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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
I. INTRODUCTION

Until the turn of the century, education in the
United States worked on the assumption that "all men are
created equal" and education perpetuated this myth. Then
educators began to show concern for educational practices in
the light of dominant social needs, the results of scien-
tific and psychological studies, and new evidence concerning
the nature of pupil development, and they slowly started
seeking improvements,

An "explosion" of knowledge in the 1960's caused
educators to totally re-evaluate curriculum and teaching
methods and view individual differences with more concern.
Educators recognized that it was possible to have excellence
in education and at the same time to educate everyone to the
limit of his ability. A soclety such as ours had no choice
but to seek the development of human potentialities at all
levels, realizing that it takes more than an educated elite
to run a complex, technological society (12:114),

It was the feeling of this writer that since teachers
have the ultimate responsibility of adapting a proposed

curriculum to a group of children, they must understand



that normal children have a wide range of abilities that

should be understood and provided for in methods of instruc-

tion.

II. THE PROBLEM

Statement of the problem, The purpose of this study

was to describe methods, procedures, techniques, and prob-
lems in the utilization of individualized instruction in
reading through a review of literature and a practical

application of this method in the classroomn,

Importance of the study. At no point is the need

for providing for the individual needs of chlldren more
apparent than in the development of the abllity to read and
the guldance of thelr reading activities, This 1s true be-
cause of the universal appreciation of the importance of
learning to read as a means of becoming familiar with the
literature which keeps one in touch with the developing
present (69:11). Reading is the basis for all existing
social and educational arrangements, More than that, "It
is the means by which every age 1s linked to every other
age" (9:5).

The writer felt concern for the way reading was being
taught in the intermediate grades. Reading materials were
untimely in character and unsuited for promoting the under-

standings and attitudes essential in contemporary life,



children's reading was limited, and reading advancement was
determined by groups rather than individuals. This concern
prompted a constructive effort to properly adjust instruc-
tion to individual differences,

Students individualize their own instruction to some
extent no matter what form of classroom organization the
teacher uses, In a class the individual tends to pay atten-
tion to what is important to him at that particular time
(54:164)., Rather than utilize method-centered teaching
where each student responds differently, teachers should
recognize that more students benefit from child-centered
instruction., Differences in children must be understood to

determine which methods should be used with which child.

Limitations of the study. The author reviewed perti-

nent professional literature related to individualized
instruction in reading and attempted to make generalizations,
Availablility of materials have increased in this area with
significant research findings in favor of individualized
reading. However, there are many values in terms of atti-
tudes and human relations readily acknowledged by partici-
pants in the program, but which seem to defy measurement
(61:232). The knowledge allowed by this literature prepared
the writer to utilize methods and procedures in individual-

ized instruction in reading in the classroom,
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For one year in a class of thirty-one heterogeneously
grouped fifth-graders, the writer utilized individualized

instruction in reading.

Organization of the study. This study was organized

as follows:

Chapter II presents a review of literature which
Includes material on the nature of individual differences,
methods and procedures in the teaching of reading that best
provide for individual differences, and limited research
avallable on the individualized instruction in reading.

Chapter III shows methods and procedures utilized by
the author in individualized instruction in reading in an
actual classroom situation.

Chapter IV includes the results of the practical pro-
cedures of individualizing instruction in reading employed
in the classroom as determined by teacher observation and
student reaction and evaluation,

Chapter V presents a summary of principles and pro-
cedures most important to educators as they face the problems

of providing for individual differences in reading.
ITII. DEFINITIONS OF TERMS USED

The meanings or definitions of terms attributed to

special education terms in this paper are those used for
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corresponding terms in Good (19). These definitions are as

follows:

Individualized instruction., Thils term was inter-

preted as meaning the differentiation of instruction accord-

ing to individual differences in pupils,

Individual differences., Throughout the report, indi-

vidual differences will be referred to as meaning the varia-
tions or deviations among individuals in regard to a single
characteristic or a number of characteristics., It also

refers to those differences which in their totality distin-

gulish one individual from another,

Heterogeneous. As the class grouping in this thesis

was heterogeneously designed, the term heterogeneous was

interpreted as meaning the classification of pupils for the
purpose of forming certaln groups having a high degree of

disimilarity.

Trade book. The @author refers to a trade book as a

book published for the purpose of glving the reader pleasure
and of feeding his interest in reading for pleasure, Trade
books are used extensively in an individualized reading pro-

gram,

Basal reader.. A basal reader will be referred to as

meaning a textbook, usually part of a graded series, used
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for instruction in reading; there are four types: 1literary,
story, factual, and learn-to-study. Modifications of a
basal reading program can be adjusted to an individualized

reading program.



CHAPTER II
REVIEW OF LITERATURE
I. RECOGNIZING AND MEETING INDIVIDUAL DIFFERENCES
IN THE TEACHING OF READING

A vast range of differences occur among children.
Although teachers are aware of these differences, they do
not realize the full impact that these differences should
have on instructional methods and procedures in the teach-
ing of reading.

Americans are living in an era of complexity, unclar-
ity, and change, These unclear national goals have affected
the goals and values of individuals and have led to divergent
pressures on school children today,

Society has imposed a pressure for academic excel-
lence, This 1s readlly seen in the fact that job opportu-
nities go to the student who has shown academic success;
college is the goal of parents for their children from a
very early age on. "Some parents have even had tutors for
theilr two year oldi®; Schools have imposed pressures on
pupils which include automated instruction, early introduc-
tion of subject matter and specific pressures for excel-
lence (64:75), Wittick went on to elaborate on these

general pressures,



There is a loss of time in outside reading because
of the pressure of material possesslions, Students learn to
read to get the main ideas, but have little time to compare,
to weigh l1deas, and to develop skills in "reading in depth,"
because they are too concerned with material values., Wit-
tick proposes that "We must continue trying to make books a
part of the pupil's material possessions."

Present physical living space 1is rapldly dwindling
which forces a togetherness upon us. Many are geared to
apartment living and fast avenues of cars, trucks, and
buses in this "pressure for togetherness.," Reading requires
a place of reasonable qulet and a modicum of comfort which
is hard to find 1n many places.

Children's thoughts are side-tracked from reading
and academlic performance by parents who are eager for their
children to have soclal and emotional experiences at a very
young age,

No other children have been faced with an almost
constant threat of instantaneous annihilation,

The strength of this pressure 1s reflected 1n the
reading tastes of youngsters. They become preoccupied
with war storles or scientific weapons of destruction
(16:76).

Ruth Strang (55:279) graphically summarizes the

effect of social and emotional pressures on children's

reading.



l., Unfavorable home and Reading Emotional
school conditions ———=>Failure —problems

2, A complex of emotion- Inner con- Failure in
al factors ~——— flicts, in-»reading
stability,
etc,

3. (ZEmotional factors ———» Reading difficulties ;>

Increased reading Anxiety and further
difficulty D emotional disturbance

These present social and emotional stresses on chil-
dren have definite intimations for the classroom teacher.

Unless a child can learn to face and to understand
his strengths and weaknesses and look upon himself
with respect and a degree of confidence, he cannot
use the ability he has and achieve up to his full
capacity (56:120).

The following implications for the classroom teacher

are set up by Wittick (64:79):

1. Know more about the mental stresses of children in
his room., (Children who have experienced severe
family disorganization.,)

2, Make instruction in reading more flexible for the
child who has experienced emotional problems, --
Individualize instruction,

3. Understand the child's own concept of the adequacy
of his reading performance,

L, Respect each child as an individual human being,

5. Help students view reading as an important aid in
learning and knowing, as a skill to use now and
everyday.

6. Help the student understand his abilities and weak-
nesses in reading and strengthen the latter to
the extent he 1is able,

7. Identify the child's reading problem at the earliest
posslble stage and provide needed instruction at
once,



Jeff West and Ronald Doll (1l:5) follow up the impact

of soclal and emotional influences with the problems of per-

sonal alienation,

One may add to multiple social influences the fact
of personal alientatlion which educators are beginning
to recognize in its broader aspects, Originally iden-
tiflied with disadvantaged cultural environments and
with learners of low socloeconomic status, the concept

of alienation now encompasses many psycholosocial effects

on human behavior., Personal alienation from one's
world may indeed stem from cultural poverty, but it

apparently originates also in an inadequate self-concept,

in the cultural malaise to which the economically
privileged are exposed, in disintegrating patterns of
family and community life, and in the failure of
teachers to interact empathetically and helpfully with
theilr pupils. As seen in the schools, alienation con-
stitutes a psychological curtain which the learner is
somehow induced to draw before him, thereby shutting
out desirable experlience and contact with his environ-
ment., For instance, can it be that the current drive
toward excellence has created such competition among
able learners that, for many of them, a curtain has
lowered between them and their peers and teachers?

If so, much needs to be done to free learners to reduce
competition, restore communication, increase inter-
action, and make mistaskes in the only reprisal-free
environment which society can easily provide,

Modes of learning..In recent years, considerable
attention has been paid to modes of learning which include
these types of imagery: visual, auditory, tactile, olfac-
tory, kinesthetic, and gustatory (25:11). In most sighted
creatures, vision and hearing are the major senses for

communication with the environment. This applies particu-

larly to human beings because the senses of smell, taste, and

touch have become subordinate., Perception, defined by

Frostig as the ability to recognize stimuli, being one of

10
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the prime psychological functlions of linking the human being

with his environment, finds its greatest importance in

visual perception, "Visual perception is involved in nearly
every action we take" (18:7).

From her research in the field of wvisual perception,
Frostig (18:8) stated that "success in learning to read
depends on visual perception,"” and elaborated on this state-

ment in the following way:

The period of maximum visual perceptual development
normally occurs between the ages of 3 1/2 and 7 1/2 years
--that is, when the child is in kindergarten and the
lower primary grades. Unfortunately, a great many chil-
dren have a lag in their visual perceptusl development,
A child with such a lag is indeed handicapped., He has
difficulty in recognizing objects and their relation-
ships to each other in space, and since his world is
perceived in a distorted fashion, it appears to him
unstable and unpredictable, He 1is likely to be clumsy
in his performance of everyday tasks and inept at
sports and games, Above all, the distortion and confu-
sion with which he preceives visual symbols will make
academic learning very difficult, if not impossible, no
matter how intelligent he is,

Frostig goes on to say that children with disabilities
in visual perception are subject to emotional disturbances,
Aware of their puzzling inability to keep up with their age-
mates and the disappointment of parents and teachers, they
inevitably become confused and ashamed, which usually
results in character and behavior disorders. Research indicates
that children who score low in the tests of visual percep-
tion‘are frequently lowest in academic achievement and most

poorly adjusted in the classroom. The Frostig Program Work
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Sheets (See Appendix F) are being effectively used if the
precise nature of the perceptual disabllitlies is known so

that the training can be dlrected accordingly.

Motivation. Jenkinson (30:49) relates that all

psychologists appear to accept the notion that both
psychological and physlological motives affect organisms,
He feels that teachers should understand the five psycho-
logical facts of cognitive drive, soclialization, achleve-
ment and aspiration, interest incentive, and individual
nature of reading that are essential to reading achievement,
"Curiosity, the desire to know and then hopefully to
understand, appears to be innate in human beings. It
is a prime motivation for learning" (30:50). Going along
with this view of human nature, Havighurst (25:8) feels
that the Law of Effect, meaning skillful use of rewards or
appeals to self-reward in a person, would increase efficlency
of learning. If one views human belngs as active, out-
reaching, exploring individuals with an inner-drive to learn,
then learning can be its own reward accompanied by cumulative
succesg and good models in parents, teachers and assoclates,.
Soclallization and reading are inseparable entitles,
"Children learn directly from their environmental behaviors
which enable them to become acceptable members of theilr

culture*"(30:50). .A full range of individual differences
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can be found in children because of their various environ-
ments, A direct result of socialization is self-esteem and
the esteem of others which are recognized as essential to
gregarious human beings.

Self-reliance, which directly follows self-esteem, 1s

a feature not only of beginning reading but of read-
ing development at all stages., It seems essential that
at all levels and in every aspect of the reading pro-
gram, students should be encouraged to become indepen-
dent (30:50).

One of the dominant themes of the North American
culture is success, measured in terms of achlievement., It is
necessary for teachers of reading to make certain that goals
are realistic in terms of individuals and the group so
that they seem capable of attainment to each student. Hunt
(28:490) describes what can happen to a child when goals
are vague:

If a child realizes there is a disparity between

what he can do or what he is and what he could do or be,
a cognitive dissonance occurs., He may then attempt to
lessen this disparity and come close to his self-ideal.
Thus it may be that his learning to read will not be
motivated by rewards and punishments proffered by
teachers or parents or by his peers, nor will it neces-
sarily be affected by what the teacher does, but rather
it will depend on what the learner feels will advance
his own self-esteem or serve his interests (28:490),

Interest will determine not only whether an individual
will learn to read but how well he will read, how much he
will read and in what areas he will read, Harris (23:21)

states that children's interests should be a starting point
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from which the teacher can entice them into new, wider and
more mature interests, "If reading has meaning, both
interest and incentive will be generated" (30:55).

Though some reading motivation springs from social
and cultural needs, reading also presents an opportunity
for the fulfillment of another basic need, that of periodic
social withdrawal., This is a time when a child does his
own thinking and responding. Dr. Dewey holds that "Unless

one thinks for himself, one is not thinking" (27:424),

Differences in intelligence, One of the most dramatic

proofs of different "learning levels" is found in research

in reading, a major tool-skill of education. While many
elements, some previously discussed and some to follow in
this paper, may influence learning, the relationship between
intellectual capacity and the ability to succeed in school,
especially in the area of reading, has been clearly estab-
lished. In a study by Ruth Strang (55:75) correlations
between mental ability and reading achievement ranged between
.50 and .80, depending on the types of tests used. More-
over, the distribution of grade scores on intelligence tests
and reading tests were similar. This relationship has been
ascribed, in part, by DeBoer (9:38) to the fact that intelli-

gence tests and reading tests set many tasks that are similar
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Since a large part of an intelligence test calls for
abilities closely related to the ability to read. DeBoer
continues by saying:
Whatever the reasons may be, it has been demon-
strated that in our culture and under present conditions
In American schools, a child has a better chance at
success in reading i1f he has average or above average
intelligence (9:38),
Group intelligence tests that yield both a verbal and
a quantitative score are more efficient than tests that
yield a single score., The correlation between reading
scores and quantitative intelligence-test scores is much
lower than between reading scores and verbal-intelligence-
test scores. With elementary school children, using the
California Test of Mental Maturity, the correlations were
as follows (55:26):
Language factors with Thorndike-McCall Reading

TeSt..Q.'.......’...........‘.................’

.824

Nonlanguage factors with Thorndike-McCall
Reading TeSt....l.....OOOOO.l.........l.l.....0 .557

Harris (23:17) agrees that individual differences
in intelligence greatly affect reading achievement. He
points out that much stress is now being put on the effects
of environmental stimulation and caution should be used
in Judging capacity for learning to read because of improved

teaching methods and materials.
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Caution in the use of test results is suggested by
Johnson (31:114), She generalizes that comparison of a
child's performance in reading with that of his age peers
seems of relatively minor importance. Standardized tests
and school marks give a comparison rating and the child's
capacity does not enter into the rating,

Wrightstone (68:47) realistically views the place of
testing in education by stating that tests are rightly used
as an important aid to the teacher and supervisor for iden-
tifying and meeting the range of individual differences
among pupils in their abilities, achievement, interests,
attitudes and needs. They provide guidance for individual-
1zed as well as group instruction.

Differences in reading skills. No consideration of

the development of reading competence is complete without
careful attention to the matter of specific reading skills
Involving individual differences. Some children acquire
the necessary skills without formal instruction while other
children require specific instruction.

