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CHAPTER I 

THE PROBLEM, THE PURPOSE, 

AND THE LIMITATIONS OF THE PROB.LEM 

INTRODUCTION OF THE PROBLEM 

Rapport is the relation characterized by harmony, con

formity, or accord. It also refers to having a close under

standing or mutual dependence between two individuals toward 

~ specific goal. 

This study is to deter111ine the degree of rapport that 

is evident in the Renton elementary school and also the Ren

ton junior high school. It' is also to determine if any changes 

in rapport are needed on the Renton junior high level. 

The basic means of communication of the Renton primary 

grades is by the parent-teacher conference method. This method 

is used because of the lack of oral communication of the child 

to express himself adequately and properly to the teacher and 

other school personnel. 

As the child enters the Renton intermediate level the 

uarent-teacher conference is still the mainstay of communica

tion. However, the report card or other vicarious medias of 

written communication come into focus. 

As the child enters the Renton junior high school the 
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written form of communication predominates. Only under se

date circumstances is a parent-teacher conference held to 

solve problems of the child. In other words there ls basical

ly no verbal contact between the Darent and the teacher unless 

an emergency arises. 

The rapDort that is often developed from this nebulous 

contact is not desirous to the best growth development of the 

individual child. Parent-teacher contact in the early part 

on the year of the Renton junior high school as is performed 

in the Renton elementary school would develop better rapport 

for the junior high. 

There are however many variable factors that may af

fect or determine the change of ;nethods of communication from 

the Renton elementary grades to that of the Renton junior high 

grades. Five of the variables are discussed in the following 

paragraDhs. 

sterotyped. 

The fallacy is that some of these variables become 

There is no modification to bring them up to date 

to fit in with the modern curriculum. Teachers, as individ

uals, develop set patterns and often do not care to deviate 

from the pattern or methods used. This is do to the fact that 

we feel assured of the outcome of metl1ods that we have used 

previously. 

A second variable of the Renton junior high that may en

ter into the situation is the time element. The Renton junior 



high teacher often has many more students under his super

vision than does the Renton elementary teacher. Thus the 

written form of communication is quicker and more convenient 

than the oral conference in the Renton junior high school. 

3 

A third variable is the greater amount of independence 

of the individual child. The Renton junior high child is not 

concerned that his parents know all that is evolving in his 

every day life. The child of this level also has basically 

moved away from parental or adult guidance. He now seeks 

guidance or counsel from peers of his own social and academic 

level. 

A fourth variable is the fact that many junior high 

teachers who have not had an elementary teaching background 

do not understand the growth patterns of the lower grade 

child. Since the Renton junior high teacher has had a sec

ondary background, it is difficult for him to adequately un

derstand the child with only an elementary background. Thus 

it is difficult for the student upon entering the Renton jun

ior high level to make the emotional and social adjustment. 

A fifth variable is the fact that the child must now 

ad.1ust to a number of various teachers with varying personal

ities, whereas in the Renton elementary achoo 1 he adapted him

self to as few as one or two teachers. This provides an oppor

tunity for the child to compare the teaching methods of various 



teachers. He must also adjust to their methods, as well as 

their capabilities. The child is "changed" from one :nethod 

and one teacher's "whims" to another by a period bell, and 

perhaps a five minute time lapse. 

In other words the more adjustments a child has to 

make to variable situations the longer it will take him to 

familiarize himself with them. 

4 
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Statement of the nroblem. It was the purpose of this 

study to (1) study the types of oral and written communica

tion on the elementary level; (2) study the types of oral and 

written communication on the junior high level; (3) examine 

which of these two types have developed the better means of 

rapport through communication; and (4) develop better means of 

rapport on the junior high school level of Renton, Washington. 

Importance of the study. The importance of the study 

is to develop a better understanding and concern for the guid

ance and counsel of the student. The development of closer 

parent-teacher relationship on the junior high level should as

sist the guidance of the student academically, emotionally, and 

harmoniously to a greater degree. 

It is believed that a closer working relationship on the 

Junior high level can be developed. Through a closer working 

relationship the parent can gain a better understanding of the 

aims, goals, and ob.1ectives of the junior high school level. 

Limitations of the study. This study was undertaken for 

the development of better rapport between the parents and teach

ers of the junior high school of Renton, Washington. It is de

sirous to obtain information concerning the importance of oral 

and written communication in the establishment of rapport in 

the junior high school. 



DEFINITIONS OF TERMS 

The following terms and definitions are used through

out this study. 

Animosity. Animosity is enmity or resentment. 

Causation. Causation refers to the act or agency by 

which an effect is produced. 

6 

Conference. A conference is a voluntary association; 

an interchange of views; a discussion or meeting to arrive at 

a better understanding. 

Literature. The body of writings having to do with a 

given subject; any kind of printed matter pertaining to a giv

en topic or subject. 

Nebulous. Nebulous refers to a vague or unclear under

standing; loosely associated. 

Rapport. Rapport is the relation characterized by har

mony, conformity, or accord; having a close understanding or 

mutual dependence, continuity of understanding. 

Sterotyped. Sterotyped is to repeat without variation; 

a set pattern without change or deviation. 

Transference. It refers to conveyance, passage, or 

transfer. 

Vicarious. Vicarious refers to substitutional; dele

gated; experiences learned indirectly. 
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CHAPTER II 

REVIEW OF THE LIT.ERATURE 

OF ORAL AND WRITTEN CONFERENCING 

There has always been greater concern expressed for 

the academic development of the child on the elementary level 

than that of the junior high level. This is due partly to the 

greater independence of the child as he matures physically and 

intellectually. However, the change from elementary school 

into the junior high school is a very difficult transformation 

for many students. 

Junior high teachers often do not understand the growth 

process of the child. Elementary teachers who have never 

taught on the junior high level often do not identify the de

velopmental goals of the child. 

The guidance of children ideally begins with programs 

designed to educate parents (56:167-170). Thus the junior 

high teacher often overlooks vital criteria of information 

that will lead to a greater understanding of the child. This 

may be partly due to the time factor element. 

Youth, in their process of maturing, desperately attempt 

to make a more pronounced break from the confines of their homes 

about the time they enter the secondary school. Up to that time 
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it mattered very little from their standpoint how the contacts 

between teachers and parents were ma.de, except that as pre

viously stated, knowinp; that their teachers and parents were 

'agreeing in general' gave them a feeling of security (31:23). 

This study of the elementary school and the junior high 

school methods or techniques of developing rapport should re

veal the attributes and deficiencies of both levels. It is an 

effort to alleviate the enormous emotional transference between 

them. 

There is no counseling staff personnel within the indi

vidual grade schools of Renton, thus it is up to the individu

al teacher to be basically responsible for the counseling of 

the child. However in the junior high schools of Renton there 

is one counselor for approximately every five hundred children. 

This ratio prevents an adequate counseling situation. There

fore it still reverts to the homeroom teacher to perform the 

basic guidance or counseling of each child. 

The teacher-counselor is like the hub of a wheel from 

which radiates relationships with the school counselor, spe

cialists, principal, and other teachers of the child (58:93-

98). It is mandatory that the junior high teacher continue 

the direct parent-teacher conferences to continue the cumula

tive growth pattern of the child which began in the elementary 

school. This technique too often culminates at the sixth grade. 



