stephanie as
someone who makes her own decisions about what is important for her to learn.}
Angel: I stopped of at her desk to see how she was doing and noticed that she was already
on the third frame after a short period of time. I told her that she was doing much better
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than she had earlier in the year and reminded her of how much she had improved. (1 am
pleased with Angels progress. She appears to be using the strategies we discuss in class
and practice with her individually. She continues to use the vocabulary often.}
After working with Angel I continued around the room asking the students who
were doing particularly well to share with me some of the things they did to complete the
frames. I thought if I could understand what kids who were being more successful were
doing I would then be better able to teach these successful strategies to the kids who were
less successful. Some of the ideas I got were; locating the #of dots needed, looking for
parallel lines, putting a mental picture of the square model onto the dots, starting with
one dot and going from there, practicing and remembering, and looking for strait
corners. One student, Kristen, would find all the shapes in her head and then trace over
them. I didn't think she could do it from what I've seen during regular classwork and
previous dots sheets but, after having her explain and show me how she did it I was
surprised at her ability to isolate the different shapes in her head. {Kristen was
obviously using strategies that were discussed in class and being more successful as a
resu It. Now I realize that what she m ighl be doing when she appears to be lost is really
thinking things through, well at least part of the time.}
It was interesting to discuss the strategies these successful kids were using, as I
prompted them to tell me more about their specific strategies I think they were gaining a
better understanding of what they were doing as well.
We debriefed at the end of the lesson by discussing some of the strategies that I
got from the kids that made it easier to find and complete the shapes. I connected the
strategy of starting with one dot and going from their with what you do on a word search
which is starting with one letter then looking for another.
We then discussed how these strategies would be helpful in other assignments or
other parts of your life to help you in different situations. They came up with ideas such
as running bases in baseball, making a kite, copying problems, building things,
swimming and doing a job. They seemed to have a very good grasp of when and where it
was important to be precise. {The discussion I had ear lier with Stephanie seemed lo help
kids understand that although precision is important in many instances ii is not
something we need to be concerned with all the lime. I think this mw have taken some of
the pressure off.}
I worked with a few individual kids at my desk on different frames.
I also worked with one student on a math assignment and helped him relate what he does
on the dots as far as planning to the math problems he was working. Things did not go to
well. I was right there leading Dynamic David to the answer but he was not very eager to
follow my specific instructions, he found it easier to be frustrated than to make a plan
and follow through with it. David had a great deal of trouble because he does not know his
multiplication facts. He was finally able to do one correctly and I asked him why he
thought he was able to do it. He felt it was because he took his time to do it in his head
before he did it on paper. We had practiced this strategy together before I let him do it
by himself. {Once I was able to get him to follow a plan he was able to be successful,
hopeful/)' this will motivate further use of this strategy.}

j

I get the impression through working with the kids that most have the ability to
find the shapes and they are using plans or strategies
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(either self generated or tips from me and others) to help them. The problem is that
once they come to a more complicated frame they do not follow the same steps and thus
seem to see the problem as overwhelming and they get frustrated and impulsive.
As I mentioned at the beginning of today entry I think the kids still see doing more
as doing better. I would like them to focus more.on thinking and doing less, better.
Strategy use seems to be making more sense and be seen as a practical tool in
solving problems. The thing is, although some use the strategies and do well, many
appear to only see the use of strategies as being helpful in less difficult problems and
once they come to more difficult problems they are not relying on these strategies to
help them. {I need to get them to rely on the strategies more. Those that are being more
successful seem to follow or trust learned material more than those that are having
difficu ltv.J

oo

Angel: She appears to be using some successful strategies to help her
a better job on
her frames. Now I need to help her transfer some of those strategies to other academic
areas.
I am realizing more and more that debriefing is valuable way to help kids make
connections between what we did during the lesson and how that will help them in other
areas.

\
J

Notes from today
We worked on paragraphs today during an English lesson and discussed the
relationship between the rules we need to follow when doing DOTs sheets and rules we
need to follow when doing paragraphs. We also discussed being precise in following those
rules and how it will take more time. {This is a good example of the bridging we did when
we attempted to use what we learned on the Dots sheets in other more academic areas.}
Angel: Later in the day as we worked on our paragraphs, Angel came up to me with a
paragraph problem that she was having a hard time figuring how to solve. I asked her
about the kinds of things she was doing on her DOTs sheets to help her
a better job and
she told me she took time to be precise and that she had to think before she wrote
anything down. I encouraged her to try some of those same rules/strategies while
working on her paragraph and I told her I thought by doing that she would be able to do a
better job on the paragraph. She didn't think she could. I asked her to try and told her I
would help her more tomorrow. She is willing to try and follows my prompts. {This is a
prime example of what I mentioned above, how a low preforming student does not have
enough trust in the material she has learned to use it in what is seen as an unrelated
area. I am encouraging her to trust herself and what she has learned.)