Three stages of reading skills have been established
by Witty (65:22) to aid teachers in recognizing the status
of reading accomplishment in children. In the primary
stage, children gain ideas from phrases and sentences in

oral and silent reading; rapid progress in silent reading
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habits, skills, and attitudes are developed in the middle
stage along with special skills in informational reading
and when to differentiate speed in reading; and the advanced
stage which includes speed reading and increased vocabulary.

Studies of the elements that make up the ability to

read have revealed how complex the process of reading is,
Dr. Bernice Leary (9:37) has summed it up well:

It is no light matter to acquire the wide range of
abilities and skills basic to reading, even in a mechan-
ical sense, Nor is 1t any light matter to convert into
meaning the language of mathematics, sclence, literature,
and the social studies; to maintain a critical attitude
toward what is read; to develop the habit of relating
written experience to our own experiences; and to adjust
reading abilities to different materlials by grasping
the author's intent, his use of words, and hisstyle
of writing, and by defining clearly one's own reading
purposes,

II, INDIVIDUAL READING PROGRAMS

IN PRACTICE AND THOUGHT

Individualized reading program in the Schenectady

public schools, In 1958, the Schenectady Public Schools

instigated an individualized reading program based on the
following philosophy:

Learning to read is a complicated and sometimes 4diffi-
cult process, The personal attention of individualized
reading offers the opportunity to build the confidence
and security a child needs to tackle such a difficult
Job., When a fair degree of independence has been
established (at least 2nd grade) each child moves com-
fortably forward from the level where he is reading.
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There is no stigma or differential attached to the
slower reader because he wWill be reading an easier book
suited to his interest and level of maturity. For the
more mature reader, this way of working offers more
challenge and motivation because there are no restrain-
%ﬁg)?r limiting factors to hold him to a group standard

They established this succession of general concepts
as a gulde: (1) learning to read is an individual accomplish-
ment; (2) skill development in reading is a continuous and
cumulative process; (3) selection of materials and methods
of instruction are influenced by each child's personality,
interests, ways of learning and needs for reading guidance;
(4) guidance is provided to help each child choose reading
material to meet his needs and widen his experiences within
his individual reading skill level; and (5) audience reading
and oral reading activities are important in the indivi-
dualized reading program.

It was determined that supplying a large number and
variety of books 1s a prerequisite for an individualized
reading program, One survey indicated that not less than
five books per child represented adequate materials for
successful implementation of the principle of self-selection
so Schenectady teachers provided one-hundred or more books
in the classroom, at any given time, by wisely utilizing

school and community resources, They procured their class-

room books by careful book selection, school central library,



19
public library, and sharing collections with other teachers,
Suggestions for purchasing inexpensive upper-grade books
were paper covered editions, reprints, publisher's dis-
count sales and binding worn materials,

The Schenectady Public Schools evaluated their pro-
gram as being advantageous to all concerned. Benefits to
the child were listed as follows: (1) reads at his own
rate of speed; (2) reads at his own level; (3) improves
comprehension; (4) improves in skill development; (5) has
a sense of accomplishment; (6) recelves personal attention
of the teacher; and (7) understands his reading needs,
Teachers profited by being able to provide time for analyz-
ing the needs of individuals, by recording individual
strengths and weaknesses, and by using both of these to

plan for future instruction.

Child progress plan: Cleveland, Ohio, Margaret L.

White (63:58) reported on the Child Progress Plan of Cleve-
land, Ohlio that origlnated in 1929, C(Cleveland's plan

called for a constant curriculum with the child as the
determining factor in progression from level to level. The
initial objective for this program was to attack the problem
of failure.

The Cleveland schools determined that grade levels
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are for adults, not for children, and consequently they
moved the children through the curriculum as the children
developed through their strengths and successes,

Characteristics of 1ndividualized reading programs.

From her studies 1n effective use of classroom organization
in meeting individual differences, Ruth Strang (54:168) for-
mulated the following thoughts on individualized reading:

Individualized reading 1s based on several assumptions:

teacher makes a continuous study of each student and
rlans a course of study specifically for him; that suit-
able books are available; that the teacher can become
famillar with all these books; and that the student has
sufficient sklills to read these books or can individually
be taught the necessary skills. This program will stimu-
late reading interest and initlative and will establish
lifelong reading interest.

One of Strang's assumptions was that teachers must
make continuous studies of each student. In another text,
Strang (55:309) established a 1list for comprehensive
appralsal procedures as follows: (1) obtaining personal
data about the individual's development, attitudes, interests,
and personal relations; (2) securing objective information
from tests, checked by observation, on his probable capacity
to learn; (3) finding out, through standardized tests, infor-
mal tests, and observations in various situations, how well
he reads orally and silently and his strengths and weaknesses
in different kinds of reading; (4) analyzing specific parts

of the reading process such as word recognition, compre-

hension, vocabulary, etc.; (5) obtaining clues of conditions
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that are blocking his progress in learning to read; (6)
formulating, on the basis of all the data collected and
interpreted, hypotheses as to the nature of the reading
problem; and (7) following through on the most plausible
hypothesis with recommendations for remediation or con-
tinued growth in reading achievement.

Yoakam (69:11) would probably add to this 1list
saying, "Quite often children can generalize their
specific reading skills and techniques, but they cannot
determine how to better their weaknesses." He adds that,
at this point, the professional must assist.

Observing that "Individualized reading is a practice
which godd teachers have used for years, but only of late
has it received the stress:that it deserves," Harold Shane
(48:40) formulated the following characteristics of the
individualized reading concept: (1) helps each child
experience success; (2) enables the individual to move at
his own pace; (3) encourages a child to sense how to choose
reading material linked to his interests and with which he
can cope; (4) motivates children to seek help as needed; (5)
provides for sharing one's pleasure in what he has read;
(6) facilitates flexible reading groups; (7) encourages
increased power in the self-selection of materials; (8)

stimulates discussions; (9) leaps beyond the confines of
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word lists established so far back as to be obsolescent
now; and (1) encourages and facilitates diversified
approaches to the appraisal of an individual child's
success in reading. Shane went on to evaluate this pro-
gram by saying that the powerful quality of individualized
reading is the fact that it starts with the child. "It
capltalizes on his normal, healthy drive to explore his

environment" (48:195),

III. RESEARCH IN INDIVIDUALIZED INSTRUCTION IN READING

Informal appralsal of programs of individualized
instruction in reading has shown that teachers find much
satisfactlion in this approach, Pupils enjoy the freedonm
of choice and read more books than in other types of read-
ing programs., Parents' responses to this approach are
reported as beling very favorable, However, convincing
experimental evidence in individualized instruction in
reading is limited because the focus of interest in this
area 1s recent and because the variables of attitudes and
human relations that receive high acknowledgement in an
individualiged reading program are difficult to measure,
Drawing from the few studles that have been done in this
area, the writer will relate pertinent findings of the
effectiveness and the questioned effectiveness of indi-

vidualized instruction in reading.
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Research reveals questions raised by educators.

Wonsavage (67:236-8) reports on the findings of a question-
naire concerning the problems in individualized reading
sent out in 1962 to 90,000 principals and supervisors by

My Weekly Reader. More than 5,000 answers were recelved

with 86 per cent responding in favor. This response,
however, could not be evaluated as a positive finding
because individualized reading did not mean the same thing
to all the people involved.

Irregardless, the questionnalre was successful
because the many questions raised implied high interest
in the program and the desire for help and information,

The first concern of these educators was the problem
of teacher readiness and understanding. They quéstioned
whether the average teacher had the ability to prepare
quality practice materials for skills improvement and ques-
tions for trade books to develop comprehension skills ade-
guately; and whether the average teacher could prepare the
necessary materials and design twenty to thirty separate
individual reading programs a year. They were also con-
cerned with the teacher time involved in the keeping and
maintaining of up-to-date record systems of the skills
developed, those in need of development, and the type and

number of books read by each child.
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Secondly, they considered instructional materials
a problem., Lack of sources to provide the money for the
quantity of materials desired, opinion differences in the
amount of materials needed? and an linadequate library
service throughout the country posed a threat to the
program, These surveyed educators produced further questions
on the suitability of materials. On trade bookss; "How
would you evaluate variety of type size, uncontrolled sen-
tence length, lack of vocabulary control, and adaptability
to teaching of reading skills?" The question was also
raised that if we are to teach word analyslis skills to
develop independence in reading in a sequential, develop-
mental pattern, and teach study skills and comprehension
skills, are trade books the proper material?

The third major problem centered on the skills pro-
gram with the following questions expressing their con-
cerns: (1) are skills taught at the proper time and is
the proper time before a child reads a book or as he reads
a book? (2) how can a child read with understanding if
concepts are not clarified before reading? (3) will erroneous
concepts ahd methods of word attack be developed and prac-
ticed? (4) can the teacher develop the reading skills a
child needs in a five or ten-minute conference once or

twice a week or in an occasional group meeting? (5) which
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1s better, to teach meaning of words directly or incidentally?

Finally, the educators expressed concern about the

allotment of time for teaching skills:

Can the average teacher develop the following in a
conference lasting five to ten-minutes: Discuss the
story; listen to oral reading and diagnose difficulties;
teach detailed word analysis skills; teach the child
to adapt his reading rate to the material at hand;
teach appreclation of literature; motivate the child
to continue reading; keep an immediate record of what
was done in the conference and what future needs will
be; supervise the activities for the rest of the class;
and supply unknown words to other chlldren needing
help? (67:236-8).

Wonsavage concluded her report by suggesting that all
the questions raised by this survey were a good sign of high
interest in individualized instruction in reading, but she
also pointed out that the method faces a future of disap-

pointment without thoughtful examination.

Heterogeneous, homogeneous, or individualized approach

Yo reading? Since many school administrators and teachers
were seeking more effective ways of organizing their read-
ing classes, Rothrock (41:233-5) conducted an experiment
to compare the effectiveness of three approaches in organ-
izing the reading class,

In a controlled experiment using fourth and fifth
grade which totalled 186 cases with four classes in each
of the three approaches, a heterogeneous approach (tra-

ditional method of teaching a varied group of children), a
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homogeneous approach (plan in which children crossed
grade levels and moved to a room that approximated their
reading level), and an individualized approach (closely
following the interpretation of this method as described
in current 1iterature) to the teaching of reading were
compared,

All efforts were made to make the teaching design of
the four teachers in each of the approaches uniform for that
approach., It was conslidered essentlial in the experiment
that three variables should be controlled through the
statistical design of analysis of covariance. These vari-
ables were intelligence, previous reading achievement, and
sex.

The Iowa Every-Pupil Tests of Basic Skills, Test A,
Reading Comprehension, and Test B, Word-Study Skills were
used to measure the reading achlevement of the children,
Eight months elapsed between the giving of Form L and Form
M of these tests.,

Means for I.Q., Fall and Spring Test Scores
for Test A, Fifth Grade

Approach Number I.Q. Fall Test Spring Test Gain¥*
Heterogeneous 34 111.6 5,21 6.57 1.36
Homogeneous 34 111.9 5.78 7.14 1.36
Individualized 34 112,8 5,64 7.07 1.43

*¥By using the statistical design of analysis of cov-
ariance which controlled intelligence, previous reading
achievement, and sex, it was found that there were no sig-
nificant differences in the gains made by the three approaches,
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Means for I.Q., Fall and Spring Test Scores
for Test B, Fifth Grade

Fall Spring Adj.
Approach No. I.Q. Test Test Gain Mean

Heterogeneous 34 110.9 5.25 6.37 1.12 6.56
Homogeneous 34 111.8 5.76 7.02 1.26  6,94%
Individualized 34 113.1 5.72 6.79 1.07  6.69
*Significant at the .01 level of confidence
Means for I.Q., Fall and Spring Test Scores
for Test A, Fourth Grade

Fall Spring Adj.
Approach No. I.Q. Test Test Gain Mean

Heterogeneous 28 108.3 4,35 5,61 1.26  5.40
Homogeneous 28  111.4 4,46 6,13 1.67 6.02%
Individualized 28 109.0 4,05 5.55 1.50 5.66
#Significant at the .01 level of confidence
Means for I1.Q., Fall and Spring Test Scores
for Test B, Fourth Grade

Fall Spring Adj.
Approach No. 1I1.Q. Test Test Gain Mean

Heterogeneous 28 108.3 4,15 5.21 1.06 5.25
Homogeneous 28 111.4 4,01 6.02 2,01 6,00%
Individualized 28 109.0 4,11 5.58 1.47 5.60
#Significant at the .01 level of confidence
In analyzing the results of the tests it was found
that at the .01 level of confidence, the homogeneous
approach had made a significant gain in three of four

divisions. Only in reading comprehension for the fifth

grade had any one of the approaches falled to make a
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significantly superior gain., In both the fourth and fifth
grades in study skills the homogeneous approach had made a
superior gain. It also was significantly superior in read-
ing comprehension at the fourth grade level. The indi-
vidualized approach scored next high in the three sig-
nificant tests,

Conclusions that were drawn from the study tried to
show some of the related values of the three approaches,
Test results were also analyzed for the first and fourth
quartiles of pupils. It was found that none of the plans
was superior with the first quartile, but with the fourth
quartile some form of grouping or individualizing of instruc-
tion was found to be more effective, especially with the
work-study skills,

A reading attitude test was given at the beginning
of the year and was repeated agaln at the end of the school
year, The individualized approach showed the greatest gain
in favorable attitudes toward reading as indicated by both
pupils' and teachers' ratings.

There was some indication from a survey of the number
of books read by the puplls that the individualized par-
ticipants had done the most outside reading during the year.

Rothrock concluded his report with this statement:
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The organizational pattern for the teaching of
reading and other subjects must take into account
many factors, not just the gain made on a teacher-
made or standardized achievement test (41:233-5).

Two approaches to the teaching of reading in grade

five, After studying the results of research on indi-
vidualized reading methods and basal reading programs,
Talbert and Merritt (58:183-6) generalized that the best
features of "self-selection" and basal readling programs
could be preserved in a single program and built a study
on this hypothesis. More specifically, the study was
designed to determine if after a year of IiInstruction there
would be significant differences between groups taught by
two different procedures in (1) mean number of pages read
during the year; (2) gains made on the Edward's Scale for
measuring attitude toward reading; and (3) gains made on
the paragraph meaning and word meaning sections of the
Standard Achievement Test in reading.

Results showed that there was a significant differ-
ence in the amount of reading done by the two groups. The
difference favored the group which was taught by the com-
bination of self-selection and a basal reading program.

The gains in reading achievement and attitude to-
ward reading made by the two groups were not significant

differences,
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In connection with this type of research, Sartain
(44:240) feels it is unfortunate that many of the people
who have done experiments with individualized and basal
reading programs have failed to equate such factors as
supply of books, enthusiasm and capability of teachers, and
periods of time spent in teaching by each method. "The
carefully controlled research on individualized reading
thus far suggests that" the following 1s true: (1) some
more capable children can make progress in self-selected
reading programs; (2) enthusiastic, capable teachers can
teach individualized reading successfully; (3) pupil-
teacher conferences seem to have motivational value for
the childy (4) most children read more books, but this
doesn't mean greater skills attainment (research needed in
this area); and (5) conscientious teachers find it diffi-
cult to teach a complete, sequential program of skills and
abilities in the limited time avallable in individual

conferences,

Further research in individualized instruction in

reading viewed in brief, Robinson (40:7) reports on an

individualized reading program which began in North Caro-
lina in 1950 and numbered 16,000 children in the program

in 1959, Scores from the California Achievement Test
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Battery: Reading showed these children achieved thirteen
months above the national norms in grade six.

Working with third grade children, Kaar (33:174-7)
found that the individualized approach did not produce
better results on standardized reading tests than did the
more usual combination of group instruction plus some
individual help. However, the teachers were enthusiastic
about the individualized procedure and belleved that the
children read more books and wasted less time than with
previous methods.