Teacher-parent conferences to supplement or replace 

report cards are gaining favor. Report cards can not give 

the convincing qualities of first hand conferences. The 

conference method helps achieve the goal of good understand

ing (13:56-57). 
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The grade schools of Renton schedule individual parent 

conferences with each of their parents by the end of the first 

semester. The junior high teacher participates in a parent

teacher conference ~nly when it is requested by either the 

parent or the teacher. Many problems may arise or implica

tions of problems may be seen within the junior high school 

level. but no formal contact may be attempted unless it is a 

necessity. 

The conference method on the junior high school level. 

when well planned and conducted. aids administrators as it 

helps cement go:-id public relations between school and communi

ty. It provides the opportunity for the teacher to go into con

siderable detail about a child's personal progress, and inter

pret the schoo 1 program, as well as to know the parent ( 13: 58-

60). This knowledge can better aid the teacher in the contin

ued guidance of the child. 

The junior high school level as well as the elementary 

school level must establish that each individual is a unified 

person, an integral whole. The child's physical, intellectual, 



10 

emotional, and social needs must be satisfied in his own par

ticular situation (32:22-38). Evaluation of the child may be 

a cooperative product of several teachers, pupils, parents, or 

in fact, any person who has had sufficient opportunity to ob

serve the pupil. Evaluation is not Just a testing program. 

increasing emphasis on the personal and social adjustment of 

the child, as well as in his academic achievement, has called 

for the corresponding development of techniques for apprais

ing all phases of child growth (66:18). 

The individual teacher who may only have the child for 

one period of the day on the junior high level may not identi

fy the needs of the child as quickly as the teacher who may 

have that same child for a longer period .of time. Thus it 

will take longer for the teacher to observe and deter.nine 

which of these needs each child needs to have strengthened or 

developed. Therefore the junior ni3h teacher will be apt to 

seek the aid or assistance of others. 

As an individual's efforts to satisfy his needs are 

blocked he struggles to achieve the~. The junior high teacher 

with less parental contact and less contact with the child will 

find it difficult to guide the child to any great extent at the 

beginning of the year. 

According to ?rasure, teachers :nay help the parent to do 

a ~ore effective job of child development through observation 

of the following six criteria: (21:406-9). 



1. Preparing better parent-teacher conferences 
with a background of personality adjustment, normative 
growth and behavior expectations, and riental hygiene. 
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2. Making adequate plans for the following through 
satisfactorily on home visitations. 

3. ~ore frequent contacts with parents. 
4. Developing new approaches to parent-teacher re

lations through exchange of ideas and planning. 
5. Showing genuine interest in the total develop

ment of boys and girls in such areas as mastery of content, 
building of personality, and structuring of character as 
well as pupil health and adjustment. 

6. Helping parents to understand ways in which they 
may aid the teacher to serve more effectively. 

The specific actions taken by teachers and parents work-

ing cooperatively will vary with the child and his needs. It 

will take longer for the junior high teacher to see or under-

stand these needs, but all cooperative ventures are better 

handled with sincerity, frankness, and concern. All too often 

on the junior high level a formal conference becomes mandatory 

due to the lack of understanding between the parent and the 

teacher. 

Through the guidance program parents are offered oppor-

tunities to learn how the school serves its youth, to under

stand their responsibilities in regard to their child's voca-

tional choice and to work with the counselor in con.iunction 

with their child's maturation process (42:269-270). The in-

corporation of the parents in a guidance program is too fre-

quently overlooked. 
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The child in grade school does not reveal the cultural 

differences as ~uch as the junior high child. A greater need 

between the parent and the teacher is essential for the proper 

guidance and counseling of the junior high school child. 

Important for intercultural education is the finding 

that parents give relatively little evidence of having assumed 

responsibility for teaching their children about cultural dif

ferences or for teaching values and attitudes of good human re

lations. To a great extent their teaching of intergroup atti

tudes' to their children is not direct and planned. 

According to Trager and Yarrow, parent's attitudes to

ward groups enter into the control of their children's social 

relationships at home, in the neighborhood, and at school. By 

telling how they have placed restrictions upon friendships or 

have encouraged friendships among children of different groups 

the parents reveal how they have created experiences which may 

be expected to have influenced their child's attitudes (60:185-9). 

The attitudes, feelings or mo'Jds, of parents as well as 

pupils is largely up to the teacher. Successful teacher-parent

pupil relationship is a result not a cause (6:12-13). 

There are many contributing factors that may be the cau

sation of lesser direct parental contact on tne junior high 

level than the elementary level. Some of the attributive fac

tors that may be pertaining to this lesser parental-teacher 



13 

concern are increasing independence w1th,his age development, 

stressing of self-guidance, and the child seeking guidance or 

counsel from his own social age group rather than from adults. 

Other factors that may be detrimental are lack of teacher con-

cern for the child, lack of parental concern, both parents 

working at occupational jobs away from home, the failure to 

understand proper rapport techniques, the use of stagnant com

munication methods that haven't changed, the human nature of 

procrastination, time consuming methods, 'the one way' method 

of reporting, and that grades are used as the media or criter-
' \ 

la by parents as the only method of evaluation. 

There is, however, a problem that causes the parent 

greater concern on the Renton ~unior high level than on the 

Renton elementary level. That is the unevenness of the home-

work assignments. This is do to the fact that a junior high 

teacher does not know when his fellow junior high teacher is 

~iving a homework assignment. Therefore a child may receive 

homework with great irregularity. Through a parent-teacher 

conference this problem could be explained to the parent. 

This is why many Renton junior high teachers assign 'long 

range' assign'.1lents so that t~e cnild can prorate his study 

schedule. It is best for the teacher and parent to achieve 

some understanding between them before a child's problems be

come so acute that a formal conference is necessary (1:433-4). 
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D'Evelyn states that if the school accepts its respon-

sibility for the personality growth of the child as well as 

for his intellectual growth, and it is recognized that this 

means working closely with the parents, it is obvious that the 

parent-teacher conferences are not an adjunct to the school 

program or curriculum but an integral part of it (18:92). 

Parents have developed deep-rooted attitudes about 're-

porting', caused by their own traumatic school experiences 

when a,report card meant the dreaded day of judgment had ar

rived. 

Wanting their child to succeed is a very universal 

drive with parents (27:27). 

Grindle and Douglas list four thoughts to think about 

before a conference (23:25). 

1. During the conference questions about the child's 
work study habits; courtesy and consideration; dependa
bility; cooperation; initiative; self-reliance; leader
ship; self-control; obedience and promptness; and his 
physical development should be discussed. 

2. After the conference a summation siJ.ould be given. 
3. A list of items in various subject areas are giv

en to contemplate over in relationshio to their child. 
4. Suggestions or arrangements for the next confer

ence should be ascertained, that is if one is needed. 

When report cards or other written correspondence was 

the school's main contact with the home regarding the individ

ual child's progress, reports were traditionally regarded as 

the chief responsibility of the teacher to the parents. 
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However, when parents are participants in an active counseling 

progra~ there are many means by which they may be informed 

and judge the growth of their child, both intellectually and 

socially. The parent who visits scho0l and observes his child 

in action has a much clearer picture of his activities and can 

better appreciate a written communication of any kind sent home 

to him by the school (33:120). One of the better ways or aven

ues of communication is through the parent-teacher conference 

which should be incorporated in the guidance and counseling of 

the school system. 

