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Abstract
It is the intent of this project to create a resource guide to provide general
education teachers with effective strategies in dealing with primary aged students
who exhibit aggressive behaviors. The resource guide will provide effective
behavior management models, intervention strategies, and techniques for

assessment based on selected literature.
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Chapter [
Focus of the Project
Introduction

Aggressive behaviors affect between 15 and 20 percent of all students in
schools today (Batsche & Knoff, 1994). According to Baron (1992), first year
teachers will have less experience to draw on then experienced teachers when
dealing with classroom behavior management. Baron continues to state that
“successful teaching requires a degree of classroom order and control before
effective instruction can take place" (p. 7). Furthermore, Baron points out that all
teachers experience discipline problems at some time and considers discipline the
number one problem in schools. The continuing challenge for all educators is to
maintain a safe affective learning environment for all students.

Students exhibiting aggressive behaviors in the classroom can result in
school discipline issues. According to Gaustad (1992), school discipline has two
goals: the first being safety for students and staff, and the second is to create and
maintain an environment conducive to learning. Student disruptions that involve
the issue of safety need immediate attention so the school is a safe place for all.
Other disruptions interrupt the learning of both the student who is exhibiting
inappropriate behavior and the other students. However, even experienced
teachers are challenged by students who do not respond, no matter what
techniques the teacher is trying (Cormack, 1987).

These disruptions or acts of aggression often result in students being
removed from class to provide safety. According to Sklarz (1979), the student
usually returns to class no better prepared to behave appropriately. This can

result in an ineffective classroom management system.



According to Meyer (1989), general education teachers should work on
developing an effective classroom behavior management system that is important
for all students. Teachers are consistently being challenged to manage students
with aggressive behaviors in their classrooms. The 1990s have given teachers
many different opportunities.

Public Law 94-142, The Individuals With Disabilities Education Act
(IDEA) according to Rothstein (1995, p. 21) states that:

“All children with disabilities must be given education.

It must be provided in the least restrictive environment (LRE) appropriate
placement.

» Education is to be individualized and appropriate to the child’s unique needs.

» It is to be provided free.

¢ Procedural protections are required to ensure that the substantive requirements
are met.”

Specifically, 40 years ago Brown vs. Board of Education (1954) “established that

separate but equal was not equal in education” Rothstein (1995, p. 23). An

outcome of the Brown vs. Board of Education decision is that mainstreaming is a

goal to help alleviate the problem that separate is not equal. Segregated program

placements are stigmatizing (Rothstein). It is important that children with

disabilities have interactions with peers who do not have disabilities for role-

modeling and appropriate social development (Rothstein). Based on this

information teachers are continually offered the opportunity to work with

students who exhibit a variety of behaviors.

Problem

According to Charles, (1992, p. vii) “recent studies have listed discipline as

one of the major problems with which teachers must contend and a major factor



in the high numbers of teachers leaving the profession--now almost 40 percent
departure during teachers’ first three years” (“Study backs,” 1987). Charles
(1992) also stated, “Adding to the problem is that experienced teachers gravitate
away from schools that have high levels of misbehavior, leaving those schools to
beginning teachers who are not yet skilled in discipline (p. vii)." General
education teachers are not properly trained to effectively deal with aggressive
behaviors and are often overwhelmed by discipline problems (Edwards, 1993;
Radcliffe, Malone, & Nathan, 1994). Behavior management is a necessary skill for
teachers to possess yet, too often, it is an area where teachers are inadequate
(Zirpoli & Melloy, 1993).

Purpose of the Project

For the past 20 years, discipline issues have been identified by teachers as
the first or second most serious problem facing schools (Elam, 1989). The purpose
of this project is to develop a resource guide for general education teachers with
effective strategies in dealing with primary aged students who exhibit aggressive
behaviors. Through the process, behavior management models, intervention
strategies, and techniques for assessment have been based in selected literature.
The resource guide will be practitioner useful with scenarios with applicable
classroom situations.

Significance of the Project

A resource guide will be developed for general education teachers with
strategies to enhance classroom behavior management skills in dealing with
students who exhibit aggressive behaviors. The resource guide contains eight
classroom behavior management models. The resource guide also provides
guidelines for teachers to assess and identify behaviors. Another part provides

interventions.
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General education teachers will benefit from having available strategies to
use when dealing with aggressive behavior. The benefit of the resource guide
will be to help ensure that school is a safe place for everyone and reduce
classroom disruptions. Two very noted authors Alberto and Troutman stated that
“providing a safe environment is unarguably necessary” (1995, p. 49). General
education teachers must deal with difficult situations to preserve the climate for
learning in schools (Evertson, Emmer, Clements, & Worsham, 1994).