oo

March 18. 1993: 8:12pm

)

Angel: Today we continued to work on the paragraphs as mentioned above. The students
were expected to complete their first draft, have someone edit it and then rewrite it in
revised form. As we began the assignment I reminded Angel to do some of the things that
have helped her to be successful on the DOTs sheets, such as taking her time to think
about her work before she began writing. Later in the class session she came up to me
and showed me an assignment that was done fairly well, I haven't had a chance to talk to
her about what plans or strategies she used or how completing the paragraph related to
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'

completing a DOTs sheet. {Through my encour8Qement I w11s 11ble to convince Angel to
trust wh11t she hlld le11rned 11nd 11pply it in ·other 11re11s. The next step should be to help
Angel re11lize wh11t she h11s done. This will be the most critic11I p11rt of the te11Ching of
thinking skills bec11use she will be 11ble to re11lize th11t the pl11ns 11nd str11tegies she uses
on the lnstrument11l Enrichment DOTs sheets c11n be used to help her with other difficult
t11sks.}
Some thoughts on Dynamic assessment and Instrumental Enrichment;
I am trying to focus the kids on their own cognitive processes by getting them to
notice that they do use different strategies to complete difficult tasks. The primary way
I am trying lo gel \hem to notice this is by prompting them through questions to
verbalize the strategies they use. I should then be able to identify any lack of effective
strategies as well as any helpful strategies that can be bridged to other areas and other
students. As I identify a lack in strategic planning behavior I will be able to teach
effective strategies.
It is difficult for me to identify the cognitive deficits or the lack of strategy use
because I have not worked with kids that display these types of deficits, and I have only
been exposed to brief definitions of the cognitive processes that I am attempting to
assess. Identification of the deficits is not my only area of concern, I am also concerned
about my ability to remediate these deficiencies once they have been identified. I assume
that if I understood and had more knowledge about the deficit identification aspects I
would be better able to devise appropriate remedial techniques. If I have a clear picture
of what they are then I should have clear picture of what they are not. {As I look 111 my
efforts retrospectivelv I 11m beginning to see th11t my lllCk of specific knowledge 11nd
relative experience with the cognitive deficits made it difficult for me to single out or
effective Iv use the information I was assessing.}

March 22. 1993: 8:44pm
Today we reviewed what I had talked with the class about last week regarding work
completion. I told them that I would now accept work as complete as long as they had done
the task or tasks accurately, and I would not be concerned with having every problem
done. I was more concerned with the precision and accuracy of the ones they did
complete. My thoughts regarding work completion used to be that if I accepted anything
less than the all the work assigned the kids would not be motivated to do their work and I
would have problems with kids who were not motivated to do their work and thus not
working. So far this has not been the case. The students are still working throughout the
time given to complete the work and I even think some are working harder because they
aren't being required to do all the work. I hope that as the kids focus on getting it right,
rather than getting it done, they will see that doing things precisely is a goal which they
can accomplish. {This is an example of a change in mv attitude resulting from my
experiences working with Dynamic assessment and Instrumental Enrichment. I am
realizing that I can expect more precision from mv kids if I focus on being precise
rather than focussing on work completion.}
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March 2S. 1993: 7: 3Spm
Today we did dots page 8. It is different than the other dots pages in that the
shapes are made up of strait and curvilinear lines. Last night I did some reading on a
curriculum based dynamic assessment approach that seemed to organize the dynamic
assessment process for use at the classroom level. I was intrigued by the structural way
dynamic assessment was administered and because I have been feeling a lack of structure
in what I have been trying to do I decided to organize it this way in my classroom. I gave
the Instrumental Enrichment sheet #8 to the class with the standard prebriefing by
introducing a few new vocabulary words and discussing the differences between the old
shapes and these new curvilinear shapes. I then gave the class ten minutes or so to do the
sheet and I did not work with any individuals to help them complete the frames. I did
however observe one student more closely than others. see "Monica" below for more
detail. I am going to "intervene" tomorrow and then retest her to see if my interventions
were successful. {I saw this approach to be verv similar to how I regular Iv work with or
teach students individuallv. In the past I focussed primarilv on the specific academic
assignment we had been working on, and not trving to look at it in the broader sense of
cognitive skills that the student uses. If I had been able to more specificallv identifV the
cognitive skills that were being used and not used I think I would have been able to make
better use of these individual interventions.}
Monica: My plan was to watch for difficulties she had when finishing the dots sheets, and
then work with her individually in an attempt to teach her some cognitive processes that
would allow her to be more successful in finding and completing the shapes. The problem
came when I found that she was able to do the frames successfully, perhaps a bit slowly
but non-the less successfully. the reason I singled her out was that she has some
problems with the regular curriculum. But as I sit here and write this I am beginning
to think that most of her problems come in areas that require memorization and quick
recall such specifically math facts and spelling words. I wonder if she were encouraged
to take her time when doing these tasks would she be more successful? Well, instead of
working with her to improve her performance on these dots sheets I will alter her math
timing and spelling test and see how she if encouraging her slow done and think through a
task at her own speed will help her be more successful.
I met with Dr. Bob today and discussed weather what I was doing is actually
dynamic assessment or just implementing Instrumental Enrichment activities. But the
fact that I am working individually with a few students during the Instrumental
Enrichment sessions and adjusting my pre-briefing and de-briefing according to what I
find works with improving their individual performance. And I have also been adjusting
my instruction in other areas as a result of working with the dots sheets as a tool to do
dynamic assessment.