During the first weeks of school if each teacher in his 

class meets. the entire group of parents of the children in his 

class, routine school policies, philosophy, and other important 

non-personal details maybe discussed, thus lessening the neces

sity of retalking the material at the individual parent-teacher 

conference (29:9). 

Before any conferences are held the teacher or school 

should establish specific criteria for governing them. There 

should be specific goals or regulations established so that the 

end result is a better understanding for the growth and devel

opment of the child. This of course is the aim of any confer

ence or communication between the parent and the teacher. 

D'Evelyn has established nineteen basic goals or guides for a 

successful conference (18:95-97). These goals or guides aim 

to promote an excellent rapport throughout the conference. 
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For the parents, the conference serves to bring the 

teacher, school and classroom setting into clearer focus. The 

teacher must adapt her vocabulary to the parent with whom she 

is dealing, in all phases of the parent-teacher program, but 

particularly in discussing the individual child (33:147). 

Successful counseling depends on the relationship be-

tween the parent and the teacher. It also depends upon the 

rapport that has been established between the two for the bet

terment of the guidance of the child. An important concept to 

remember by both the parent and the teacher is that the basic 

purposes of the parent-teacher conference is to obtain and ex-

change information that will aid in the further growth develop-

ment of the child. 

Parents like the conference that is a detailed and spe-

cific report on the child's home and school program, not ama-

teur psychotherapy (35:43). It is also suggee.ted by Martyn 

and Bienvenu that the parent-teacher conference follow a basic 

criteria. 

1. ~' .. ~ake sure the teachers and parents understand 
the purpose and limitations of the conference. 

2. Fix the responsibility of teachers and parents 
for their respective parts in the conference. 

3. Give the parents specific achievement data on 
the child's progress. 

4. Report the achievement data in relati:m to the 
individual child's ability. 

5. Evaluate, and have parents evaluate, each con
ference as a regular part of the conference program. 
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Throughout the parent-teacher conference the specific 

actions taken by the teacher and the parents working coopera

tively will vary with the child and his needs. But all coop

erative ventures are better handled with sincerity, frankness 

and concern (1:433-444). 

The parents must be informed that their child is an 

independent individual, and that basically there should not 

be comparisons between their child and other children within 

the room. Some of the basic goals or assumptions of the class 

can be discussed in general, but the relationship of their 

child to any other child of that class as far as work habits, 

effort, initiative, or growth should not be made. The confer

ence should be for their child and their child alone. 

A National Education Association survey revealed that 

elght-f lve per cent of parents questioned who were accustomed 

to the parent-teacher conference wanted it continued as it 

greatly revealed their child's development (13:59-60). Some 

other authorities feel that the real value of parent-teacher 

conferences ls the fact that they bring the home and school 

closer together and teachers and parents get to know one an

other as individuals. The foundation of parent-teacher coop

eration lies in the :nutual sharing of information, in think

ing through the behavior desired for a child and in working 
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out methods that may be used at home and at school to obtain 

desired results. Both have information necessary to the bet

ter understanding of the child and are thus on an equal basis 

(8:8). 
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CHAPTER III 

R2PORT FORi'lS 

OF THE RENTON JUNIOR HIGH SCHOOL 

Within the Renton Junior High School System there are 

many forms of communication between the parent and the teach

er or the parent and the school. These forms are written or 

printed. For an overview of the forms see Appendices A, B, 

or C. These forms ~ay be used for specific purposes between 

the parent and the teacher, counselor, nurse, vice-principal, 

of the principal. 

t~any of these forms are for a. specific purpose and ask 

for basic information in specific areas of the child's curric

ulum. These forms are used mainly as a means of convenience 

and as time saving devices. They are not used basically as a 

means of developing rapport, but some of these forms partial

ly aid in the development of rapport. 

The rapport that has been developed, if any, is not ad

equate for the junior high level in Renton. This is of course 

is evident by the continuous number of phone calls or notes 

that are received through t~e ~ain off ice. All of these forms 

indicate the tremendous amount of communication between the 

parent and the school. but all of them are lacking an important 

single item. That is the first hand, personal rapport which is 
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developed by the parent-teacher conference. 

All of these forms combined Will not give the teacher 

or the school a complete understanding for the proper develop

ment of the child. The more thorough understanding of the 

child one possesses the better the development and growth of 

the individual child can be accomplished. It is evident that 

the parent-teacher conference is a greatly needed factor in 

the development of the understanding of each child on the 

Renton junior nigh school level. 

There are many environmental, social, emotional, and 

family type questions that may be too personal to be included 

on any written form. Many of these factors can not be adequate

ly worded on forms which require one statement or paragraph. 

To take time to go to all of the different departments 

of the school to peruse the forms that have been received by 

them would be difficult for the teacher. Every form is not 

within a specific central file system. The nurse and the 

counselor each have their own cumulative file system •. 

Some of these forms within the appendices have space 

available for the parent to write ·comments. These forms then 

are returned directly to the central off ice. If the teacher 

is not directly notified of the return of the form it is apt 

to be filed. The teacher then may miss an item in the better 

understanding of the child. 
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These written forms are only a segment of the know

ledge needed for the growth and development of the child. 

These forms serve as a related media of obtaining information, 

but are not a means to an end in the guidance or counselin~ 

of the child. 

The forms in appendices A, B, and C are only a part of 

the written com'.llunicatirm between the parent and the school. 

One should also be aware of the Parent-Teacher-Association 

Newsletter, the various levy bulletins, the federal survey 

that ls required each fall, emergency weather condition bul

letins, the announce~ents of city recreational events, the 

brochures of the Seattle Symphony's annual concert, and many 

others. 

Parents receive so many forms of written communication 

from the school that they do not always take sufficient time 

to read and comprehend the information adequately. This is 

evident by the replies on some of the returned forms of com

munication. 

The establishment of a regular parent-teacher group 

conference at the beginn1!18 of each year may develop a better 

rapport between the school and the parents by explaining the 

basic pur9ose and use of forms in general. 



EVALUATICJ>; OF ORAL AJ\:O WRITTEN COMMUNICATION 

OF THE RENTON JUl~IOR HIGH SCHOOL 
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From the compilati'Jn of reference material on oral and 

written communication there is evidence to believe that first 

hand information is not only more factual and accurate, but 

many related questions and problems can be brought up for dis

cuss ion. Since the parent-teacher conference is a first hand 

experience it is suggested that it is the recommended method 

of conferencing. 

The written communications can be used in supplementa

tion to the parent-teacher conference. Written communications 

can basically be used for the obtaining of specific questions 

or facts that have no direct development on the individual 

child. It is difficult through written communications to thor

oughly inform the parents of the child's complete progress. 

The report card for example only informs the parents of 

a possible level of achievement of the child. It does not ex

plain how the child can improve or overcome certain problems. 

It also does not inform the parent as to how the child can be 

guided or counseled into more growth and development. 