Definition of Terms

Aggressive Behavior: “Those behaviors-verbal, nonverbal, or physical-that injure

another indirectly or directly and/or result in extraneous gains for the aggressor”
(Zirpoli & Melloy, 1993. p. 347).

Classroom Behavior Management: “Teachers engage in the conduct

management function--example, creating and sustaining an orderly classroom
environment--they invariably find ways to get what they want by planning
(preventive), by increasing the likelihood of securing student cooperation
(supportive), and by minimizing the recurrence of departures for what they want
(corrective)” (Froyen, 1993, p. 6l).

Aggression: “Physical and verbal attacks by students on the teacher or other
students” (Charles, 1992, p. vi).

Public Taw 49-142 (1975): Itis referred to as IDEA (Individuals With Disabilities

Education Act). This is the federal law concerning provision of special services to
students with disabilities (Rothstein, 1995).

General Education Teachers: Staff certificated in the state in which they

are teaching, but without special education endorsement (WAC 392-172-
108).



Least Restrictive Environment: Under both state and federal law the student

must be provided services in the least restrictive environment to meet their
individual education needs. This requires that districts provide a full continuum
of services for all students. The continuum of services includes general
education classroom placement, special education support in the general
education classroom, special education support in the special education
classroom, as well as, services in a segregated classroom or schools and home or

hospital services (WAC 392-172, 1995).



Chapter 11
Review of Selected Literature

This chapter will contain a review of literature regarding effective
classroom behavior management models. This research-based literature search
will be utilized to create the resource guide for general education teachers in
classes kindergarten through second grade programs working with students who
exhibit aggressive behaviors in the classroom.

General education teachers should begin by thinking about their
classroom rules and ask themselves some questions. According to Meyers and
Pawlas (1989), there are 5 questions teachers can ask about student conduct: (1)
Are you respecting others’ rights to learn? (2) Are you respecting others’ rights
not to be hurt physically or by put-downs? (3) Are you respecting others’ rights
to their personal property? (4) Are you helping others? (5) Are you making
others feel good by giving compliments or by inviting them to join you in some
activity?

Once classroom rules are established, the teacher can decide on a behavior
management approach. According to Meyers and Pawlas, think of the long-
range goals, specific objectives, what kind of techniques will be used to reach the
objective, and how the process will be assessed (1989). The areas researched are
the history on behavior management, how to identify the behavior, some possible
interventions, and how to measure the outcomes.

A significant contribution by Charles (1992) to the literature includes his

text Building Classroom Discipline. Specifically, he discusses 8 classroom

Behavior Management models. They are: (1) The Redl and Wattenberg Model,
(2) The Kounin Model, (3) The Neo-Skinnerian Model, (4) The Ginott Model, (5)

6
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Sample Classroom Rules and Explanations

Raise Your Hand--When you talk, you want someone to listen to you. What
will happen if everyone talks at once? We all need to have a chance to
talk and be listened to. The fair way is to raise our hands.

Be Responsible--You are the one who will decide how you act. It is up to you to
do what is right whether someone is watching or not. Making good
choices is being responsible. At times it is hard to make good choices, but
remember that you are in charge of yourself and can make the right
choices.

Always Try Your Hardest--The way you get better is by practicing. If you
refuse to try, you are also refusing to practice. The more you practice
something, the easier it will get and the better you will get.

Do Your Best--Ask yourself “Is this my best?” You will feel better about
yourself if you did your best work.

Cooperate With Others--I am polite, I treat others with respect, it is okay if
someone is different then me, and I try to help others do their best.

Treat Everyone With Respect--Be safe, take care of the school property,
playground equipment, things that belong to other people, and return
things you find to the lost and found.

I Make Others Feel Good--Say nice things to other people, do good things for
other people, and look for the good in other people.

I Have Good Fun--Good fun is when both people are having fun. Bad fun is
when one person is having fun but the other person is not having fun.

Treat Others Nicely--Say nice things to people, ask others to play with you, do

nice things for other people.
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MODELS OF EFFECTIVE BEHAVIOR INTERVENTION

FOR AGGRESSIVE BEHAVIOR
The goal of behavior interventions is to help students learn to behave more
responsibly (Sprick & Howard, 1995). The first step in the intervention process is
to identify the behavior, next prioritize the behavior keeping the issue of safety to
others and oneself as the highest priority, followed by the intervention. The
following are samples of models providing interventions for physically aggressive
behaviors:

Behavior Identified: Hitting

Prioritizing: Safety the highest priority
Intervention: * How often does it occur? With physically dangerous
behavior, the behavior has to be stopped immediately. It is
the teachers job to assure that every student is safe.
Possible ways to do this are:
1. tell the student to stop hitting
2. room clears (have a predetermined place for students
to go.)
3. summon a trained staff member
4. physical restraints
» What caused the behavior? Keep an anecdotal record of
all aggressive behaviors.
* Contact and involve parents. It is very important to get
the parents involved and begin joint problem-solving.
* Meet with the student and problem-solve solutions.