Vite(61:232-5) forecasts a "bright and promising"
future for individualized instruction in reading in light
of research findings, She goes on to acknowledge related
activities that indicate favorable acceptance of this

programs

There 1s an increase in the availability of materials

and an increase in the usage of materials related to
the topic of individualized reading. A librarian at
Teachers College Library, Columbia University, reports
such unusual and increasing activity in regard to
dissertations in the card catalogue.

The film, Individualized Reading Instruction in the
Classroom, was purchased by the New York City Public
Schools., In fact, they bought eight copies of the film!

Multicausal factors are involved, but children are
reading more books of all kinds and in their leisure
time than ever before. The American Book Publishers
Council, Inc., report that it is the better type of
trade book which has made the largest gain in recent
years, (Increased 17.6 per cent, for the year 1960-61,)
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Many workshops and in-service courses in public

schools are making teachers more knowledgeable about
individualized instruction in reading (61:232-5),

The following dliagram is the result of Vite's
attempt to classify research studies under a few manageable
titles, A short study of the chart reveals that there was
only one significant study in favor of Ability Grouping.
On the other hand, there were eight significant studies
favoring Individualized Reading. In studies using Ability
Groups as controls bﬁt without significant results, four
were in favor of Ablility Grouping, thirteen were neutral,

and ten were in favor of Individualized RBeading. These

studles were measures of reading achlevement,
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CHAPTER III.

INDIVIDUALIZED INSTRUCTION IN READING:
I. PRACTICAL APPLICATION IN THE
CLASSROOM

Individualized instruction in reading is an attempt
to best provide for individual differences, BRuth Strang
(54:170) offers her explanation of the method as follows:

The ideal program offers freedom for the indi-

vidual to pursue his own special reading interest. It
also includes much profitable informal inter-action
among the students in a close-knit unit in which each
feels that he can and should make a contribution for
the group. With such a program in action, the teacher
is no longer haunted by the feeling that he is not
doing his best to meet the needs of individuals.

In an attempt to improve reading instruction in the
classroom, the writer established an individualized pro-
gram in reading in a fifth-grade class of thirty-one
heterogeneously grouped children. The remainder of this
chapter wlll reveal the necessary background which pre-
ceded the utilization of this method, the initial planning
involved and the actual program that resulted. The material
was organized iIn a sequential manner to serve the purpose

of gulding educators who might be considering revitalizing

their methods and procedures in the teaching of reading.,
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Teacher preparation, Any teacher who has recelved

adequate training in an institution of higher educatlon
has taken such courses as Teaching of Reading, Modern
Reading Program, Language Arts Instruction, and Human
Growth and Development among others, as>a basis for teach-
ing reading., When they entered thelr own classrooms they
probably recognized that thelr college training was Just a
basis on which to build. In order to initiate any type of
reading program, a teacher would need experience, more
information and experimentation with various methods and
procedures,

Utilizing individualized instruction in reading 1is
considered by research to be a more complicated method of
teaching (67:236)., It is necessary that such a teacher
have a wide knowledge of children's literature and ability
to select trade books, ability to assign reading levels to
trade books, thorough knowledge of reading skills necessary
to develop independence in reading, the ability to pre-
pare quality practice materials for skills improvement,
wlde knowledge of diagnostic reading techniques in order
to devise follow-up corrective programs and the ability
to devise additional individual reading activities. The
- understandings are essential to a teacher of any good read-

ing program,
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Knowing each child, The teacher's first duty is to

discover the individual needs of the puplls., Educational
records could be studied previous to the beginning of
school in the fall, These records would reveal health
Iinformation, school marks, achievement test data, clinical
data, intelligence test data, observations of previous
teachers, and reading records, Teachers must keep in mind
that these educatlonal records are only a vague intro-
duction at this time. School marks, previous teacher ob-
servations and reading records could be valid or could be
orinionated, Test data should not be accepted at face
value as there are too many variables to be considered,
Educational records are more valuable when the teacher has
observed the chlld for a period of time, but they are a
good point of departure if their strengths and weaknesses
are understood,

DeBoer has stated that:

Children differ in every ldentifiable character-

istic-~in height, weight, color of hair and eyes,

intelligence, home background, emotional adjustment
and educational achievement, to name but a few examples

(9:6),
Observation of these normal differences in children is
essential to a complete understanding of the child.
Another personal characteristic that cannot be overlooked

is a child's attitude. Even before knowing the causes of
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an attitude, one can generalize that how a child percelves
school is directly related to his attitude(21:277).

After observing the children, the next step is to
have them reveal differences through expressing thelr
thoughts in writing. The writer galned insights from
self-expression in the following forms: "Witty" incomplete
sentence projective test; "A News Story About Me," study-
hablt inventory; and creative writing. These can be

found in Appendix A.

Individual differences in reading. The more com-

plex a skill, the greater the differences in abllity are
likely to be, Since reading is a highly complex skill,
chlldren therefore differ greatly 1n thelr reading needs
and achlevement, There is a wlde range of reading
abilities in any classroom of children and within the
individual child. For a personal analysis of the reading
abilities of each student, the writer first had interviews
with the children. These lnterviews began with informal
conversation to determine clarity and intellectual aspects
of speech, Several basal readers ranging from very easy
to very hard were given to the child to examine, to read
a little, and to determine which book was Just about right

to read from. Their reading of several selections was
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used to check oral reading for substitutions, omissilons,
ignoring punctuation, eye-voice span, sight vocabulary,
reversals and expression. This informatlion was recorded
with the child's knowledge in a teacher prepared form.

See Appendix B,

After approximating the child's reading skills, the
writer geared content questions covering the same material
to the understanding abllitles of the child to evaluate
comprehension in oral reading., General and specific
comprehension was also evaluated from silent reading in
the same basal reader,

Word recognition skllls were then checked using the
list of word-attack skills for each level prior to and
including the level of the book located. See Appendix B.
Each child demonstrated his competence in dividing words
into syllables, finding root words and endings, among other
skills,

After the initial generalization of the child's
strengths and weaknesses, a discussion ensued between
teacher and child which included the child's reflections,
an explanation by the teacher of the nature of the par-
ticular reading problems, and possibilities for overcoming

the problems,



Sheldon stated that "All good teaching implies the
continuous diagnosis of the individuals taught so their
differences became part of their uniqueness as individuals"
(49:32), The students in the writer's class were periodic-
ally evaluated in various ways throughout the year. There
was also a great amount of self-evaluation either written,
verbal, or non-verbal done by the students. (Appendix A,

"Your Reading Check List.")

Classroom management and organization, A teacher's

presence in a room can initiate organization. The "“voice
of authority," the final decision maker is the teacher if
a mutual respect exists in the classroom between teacher
and students,

With a rapport established, the students, with the
advice of the teacher, set goals for classroom behavior
and reading period behavior, The following "room-rules"
were charted: (1) pencils may only be sharpened before
school, at noon, or after school; (2) talking that is
loud enough to bother others (at study or reading time)
should not occur; (3) use manners and common sense all the
time; (4) don't bother people by talking to them; and (5)
respect the student government.

The students decided that they would like their

39
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student government to consist of a president, vice presi-
dent, and secretary that would have the following duties:
President--lead class meeting, flag salute, and room
problem discussion, Vice President--assign room dutles
and make sure they are done. Secretary--take care of lunch
count, attendance cards, and class correspondence, It
was decided to elect officers once a month at a general

class meeting,

Physical environment. In order to have freedom in

a classroom, flexiblility was essential., Desks were easily
moved for small group work and team arrangement. Folding
chairs were also valuable for free movement,

Rather than keeping all materials and books in one
section of the room, confusion was avoided by distributing
the items around the room. Many teachers have found it
beneficial to label books according to difficulty so they
will be quickly attained. The writer, however, felt that
browsing through materials was an invaluable experience
in self-selection and thus used a subject arrangement in the
class library.

Work areas were convenlently arranged in the class-
room for such items as tape recorders, record players,

listening posts and art activities.
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Interest control., The writer discovered that as

long as the class library was well supplied and each child
was interested in the book he was reading and the corre-
lated work he was doing, there was no sign of a control
problem. Making sure that each child was interested and
was not frustrated in his work required high interest and

close observation on the part of the writer.,

Individual control. Since children are not in

large groups and if they are in any group situation, it
was self-initiated usually on an interest basis, control
was individual., The teacher was able to observe unusual
behavior in walking around the room or from her desk in
a teacher-pupil conference and could attend to it immed-

iately with very little disturbance to the class,

Weekly schedule., At an arranged time, the class

and the teacher designed their basic reading schedule for
the coming week. Certain time allotments were scheduled for
skills groups, basal reader units, special interest units,
and sharing times. Each child was then to determine what

he would be reading, the written work involved, if he
planned on working with someone, and what his goal for the
week was, These individual plans would then be checked

over by the teacher. As with all planning, these schedules
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were subject to revislon and change, but with the goals
remaining constant., See Appendix D for an example of a

weekly reading schedule,

Daily reading report. At the close of the reading

class period, time was reserved to fill out a reading
report (Appendix D). This information kept the teacher
informed dally on each child's accompl&shments and it

provided self-evaluation and direction for the students,

Further preparation of students. Following the

initial preparation previously covered, 1t was a prerequi-
site to prepare the students with the nature of individual-~
ized instruction in reading and individual differences.,
This was handled by the writer in a verbal explanation of
individualized reading followed by a class discussgion of
individual differences. The students were cognizant of
differences 1n reading ability and revealed thelr concerns
about being slowed down, or rushed, which ever the case

was, 1n previous reading instruction.

Self-selection of books., Traditionally, all book

selection in reading programs is done by the teacher., This
change in procedure required a definite adjustment for the

students., By this time, they were generally aware of their
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strengths and weaknesses in reading as well as their
operational level, so it was now necessary to talk about
the actual self-selection of books. The writer explained
to the class that they were going to be reading for them-
selves so the type and size of the book was up to them,
They were told to randomly choose books that appeared
Interesting to them at their level of reading, take them
to thelr desks and look them over further. The next step
was to show the teacher the book they selected. This
provided necessary guldance, as some students needed
direction in broadening reading interests; some had
interests that exceeded ability; and still others needed
imposed challenges. The writer encouraged the practice
of always gliving a book a chance, but never demanded that
they finish a book if it d4id not suit them. Careful
selection and experience in self-selection limited the

problem of students not finishing chosen material.
II. METHODS OF READING ASSISTANCE

Several methods of assisting children were uti-
lized by the writer. During the time when the teacher
was moving around the classroom, students were to raise
their hands if they needed help and continue reading

until the teacher could assist. If the problem required
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more time to solve, students would arrange a conference
time with the teacher to be immediately taken care of,
if possible,

At the times when the teacher was in conference
or gulding skill-groups, students relied on the "Help-
One-Another" method., Students were seated according to
the reading partner they had chosen. A preferable part-
ner arrangement was a high-ability reader with an average
or low-ability reader which was the case for the majority
of students, This method required good management not
to become a disturbance,

Several times a week, four high-ability reading
helpers from a sixth grade class assisted the program.
These students helped class members with word difficulties,
oral reading expression, vocabulary, and word recognition,
Reflectlions by these student helpers can be found in

Appendix G.
III., METHOD OF WRITTEN WORK

Cholce of written work depended on what skills the
students felt they should strengthen, Self-evaluation was
quite accurate as a result of student record keeping and
teacher-pupil conferences., The various types of written

work are covered as follows:
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Job cards. (Appendix H) This method of written work

was frequently selected by students because it encompassed
a variety of such skills as comprehension, evaluation,
word-study, vocabulary, comparison, expression in oral
reading and countless other skills; and because the job
cards involved many types of activities. 1Initially these
job cards were designed by the writer, but later in the
program, students were able to plan some of their own Job
cards., All Jjob card work, as well as other written work,
was kept by the students in a note book. The work was

dated and evaluated by student and teacher.

Story reports. (Appendix H) Required in this method

was the writing of a brief or lengthy summarization of a
story. Writing procedure was student designed. Story
reports were good practice for organizing thoughts, ex-

pressing reaction and extracting main ideas from a selection.

Work books and book work. Some of the basal reading

series contained follow-up work or correlated work books.
Students were free to decide which book questions would
benefit thelr needs most and which work book pages were
appropriate, Teacher's editions were readily avallable
for students to check their own work, which they kept in

their reading notebook,
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Basal text and interest area units, (Appendix D)

Several reading units were prepared to provide a unigue
form of stimulation in the reading program. Although
these units were more structured than the other methods
discussed, a variety of choices of involved assignments
and additional bibliography were available to students
who chose or were directed to this form of study. High
ability readers chose this method over all others except

the Jjob cards,

ITITI., STUDENT RECORD KEEPING

Individualized instruction in reading required that
students have definite goals in mind and a realization of
progress, The writer found that if children kept records
of the following items, they were aware of goals and
progress at all times:

Areas of interest

Unanswered guestions

Special assignments

Special problems

Reactions to discussions

Ideas to remember

File of note cards on books read

[Oo BN | N W\ = W N =
®

List of interesting new words
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9. Sounded-out words and new sounding rules learned
or discovered

10, Notebook of reading work with grades and other
evaluations

#]11, List of class and individual goals in reading

12, Weekly schedule of class and individual goals
in reading.

#Examples of the starred item can be found in

Appendix G.
IV, CLASSROOM COLLECTION OF BOOKS

Because of the nature of an individualized program
in reading, many books must be available, The writer was
able to gather a more than adequate supply of books by
using all available basal and supplementary books in the
building plus the work books and related teacher's
editions; gathering books from the students' and teacher's
personal libraries; obtaining fresh supplies of books
monthly from the school and city libraries; and utilizing
magazines, newspapers, and Scholastic Book Club paper-

backs for the remainder of the supply.
V. DEVELOPMENT OF SKILLS IN READING

In order to develop skills in reading, a child must

first 1ike to read. Except in unusual cases, this was
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accomplished through self-selection of reading materials,
Each child needed a book he could read; not one that would
frustrate him. 8Skill development readily followed reading

interest.

Sight vocabulary, Instant recognition of words met

is involved here, Basic sight vocabulary can be checked by
using lists of words considered basic by a reading authority,
such as Edward Dolch, which can be referred to in Appendix

B.

Learning words by the sight method refers to a method
by which a pupil identifies a word. In this individualized
reading program when a pupil met a word he did not recog-
nize, the word was supplied by the teacher, the reading
partner, or the reading helpers as the word appeared in
isolation, in a word list or in a sentence. The pupil
repeated the word and then wrote it on his "new-word"
list for later practice,

In this connection, the writer again emphasizes the
importance of careful self-selection. Dolch (14:568) explains
this further in the following statement: "If the books
chosen are tob hard, skipping will inevitably occur, and
wrong habits will be cultivated."

When the pupil returned to his "new-word" list for

further practice, it was advised that he note the general
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configuration or outline of the words. By noting the out-
line of a word, the reader was saved from the necessity
of deciphering many words that he met,

It should be noted here that a child does a lot of
guessing if he has an interesting book. However, in the
experience of the writer, if an unknown word blocked the
meaning of a story, the child sought assistance, and if what
he guessed seemed to fit, he went on with his reading Jjust

as he would in any reading.