The other forms of printed materials in the appendices 

cannot fully explain or delineate the child's possible growth 

and development. Although certc.in characteristics can be noted 
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on the written forms, it is difficult to explain how the de

velopment or improvement of the11 can be ascertained. 'I'hat is 

without a parent-teacher conference. 

The registration forms are another example that could 

lead to misunderstanding. Parents in general may have tneir 

child follow a certain pattern of courses, but without con

sulting the counselor and checking into various tests that 

have been given to the child, :nay be following the wrong path. 

The word counseling refers to the mutual advising or 

deliberating together of two or :nore individuals. This can 

only be accomplished adequately when as nany facts and relat

ed information to the situation can be obtained. Possibly 

the most practical and efficient ~ethod of doing this is by 

the parent-teacher conference ~ethod. 

Al though there are variable factors that :nay irnpede 

the proper functioning of a parent-teacher conference on the 

junior high level in Renton, it is still the one method where 

mutual understandin3, cooperation, frankness, sincerity, and 

togetherness can be discussed easily. 







SECONDARY 
ENRICHMENT COURSES 

LOCATION ··- Renton .. High. School East __ Wing,. Entrance ·at Second .. Avenue and Morris Street 
TIME - June 15. to July 24 inclusive, Monday through Friday from .. 8-:oo·AM to 12:00 noon. 
TRANSPORTATION - Transportation must ·be arranged by the indi vi.dual .student. 
TUITION - $14.00 per student per course. 
COURSE OFFERINGS - As shown below. All courses are contingent upon sufficient enrollment • 

.. .ENROLLMENT ·- Students who will be in grades 7 through 12 next year plus 1964 �g�.�.�~�c�t �d�u �a�t�e�s �.� 

Return this registration .form to: 

Name 

Tear off here 
Sum.mer School Office, Renton Schc..Jl District #403 
1525 - �L�~�t�h� Avenue North_, Renton, .Washington 98055 or the 
counselor0 1 offi ce of the school the student attends. 

· �J �~ �g �8� Grnde next fall _ ---------- -- .. -----·------ ---·--·------ .. - ----
School now attending 

---- ·· ·· -·- ·-·- - -----------------------------
Parents name Phone 

{Signat,ure_J_ .• ,, ...... --· ·-· .... - - - -- ---·--·- ·-- ----- · ·---- - -- ··-----·- ., · 

Address 
(Zone) 

8: 00 to 9 : 00 ART (ENRICID.mNT) A course for students interested in exploring new 
media in art and in broadening concepts and techniques. Students 
will be encouraged to work in areas �o�~� primary interest. 

9:00 to 10:00 BASIC SKILLS - READING A course for students interested in improving 
their r eading rate and comprehension level. 

10:00 to 11:00 BASIC SKILLS ... SPELLING & STUDY SKILLS A course designed to improve 
spelling and study skills. Students will be given basic instruction 
in study organization, use of time, use of materials3 etc. 

11 :00 to 12 : 00 BASIC SKILLS -- GRAJl'fMAR & COMPOSITION A course for students interested 
in improving oral and written communication skills o 

8:00 to 9: 00 BASIC SKILLS - ARITHMEI'IC A course for students interested in devel
oping a better understanding of arithmetical concepts and methods 
of computation. 

9:00 to 10:00 CREATIVE WRITING (ENRICHMENT) A course for students interested in the 
rudiments of creative writing . Opportunities to write and evaluate 
writing will be included, 

10:00 to 11:00 SCIENCE (ENRICHMENT) A course for students interested in broadening 
their science backgroundo Students will be encouraged to work in 
areas of primary interestr. 

11:00 to 12:00 SPANISH (BEGI N1'TING) An introductory course in Spanish wi th major 
emphasis on speaking , 

11:00 to 12:00 SPANISH (ENHI CHMENT ) A course for students interested in broadening, 
enrich i ng1 and inproving their knowledge and use of the language. 

10:00 to 11:00 FRENCH (ENR.ICHHENT) A course designed to assist students in broadening, 
enri chi ng, qnd improving their knowlege and use of the language. 

10: 00 to 11: 00 TYPING (BBGHT'NHlC'·) A standard typing course for beginning students 
covering t he keyboard, parts of the typewriter and the setting up 
of simple J..etters and business forms. 

11:00 to 12:00 TYPING (ENRICHMENT) A course designed to assist students at any level 
of typing progress other than beginning. Students must have had 
some typing experience previously. 

8: 00 to 9: 00 DRIVER. TRAINI NG A course in behind the wheel instruction. (limited 
9: 00 to 10:00 to �f�o�~�r� people per class) Pre-requisite: Satisfactory completion 

10:00 to 11:00 of Safety Driving and First Aid I and a valid state learner1s 
11:00 to 12:00 permit. 

Fee of $14.00 per course must accompany this application.. Tuition fees are not refundable. 
Make checks payable to Renton School District #403. 

SECONDARY (ENRICHMENT) 
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RENTON SECONDARY SCHOOLS CHANGE OF PROGRAM 

Name Noe ----- Grade Building ·------
Date Issued~~-~~~~~~-This change IS NOT official until it has been signed 

in the correct space by each teacher concerned and 
RETURNED to the COUNSELOR who issued it. Date Returned _______ _ 

---'-·--
TEACHER ~ PER. SUBJECT DROPPED RM. TEACHER TRANS. TCHRS. SUBJECT ADDED RMo 

Code Title GRADE INIT. Code Title 
I 
I 

ii I ' I---

2 -l 
I I I 3 ! ------< 

4 I l 
s\ 

; 

-- ~··-·-- I 
' 6i t 

__ 7_t _ - - ~- - --------~----- l------ l 

! 
. 
' -- -~------------- - i 

Student's Copy (Green) 

Univac Office (White) CounseTors 1 Office (Pink) M'lin Office (Yellow) 

T~:HRS ... 
_d·IT, 

:::0 
L • J 
~~ 
f---3 
') 
~-~ 

{_J) 
[r' 

0 
Q 

""' .. '.'.....i 

t:J 
~ ::u 
~ 

CJ) 
0 ~ 
~! 
0 
0 
t· U1 
CJ) 

0 
~~ 
:t> z 
'-fJ 
r<J 
0 
'-:tj 

fLJ 
::::0 
0 
c;.:i 
!.Al 
!:!> 
f::--::o< 
;::-~~ 



APPENDIX B 

FOR1~ NOT IC.ES OF STUDENT'S WORK HABITS 

OF THE IENTO~\! JUNICR HIGH SCHOCL 

t. General objectives of the Language and Community 

Arts Program. 

2. Work Progress Notice of the child for the counselor. 

3. Work Progress Notice of the child for the parent. 

4. Percentage ratings of· the Iowa Tests of Basic Skills. 

5. Parent-Teacher Conference Report Summary. 

6. Early leave form prior to issuance of grades. 

7. Request ior assignments for students leaving before 

the close of school. 

8. Request for leave of absence. 

9. Request for homework. 

(/ '1 



APPE(mix B-1 

McKnight Junior High School 

IANGUAGE AND COMMUNITY ARTS 
(Seventh Grade) 

GEN&RAL OBJECTIVES 

1. The evalus.tion and learning of the eight parts of speech through sentences and 
paragraph studyc 

2. The writing of general essays such as autobiographies, book reports, research :i:apers 
and themes so as to develop the student's coherence, unity of thought, and written 
form. 