j

As I consider how what I am doing is or is not dynamic assessment I try to fit my
procedures into the definition of dynamic assessment. When I did the first dots sheet I
observed the students and noted the difficulty they had. This was my pre-test, then I did
another similar dots sheet so I could try some of the mediating techniques that appeared
to be needed when I observed them doing the first dots sheet, some of the strategies I
tried with the kids were successful with some kids and not so successful with others.
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then tried to present the dots lessons differently to better meet the needs of some of the
kids who were still not ab le to do a precise job on the sheets.
I not only adjust my instruction on the dots sheets that follow but also on lessons in
specific academic areas. This is basically what I have been doing and how it relates to a
more clinical dynamic assessment.
After reading about the curriculum based dynamic assessment and ·how it can be
of use in a classroom setting then relating it to what I have been doing, the benefits of
having a specialist doing Dynamic assessment with a particular student and then
discussing with the classroom teacher the teaching strategies that were successful. This
could be done in a more systematic fashion by using the format described by Carol
Lidz, "Practitioner's Guide to Dynamic assessment."
I will be trying to apply a more structured Dynamic assessment with a more
formal test-intervene-retest format as described above.

March 26th, 1993: 8:50pm
Monica: I worked with Monica by adjusting what I wanted her to do on the math timings
and giving her more time to do her spelling test. We also bridged some of the strategies
used with the dots sheets into ways they could be used in these two areas. I found that she
had greater succession the spelling test and it was obvious that with more time she was
able to get more math fact problems correct. Dynamic assessment allowed me to find this
out.
Today I brought Jarrod up to my desk so I could talk to him about a few mistakes
he made on his Dots sheet #8. He had good summative behavior which was evident when
he counted the number of dots to confirm that he had the correct dots. He also showed
good conservation of consistency when he compared his shape with characteristics on the
model. He ran into some difficulty when he was impulsive and did not follow his plan
which resulted in him making one shape using a dot needed by the second shape. He was
able to evaluate his own mistake in order to not make it again. As Jarrod was working
through the frames I noticed he was good at using his summative behavior to keep a true
conservation of consistency. He knew that he could ignore some dots because they were
already part of the first shape he found. Working with Jarrod at my desk while the rest
of the class was busy on other things allowed me to be more focussed on him. There was
still some confusion but I was able to focus more on Jarrod and thus understand more
about what he was doing cognitively. {I am beginning to get a better idea of the specific
cognitive areas that I am observing (or not observing). This should allow me to transfer
some of the insights I have gained into other academic areas. It seems to me that Jarrod's
onlv problem was that he let himself be a little too impulsive, when I had him slow down
and think through his work he did a better job!}
One thing that helped me identify Jarrod's problem and identify it more precisely
is that he is fairly good at expressing himself verbally. He was able to put his thought
processes into words in a clear way. This has not been the case with most of the students
I have worked with on an individual basis. Unfortunately, the students I choose to focus
on not only have difficulty with some aspect of the curriculum they also have a difficult
time answering such abstract question about their cognitive skills. This has been a
common problem with debriefing and probing the students cognitive processes. {The
kids are not verv good at explaining themselves. This makes it difficult to understand
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Summary
As I complete my efforts to use Dynamic assessment in the classroom with
Instrumental Enrichment I will make an effort to continue to use the strategies, concepts
and vocabulary I have introduced through the Instrumental Enrichment lessons. I have
found that some of my students have benefitted from the lessons more than others. Angel
appears to be more aware of how she is approaching and doing her assignments. She
seems to have a good grasp of concepts such as planning and being precise and the idea
that spending more time on something will help you to be more successful. She still
needs to be reminded from time to time to follow a plan, take her time and focus on being
precise. I was still unable to assess any specific cognitive deficit Angel may have had.
She did better on her assignments when she used the strategies mentioned above, and I
have noticed an overall better attitude towards her school work.

CONCLUSION OF JOURNAL ENTRIES:

(

I have been applying dynamic assessment techniques in various ways with a
variety of results as stated in the preceding journal entries. This has been an ongoing
process for the past two months. As I conclude the implementation stage of my study I am
looking forward to analyzing the entries more closely so that I may gain a better
understanding of how techniques in dynamic assessment can be of use to the classroom
teacher.
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