* Teach the desired behavior.
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o Praise correct behavior. Watch for desired behavior and

praise the student. Try to have a 3 to 1 ratio of positive
attention to negative attention. Some ways to do this are
to greet the student in the morning, find out what the
student likes so you show interest in the student and are
able to talk about the students interests, and watch for any
appropriate behavior the student is exhibiting.
* Consequate hitting by:
-token system
-time out
-remove part or all of recess privileges
-management plan
* Keep data to see if hitting is decreasing or stopping totally.

Behavior Identified: Fighting

Prioritizing: Safety the highest priority
Intervention: ¢ How often does behavior occur? Since safety is involved,
the behavior has to be stopped at once.
1. Tell the students to stop fighting.
2. Break up the fight.
3. Summon a staff member able to break up the fight.
4. Have any students who may be watching leave the
area.
* What caused the fight? Keep an anecdotal record and

document the incident.
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¢ Send or take the students to the office. Students need to

problem solve a management plan.

* Notifify parents

* Teach self-control skills to students.

* Praise the correct behavior.

* Consequate fighting by:
-time out
-send students home
-management plan
-talk to a police officer

» Keep data to see if fighting has stopped

Behavior Identified: Bothering others (poking, tripping, pushing,

grabbing, pulling on hair or clothes)
Prioritizing: Safety is the number one priority
Intervention:  * How often does it occur? Keep data to find out when the
student is bothering students. Is it during independent
work, teacher directed instruction, transitions, cooperative
work, or group work?
* What caused the behavior? Is this an attention getting
behavior or a lack of social skill behavior?
* Meet with the student and jointly make a plan.
* Teach the student how to respect other students. If the
student has trouble moving away from the work area to
bother other students, the teacher may put limits with

masking tape as to where the student may move. If the
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student has trouble walking by other students without

touching them, you may want to teach the student to walk

with hands in the pockets or hands folded.

Praise the desired behavior. Remember 3 to 1 positives for

negatives. Some ways to praise the student are:

1.

A i

Tell the student what you see. I see that you walked
over to get a drink and on the way you kept your
hands at your sides.

Write a note to the student.

Smile at the student.

Thumbs up.

Stickers

Being able to be the line leader.

Being teacher's helper.

» Consequate bothering others with:

-time owed at recess

-time out

-having the student do something for the person
they bothered

-a specific management plan

*Keep data to see if bothering other students is decreasing.



S

Behavior Identified: Bullying (intimidates students physically or
mentally)
Prioritizing: Safety is the issue in both physically and mentally so this is
a high priority.

Intervention: ¢ How often does the behavior occur?

» What causes the behavior? Does the student insist on
having it his/her way? Is it an attention getting behavior?
Is it a power struggle such as I am in control here?

* Meet with the student to tell the student what you are
observing. Jointly make a plan.

» Teach the student how to respect other people.

* Praise correct behavior. Watch for desired behavior. Give
student 3 to 1 positives to negatives.

* Consequating bullying by:

-time out

-token system

-time owed at recess
-management plan

* Keep data to see if bullying is decreasing.

Behavior Identified: Self-Injurious
Prioritizing: Safety the highest priority

Intervention: ¢ How often behavior occurs?
* What caused the behavior? Keep an anecdotal record of

self-injurious behaviors.

10
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Get help. Call on the building administrator and/or the

school psychologist.

Inform and work with parents.

Help the student learn alternative behaviors.

Praise correct behavior.

Consequate self-injurious behavior with the help of the

school administrator and/or school psychologist.

The following models provide interventions for verbally aggressive behaviors:

Behavior Identified: Disrespectful Behavior (refusing to comply with

Prioritizing:

Intervention:

instructions, what the student says “Why should
I?” or mimics the teacher, tone of voice used, body
language, volume of voice)
Is the behavior effecting the students learning, other
students learning, and the teacher’s behavior? High
priority especially if this is one of you classroom rules.
How often behavior occurs? Keep anecdotal records and
frequency counts.
What caused the behavior? Is it not being able to comply?
Not wanting to comply? Is it an attention getting tactic?
Are the situations power struggles?
Meet with the student. Brainstorm ways the student can
be exert his/her power yet do it in a respectful way an
suggestions the student suggests will increase his/her

sense of ownership.