3. Learning to understand and interpret directions and processes. 

4o Oral and written presentation through group, individual and panel type procedures. 

S. An mderstanding and appreciation of our old world heritage, and its effect upon the 
modern world and civilization. 

ACTIVITIES FOR THE YEAR 

IANGUAGE ARTS 

1. The writing of autobiographies. 
2. Reading and writing of book reports. 
3. The study and writing of themes. 
4. Formal ·§pelling procedures. 
S. Basic ]reading skills. 
6. Oral presantationc 
7o Good listening skills. 
'.8.. Techni'.:]_ues of outlining, summarizing 

and note taking. 
9. Analyzing written and oral material. 

10. Condensing written and oral material. 
llo Adequate study of nouns, verbs, 

adjectives, adverbs, prepositions, 
conjunctions, interjections and 
pronouns. 

12. Sentence and paragraph structures 
(written and oral)~ 

13. Letter writing. 
14. Develooment of vocabulary and word 

skills. 
15. Reading for enjoyment and appreciation. 
16. An appreciation of poetry and 

literature. 

COMMUNITY ARTS 

1. A map study unit. 
2. A study of early man and ancient 

civilization. 
3. A composite study of the Ea.stern 

Hemisphere, (Europe, Asia and 
Africa). 

TEACHERS: Mr. Darling, Mr. Feldman, Mr. Gilmore, Mr. Hitchcock, Miss Jiencke, 
Mr. JVJarx, Mr , Pinkerton. 



NF:L'3Etl JL'NIOR. HJGH SG,c!Cot 
Date 

Name of Student ___ _ Grade 

Is this student progressing satisfactorily in your class of this date? 

Period 

lo 

2' 

Jo 

4,, 

So 

6,, 

7o 

Subject Grade to Date Yes No Teacher 0s Signature 

~~~~~-~ 

Parent Signature Return to: Assisto Principal_ Counselor _J 
Use reverse side for additional comments 
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~ 
0 
~ 
~ 
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Cll 

z 
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APPENDIX 13· -3-a 

RENTON SCHOOL DISTRICT NO. 403 
NOTICE OF WORK PROGRESS 

Student 
--~~~~~~~~~~~~~~ 

Date1~~~~~~~~~~~-

Subject 
~~--~--~~--~~~~~~-

Building, __________ _ 

I A I B I c I D I SJ!-1 I 1 I a I 9 I io [i1 I 12 I t i I 2 [3-[Ti-J 
Present Rating 

1. ACHIEVEMENT 

(a) Completion of assignments 
(b) Works up to ability 
(c) Understands subject matter 
(d) Examination results 
(e) Classroom participation 

2. CONDUCT 
(a) Conduct in classroom 

3. ATTENDANCE 

(a) Abs2nt from class 
(b) Tardy to class · 

Class Quarter 

Superior Satisfactory Unsatisfactory 

11 1213141 TOtal -1 
Effect of absenteeism on class work --------------------

:.i. FURTHER COMMENTS FROM TEACHER: ---· 

--------------· 

To Parent or Guardian: If you would like to discusss this matter further, please 
0ontact the counselor. 

·reacher's Signature -------------------

Counselor's Signature~-----------------~ 
Date 

----- Received by Counselor 
Conference with Student 
N::tice sent Homn 

·~-----Conference with Parents 

GR-460 



5. PARENT'S COHMENTS: 
~~~~~--~~~~~~~ 

(Parent's Si~"lture) 

Please return by mail at yaur earliest convenience. 

SCHOOL D!STRICT 403 
Renton, 'V_lashington 

NOTICE OF WORK PROGRESS 

To Parerits and Guardians: 

This 11Nl)tice of Work Progress" is sent to parents 
of students whose quality o.f achiev<?ment is, in 
our judgment, superior and worthy of mention or 
those who8&work is decidetll.y below the level of 
the 3tudent 1s ability, as of this date. 

If this notice indicates the student's work is 
unsatisfactory; we urge your cooperation in im
proving the standard of work in order that the 
student find success in this subject. 
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How Are Your Skills~ 
What are the basic skills? 

We know that reading, writing, and arithmetic are important. They 
are the first things we study in school, and we continue to use them all 
our lives. Certain other skills are just as important: vocabulary, correct 
English and spelling, and the use of maps, charts, the dictionary, etc. 
Without these skills we would learn very little in school. 

Think about it a moment. Most of what we know about the social 
studies we learned through reading. We need reading and arithmetic to 
study science. The things we write would be hard for others to under
stand if we could not spell, punctuate, and use words correctly. These 
are only a few examples. 

These skills are needed throughout all the grades. They also affect 
later work in high school and college. In all kinds of work beyond school, 
and even in play, these skills are used daily by everyone. That is why we 
call them the "basic skills." The tests which measure them are called the 
Iowa Tests of Basic Skills. 

Why are these tests given? 
To find your weight, you step on a scale. To check your height, you 

use a yardstick. To find out how well you are doing in school, you take 
a test. The scale, the yardstick, and the test are all ways of finding out 
something important about you. Of course, the skills taught in school 
cannot be measured as accurately as can height and weight. 

A good test tells two things about you. First, it shows how much you 
know about whatever the test covers - reading, language, and so on. 
Second, it shows how you stand among other pupils in your grade. 

The Iowa Tests of Basic Skills give you, your teacher, and your par
ents this information for the most important parts of your school work. 
They show how well you have mastered the basic skills generally. They 
also show how your skills compare with those of thousands of other 
pupils who have taken these tests. 



If you take the tests every year, your teacher can also tell from your 
scores how much you have grown during the year in each of the skills. 
This may be more important than knowing how you compare with other 
pupils in your grade. 

For these reasons the test results are your teacher's best means of 
knowing whether or not you really need to improve your skills. Can you 
guess now how good your best scores will be? Will they be about average 
for your grade or above or below? Maybe you are better in some skills 
than you would guess. Perhaps you have thought some skills were not 
important, and therefore haven't mastered them as well as you should. 
When you know what your weak areas are, you may be able to improve 
in those skills. Improving your skills should enable you to do better 
school work. 

Be sure to do your very best work when you take the tests. Otherwise, 
your scores will not mean what they should mean. 

What skills are tested? 
The basic skills tested in the Iowa Tests are: 

Vocabulary: knowing the meanings of words 
Reading: understanding what you read 
Language: spelling, capitalization, punctuation, usage 
Work-i;tudy skills: map reading, reading graphs and tables, alpha

betizing, use of an index, use of the dictionary and similar 
materials 

Arithmetic: understanding the number system, arithmetic terms and 
operations; problem solving 

What do the scores mean? 
This folder wjll be used after the testing to tell you how well you did 

on the tests. What you most want to know is how you compared with 
other pupils. That is, you want to know how you ranked among all the 
pupils tested in your grade. On the last page of this folder, your teacher 
will write your ranks on each of the tests. Your teacher will then tell you 
how to draw a picture of your ranks similar to the one shown on the 
next pag.e. Look at this sample chart now. 