Phonetic analysis, Phonics should have special and

concentrated attention. In individualized reading, the
pressure was almost entirely from the book. If the child
was interested and wanted to know what a word said, he
learned new sounding principles by discovery, but he also
needed to have instruction in sounding through special
skill's groups or teacher-pupil conferences,

The approach to phonic's instruction used by the
writer was mainly functional, meaning it was taught as
part of reading, not in isolatlion. Opportunity was provided
for the child, in a small group or individually, to encounter
words in meaningful context and apply generalizations that
have been learned. Games, drills and other activities

that focused on certain skills were utilized.
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Comprehension, Only through an understanding of

such causes in comprehension difficulties as limited
intelligence, undesirable physical factors in the indi-

vidual or in the classroom, overemphasis of word recog-

nition and oral reading in previous training, and insufficient
background for reading a selection was the writer able to

help students better understand materials., Again, the im-
portance of record keeping and knhowledge of individual
differences presented itself,

To further understand a child's problems in reading
comprehension, the writer needed to know the following
skills that make up the ability to comprehend what 1is read.
These skills were taken as listed from DeBoer (9:121):

1. Reading to find the main idea
2. BReading to select significant details
. Readlng to answer general or specific questions

Reading to summarize and organize

. Reading to arrive at generalizations
Reading to follow directions

Reading to predict outcomes

Reading to evaluate critically

*
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Ability to understand words in relationship
a) Phrase meaning
b) Sentence meaning
c) Paragraph meaning
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Strengths and weaknesses in comprehension skills
were observable in the previously discussed methods of
reading work and through the sharing of ideas obtalned
from reading in the class, small groups, teacher-pupill
conferences and team sharing. These same methods served

the purpose of developling comprehension skills,

Appreciation of content., Standard readers and

trade books are composed of materials that children need
to know about and think about. Children interested in
thelr reading react with comments, criticisms and appre-
ciations, so the writer arranged for sharing periods in
the following ways:

1. Small groups. Children who can read the same book

or books on the same topic carried on discusslions
among themselves. These dlscussions often resulted
in further activities of recording favorite selec-
tions in play-form or organizing their thoughts

to share with the class,

2., Class reporting assignments. Open assignments

were made to the class such as, "Have a trade
book read by two weeks from today. During the
reading period you will share your thoughts with
the class in a way that you won't know about until

the day arrives."
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The following ideas were some that were utllized
by the writer for such an asslignment:

a, Read your favorite sectlion in the book
you chose, This reading is not to exceed
two pages. 7Tell the class why 1t was
your favorite section.

b, Act as a resource person for the book you
read., Briefly introduce it and then try
to answer all the questions that group the
can ask you.

c., Select three characters from your book,
briefly explain them, and tell what their
relationship was to the action of the
story.

3. Team or conference sharing. Informal conversations

to provide for children's reactions were done in
team or teacher-pupil conferences. Through ver-
balizing thoughts, more meaning and appreciation
was developed in the students.

Another aspect of content appreciation which involved
self-understanding was "bibliotherapy"--therapy not imply-
ing illness, but the normal conditions of personal and
interpersonal problems in the 1ife of children(9:229).

Self-selection leads children to books which help them
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gain insights, but the writer found that certain children
needed to be directed to appropriate books. A guide for

"bibliotherapy" can be found in Appendix E,

Summary of section on reading skills. The writer

chose to emphasize certain reading skills because they
best described the methods of developing skills in an
individualized reading program. Skills, such as devel-
opring appropriate reading rates, ability to locate infor-
mation, oral reading and various sub-topics are equally
important to the skills reported on in detaill in this

paper.

Nonconsumable teaching materials, In order to keep

abreast of children's notebooks, daily reading records

and other necessary involvements in an individualized read-
ing program, the writer found it advantageous to utilize
nonconsumable materials. From the school district and
commodities at hand, the following nonconsumables served
the purpose of time-reduction in teacher preparation of
materials:

1. Tape-recordings were prepared for listening
lessons to be used by small groups or indi-
viduals at a listening post. Five to ten
minute stories were dellivered on tape plus
follow-up questions to be answered on paper.

Several correlated answer books allowed
students to check their work.
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Tapes were also made from teacher, students, or
professionally read stories and poems and
used solely for literary appreciation,

Records involving literature for listening
lessons or apprecliation were obtained from
the school district and city libraries,
teachers, and students, and were used with
the entire class, with small groups, or with
individuals at listening posts.

As many teacher's editions and answer books as
were avallable for basal and supplementary
reading texts were supplied so students
could correct thelr own work,

Student and teacher prepared reading job cards
were categorized, duplicated and attached
to tag-board so that every student in the
class had his own supply of job-cards,

Basal reading text and reading interest units
of study were duplicated and filed for stu-

dent use,

The World Book Encyclopedia teaching machine,
unfortunately the only type available, was
individually utilized for drill in vocabulary,
phonics and word-study skills.

Lamenated articles and pictures of outstanding
authors in the area of children's literature
were on file for student use,

Transparencies for use in small skills groups
were prepared for the opaque pro jector.

A film-strip projector and motion-picture pro-
jector were utilized for presenting back-
ground materials, stories, or films about
reading and study skills, but the physical
environment of the classroom prohibited indi-

viduals and small groups from viewing materials,

Such materials as controlled readers, single-

concept films and tachistoscopes were not avail-
able for use in this reading program, but would

be highly desirable.
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Flexible scheduling. It was essentlial that all

schedules, group and individual, be flexible., For a

few examples, high interest in sharing ideas, class or

group discussions and reading projects would demand more
time than might have been scheduled; the students would

over or under-estimate the amount of time needed to read

a selection or complete a job; and skills groups or teacher-
pupil conferences would require less or more time than
planning alloted, The writer might be safe 1n generalizing
that any time students play an integral part in lesson
planning in a democratically organized classroom, flexible

scheduling must exist,



CHAPTER IV

RESULTS OF THE UTILIZATION OF INDIVIDUALIZED
INSTRUCTION IN READING

Because the writer was ooncerned about the 1limi-
tations of traditional methods of teaching reading, a
program of individualized instruction in reading was
initiated in the classroom to improve reading instruction.
The results of the utilization of thlis program will be
evaluated in this chapter from the positions of the involved

teacher and students considering all aspects of the program.
I. EVALUATION FROM THE WRITER'S POSITION

Speaking generally of the reading program, the writer
felt that reading instruction was improved. The program was
free from the tiresome boundaries which formal reading in
basic readers so often imposes.

Setting up the program required much extra time from
the writer., Gathering methods of evaluating reading levels,
acquiring audio-visual equipment and materials, obtaining
a sufficient number of books, and preparing reading Jjob
cards and units among other initial duties was time-consum-
ing, but once the program was established and nonconsumables

were prepared in abundance, little extra time was required
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of the writer except for the normal activities involved in
any type of educational program.

Time spent in correcting papers was diminished
because students were given the responsibility of evaluat-
ing much of their own work. Teacher-pupil evaluations of
written work was also frequently employed.

There were diversified approaches to the appralsal
of a child®s success 1in reading in the individualized
approach. Verbalizing ideas, expressing thoughts in poetry,
creative dramatics in showing the plot of a story, and other
forms of objective expression widened the focus on student
appralsal, This did add more problems to subjectivity
in grading, but eliminated rating a student's success,
according to teacher prescribed assignments, in relation
to the success of peers,

Lack of time to meet with individual students to assist
with questions, problems, and evaluations was frustrating,
but the writer faced the same frustration when utilizing a
basal reading program. Even though it would have been more
beneficlilal to have frequent teacher-pupil conferences (at
least one every two days), the writer felt that more indi-
viduals were helped under this method than i1f they had been
in a group situation,

The original supply of books and other reading materials

for an individualized reading program was more than adequate,
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but as the year progressed it became difficult to supply
new reading materials because the school did not have an
organized library, the school district had no library, and
the public library was lnsufficlent and uncooperative.

The program could have been more successful, in the writer's
analysis, 1f a lack of materials at the end of the year

had not exlisted. Discipline problems did not occur until
there was an lnadequate supply of books.

Not only the reading needs but the personal needs of
students were more readily recognized and taken care of.
This was possible because the reading program was "per-
sonal" and there were more occasions when the writer could
converse with students either in the course of the reading
period or in a teacher-pupil conference,

Because the involved students had been instructed
in structured reading programs until this point in their
education, some of them required the security of belng told
what to do and how to do it. The writer obliged this need,
but directed these students to self-selection and self-
realization through observation of peers and the experience
of success,

The writer can only generalize from observing students
who definitely improved word-study skills, comprehension,

word recognition and increased vocabulary that an
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individualized reading program improved reading skills
since a control~group and standard testing procedures were
not employed, It can be stated, however, that the writer's
enthusiasm and positive attitude toward teaching; the
human interaction of the teacher respecting the thoughts
of students and the students' respecting the thoughts of
the teacher; the opportunity of isolating needs for
specific learnings; and the stimulation and challenge of
personalized teaching made this program unquestionably

successful for the writer.
II. EVALUATION FROM THE STUDENTS' POSITION

Analysis of the individualized reading progfam
generalized from student attitudes and reactions was posi-
tive, Ralph Waldo Emerson (16:258) philosophically stated
that, "Our chief want in 1life is somebody who shall inspire
us to do what we can." This quotation could be applied to
this program, as the students accepted the challenge or
"the inspiration" from the writer to progress individually
in reading endeavors.

Self-selection increased student interest in reading.
When students were highly motivated by a chosen book they
more often used a dictlonary for word meanings and pro-

nunciation, shared their thoughts in writing and
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verbalization, and increased comprehension. This interest
also caused them to read more books than many of the
students had ever read before,

Students were more aware of their strengths and
weaknesses because of self-evaluation and teacher-pupil
conferences, This awareness, along with the motivation
of interest, enabled them to rely on thelr reading
strengths and the improvement of their reading weaknesses,

There was no noticeable sign of competition among
students except for a few wholesome contests between high-
ability students to see how many books they could read.
Many students were stimulated to compete with themselves
in improving weak areas and in reading more material,

The writer must here insert the fact that a few students
with low self-concepts were seldom stimulated in the read-
ing program or in any other area, They had moments of
interest, but more moments of disinterest. An assumption
was made that certain individuals require much extrinsic
motivation in order to develop a positive and realistic
self-concept.

As was previously mentioned, when the supply of
reading materials diminished, particularly trade books,
the students relaxed their efforts. The supply of

supplementary readers was abundant, but the majority of
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students had partially negative attitudes about basal
readers from past experiences, Some behavior problems
during the reading period did result, but not to an
alarming extent, Basal text units, magazine articles
and newspapers altered most problems,

In reviewing the year's activities and accomplish-
ments in the individualized reading program, the most
prevalent student reactions were that they now knew
what to improve in their reading and how to do it; team
reading helped students "put expression into their voices;"
many felt more "courage" in sharing things with the class;
they were introduced to "many different kinds of books:"
and some came to enjoy forms of written work that they
had previously disliked. Refer to Appendix G for student

evaluations,



CHAPTER V

SUMMARY OF PRINCIPLES AND PROCEDURES OF PROBLEMS
INVOLVED IN INDIVIDUALIZING INSTRUCTION
IN READING

The individualized method of teaching reading is being
used in schools throughout the country, and many educators
are now considering trying the method. Everyone interested
in reading should understand what 1ndividualized_reading
implies and the problems that arise if this method is
utilized, This chapter involves a summary of principles
and procedures important to educators as they face the

problems involved in individualizing instruction in reading.
I. INDIVIDUAL NATURE OF READING

It is important to have a perspective on the problem
of reading in relatlion to personality development and the
everyday lives of people, Ruth Strang (55:1) presents a
view of reading as follows:

Reading, as we now view 1t, is more than seeing words
clearly, more than recognizing the meaning of individual
words, more than pronouncing words correctly. Reading
requires us to think, feel and use our imagination,
Effective readlng is purposeful. The use one makes of
his reading largely determines what he reads, why he
reads, and how he reads,
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Social and cultural needs cause some reading
motivation, but reading also presents an opportunity to
fulfill the basic human need of belng alone., BReading is

an individual endeavor.
II. INDIVIDUAL DIFFERENCES IN READING

A teacher in an individualized reading program
needs to recognize such individual differences as intelli-
gence, modes of learning, motivation, interests, self-
concept, and independent reading level. After recog-
nizing these differences, a teacher must know how to
utilize observational methods, standardized testing pro-
cedures and results, and teacher-designed tests. Dilag-
nosing how these differences affect reading achievement
leads to recommendations for remediation or continued

growth in reading.
III. SKILL DEVELOPMENT IN READING

A teacher in an individualized reading program
does not discount the fact that skill development in
reading 1s a continuous and cumulative process, It is
not an easy task to provide for continuous skill devel-

opment for thirty-one students (or what ever the number)
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who are in different phases of development, but it is
certainly not impossible., Once an individualized program
is established, a teacher can devote a great majority of
time to diagnosing individual student needs according to
their level of skill development and to recommending

appropriate tasks,
IV. TEACHER READINESS AND UNDERSTANDING

A teacher in an indlividualized reading program
would require the abllity to select and assign reading
levels to trade books; a thorough knowledge of reading
skills; abllity to prepare questions and quality materilals;
a wide knowledge of dlagnostic reading techniques; and
an acceptance and understanding of indivlidual differences,
A highly compulsive teacher could not thrive in an indepen-

dent program because this program requires flexibility.
V. HROOM ENVIRONMENT

Flexibility 1s the key to room environment. Desks,
chairs and tables should be moveable to provide for a
variety of activities and grouping arrangements. This
flexlibility should be mental as well as physical on the
part of the teacher and the students in attitude and plan-

ning.
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Because of the variety of activities in an indi-
vidualized reading program, work areas should be arranged

throughout the room to avold confusion.
VI, SUPPLYING NECESSARY MATERIALS

Some people have estimated that there should be
at least five books per child in an individualized read-
ing program. The actual number is not as important as the
interest., One thing is largely agreed upon., Reading
materials designed to suit the interest level and reading
ability of each child should be avallable when the child
needs them, |

The factors causing graded reading difficulties
should be understood by teachers in order to select trade
books and recommend them to individuals. 1In Appendix E,

a compllation of these factors can be found,

Reading Job cards, basal text and interest units,
workbooks, and other study media must be availlable in
abundance for practice in skill building.

It is beneficial to have such audio-visual materials
as a record player, tape recorder, listening posts, over-
head projector and a filmstrip projector, among other
teaching aids, but an individualized reading program could

certainly function without themn,
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VII. PRESSURES OF SCHOOL CHILDREN TODAY

Society, parents, and schools are putting pressure
on children today to excel academically, to go to college,
to have soclal and emotional experiences at a young age,
and to value materlal possessions, along with many other
pressures., The writer feels that these pressures have
implications for the classroom teacher, Instruction in
reading must provide for mental and emotional stresses,
understanding each child's self-concept and respecting
each child as an individual human belng, Some instruc-
tional method of individualization in teaching would have

to be utilized to provide for these indlividual pressures,

VIII. NEED FOR FURTHER RESEARCH ON INDIVIDUALIZED
INSTRUCTION IN READING

Educators do not discount the fact that informal
appraisals of individualized reading programs show that
teachers and students find much satisfaction in this
approach to reading. They also realize that the values of
attitudes and human relations which are recognized as the
outstanding strengths of the program are difficult to

measure,
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There is certainly merit in unevaluated descriptions
of individualized reading, but there is also need for
further research, especlially in the area of skill develop-

ment in an individualized reading progran.
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Inventories to Aid in the Identification
of Individual Interests
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24,

25,

INCOMPLETE SENTENCE PROJECTIVE TEST (5:197)

Today I feel

75

tlhen I have to read, I

I get angry when

To be grown up

My idea of a good time is

I wish my parents knew

School is

I can't understand why

I wish teachers

To me, books

I like to read about

To me, homework

I'd rather read than

I wish I could

I like to read when

For me, studying

When I take my report card home

I'd read more if

I wish I could

then I read outloud

People think I

I look forward to

My favorite program on t.,v, is

The best book I ever read is

When I finish high school




A NEWS STORY ABOUT ME
By

On my last birthday I was years old.