11
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Praise correct behavior. Watch for the desired behavior

then praise and reinforce the behavior. Possible ways to
reinforce the behavior are:

-Tell the student what you see.

-Give the student a note.

-Praise the student for other positive behaviors.
Consequate disrespect by:

-Time out

-Time owed

-a peer tutor
* Being sent out of the class/possibly home

Keep data to see if disrespect is decreasing.

Behavior Identified: Name Calling/teasing/put-downs

Prioritizing:

Intervention:

How is it affecting student learning, other students
learning, and teachers behavior?

How often behavior occurs? Keep anecdotal records and
frequency counts.

What is causing the behavior? Is it lack of social skills?
Attention getting? Trying to be tough or cool?

Meet with the student and brainstorm what the behavior
looks like now and what needs to be done to change the
behavior. If it is an issue of lack of social skills, teacher
needs to teach the appropriate behaviors.

Praise correct behavior. Catch the student using the

appropriate behavior.

12
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-Consequate the behavior by:

-token system
-time out

-time owed
-management plan

* Keep data to see if hitting is decreasing or stopping

Behavior Identified: Swearing
Prioritizing: How is it effecting the student, other students and the

teachers behavior?
Intervention:  * How often behavior occurs? Keep a frequency count.

* What causes the behavior? Is it a learned behavior from
home? Is the swearing words coming from lack of
appropriate words?

* Meet with the student and brainstorm appropriate words
to replace the swear words. Brainstorm consequences for
swearing. Decide on a process for monitoring swear
words. Decide on a goal to decrease and extinguish
swearing.

 Praise the correct behavior. Brainstorm a celebration
activity when the swearing goal has been met.

» Consequate swearing by:

-taking away points that are going toward meeting
the goal.
-time owed

-time out

13



36

Behavior Identified: Threatening
Prioritizing: High priority when the student is threatening to harm

Intervention:

oneself or others.
How often behavior occurs? Keep anecdotal records of
the threats.
What caused the threat? Is it lack of social skills? Is it
used to get what student wants?
Involve the building administrator and/or school
psychologist.
Contact and involve the parents. This behavior can lead
to following through with the threat which will lead to
physical harm.
Talk to the student about how serious a threat is.
Praise correct behavior. Give the student extra attention
to show him/her that he/she is a valued member of the
classroom.
Consequate threats by:

-time out

-time owed

-removal from class

-management plan

Keep data to see if threats have decreased.

14
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ASSESSMENT OF THE EFFECTIVENESS OF BEHAVIOR INTERVENTION

Assessment conducted to evaluate if the student's behavior changed for
the positive following intervention. The identification process needs to be
reviewed to make sure that safety is the number on priority in a classroom
followed by an environment conducive to learning. Has the problem behavior
decreased? If so, the intervention can continue until the behavior has ceased. If
the behavior is continuing, it is time to go back and change your intervention.
Consulting parents and administrators may be beneficial for ideas to decrease the

behavior.

15



Chapter V
Summary, Conclusions and Recommendations
Summary

A review of literature was completed to develop the resource guide to
assist general education teachers develop a knowledge base of models used with
students who exhibit aggressive behaviors. The aggressive behaviors that
teachers are challenged with may be both verbal and physical. The resource
guide will assist teachers who are having difficulty with students who are
exhibiting verbal and/or physical aggression.

The resource guide will first assist teachers identify and prioritize the target
behavior. It will assist teachers establish classroom rules which can be
consistently used as a foundation for deciding whether or not a student needs
consequences for the behavior. The resource guide will also suggest possible
interventions for a variety of aggressive behaviors. Furthermore, the resource
guide will provide information on the assessment as to the effectiveness of the
behavior intervention.

Conclusions

After a selected review of literature, it was concluded that general
education teachers are having students who exhibit both verbal and physical
aggressive behaviors placed in their classrooms. This placement of students who
exhibit aggressive behaviors is challenging general education teachers because
they may lack strategies for interventions of aggressive behaviors.

Recommendations

As a result of the project it is recommended that general education
teachers, paraprofessionals, and administrators have the opportunity of

participating in an inservice on how to use the resource guide. General education

38
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teachers, need support from staff members, parents, and administrators. Dealing
with students who exhibit aggressive behaviors is a difficult task for everyone
involved. Itis recommended that teachers, parents, and administrators work

collaboratively to meet the individual needs of all students.
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