This sample chart is for a pupil named Larry Hill, who is in the 
fifth grade. The figures written near the top of the chart tell how Larry 
ranked among all the fifth-grade pupils tested. The figure 71 under the 
word "Vocabulary" means that he did better than 71 per cent of the 
pupils on the vocabulary test. The 80 under the word "Reading" means 
that he scored higher than 80 per cent of the pupils on the reading test. 
And so on. His rank on all five tests combined was 51. 

If you do not understand what "per cent" means, do not worry about 
that. You can get a very good idea of how Larry placed by simply look
ing at the heavy, irregular line drawn on the chart. This line gives you a 
picture of Larry's skills. We will call it his skills-line. 

B - 4 

NAME ~ rM GIADf 2_ 

IOWA TESTS OF BASIC SKIUS 

VOCAIULUY I HADING I LANGUAGI 1--STUDY I Aa!THMITIC I TOTAl 
Sl<W 

• 11 • --· 
I • 

15 --------· 

+ 1 1 T I f fl: 
5 
4 
I 

-J 
- I 

Notice the numbers printed at the sides of the chart. Larry's skills
line begins at 71 because he earned a rank of 71 on the vocabulary test. 
In the next column of the chart, under "Reading," his skills-line stops at 
the number 80 because his rank on the reading test is 80. And so on. 

The number 50 at the sides of the chart marks the middle of the 
chart. On each test, half ( 50 per cent) of the pupils tested earn ranks of 
more than 50. For this reason, a pupil who has a rank of about 50 is con
sidered an "average" pupil. Larry's rank of 51 on his total score for all 
five tests means that he is about average for his grade. Wherever his 
skills-line lies in the upper part of the chart, his skills are above average. 
Wherever it lies in the lower part of the chart, his skills are below 
average. 

You can see at a glance that while Larry's total score is near the 
average, he is considerably above or below average on each of the five 
tests. He is well above average in vocabulary, reading, and work-study 
skills. But he is below average in the language skills and in arithmetic, 
his weakest area. 

This picture shows on which skills Larry needs to work the hardest. 
His teacher can help him find out why he did not do so well on the lan
guage and arithmetic tests as on the others. With more effort and the 
teacher's help, he may be able to improve these skills. 



NAME~~~~~~~~~~~~~~~~~~~~~~~~~~ 

99 

98 
97 
96 
95 

IOWA TESTS OF BASIC SKILLS 

VOCABULARY I READING LANGUAGE I WORK-STUDY I ARITHMETIC 
SKILLS 

GRADEL 

TOTAL 

99 

98 
97 
96 
95 

=~ I 7'<+-- -i -f~--~--=1-~: 

---------~-----~----~----~--ro 

::r-1----1----1----1----1----r-j:: 
5 
4 
3 
2 

HOUGHTON MIFFLIN COMPANY 
Boston 

Copyright, 1955, by the Stole University of Iowa. 

Printed in the U.S.A. 

5 
4 
3 
2 
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APPENDIX B -: 5 
McKNIGHT JUNIOR HIGH SCHOOL 

Renton, Washington 

Parent-Teacher Conference Report 

Date Name of Student Gr. ----------------- --- ------
Time 

Participants: 
Place 

Reason for Conference: 

Observations during Conference: 

Conclusions L Reeammendatio ns: 
0 

1/60 Signature 
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EARLY LEAVE FORM 

NELSEN JUNIOR HIGH SCHOOL 

COUNSELOR'S OFFICE 

nate 

Please fill out two copies of this early leav~ 

form and return them to me. The third copy i3 for 

your filesc 

In some cases, it will be only the final 

examination that must be made up.. In no case may 
a final grade other than INCOMPLETE be issued 

until the work and/or examination indicated by 

t.he teacher is completed within the first five 

weeks of school next Fallo Failure to complete 

the assignments and/or the examination will result 

in an X for the courseo 

W"nen these are returned to the Counselor, 

one copy will be issued to the student and the 

other retained for reference in the fall~ 

Thanks!} 
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B - 7 
REQUEST FOR ASSIGNMENTS FOR ST{f)ENTS LEAVING 

NEISEN JUNIOR HIGH SCHOOL BEFORE THE CLOSE OF THE 
SECOND SEMESTER 

IMPORTANT: This form is to be made in duplicate and returned to the counselor. 

Student's Name Grade Date Leaving School 
~----------------------------~ -~- -----------

Reason for Temporary Withdrawal ------------------------------------------------------
Directions: The above named student will need to complete assignments given below in order 

to receive a final grade for the semester. It is expected that this work will 
be completed by the first week in September, but it must be in by -------

, 19 ------------ -----
In the event that a textbook is issued to this student the teacher should fill 
in the following data: 

1. 

2. 

3. 

4. 

SUBJECT: 

Title of Book 

Assignments by teacher: 

(Use reverse side if more space is needed) 

Date 

Author Book No. 

Teacher 

Counselor 



r-----
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STEP 1 

STEP 2 

B. - 8 
Renton Secondary Schools 

REQUEST FOR LEA VE OF ABSENCE 

I would like permission for a leave of absence from school on (date) 

I promise to turn in my assignments in advance, or to make suitable arrange
ments with the teacher for make-up work. I understand that if the school 
work missed by this absence is not satisfactorily completed prior to the 
end of the quarter that I may receive a failing grade and loss of credit 
in said subjecto I further understand that it is extremely difficult to 
make up the work in some classes. 

Grade Date 

Attendance Record: 

Days absent to date ------- Times tardy to date -------
Teachers• comments and grades: 

Grade 
Per. Subject to date Comments Teacher 

1 

2 

STEP 3 3 

STEP 4 

STEP 5 

STEP 6 

4 

5 

6 

Parentsr or Guardians• Approval: 

In accordance with the above data I approved of this request for leave of 
absence. 

Signature of Parent or Guardian -------------------------
Counselor's Rea~tion: 

Counselor ----------------------------
Counselor will return this form to the attendance office for information 
and filing. 



Nelsen Junior High School 

REQUEST FOR HOMEWORK 

Date -~~~~~~~~~~ 

TO: 

Homework for has been requested. ::u 
t:rJ 

Ir you have anything for this student, please send it to the office by -------
§ 
t:rJ 
tr; 

The student is expected to be out about 
1-'3 

':i:j 
0 

school days. ::u tx:I 

::r: 
Include books if they are necessary. 0 

~ \() ... 
t:rJ 

If there is no homework for this student, please write "none" on this slip and 
~ 
0 
::u 

return it to the officeo 
:::-: 
'1l 

§ 
;s.. 

Counselor 

.-



APPENDIX C 

DISCIPLINARY, CONDUCT, AND REPORT CARD EVALUATION FORMS 

OF THE RENTmJ JUNIOR HIGH SCHOOL 

1. Counselor attitude-habits and work request form. 

2. Unsatisfactory conduct report. 

3. Former report card- indicating minor area for 

comments. 

4. New report card system with no area for comments. 

5. ProTiotion policy of a student fr9m_the_junior high 

school .to the high school of Renton. 