I was born in .

In my family there are people.

I have brothers and sisters,

They are years old.

I like to play with .

We play .
Father plays with me.
Mother plays with me,.

I (do, do not like) to play alone.

My father works at .
He is a .
My mother works as a .
I help at home by .
It takes me about each day.

The thing I like to do best at home is

NEWS ABOUT MY FRIENDS

My best friend is | .
I like (him, her) because .
We play .

I would rather play at my house because

- I would rather play at my friend's house because

76



77

The person I like best to play with at school is .
The person I like to sit next to is . .
When I play outdoors, I like to .

When I can do what I like, I

NEWS ABOUT SCHOOL

At school the most fun is when .
The thing I like most at school 1is .
The thing I like least at school is .

NEWS ABOUT MY PETS

I have a pet .

I (do not, do) take care of my pet.

I do not have a pet because .

I would like to have a pet o

MY HOBBIES AND COLLECTIONS

I collect .
My hobby is .
I want to collect .

MY TRAVELS AND ADVENTURES

I have traveled

in an airplane on a bus
on a train in an auto
on a boat on a bicycle

The most exciting thing that happened to me was

MY MOVIE AND TV FAVORITES

I see movies each week.

I watch TV programs each day.




78
My favorite program is .

MY BOOKS AND MY READING

I 1like to read about .

The best book I ever read was R

I (do, do not get) vooks from the llibrary.

I have books of my own at homne,

I read aloud to

reads to me,

NEWS ABOUT ME

When I grow up I want to be .

My favorite food 1s .

My least favorite food is .
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APPENDIX B

Instructional Sequence and Check Lists
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~ pIAGE coqma A CHILD'S READING NEEDS 83

‘ Find out thechlld 8 comtortable foeﬂing level ia res pect to'(iSWV6ééﬁ¥f7”ﬁ

ulary and {2) comprehansion.

@Give the child neveral bookr ranslng from very eany %0 very herd (fo
him). Ask him to exemine each book, read 3 little frou. it and th91
decide whother he thinks it is Loo eass, too hard or Jusi PbOJb n;sat
for good readins. :

When he finds one or more books that he uhinka he can raed, vut doen not
rate ag too easy, ask him to find a page withoud plciturcs and reazd 1t
aloud witheut prelimlnary silent reading. If thoe chlld nisses moro than

1 word in 20, the book is not easy enough. ITf he doss not miss any words

- ab 211, i% is too Gasy.

ATter the page nas been resd, ask him guesticas chout the ceunten

Fim,

;yshceo for that same level., I thb content of this page ls Yoo 1
- to give g reasonably udocuauc idea of his ebinsty to understand wl
- reads, have him rzad-a whole sitory and queaticn hi:

:

A

eda

the guestions to the undorstandiag ghilitiss on the reading qrt?Js
b4

».-Ar-\
[CE
‘3 [

-en thate Cont 3 ;"':3

’:!

until you are fully satigziad that you have found a worzling level which
- ie not so difficult that he vill be discouragcd and not s8¢ easy that- he

ek the child's wo"dnrechaﬁolen ekills,  Use

- will have nothing Lo learn. N LR

ot

2] tnc 1§utl O‘P .;O—"\"rt)\,""b
sills for each Jevel prior to and including the level of the beook loca-
t¢d 1o AL abowe, Have ths child ﬂcnensnrmtc his cnnauLo e on ensh ghill

(such as msz atching pietures. arcora1ﬁg L0 qound“, i) ndsﬂ oot words end

?cndLnﬁu,}dividing vords into gyllables, wvliing prcwnncsﬂtlon ~ya0033 for

sounde).

List‘thove which (a, he knows without cuwutxOﬁ,(a) he can dc only when
supervised, {c) ha dcss nol ki Owl : : L ' -

Cgeck Lhe qi thﬂ;-J .1 138 up to an d 1ncluding thls levsl.

heck his knowledge f\literatnrs up o and imclud ﬁ ng this level.

5”Findvout what one child thloks abouu Jis oW reudinq a:lli LY e

Find out what the child’s 1e¢11¢u 26 regarding reeding.:

:EerﬂfiZO[tha chiid®s reading &tPGnﬁuqd end weaknencos. .Ap_min to Lhs
¢hild vhe nabture of bhie rart'cular reading problem ond tell him how you
oxnect U6 help hin overcone ih. XDBEPR Tdu EXPLANATION SIMRLE, - uzuh"" LeE

cchly ah0f term gogls. Re specific., Keep his sight con p-ohicmﬂ Lo bhe
tackled imzediately. Make jJob sound interestlug aud got ve*y d1fficuls,

L)

- Ubilize the streagiis bto bulld confiﬁanee.

Avrange a of:c**"clss in devslopacntel order, then sbtard vorking on the
jf*“~"oqw«- Uge material abt the ckild's epsrationsl level *3 develop
csoguentielly the skills thal have st been learued at eexlics 3
{This dosc nobt need Lo bz the pavtlculer beck used in the &i

Do net go luto harder resding meterizl until all skills have begn bhron bt

~up te level in g uvnﬂlc“d reading pro

B8

m

(’J

Do not ask a child o use for remsdisl worl a reader he has previcusly

- comploeted,



Suggostions on How to Find a Child's lcading Lovel

Sclect a sories of good basie readers vhich will, in your opinlon,
bogt suit the childe 84

Bstimate roughlys from m stendardized reading test, tho child's
instructional reading lavel and select g reader aboul one grads
under the standardizod $est level or grade placemento

Have the child fead tho first complete sentenco at the boginning
of the pages sampled and keep a rocerd of his orrorse 4 suggested
Porm for rocording erroz is given on the following pagoe

As the child read, count as orrors mlsproaunclations, omlssions,
- substitutions, hesitancles ovor ithree seconds, distortiong and
; word assistis by the toachove Don't count mistakes on proper namese

- If the perccatapgo of errors per hundred words is more than 3 to
5 per cont, drop doun %o the hext grade level in the series. If
.~ the percentage 0f£ orrors 1s less than 2 per cent, move up to the
- pext gradd level in tho sericse

- Vhen you have found the lavel at which the child®s-errors constitute

~ approyimatoly 3 t6 5 per cent of the ruaning words, test his .

- pavagraph readinge Select Four or five paragraphs and have tho
child read thesse, both sllently and orally, noting the difficuilties.

Romonmber tha € series diffor in diftficulity; therefore, teach the
child in the series used Lo ovaluabe him, oF retest him in the
serles to be used for Znstructione.

If the child passes tho sentence test vut not the paragraph test
- toach him on the level lndicated by the sentence test. This Ik 1ds
. treue OOLY on the primary level becauso at-this level fow children
. hove Q@iffilculcy with tho concepls offered, and the vocabulary

. problen is no? 80 much one of meaning as of recognitione

Chlldren who whow difflcultics of organimation, retentlon, and
widorstanding can be taught in materlal where %hay know'a% least
95 per cent of the running wordss

Ye might summarize the Pollowing practical underlying assumpllons
. from clinical and teaching experionce:

 (a) L child can read matorials without assistance when he ‘mows
= and wndorstands 98-99 por cent of vocabulary snd comprinends

: or free reading level.

(b) Zhe child's ingtruchional om teaching levol is where ho kKnows
and understandas the meaning of 99-98 por cent of vecadulavy and
comprchonds about 75-00 ner cont of main ideas. Flastructional
Tovel” implics the child ncsds word analysis of unknoun vords
and comprehension direciions

(e) UThe chiid's frusiration levod 1s when he recognizes or knows
losg than 79 por cent of the mainh ideoazne Frugtnabion in
rozding gonerelly lacroases with g deerszse in rvecoznltion,
meaning vocabulary, and geacral coipreheasion of materials he
is rcadlnge

~ One of tho mein purposes of the diagnosis 1s o detormlne the fuee
- readipg and instructional lovels for teaching purposes.

75~90 por cont of naln ideass This 1s his indipendent, Iibravy;
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YOUR READING CEECKX LIST (66:3) 86
HOW WELL DO I READ?

A, Physical conditions Ex. Gocd Av, Poor
l. Are my health, eyesight, and hearing
satisfactory?

2. Do I usually read in & falrly quiet,
well-lighted room?

B. Oral reading
3. Can I pronounce new words?
L, Can I read aloud easily?
5. Can I read aloud . in such a way
that my listeners understand and
enjoy what I read?

C. Vocgbulary

6. Is my general vocabulary good?

7. Do I know technical words of
subjects I study?

8. Can I figure out the meaning of
new words from the way they are
used?

9. Do I know how to use the diction-
ary to find the meaning of new
words?

D. Rate

10, Do I read silently without moving
my lips?

1ll. Do I read groups of words, instead
of one word at a time?

12, Do I read right along without look-
ing back again at words I have
already read?

13. Do I change my rate of reading to
suit the kind of imaterial I am
reading?

14, Do I read simple material rapidly
and accurately?

E. Understanding

15. Do I concentrate and think about
what I read?

16, Can I pick out the main thought

: of a paragraph?

17. Do I know how to read quickly to
find details?

18, Do I spot wrong statements as I
read?

19. Can I explain what I have read to
someone else?




F.

Study Aids

20,
21,

Do I know how
Do I know how

reference tooks and magazines?

Reading Program
Do I read books and magazines on

22,
23.

2k,

25.
26.

many topics?
Do I know how
good and poor
Do I know how
enjoyment?

Do I know how
want to read?
Do I know how
good and poor

T
X

to use the library?

87
Gocd Av, Poor

to find and use

to choose hetween
reading material?

to choose books for

to find the books I

to choose between
reading material?

Do I set aside time each day for

reading?




0 CJR} L READING ILV u,’T(qu

,  Bstimated Reading levels

A, Independent | 88
Bs  Instructional
Ce Irustrational
‘go Hearing

, | Specific Difficultics Hoted
L, Oragl Reading.

11 Anxlety: no level of relaxation 3 groator than silenb
Rate: Very sglow bubt accurate._. 3 too Tfast for accuracy. :
30 Brror Omissions. ...} Additions. _ s Substituilons
\ Revorsals,.... .3 Habitusl repetition —
bq Perceptual difficultiles? Deginnings 5 ‘cdlal,._"_m,
Lndings _ — :
Yo Fhrasing: inaceurate s inadequate. : ingnores
DLQC“uatlon
6, Upral vercading no vmp’ovement over oral sight readlngﬂnu,,,_.w

B, VYord aittack deficichceies noteds:

Rofuses to gthack uniknovn words

Ta
2¢ uosecs at word without use of context
3e Guossos at woprd from context »
) go Phonetic 1nbdcqa Soa
k Ye Structural inadeguacy
. 6. DLacks Tlexibility in word attaci,

Silcq» Reudlnu

b
S

Linited attention span. ...
2» Limited “OVD“GﬂGPSlOn Spaf
Ze Dpive: overly arcrious....; indifferent o

o Robes very slov pui accu?a'ccm_m, 100 fast £0T aCCUPECY e

uLuP@T than owral at sone levels °
5. Poue habits: voealization_. .3 finger po ointing 5
%ctua?d ith book o loseg place _—

D, Couwprchension

1e  Oral superior %o silent -
2o Wpesitic ALTTiculities,

reading iaveatory check

by Betbs and Welch. iﬂ its '
T 7 TNydederm 12 1
forin L7 as uwsed by the LPetts leadis
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Phonics DooT ..

Syllablcation pooxr

Use of conxlgu&acxon poor

Uge of picturc clue poor

$ight voecabulary poor
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zverses words..
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Umits beginni S
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> A
Evaluctions- ;
Wiwat_ SBaeoood.. L thind | Wenreth,
iities in using oral language: “ ' ' .

Has something of interest to say} v 90

shows gbility to think :

Speaks fluently; expresses thoughts

clearly
'Has good, effectlve speasking voice
+ Uses other than simple sentences
‘‘Shows interest in 1earning‘new werds ; ‘ '

uses language correctly
kneeses 1n oral lungusge activities: : -
" Ny k4

Hesitates to take pert
— ek A o T AL o A ¢ P NRLL
: : ; {

‘

;_quks too much i i
. Has poor enunciation and/or mispro-

- nouvnces words _ ;

. Hgs too sharp or too soft a veilce _
. bppears to have speech defects J

” e NP T

' !

Shows pocr thinking sbilities | !
- — " . é
Cannot expressg thoughts clearly in :

sentences :

J@.'&“‘:sjl

. Showg no varioety in sentence use ;
- . S
- Does not organize thoughts and get to ‘
j~a peint ;
uhows frcouent errors in use of langusge 1 i ,§
o : e SR oyt
1itles in written exprsssion: i
 Har good hendwriting ; :
- 2 s 2 TN IO A K YN U eow w ST
3 3
 Spells common words corrcetly 1

Expresses himself eesily and in com~ i
_plote sentences - SRRSO S

- - -

Uses capitals and punctuation marks ‘ !

gccurately
_Listeons and follows directions : ) ; E




Nesses in written setivities:

Has ﬁBOr handwriting

munnu 10'

g Lﬁourﬁu

0 LR W W AN 5 amgacrens|

Cannot spell easy words; mispells in
written work

91

Shows poor co-ordination; coples incor-
rectly

Shows evidence of eye strain

Works very slowly, has little to write

Cannot write complete sentences; runs
sentences together

Has difficulty expressing 1deas in
writing

Forgets to use capital letters;. punctua-|

tion maprks

Does not listen to directions

‘1 ties ln reading:

RKeads an entire ssentence with mesning

Has adenuate sight vocabulsry

a

Has ablility ©To attack new words; has
phonetic background

ot

Comprehends what he roads

—

-

nesges in resding sxills

Does not have an adsqguate sight vocab-
ulary

heade words as sentences

e

Does not recognize end of sentences

Heg 1nadequate phonetlc background

SRR AN

Doss nct underetend what he resds

{rmaenene

-

]
h

:

VTN ARSI ST ST 5

;

sy

!

iy dmeman =

R




BARBE READING SKILLS CHECX LIST
FIFTIH LEVEL READING SKILLS (2% 192

3

M
(Last Name) (First Name) (Name of School) 92 ':
(Age) (Grade Placement) . (Name of Teacher)
I Vocabulary: . IO, Compreaension:
A. Word recognition of vocabulary in content areas A. Locating information o~

Social Studies—English—Arithmetic—Science—Miscellaneous

B. Meaning of words

1.

Interpreting word meanings

CIpPot T Al A R IR D be

1.

2. Examine bools to find:

Table of contents.
a. Examine tables of contents of several books.

b, List titles and have pupils use table of cone

tents to locate pages. .
title page, pictures, kay,
guide words, publlshar, copyright year.

B, Reference materiala

he encyclopedia
a. Topics arranged alphabetically,

Pl

2. Semantics :

3. Synonyms, antonyms,'homonyms,dheteronyms b. f})‘l‘l’l"x‘;emeanmg of characters on back of each %
5. Undersiands Seratiu Song. cotonful expressions ¢. Gompare dictionaries and encyclopedias for dif-

6. Understands colloquial speech ferences of materials.

II. Word Attack Skills:

d. Pupils should know names of important chile
dren’s encyclopedias,

D
=
=
e,
o)
5’5
9
o
%4
<
e

A. Phonics skills 2, The atlas and maps.
1, Syllabication a. Examine atlas to find answers for questions on
a. Each syllable must contain a wowel and a location, relative size, direction and distance.
single vowel can be a syllable. . b. Use maps to explain latitude and longitude.
b. The root or base word is a syllable and is not Compare with known facts about streets and
divided, highways. :
¢. Blends are not divided. (th str) ’ 3. Magazines and newspapers. Usé to supply more
d. Suffixes and prefixes are syllables. recent information than textbook could contain. g
(dusty income) . : 4. Knows proper use of dictionary. =
e. If the vowel in a syllable is followed by two 5. Time tables. ‘;‘
consonants, the syllable usually ends with the a. Reading and interpreting, o
first consonant, b. Following directions. o
£, If a vowel in a syllable is followed by only one 6. Card catalogue. =5
consolnant, the syllable usually ends with a a. I%xp}ain ‘that every book has its place on the 3
vowel. shelf, :
&. If a word ends in le, the consonant just before b. Each class of books has its own call number. g
the 1 begins the last syllable, ¢. Examine cards,
h. When there is an r after a vowel, the r goes Author, title, subject
with the vowel to make the “er” sound. d. Give practice in location of titles and-call
(er ir wr) numbers.
g. Using a telephone book,

Catalogues.

2, Vowel sounds (review long and short sounds)
a., When there is only one vowel in a word o
syllable the vowel is short.

C. Reading to organize
1. Outlining,
Use roman numerals and letters,

b. When there are two vowels in a word or syl- 2, Establish a sequence.
Iz;.v]ble, the first vowel is long and the second is o él;u]r;ils l:‘ls_t sentences in order of event. E
silent. : . Xollow directions. ]
3. Accent, 4. Summarize, &
a. In a word of 2 or more syllables, the first syl D. Note taki =
lable is usually accented wunless it is a prefix, ¢ 1 0 I?‘roam"xl'gadin f{
B. Dictionary 2. From ]ecturegs r
1. Alphabetization. . : . )
a. Division into quarters and thirds. E. Reading for appreciation S
b. Classifying words by second, third, and fourth 1. To derive pleasure i s
letters. 2. To form sensory impressions GH
2. Using a dictionary. 3. To develop imagery 3
3. Recognize and learn abbreviated parts of 4. To understand characters
speech (iis n, =dnoun; v. = verb; adj. = adjec- %- phy.;l_cal lappelz:rance :E
tive; adv. = adverb. . emotional make-up o
b. Learning the preferred pronunciation, }
3. Use of guide words. &
4. Syllabication and accent. . - =3
5. Inter;)reting‘ diaeritical markings, (boftom of IV. Oral Reading: 'é;
age . . :
6. ?n?er)preting key to pronunciations. (bottom of A, I:gf:fa"c’;e and pronounce words with spoed and =
age . . :
7. Interpretin: phonetic re-spellings. g Group words 1_nt0 meamngfu_I phrases, i::
8. Cross references. . Interpret marks of punctuation accurately. . &G
9, Plurals — irregular. (deer, deer shelf, shelves) D. Re-express to an audience the meaning and feclings
10. Comparativ;: and superlative adjectives. (many, Ie:xprcssed bYt}m al.xthor.l =
more, most i. Express emotion sincerely.
11, Change in accent and its effect on pronunciation . . Read in a pleasant, well-modulated voice, :'
and meaning of words, (pre’sent, present') G. Read with poise and self-confidence, i
12, Seconda:ry accent, H, Dramatize portions of the story. 6
ﬁ i‘(‘{ts 1;" é" \(erlzl. fTenseg_— t?iresentaand %".‘St~ 1. “Televise” or give radio version of story incidents. o
‘ 3 cYS(I; ‘S)r }:zé'lwc) rom adjectives. (ly ending as J. Take part in a stage version of a story. 2
P- K. Verify answers to questions. )

C. Glossary L
1. Dietionary of words for one particular book.

2. Use guide words, ' . )
3. Tind meanings to understand what is being read.
Context clues

1. Review using context clues.

2. Review associating ideas with words.

3. Review associating ideas with characters,

4. Sentence structure. (Noun, verb)

K Tn nostrv Rhvthm scheme can sometimes help.

. Interpret characterizations,

M. Interpret word pictures.

N. Interpret-general mood of text. e.g. humor~-suspense,
Interpret sensations given by words.,

Interpret the organization of text.

1. Main thought in the paragraph,

2. Main events in sequence,

3. Main heads and sub-heads in outline.

4. Directions for carrying out an activity.

=861



EVALUATING LANGUAGE EXPRESSION (39:70)

Checklist for Storytelling

Attention of audience
Looked at audience

Appropriate story for
audience

Knew story well

Created mood for story
Told story in own words
rfad good beginning
Avoided nonessentials
Incorrect usages

Showed ease in speaking
Used appropriate gestures

Detracting mannerisms
(identify)

Voice volume adequate
Pleasing voice
Fnunciation (which sounds)

Pronunciation (list)

Name
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ol
READING LEVEL TO BE EXPECTED FOR VARIOUS IQ°S AND ACES (Based on HA)

i‘B###vﬂiﬂ#ﬁﬁﬂtﬁt**###***###*k*####ff'th\#**ﬁﬂiﬁtiﬁi?%m3.000##‘#*0#*0*##&3‘*#lﬁ?ﬁ*h'ﬁoihﬂh‘"

5.6 6.6 7.6 8.6 9.6\ 10.6 11.6  12.6 13.6  il.6 Age
\cm——
K1 2 3 4 5 6 v & 9 Usual
IQ 165 & 5 7 8 10 12 beyond 12th Grads
i35 31 5 6 8 9 1% 12 beyond 12th =
45 22 & 5 7 8 10 11 12 beyond 12th
135 1 3° 5 6 7 9 10 11 12 124
125 pp 3% ¥ 5 6 " 9 10 11 12
115 pp 2% 3= 48 5 6 7 9 10 11
105 R P ot 52 4 5 6 7 8 10
95 B PP 2 2t 32 4 5 6 ? 8
85 R R PP 1 22 52 4t 52 6 v
75 R R R PP 3 2 5t 32 42 5
65 R R R R PP P 2t 3t 52 4

. \ : . , . -1
Pigures pglven are approxlmatezreading levels to be expected. 27 nmeans
first half of second grade, 2 msans second half ¢f second grade; PP
means pre-priger; P means primer; R means readiness for reading iastruce
tion.,

Children with very aigh iIQ's often are capable of even better reading,
and children of very low IQ's seldom can achieve at all. :

By Dr. Francis Carilics
San F. State College



a
about
above
across
accident
ache

act
address
afraid
afternoon
again
against
ago

air
airnlane
all
almost
alone
along
already
also
alurzys
an

an

and
angry
anim:l
ancther
answer
ant

any
anything
annle
are

arm
around
as

ask

at

atve

ALPHABETICAL LIST

o

THE FIRST THOUSAND WORDS FCR

CHILDREN'S READING (13:123)

aunt
automebile
awaka
avay

baby
back
bad

bag
beke
ball
balloon
banena
band
bandage
bank
bark
barn
basket
bath
bathe
be
beans
bear
beat
besutiful
because
bed

bee
been
before
began
begin
begun
behind
believe
bell
belong
bend

beside
best
better
between
bicycle
big
bill
bird
birthday
bit
bite
black
blackboard
bleed
bless
bliind
blood
blow
blue
board
boat
body
bone
boolkk
born
both
bottom
bottie
bow
bowl
box
boy
branch
brave
bread
break
breakfast
brick
bridge
bright

bring
broke
broken
broom
brother
brougnt
building
built
bump
brovm
bug
build
burn
burnt
bus
busy
but
butcher
butterfly
butter
button
buy

by

cake
calf
call
cane
amp
can
candy
cap
captain
car
card
care
careful
careless

carry
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case
cat
catch
cause
cent
centver
chain
chair
chalk
chance
change
check
chief
chiclzen
child
children
chimney
chin
choose
chocolate
Ciaristmas
chiurch
circle
circus
city
class
cliean
clear
ciimb
clock
close
cloth
clothes
cloud
clovm
coal
coat
cocoa
celd
color



come
company
cook
cooky
cool
copy
corn
corner
cost
cough
cculd
count
course
country
cousin
covar
cow
crackers
cross
crayons
cream
creck
crowd
crowm
cry

cun
cupboard
curtain
cut

dance
donger
dork
date
day

de d
deecr
deen
decr
dentist
desk
c¢id

ie
different
dinner
dig
dine

dining
dirt
dirty
dish
do
doctor
does
dog
doll
dollar
done
don'tt
door
double
dowm
draw
draver
dremm
dress
drink
drive
drop
drug
dry
duck
dust

each
ear
early
earth
Easter
enst
easy
eat
edge
eqag
eieht
either
elevhant
eleven
else
empty
engine
end
encuch
eraser

even
evening
ever
every
everything
excent

eye

face
fair
fall
family
far
Tarm
farmer
Tast
fat
father
feather
feed
feel
feet
fell
fellow
felt
Tence
few
field
fight
f£ill
find
fine
finger
finish

fix
Tlag
floor
flover
fly
follow
food
foot

for
ferpet
forgot
fork
forth
found
four
fresh
friend
Trog
from
front
fruit
full
fumny
fur
furniture

game
garage
garden
zate
gave
get
gift
girl
give
glad
glass
o

goes
going
gold
golden
gone
good
goodbye
got
grade
crain
grandfather
grandmother
grass
gray
great
green
crewv
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grocery
ground
grow
guess

had

hair

half

hall

hamner

hand
handkerchiefl

here
herself
hid
hide
high
hill
lain
himself
his

it
hold
hole
howme
hope
hiorse
hot
hour
house
how



hundred
hung
hungry
hunt
hurry
hurt

1

ice

if

in
indoors
inside
instead
into
iron

is

it

its

juice

Jump
just

keep
kept
kick
kill
kind
king
kiss
kitchen
kitten
knee
knew
knife
knock
know

lady
laid
lake
lamb
lamp

land
lap
large
last
late
laugh
lay
lead
leaf
learn
leather
leaves
leave
led
left
leg
lemondde
lesson
let
letter
lettuce
lie
lift
light
like
line
lion
1ip
listen
little
live
load
long
look
lost
lot
loud
love
low
lunch

mad

mai lman
make
man
many
march

mark
market
matter
may

me
mean
measure
meat

medicine

meet
men
mend
met
middle
might
mile
milk
mill
mind
mine
minute
mirror
miss
Miss
money
monkey
month
moon
more
mornihg .
most
mother
mountain
mouse
mouth
move
much
Mr.
Mrse.
music
must
my
myself

nail
name
nap

napkin
near
neck
need
neighbor
neither
nest
never
new
next
nice
nickel
night
nine

no
noise
none
noon
nor
north
nose
not
note
nothing
now
number
nurse
nut

oak
ocean
of

off
office
often
oh

old

on .
once

' one

only
oper
or
orange
other
ought
our

97

outdoors
outside
over
overalls
own

page
pail
pain
paint
pair
pan
pants
paper
parade
part
party
pass
past
paste
path
pay
peach
peas
pen
people
pencil
penny
pet
pick
picnic
picture
pie ..
piece
pig
pillow
place
plain
plant
plate
play
please
pocket
point
pond
pony
policeman



poor
porch
post
pot
potatoes
pound
present
press
pretiy
pull
put
pupy
puzzle

ouarter
queen
guestion
quick
ouiet
quite

rabbit
race
radio
rag
rain
ran
rather
reach
read
ready
real
reason
red
remember
rest
ribbon
rich
ride
right
ring
river
road
rotin
rock
roll
roof

Troom
rooster
root
rose
round
TOW

rub
rubber
rug
ruler
r™an

sandwich
said
sail
salt
same
sand
sat
save
saw
say
school
scissors
scooter
sea
season
seat
second
see
secd
seen
seen
self
sell
send
sent
serve
set
seven
several
shadow
shake
shall
shape
she
sheep
shine

ship
shirt
shoe
shook
shop
short
should
shoulder
show
shut
sick
side
sign
silk
silver
sing
sir
sister
sit
six
size
skates
skin
skirt
sky
sleep
slip
slow
small
smell
smile
smoke
snow
so
soap
socks
soft
sold
scldier
some
something
sometime
song
soon
sore
sorry
sound
soup
south

space
speak

. snoke

spoon
spot
snread
spring
square
squirrel
stairs
stand
star
start
station
svay
step
stick
still
sting
stocking
stomach
stone
stood
stop
store
storm

.story

stove
straight
street
string
strik
strong
such
sugar
suit
surmey
sun
supper
suppose
sure
surprise
swealer
sveep
sweet

table
tail
take
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talk
tall
taste
teach
teacher
tear
teeth
tell

.ten

tent
than
thank
Thanksgiving
that
the
their
them
then
there
these
they
thick
thin
think
thing
third
thirsty
this
though
thought
thousand
three
throat
tiirough
Throw
thunb
ticket
tie
i1l
time
tire
tired

- to

toe
today
together
told
tomatoes
tomorrow



tongue
too
took
tooth
top
touch
towel
‘town
toys
trade
train
tree
tried
trip
truck
true
try
tub
turn
turtle
twelve
two

uncle
under
uzly
umbrella
until
un

upon

us

use

valley

very
visit

Wazon
wait
walk
wake
wall
want
war
warm
was

wash
waste
watch
water
wave
way
we
wet
wear
weather
week
well .
went
were

" west

what
wheat
wheel
when
where |
whether
which
while
whisper
white
who
whole
whom
whose
why
wide
wild
will
win
wind
window
wing
winter
wish
with
without
woman
women
wonder
wood
wool
word
wore
work

world
would
wrap

write
wrong

yard

yeaxr
yellow
yes
yesterday
yet

you
young
your

zipper
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APPENDIX C

Individual Progress Reports
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MY READING RECORD 101

Nanme

No. of Date Date
Author Title Pores Started PFinished




Waakly Reading  Schedule .,
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APPENDIX D

Aids for Organizing Tasks



MONDAY

103

All gfoups first meet together to receive assignments. It is wise to

have at least three difficulty levela.

. ¢lass who require remedial help.

Group 1

Silent recreational
reading or independ-
ent reading related
to thé unit

Group II

Silent reading in
basic reader, with
word analysis in
workbook

TULESDAY

There may be several children in the

Group III

Teacher-guided
silent and oral read-
ing in basic reader

All groups meet‘together to receive assignments. Perhaps it is neces-
sary to correct mistakes made in workbooks or to help some child find a ref-

erence for the unit.
Group I

Teacher-guided oral
and silent reading in
bazic reader; word
analysis or dictionary
skills

Y

Group II

Silent recreational
reading or readiag
correlated with the
unit

WEDNESDAY

Group Iil

Silent study with
workbook or dictione
ary or practice reader
(Gates~Huber typel,
word analysis, etc.

All groups meet together for planning period, so the teacher can answer
questions and make assignmenis.

«

Group 1

Sileny atudy in basic
reader or Workbook,

or doing compreliension
or rate exercises
individually, followed

by recrecational reading.

Group 1

Recreational Reading
to prepare for audiencc
reading on

Friddy.

Group II

Same as Group I
at their level of
ability; teacher-
guided oral and
xilent reading

THURSDAY
Group 1II

3ilent recreational
geadxng, teacher-
§§ided oral reading
sn prepare for Triday
judience reading

Group II1I

Teacher-guided oral
reading; work in'
structural and pho-
netic analysis.

Group III

Teacher~guided oral
reading to prepare
for Friday; study
period, dictionary
skills, etc.



FRIDAY o
104
411 groups meet together. The program is waried to feature the following
reading activities (Friday's session may resombie an informal literary club):

Current Events Dramatizations

Audience Reading Book Reyports

Poetry fmnjoyment Plzy Rzdio Reading

Choral Reading Teacher Presentation of Library Books

Plans for Grouping. The classes should be arranged into three general
ability groups. Group I may dbe composed of independent readers. Although the
teacher should guide their developient in all skills, these accelerated pupils
benefited especially from the opportunity to read indepeandently. Group II may
be made up of averasge readers who need much practice in silent work-study ‘
reriods and in guided oral reading,, yet are oble to engage in some independent
reading.  Like CGroup I, they profit from direct guidance in siudy techniques,
uze of the dictionary, and reference skills. Croup IIT may consist of slow
readers who require a great deal of direct guidance and help in oral reading, in
rhonetic and structural analysia, in doing practice exercises in workbooks, in
ckimming, and in interpreting paragraphs. The average class usnally hes a
nuzber of children who do mot fit iato any of these three groups. Because of
their retardation, they demand remedial guidance.