6. Defieiency of crdit notice. 



APc:>EPDIX C .- 1 
McKNIGHT JUNIOR HIGH SCHOOL 

INFORM', TI QN FOR TEE COUNS $LOR 

Please fill out the report below and return by 
~-------------'"'"---------~ 

This infor11Btion ie to- be used ---------------------------------------------------
Counselor ------------------------

Student Grade -;--- Subject Date 

1. Class attitude: {Explain in detail) 

2. Conduct: (Describe in detail) 

3. A.ttandance and effect on class work: 

4. Stud.y Haqits: (Explain in deta~l) 

5. Level of .achievement to date: (Check One) 

Good -----
6. Subject grades to date: 

1st Q 1st Sem. ---
2nd Q.: .....-.-

7. Reasons for unsatisfactory work: 

8. Suggestions to counselors: 

' );, 

! ' 
i 

Average 

---

I 

'' 

See other side~ 

---- Unsatisfactory ----

3rd Q •. : ---
4th Q.' ----

Teacher -------------------



. . 
PERSON ALI 1Y RECORD 

Please check each of following areas: ., ' 
o-:~ i 

1. 

2. 

3. 

4. 

5. 

6. 

Seriousness of 
Purpose 

Industry 

Initiative 

Influence 

Relations to.:. 
wards others 

Reponsibility 

Aims Just to 
"Get By" 

Seldom. works 
even under 
pressure 

Seldom initi-
ates 

Passive 

Antisocial 

Unreliable 

;Vacilates with Has Potenti
v~guely formed ·ality of 
Objectives Purpose 

Neeas cons
tant pr· es :?ure 

Conforms 

Retiririg--nu~ 

cooperative 

Ind if f eren t 

Somewhat 
Deperidable 

Needs Occas
ional Prod
ding 

Varies w:rtf:l 
conditions 

Varying 

Accepted 

Usually 
Dependable 

Lifllit~d but 
f 9.irly de:- ·. 
finite program 

Prepares as
signed work 

·I 

Engrossed-in realiz
ing weli formed ob
jectiv e.s 

- 1 

Seeks additional 
work 

Sell'~reliant Actively creative 

ContribL:.i:ing Strongly controlling 

Well liked Deeply admired and 
generally so ugh t 

· conscffentious AEf~fomes Much Res
ponsibility 

7. Emotional 
Stability Hyperemotional Excitable Usually Well- Well-balanced Exceptionally stable 

balanced 

i!..pathetic 

Extra!Cla~s Activity 

Unresponsive 



APPENDIX C - 2 

McKNIGHT JUNIOR HIGH SCHOOL 

Renton, Washington 

UNSATISFACTORY CONDUCT REPORT 

to Mr. Hickenbottom Date -- ~---------

to Mrs. Williams Time ----------
to Mr. Rich Place --

(Please check one) 

Pupil 1 s Name 
(Last) (First) (Middle) 

is a disciplinary problem because of the following observations: 

Defiant Lacks sense of sincerity -----
Restless Lacks sense of the truth ----- -----
Inattentive Neglects personal appearance ----- -----

Destructive to school property -----Rude -----
Gets frustrated easily -----Annoys others -----

Talks too much ----- Gets disappointed easily 

Teacher's Signature 



0 ltl!NTON HIOH RENTON PUBLIC SCHOOLS ltl!NTON, WASHINGTON 

DIST"ICT NO ... OS 0 OllOllTT .IUNIOlt HIOH 

0 MCKNIGHT JUNIOR HIOH Language Arts Teacher's ReJJOrl to Parents 

9TUOl!NT 19 ,. GRAD• 

STUDY HABITS & ACHIEVEMENTS I ! 2 I :I '4 cmzENSHIP ADJUSTMENT I 2 I :I l • 

1. Undenbnch what he reads ............... iU= 1. Dependable ............................................. - ,__ 

$ -T 
Z. Expresses Ideas well ......................... -;-f- . Z. Courteous ................................................ ,_ ,__ 

!. WrHlnc neat & of rood form ........... -f=t= . 3. Cooperative ............................................. ___ ,_ 

4. Spell9 correctly ..................................... -1-- -t- 4. Complies wHh elul & school rules . - -- -+-
5. Takes parl In discussions .................... ±rt Comm••~ f~ -~ 6. Keeps a rood notebook ........................ -+-
7. Does library readlnf ............. .. ............ _j_j__ H--Commenb: I ! I I 

MARK --- --- --- --- ---- ----
IQ. ZQ. &EM. SQ. 4Q. SEM. 

L!ill8"'3 1700 le-tO IEWI RICORD 

TO PARENTS 

This report Is an estimate of the prorress and need of Ws student. We are seeklnr to promote total 
development. Sound habits of stUdy, proper social attitudes. and approved behavior are fundamental 
in the establishment of a satisfactory school mark. We provide counsellor service to aid In needed 
adjustments. We invite your cooperation and assistance In the solution of apparent problema. 

MEANINGS OF MARKS 

A· EXCLLLENT: B · GOOD, C ·AVERAGE; D. POOR; 8 • DOES HIS B~ST, NOT COLLEGE RECOMMENDING; 

X ·NOT PASSING; +·ESPECIALLY MERl,.ORIOUS; - ·NEEDS IMPROVING; '(NO MARK) • SATISFACTO"Y. 

SIGNATURES 

IST QUARTER 
-------------- _3RD QUARTER-------------------

2ND QUARTER 
-------.4 TH QUARTER------------------

SIGNATURE SHOWS THAT THIS REPORT HAS BEEN EXAMINED IT MEANS NEITHER APPROVAL NOR DlliAPPROVAL, 

... 

.... 



REPORT CARD 
SECONDARY SCHOOLS 

STUDENT NAME 

·- -.ct 

'-

SUPERINTENDENT'S MESSAGE 

This rep0rt 1's an estimat~ of the 
school progre'is and r'lf"eds of your 
child. The school ~tatf 1nvitt!s your 
counsel and l'lelp 1n promotino his 
total development. Sound habits of 
study, suh1rc t matter mastery, proper 
sonal attit1....dcs anrl acceptable be
havior are 'fund11mental to satisfac
tory sch<_,d success. wn.,, the par
ents ar.ct teachers work together to 
strC'nqthen ti-ic'P needs, the child's 
gr')wth •c; '::>(11,nrl end pos1t1ve 

0111,.e, M. Hazen 
S1.per1ntcnd('r1t 

SUGGESTIONS 

Wherl 0,:tvi i ,- "H1c-errJ<., ,1r1se con
sult the pr,nupa: , r cc'unisclor Ar 
rangcmentc;, w.I: ~~1en be rn~de for a 
consultation with the teachf'r 

Please enc,1...1rage this pupil to: 

1. Practice courte~1cs ar~d to show 
respect f•)r author1tv 

2. Exercise care and re!:>pect for 
school property 

3 Have regular and Pur'lctual at 
tendance 

4 Be prompt, rel1al;te and accurate 
with school '""nrk 

>I UK 'I "" 
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EXPLANATION OF MARKS 
A - EXCELLENT ACHIEVEMENT 
B - GOOD ACHIEVEMENT 

C - AVERAGE ACHIEVEMENT 

D- MlNl~vM PA)<;JN( ..... • tY • • 

K>R THl'l )UBJH. 