Each group should, of course, read in a basic reader at its level. It is
absolutely counter to good modern practice to hafe sll thirty or forty children
in a room reading from the saine reader. The teacher should be sure that she has
selected the level at which each group ¢sn make the best progress. The individual
interests of children should be fostered ian the recreational-reading pericds,
wiien books of varying difficulty cam be used. Ixtensive opporituvnity should also
. be provided for reading materials connected with any social-studies unit of work
which mey be in progress in the room.



Reading Contract -~ Grade 5 105

Trajils to Treasure

II.

I11.

Iv,

"Important People"
Pages 126 - 176

Read these stories:

Amelia Earhart 126
The Heroess of Yellow-Jack 133
A Girl who Laved the S5Stars 140
Stars - Poem 159
Henry Can Fix It 151
Victory ~ Pozm 161
Mozart, the wWonder Boy 163
History - Po=m 170

Consider individuals in the fields of aviation, medicine,
astronomy, music, etc., who have left their mark in human
history. What are the qualities that enable men and women

to make worth-while contributions to society? ~

Be sure you know the meanings and pronunciation of these
words:

equator carburetor

theory astronomer

mosquito manifold

volunteer chronometer

astronomy sextant

Choose at least one of the fields described in this unit and
do additional research., The related materials at the end of
this contract may be beneficial. You may present your mater-
ial in any menner you choose. Suggestions: report, postry,

skit, taped wmaterial, or drawings.



VI.

Refer to the following checklist to guide your critical

106

reading and listening. Be able to answer these guestions

about each of the stories you read in the unit.

A,

B.

C.

D.

E.
Fa

Does the author show understanding of people and their
problems?

Doues he skillfully create mood, beautiful imegery,
and convincing dialogue?

Are the author's conclusions or points of viéw con-
sistent with the facts he uses?

Is a faixr picture ‘given of mcre than one side?

Do the characters seem real, vivid, well-motivated?
Does the author have the ability to make you forgst
who and where you are because you are so0 wrapped up
in his story?

Is the end of the story an accident or an understand-

able result of previous happenings?

Do Comprebhension and Word-study Job Cards for several of

the stories in thse basic text.

I have read the above assignment and contract

to complete it by

eight days from %today.

Signed




. 107
Related A-V mater.ials and books.

Books:
Amelis Earhurt, Hercine of the Skies. Shannon Garst

In Calico and Crinoline. Eleanor M. Sickels

nd
First Book of Airplanes. Jeanne Bendick

Great Men of Medicine. Katherine Fox

Men of Medicine. Ruth Shippen

You Among the Stars. Herman and Nina Schneider

A Dipper fu:l of Stars. Lou Williams Page

Henry Ford, Enginesr. Louise A. Neyhart

The Story of Mozart. Helen L. Kaufmann

A Book of Americans. Rosemary and Stephen Vincent Benét
Men Of Science and Invention. American Heritage Junior

Library

Filmstrips:
Fifty Years of Flight. (48 fr.), McGraw~Hill.
Amelia Earhart, First Lady of ths Air. (23 fr.), EyeGate.
Man's Battle Against Disease. (28 fr.), EyeGate.
How We Learrn About the Sky. (51 fr.), JamHandy.
The Starry Universe. (60-70 fr. ), LifeMag.

Records:
Wolfgang Amcdeus Mozart. Music Master Series, 33 1/3 rpm,
EyeGate,



Reading Contract - Grade 5
Trails to Treasure 108

"Quter Space - Fun and fact".
Pages 356 -~ 413

I. Read these stories:
Rusty's Space Ship 356
Danny Dunn and the Anti-gravity Paint an

Castaways in Space 382
Faster Than Sound 394
Explorer Is In Orbit 399
Universe - poem 409

II. As information based on scientific knowledge about space in-
creases, man'svcuriosity about what lies beyond our planet
grows. Nearly every scientific finding is based on a guess
or a hunch, which, when followed through, reveals the fact.
From your reading, be able to discuss possible implications
to the above statement.

III. This material includes some words that you may not be familiar

with., Be able to define and describe the following scientific

terms:

periscope arc

capsul mimesograph
camet vacuum
meteor Vassar
deflector - crater
missile | axis
satellite electronic

IV. Some of the stories in this unit and your other science-
fiction reading is quite exaggerated. Write your own tall

tale of outer-space exploration.



V.

Vi,

Do Comprehension Jub Cards for at least two of the storieslo9
in the basic text. '

Look through the special books on the reserve shelf., Read as
much as possibl: from these and take notes on the reading for

the purpose of later discussion.

I hive read the above assignment and contract to

corplets it by eight days

fiom today.
Signed

Related A-V maierials and books.

Books:

Satell:tes in Outer Space. Isaac Asimov. Random, 1960.

A Book of Moor Rockets for You. Franklyn Branley. Crowell,

What '3 8 Rocket? Theodore W. Munch., Benefic Press, 1959,
Off {:to Space. Margaret 0. Hyde. Whittlesey, 1959.
Satellites anc Space Probes. Erik Bergaust. Putnam, 1959.

Guid, to Quter Space. Franklyn Branley. Home Library, 1960.

Firs: Men to the Moon. Werner Von Braun. Holt, 1960,

"Moo, Ahead. leslie Greener.

Freidy and the Men From Mars. Walter R. Brooks.

Gong Into Space. Arthur C. Clarks.

Filmstri:
i;aving the World. Space Travel Series (SVE) 41 frames-color.

1959



MYTHOLOGY 110

FRAME OF REFERENCE:

Mythology begen in man‘s desire 40 explain the universse.
It was man's first sttempt to answer the question, "Who
made the universe and what is my relation to him?"

Which do you think offered the most valid answer to this
question - the Greek Myths or the Norxse Myths?

AIMS OF UNIT:

I. To develop an appreciation of one of the earliest
forms of literaturs.

Il. To develop an understanding of man's basic nesd to
know himself and his limits,

II1. To determine the effects mytholagy had on early man's
culture:

a. <religion
b, sdcial customs
c. o©ducation
d, art and architecture, literature and writings
e. laws
f. medicine

READING ASSIGNMENT

You are expected to familiarize yourself with the starred (*)
books on the following bibliography, especially those
sections which have been marked for you to read. The re-
maining books on the reference ars for your enjoyment and
personal research.

BIBLIGGRAPHY

* Bullfinch, Thomas, Bullfinch's Mythology, abridged by
Thomas Fullerx, Dell Publishing Company, 1959.

* Coolidge, 0Olivia, gagends af the North, Houghton,
Mifflin Company, 19351.

-1



* French, Marion, Myths and Legends of the Ages, Hart 111
Company, 1956.

* Graves, Robert, Greek Gods and Heroes, Doubleday Company,
1960.

Gay.ey, Charles Mills, The Classic Myths in English
Literature and Art, Ginn and Company, 1893.

Graen, Roger, Heroes of Grsece and Troy, Walck Company,
1961.

l.amilton, Edith, Mythology, Mentor Books, New York, 1962.

MclLean, Mollie and ./iseman, Ann, Adventures of the Greek
Heroes, Houghton, Mifflin Company, 1961.

Warner, Rex, Men and Myths, Houghton, Mifflin Company,
1961.

Encyclopedias
* Compton's Picture Encyclopedia, Volume M, pp. 476-480.

¥ World Book of Knowladge, Volume M, pp. 5375-5382,

ASSIGNMENTS :

l., A. Make an illustrated "Family Tree" for both the Greek
and Norse gods and goddesses in order of their
importance.

B. Give an sxplanation for the ranking of the deities
by mythologists.

2. There are two kinds of myths:

A. Explanatory - a story created by the author to
explain something that puzzles him.

B. Aesthetic - a myth written with no object other
than to entertain.

Cite four examples of each kind of myth for both the Greek
and Norse collections of myths. Be prepared to give your
reasons for selacting them as specific examples of explana-
tory and aesthetic myths.

3. What standards of "right" and "wrong" were established
by the Greek and Norse myths for their particular
civilizations?

4, "Primitive man felt keenly a relationship with animals
and never doubted that thesy felt, talked and reasoned
as he did." Prove this statement on the basis of the

2o



and/or discussed.

ence question,

6. Write & myth that could pessibly answexr a question
that man is exploring today. Ffor example:

Operation Gemini, etc.

Progress Reports

The mythology group will meet on the following dates forx
the purpose of progress reports on assignments and
clarifying any questions or problems which may arise.

books, filmstrips and films that your have read, seen

‘ 5. Keep a file of notecards with pertinen4 refersnce to
i substantiate your proof in answering the frame of refar-~

Automation,

112

FILMS AND FILMSTRIPS

P mOtripd
Coollo and Phactin/ FS /972
Alartas foce. £FS /975
bocicio and Philemoms FS /97F
Corco comd Prodenpinas 5 /973
/97A;1ea4xa/ anrnd rachre ~FS /97l
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Guides for Selecting Materlals
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FACTORS CAUSING

GRADED READING DIFFICULTY (13:2Lh2-51)

I. Physical Factors
a., Size and outward attractiveness.
b. Amount and kind of illustrations.
c. Type page - size and style type, space between lines,
length of line or margin.
de. Color and surface of paper.

II. Content Factors

a. Ideas may be hard for children to read about, first, because
of their distance from children's immediate experience.
Steady progression is made from home and school life to
distant countries, previous historical periods, and further
to adult occupations.

b. Abstractions - the abstract is naturally foreign to the childs!

concrete way of thinking.

c. Content or ideas may become "harder" - more difficult words,
sentences or forms., In school readers, the same story may
appear over a range of five grades but be "adapted" in each
case to the grade.

ITII. Manner of Presentation
a. Graded Sentence Difficulty - A long sentence may be hard to
comprehend because of the amount of material between capital
and period requiring duration of attention. wWe could expect
that as reading matter became more and more difficult, grade
by grade, the sentences would become longer and longer.

TYPICAL SENTENCE LENGTH IN WORDS FOR LEACH GRADE

AS FOUND IN TEN SERIES OF READERS

Grade
Number of Words in Average v 1 27 3|4 ! S ‘ o
of Median Sentences seeeeeececens s o o s 3’ ID‘ lll \3I l‘”

WJCRD LENGTH" DIFFICULTY, GRADE BY GRADE,

AS FOUND IN TEN SIRIES OF READERS
\ 5
4% b% H% 11% 1\’/9 5%

Number of Words with Three Z.%’ ‘yzq 2\5_74 %y;,? 4%1&) LY %74

or more SyllableS.eeeeecrccosccocs

Number of PolysyllableSececcescoccee

rGLCXGL \
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WCRD DIFFICULTY, ACCORDING TO APPEARANCE O FIRST 1,000

WORDS FOR CHILDREN'S READING AS FOUND IN TEN SERIES OF [LADERS

l Gvrade
i

2]l 8| «4 l S "'
Giot on T356) s vseveessrsrneesnnrens 48| 6% 8% 13%] M%] 1675
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Adjucting to Scancel

Hayes, Florence., Skid. Houghton-liifflin 1948

Scott, Gabriel. Keri. Doubledsy,D:oran 1935

Urmston, uary ‘he New _Coy. Doubledey,Doran 1950

V.ocley, Cathe: ’1e. Ginnie end Gensva. llorrov 1948

See also Judy's Journey. Ladycaxe Furm, North Fork, tensible Kate, Shorty scses First
Team, Suesn's Safe Hartor, and Paffy's Foal on t.is list.
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 Econouic Insecurity

/

Zstes,lecnor. The Hundred Dresseg. Hercourt Brace 1944

s Lo wAS

G:tes,Doris. Blua iillow. Viking 1940

Hall,Rubylea. Dzvey Duell. Sloso ¢nd Peerce 1951

Lenskli,Lois. Judy's Journey. J. B. Lipiincott 1047 -

Lenski,Loiu. stravber.y CGirl. J. B. Lippincott 1945

Seredy,Kcte. A _Tree For Pstaer. Viking 1941

See £ls0 Blueberry .owuntsin, Carol Frow The Country, Cheriot In The Sky, chorvty wuces
First Team, Stand Fust and Reply, SusansSafe Hurbor, end Thne Very Good
Neighbors.

Feelinsg of Infericiity snd Not Pelovzing

Deringer, Helen F. Adopted Jeme. Hercourt Brace 1947

Davis, Lavian R. Stend ¥Foct and Reoly. Doubleday 1843

Eyre, Katherine 'igmore. Souurs for Antonia. Oxford Univers t; Press 1943
Gutes, Doris. Sansibla Kerta., Viking 1943 ‘

Gorsline, Dougles. Ferm Boy. Visking 1950

Jackson, Carry P:ul. Shorty sakes First Tesm. | ileox Follett 1950
Lawrence, ildred. The Houewade '[-ar, Harcourt Lrace, 1950

See also Judy's Journey, Skid :«nd The .oved Outers.

' Fazlings of Supariority

Eyre,Kotherine igunore. Suscnu's Scfe lintkor. Oxford University 2rsss 1947
¥rieduan,Frieda. Carol ¥rom The Couni.ry. worror 1950

Gates, Doris. Noeth Fork. Viking 1945 /

Uates, Doris. Trouble for Jerry. Visimy 1944

Meeting Trouble :nd Facing Res oneibility

bielk,Elisa. Teffv's Foel. Hougaton ..ifflin 1949

brink,Csarol R. Cuddie /codlevnp. :decmillan 1839

baton,Jeanette. Giondli, Flshter Tiitaout a Sverd. worrow 1960
(Also by Eaton for superior reeders in tihe gixbtin yrade: Lone Jourdey, Tne Life of
Hoyer 1illiams ond Norcisga Vhitoen:Pionser of Oregon. )
Faulkner,Gaorgene nnd Becker,Joim. uzlindy's vedr 1. sicooner 1945
Holberg,kuth. Tomboy Row. Duubledsy 1852

tiolberg,kuth :nd Hicherd. Oh,tucanna. Doubleday 19%9

Hunt,aLgel L. Youmnziien of the ﬁouse, Lippincot{ 1944

deader, Stephen. Blueberry woun 'tzin. Harcourt Brace 1241
sorrov,llonore. On_to Orarson., 1948 edition

vooley,lat erine. David's Hundred Dollars, .orrov 1951




— Personal. Frers:
Enrizht ,Elizabeth. Kinter:A Convo Adventure. Farrur #nd Rinehart 193§
Peradlis,idarjorle.: Timay snd the Ticer. Herper 1952
S; erry, Armstromg. Call It Courars. Hoemillon 1948
Trefflinger,Carolyn. LiLun,L:d of Comrave. Abingdon-C kesbury Press 1947
wodley, Catuerine. Schoolroom Zco. imorrow 1950

Phvisicel Hendicaps

ingeloyValenti. HilY of Little iiirscles. Viking 1942

Craik, Dinah M. The %.ittls Lcme Prince. dacmillan 1923
Defngell,uarguerite. The Door ip the ¥=ll. Loubleday 1949
Sawyer,Rubh. L1d Con and Potrick, Viking 1946

Williams,Henry Lionel. Lurl of the sa:ic Finsers. Uiking 1939

Heelial Insecurity

Bontemps;Arns, Chaciot in the Sky. Jonn (. kinston 1651
Dofngell uarguerite. Brivzht A ril. Doubleday 1946
ELerle,Irnengrade. Tha Very Good Neighbors. Lio incott 1945
Huat, dabel Leigh. Ladyccke Ferm. Lippincoit 1952,
deans, Florence Craunnell. The sioved Outery doughton iiftlin 1945 Jupunese-~luericon
{21s0 by ileens-Shubtared .indovs, Teresita of the Valley wund Shi.obéming Girl)
, (Ne_ro) (Syendsh-iwericen) (Inuicn)
Yates,Elizabeth. A_mos Foriuvme, Free #rn. Aladdin Bucks 1950 (Negro)

Others (I do not know publishers or dates of ;ublication)

Nora B, Kuble Remember the Velloy (Divorce)

Tieviten,siinnie. A Cun of Comrare. (Alcobolism)

Buck, Pearl. The . i: Yave (Death snd Catestrophe) cnd The Beech Tweo (01ld foe)
Degliesh, Alice. Davenport Family Books (not exact titles) (Remurrigyse)

? Autacr Here's Penny (Adoption)

Fisher, Dorothy C. Understocd Betsy. (too wuch understanding

See also The Teaching of Rending by DeBowr end Delluwann Helt, Rinehart and V.indton,
Ind. New YorklS96G Psges 280-262

Highly recominended:
Reading Laddwrs for Human Relutions IHeaton, Lewiu. American Council on Educstion,
Ro.n 110, 1785 sassachusetts Ave. N. V., veshiogton 6, D, €, 1956

% Recelved from Betty Sreland, €duc. 422,
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Ao ATID" IN BCOK SELECTIOH

1. Bagic Aids

3 : (1960) A 118t for olementary gradea, Natlonsl
gg:ncil of Teachers of English, 508 South 6th St., Cha&paign, Ii1.
a copy. ' V

Bogic B ook Collectinn for Elementary Grades (1960) Amorican Librar
Assoc. 50 East Furom St., Chieago, I11. $2.00. i

B asic Book Collection for Junior Bich Schools (19%0) American Library
Aseoc. 50 Bast Furon St., Chicego, 111. $2.00

Books for Boys and Girls, 3rd ed. Jeen Thompson, ed.
Ryergon Press, 19%7.