S - ACHIEVEMENT BELOW GIADf Mtloll
BUT UP TO PUPIL'S AllUTY 

X - ACHIEVEMENT lfl.OW GIADf -
ANO lfLOW PUl'IL'S AllllTY 

I - INCOMPUTE ACHIEVEMENT 

1 • COMMENDAILE PUfOllMANCE 

2. - SATISFACTORY PEtfOtMANCE 

- IMPROVEMENT NEEDED 

McKNIGHT JUNIOR HIGH SCHOOL 
RENTON PUBLIC SCHOOLS 
DISTRICT NO. 403 KING COUNTY 

RENTON, WASHINGTON 

Y J 'IEAI 
PERIOO ENDING 

,Ji;.. 

DETAILED EXPLANATION OF SYMBOLS USED IN MARKING 

The "A" ...... .,, is careful. thorough, ancf prompt in the completion of required 
work. He is Quick and resourcrful in utilizing suggestions tor supplementary 
activity. He works 1n~ndently and has sufficient interest and 1rnt1at1ve to under
take original pro1ects beyond the ass1oned work. He uses his time well, does not 
ouess and is careful to express thouohts clearly and accurately. He has excellent 
self control and effective stud; hah1t,. Few students can measure up to these 
criteria 

The "8" 1tucle11t prepare~ all assignments carefully. He is conscientious and depend
able He shows C•)ns1stent interest 1n the subject matter and requires no urging to 
have work done on time. Jn cla'~ work he res.pond!> readily when called upon and 
has good st...,dv habits for rout1n1' assignments. He shows initiative and resource
tulnt"~s but 1t ts not always C't l consistent pattern. 

The "C" student does average w 'rk, but requires considerable direction and stim
vlat1on from the teacher. If hE' 15 '(_•ft to himself he sometimes becomes discouraged 
and may be diverted by d1ft1cult1es in his assignment. He shows little interest in 
following his sub1ect beyond t,,., stated ,,.,cessary requirements. Although he is 
inclined to be a little careless 1ri <1cc0mpl;shment he responds well to encouragement 
and guidance. 

The "D" ltuftftt is a borderline pupil. HP 1"' borderline in that his achievement 
represents only the very mintmlirr> \tandard5 o+ accomplishment in the subject. His 

work is generally of an uneven or superf1c1al quality. He lacks concentration in 
study. He IS unable to work independently because of the lack of ability, the handi
cap of poor studv hab1tc.. or because of the lack of a necessary foundation for the 
sub1ect being studied. Spec:al he 1o and encouragement are constantly required. 

The "S" student has ph'fs1ca1 •r mental 11m1tat1ons which prevent him from accom
plishing the m1rnmuni contf:'nt goals. H . ., achievement, although not up to "O" 
grade standards, will he close to a maximum performance m terms of his limited 
ability. The "S" grade 1s to be used at the teacher's discretion whenever he feels 
cond1t1ons outlined above exist. 

The "X" student fads to accomplish the m n1mum funda'l'lental essentials of the 
sub1ect. area. He need., to spend more time 0n the work of the suh1ect matter in 
the present grade Study hah1ts are P0'"" nr mctfect.ve. Hie; mental maturity is suf
f1c1ent for minimum performance rK.t <lftual performance 1s below "D" grade 
minimum standards. His conduct, !'motiuns and application to school are likely to 
be factors interfering with his perfcrmance. 

The incomplete grade will be used m those cac..es where a student has been absent 
from class for an extended period and where the Qut1l1ty of make-up work at the 
moment has not be~n determined. Generally speaking, this 1s a temporary grade that 
is to be replaced by one o• the above listed grades before the succeedino school 
quarter 1s concluded. 
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RENTON SCHOOL DISTRICT NO. 403 

PROT.,r0T ION POLICY OF A STUDENT FROM 

Tt-'.E JUNIOR HIGH SCHOOL TO THE HIGH SCHOOL OF RENTON 

To: 

From: Counselor 
~-----~~--...--...-

School 

This letter is being sent at this time to notify you of the policy of the 
Renton School District in regard to assignment of students from a junior 
high to the senior high school. 

Our policy is: 

"Pupils will be assigned from junior high school to senior high 
school without limitation when they have satisfactorily completed 
at least 10 semester hour~ of ninth grade work with no failures 
in the required subject areas. A pupil will not be accepted for 
high school enrollment who is passing in less than 9 semester hours 
of ninth grade work. Pupils with 9 semester hours of passing work 
may be enrolled in the senior high school on a probationary basis 
after consultation with a tenth grade counselor if the counselor is 
able to outline a program of study and activities aimed at making 
up the lost credit. If a proper program cannot be outlined or if 
sufficient evidence is not presented that would seem to predict 
probable success,' the pupil will be returned to the junior high for 
enrollment there. Progress from junior high school to senior high 
school must be on a full year basis. Changes of school assignment 
at mid-year will not be made." 

It is my responsibility to inform y'OU that --...--.,....,._,......,,.._.,,...._,._ ....... _.,_.. ...... ~ 
has not met the above requirements and will not be eligible for senior high 
school enrollment unless some of the hours lost are made up. If 

--~---were able to make up enough of the time to meet the above requirements by 
attending summer school, we would re-evaluate the situation in terms of final 
standing at the end of the summer. Attendance at summer school does notL~sur0_ 
automatic senior high school enrollment but instead means that the situation 
would be re-studied and a decision made at that time which appears to be in 
the best interest of the pupil and the schools involved. Under the circum-
stances it ~Jill be necessary for to report to 
Junior Hi~h Scho·ol during thr; "eek of for assigrrri;nt-:--.------

If you have any questions about this matter, please feel free to call. 

GR-464 
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To: 

c - 6 
RENTON SCHOOL DISTRICT NO. 403 

Credit Deficiency Notice 

~--~----------~---------

From: Counselor 
~------------------~---

- - · This letter is being sent to you at this time because of --------------------
having failed a ninth grade course(s) that is necessary for hi_,~h school :~rrJdu~tton. 

Tl~ls is th;; course{s) in 
----------~~--------~-------------------------------

We are suggesting that you seriously consider summer school for 
----------------~ 

so that this deficiency would be removed upon entrance into the tenth grade. 

Registration for summer school would need to be completed now as sur-1·-~~:r school •rill 

be~in the week following the close of the regular school term. 

Pupils ~ntering Renton High School without having successfully completed the 

local and state required courses that are generally taught in the ninth grade, are 

required to make up these courses. If possible this make-up work should be done 

during the summer preceding entry into grade ten. If failed course(s) is not made 

up in summer school, the student is programmed to repeat such course in the tenth 

grade without credit! This puts the pupil under a handicap, as every period spent 

in making up a subject deficiency course reduce3 by a corresponding number of 

periods the opportunity for completing the necessary high school credit courses. 

Generally, graduation for such pupils comes after attending seven semesters rather 

than the traditional six semesters. 

Information about summer school is available in the counselors' offices, 

and we will be very happy to discuss the matter with you. Please call for further 

inf-0nnation or assistance: 

Dimmitt Junior High 

McKnight Junior High 

Renton Senior High 

District Department of 
Guidance and Research 

PA5-9880 

BA6-44oo Extension 281 

BA6-44oo Eictension 227 

BA6-44oo Ex:tension 267 
GR-465 