Bogkn for Boys and Girls, Supplement to 3rd ed. Jean Thommson, ed.
Ryerson Press, 1959. :
Children's Cotalog: and Svnnlsmepts, Sth ed. K. W. Wilsen, 1956,

mtia ¥

Good_Bools for Children. Mary K. Eakin, ed. University of Chicapgo
Prees, 1959, :

Tregsure for the Takino: A B ock List {or Poyva ond Girls, vev. od.
Amme Eaton. Vikihg, 1957,

2. Supplementary Ajds

Bast Books for Children. (1§60 edition). Lists books through ths
higa school level. R. R. Bawker, 62 VWest 45th St. Hew York
36, $2.00

Bibliosronhy of Buoks for Children. {Ravised, Sept., 1940)
Association for Chiidhood Fdveation Intermationsl, 3615
Visconzin Avenus, N, W., Weshingtea 16, D.C. 91,50,

i BRI )

Books of ths Yesr for Ohildren. An ennval 1ist. Child Stvdy Association
of 3nmerica, Inc., 9 Baszht 89tk St., Bow Terk 2. 250 g cop

Children's Pooks Suepeated 8s Holidey Gifts. Awr ewmel list. N
Publig Liobrary. Fifth Avenme et 42nd St., How Tork 18. Z25¢

Children’s Books for $1.25 or lenz, (RBvésed 1959.) Associgtién for
Childhsold &ivcational International, 3615 Wisconsin Avenve, ¥, W.,
Washington 16, D.C, 758,




Chijdrenis Pooks Too Good To Misg. (Raﬁiaed 1959, The Preas of Weztern
Reserve iniv. 2040 A Adel?ert Road, Cleveland 6, Ohio. $1.25.

rrent Books, Junior Beoklist (Grades 1-9)  An anmual 1ist, 120
Tndependent S¢hool's Education Board, Milton 86, Mass. 50¢.

Srouine Up With Bogks (Revised anmualy) R. R. Bowker, 62 Wesot 45th St.,
New York (s 10¢ a sopy.

" Lot's Read Togotaer: Books for Family Fajoyment (19%0). Selected by a
speeigl comrittew of “the Hational Congrass of Parsnte an Teachers of
the Childrens Services Division of the A, L. A. American Library
Association, 50 B, Huron St., Chicaro 11. $1.50.

Literature for Chiidren (1960). Reprint of a basic 1ist from the World
' Book Encyclopedir.. Field Enterprises Educational Corp., Merchandise
Mart FPlaza, Chiczpo 54. Single coples Irees

Literature for Children (1957); Reprint of article and book list
propared bty Virginii Havilind for American Fducation Encyclopsdia,
Tangloy Caks Edveational Center. FPublisher's Ronse, lake Bluff,
f1linois, '

Hotable Children's Books {(of tho yesr), A short annuel list compiled
by the Children's Services Iivigsion of the American Library Assco.
" 50 E, Hrron St., Chicago 11. Single Copies Froo,

Patterns ip Roadinz (rd ed. 1950). Joca Roos, editor, Chicago
American Library Asscc., 50 B, Horom 3t., Chicago 11, I1i.
$2 co- (approx, price).

Rpading Laadavq for Hmon RAelatims. Mergaret M. Healon and Helen B,
lowis, eis. and enl. ed, 1955 Awucrican Ccuncil on Edveation.
1785 Magsachusetts Ave., Washington, D.G. $1.75,

Pacopmanded Chlldranis Books of 1959-£0. LIBRARY JOURMAL reviews of
recomendod childron's books puolished frem Vey 1859 Yo May 19504
R, R, Boutor, 62 W, 45th St., Hew Yok 36. §2.00

on Sterndss High, A basic book 1list prepered by Anme Carroll Meore
for Compton's Pictured Eucyslopedis, F. E. Compton & Co., 1000
North Desrborn St., Chicago 10. 15¢.

Trody Books For Baginoing Besdeps. Meratha O, Condit, ed. (Reprict
from Wilson | Library B“ll@tln) H, ¥, Wilson Co., 950 University
\ronna, Yew York (52)

Tour Bialine (3980). Junior High School List. WNationmal Council of
Toiihors of English, 503 Scath £th St.; Champaipgn, I11l. 75¢.



3.

B. CURRENT BOOK REVIEVING PERIODICALS

Ihe Booklist snd Subseription Books Bulletin; a Guide to Current Books.

Awarican Library Association. Published twice a month Septemter thrcugh
July and once in August, $6 a year, ,

Bulletin o2 the Childron‘s Rook Center. University of Chicsgo Press, 121
5750 Ellie Avenve, Vhicago 37, ill. Monthiy except August,
$2.50 a year. .
Born Book Mapazium. Horm Book, Inc., 585 Boylston St., Boston 1€,
Vasa. Bi-monthly. $4 a yaar. o

Junjor Libraries. R. R, Bowker Co., 62 W, 45th St. Hew York 19, N.Y.
Monthly, September 15 throuvgh Msy 15. $2.50 a yoaor.

Rovigyg of children's and young psople‘s books appear monthly in
2uch othsr magazines as: Childhoo@ Education, Elementary English,
English Journal, Satvrday Rew¥iew, *op of the Hows (Americen
Library Assoociation) and Wilsom Library Bulletin’ (Resders Choice
of Books) and weekly in the Few York limes Book Review and
othef newspaper book secticna. ‘ it .

CG. Spocial Indexes

Granger's Index to Poolry; 4th ed. rev. and enl. Rsyrond J. Dixon, -
ed. Columbis Univ. Prosa, 1953 Supplement, 1951-1955.

Irdex to Fajrv Tales, Mytns and Legsnds., M, H, Fastman., Faxon,

1926, Ejpet Swonlement, 1937; Spcond Sppnlement, 1952.

1

Subjeet end *3¢)a Irugx to Shoct Storiss for Children. A.L.A., 1955.

Subiaset. InGox to Books for Intermediate Brades; 2nd ed. Eloise
Rue, od. A.L.A., 1950,

Subjset lodex to Poebtry for Children and Young Peopls. Violot
Soll et el. A, L. A,, 1657.

Lists on Special Subjscts
Bitle Storieg and Dooks About Relipion for Children (Revised 1954, supplement,

1954-56). A non~sectarian selaction. Child study Assoc. of America, Inc.,
9 Bast 59th St., N.Y. 28. 25¢ a copy.

Books About Negro Life For Children, An snnotated list compiled by Augusta Baker
(1657). The W.Y. Publie Library, Fifth Avenve, at 42nd Street, N.Y. 18, 20¢
Books for Brotherhood. An annual 1ist., National Corference of Christians and

- Jews, 43 West 57th St. New York. TIree.

The AAAS Children's Book List (Sept. 1960). American Assoc. For the Advancement
of Science, 1515 “kssaciuaetts Avenus, N.W., Washington 5, D.C. $1.00 a copy.
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The ALAS Science Book List (June 1959). American Assoc. for the Advancement
of Seclence, 1515 ‘mssachusetts Avenue, N.W. Washington 5, C, C., 31.00 a copy.

L,‘ b hy o i1dren’! torgtu
Adams, Bess. About Booka and Children; ‘Matorical Survey of Children's Literature.
Y Tolt, Now York, 1953. ‘ ‘
Arbuthnot, 'ay W1l, Children and Doocks. Re v. edition. Scott, Moresman and
Co., 195 -

/ Phrton, P, J. thrvey, Children's Dooks in Englopd. Five Centuries of Social
Life. Universily Press, Cambridge, England, 1958,

g‘?)uff, Annis. Beguest of Winrs. Viking Press, 1944.
~ Eaton, Anno Thaxter. Rending With Children. The Viking Press, 1944.

: Fenner, Phyllis Reid. Je Duy Co.,
l New York, 1957.

Hazard, Paul. Books, Cilldren and Yan. Yorn Book, Boston, 1944.
Jordan, Children's Classies. ‘lorn Book, Boston, 1960,

ieigs, Cornella Iynde. Criticsl Wstory of Children's Literature., “acmillen,
New York, 1953.

Smithk, Lilian. The Unreluctent ¥sars. American Librar:f Asscciation, Ohicago,’ 1953.
Strang, Ruth ‘“oy, Gatewny to Readshle Books. Second edition. 'I. W, Wilson, 1952,




SUGGESTED READING LIST FOR INTERMEDIATE GRADES
123

The following are six possible ways to make book reports:

1. Posters: Poster paint, ink drawings, crayon, mosaic, chalk (and starch),
' rpaper sculpture, etec. Include a brief summary of the book on & separate
piece of paper in ink.
2., Oral report: Give a synopsis or & most exciting part to the class. Do
it so that everyone is kept in suspense and will want to read the book.
. Exeiting parts may be read from the book.
3. Book Jjacket with a aynopsis on the flap.
4, Questions and answers: Make up seven or eight for future readers to
(Multiple choice) ansver. Don't be too detailed. The purpose is
, to test to see 1f the reader understood what
bappened in the book.
S. A written report on the book report form.
6. Write a poem based on the story.

(Newbery) - This indicates that the book was awarded the Newbery Medal for being -
' the best childre's book published in the year of its publication. Only one book
a year (since 1922) wins this honor.

hesops's Fables U-6 Blackmore - Lorns Doone 7 - up

Alcott -~ Bight Cousins Bontemps - Sed-Faced Boy
Jack and Jill
Jo’s Boys & ~ up Brewton - Under the Tent of the Sky 4 - up
Little Men & -« up
Little Women 4 - up Brink - Caddie Woodlawn (Newbery) & - 6
014 Fashioned Girl
Rose in Bloom Browning - Pied Piper of Hamelin

Undexr the Lilacs

Buck - Big Wave 4 -~ 8

Aldrich - Story of a Bad Boy
Bulfinch -« Age of Chivalry

Alexander - Famous Myths of the Colden Age of Myth and legend

Golden Age :

Bunyan - Pilgrim's Progress

Anderson - Big Red & - 8 :

*Fairy Tales Burpett ~ Sarah Crewe
Andrews - Perfect Tribute Secret Garden 4 - 6

Armer - Waterless Mountain(Newbery) 5-7 Burnford - The Incredible Journey 9 - up

Asbjornsen - Fairy Tales from the Far Butterwvorth - The enormous Egg 3 - 6
North
Fast 0°' the Sun and West Calhoun - Miss Minerva and William Green Hill
0° the Moon 4 « 6 , ,
Carroll - Alice in Wonderland 4 - up

Atvater -~ Mr. Popper's Penguins 4 - 6 Through the Looking Glass 4 -~ up
Bailey - Miss Hickory (Newbery) 4-6 * Cervantes - Don Quixote (retold by Judge Farry)
9 - vwp

Barrie - Peter Pan 4 - 6
Chaucer - Tales of Chaucer
Bauer - How Music Orew 7 = 9 ' (retold by Eleanor Farjeon)

Benet « Book of Amoricsans 3 -« §



Chrisman - Shen of the Sea(Newbery) & - 6
Mark - Secret of the Andes(Newbery) 5 - 7

Clevelapd -~ High Country

Coatsworth « The Cat Who Went to
Heaven(Newbery) 4 « 6
The Children Come Running
Five Bushel Faxm
0ld whirlwind

Collodi - Adventures of Plmocchio 3 « 6
Colum = Golden Fleece
#0dyssey for Boys and Girls 6-up
Arabian Nights & « up
Children of Odin 4 ~ 6
4Children's Homer 6 - up
#Jliad
Coolidge - Egyptian Adventures
Cooper - Last of the Mohicans 8 - up
Craven - Rainbow Book of Art 7T ~ 9
Dana - Two Years Before the Mast 9-up
Daniel - Story of Albert Schveitzer
Daugherty - Daniel Boone (Newbery) 4-6
DeAngeli - Doox in the wall(newbery)h-s
Henner®s Iydia 3 - 5
Thee Hanreh 4 « 6
De Foe - Robimnson Crusoce

De Jong - Wheel on the Schcol
(Newbery) 4 - 7

de Ia Mare - Tales Told Again b - 6
The Murnberg Stove
de Ia Ramee - Dog of Flanders

Dickens - Christmss Carol 7 - Q
Cricket on the Hearth
David Copperfield T - up
Tale of Two Cities T - up
Twelve Christmas Stories

Dodge - Hans Brinker 5 - 8

Doyle - Adventures of Sherlock
Holmes T - up

Drummond « The Menkey that Would
Not Kill

Du Bois - The Tuenly-Ouce Balloous a
(Newbery) & - 6
Peter Craves
The Great Geppy % - 6

Dums ~ The Three Mucketeers 7 -« up
Count. of Monte Cristo T - up 124

Edmonds ~ The Matchlock Gun(Newbery)5-T

Enrigat - Thimble Summer{Newbery) L4-6
Kstes - Ginger Fie (Newbery) 4 - ©
The Moffats & - 6
The Hundred Dresscs 4 - 6
Field - Hitty, Her First Hundred Years
(Newbery) b -
Taxls and Toadstools(Poetry) 2 - 5
Finger - Tales of Silver I.ands(Newbery) 4.6
Fitch ~ One God and the Ways We Wor$hip Him T-S

Forbes - Johnny Tremsin (Newbery) 7 - 9
Pavl Revere

Foster - Ceorge Washington’s World 5 - 8
#Gallico - The Gray Goose

Gag - Tales from Grimm

Gates - Blue Willow 4 - 6

Gilbreth -~ Cheaper by the Dozen T - up

- Grahane - Wind in the Willows 5 -« wup

Gray - Adam of the Road(Newbtery) 6 - 9
Grirm - Grimm's Fajry Talee

Guiueman - Daniel Bocne |
The Oregon Trall

Haele - Man Without a Country
The Peterkin Papers 5 - T

Harris -~ Uncle Ramus Stories

Harte - Tennesgsee’s Fartner

Haves - The Dark Frigzte (Wewbery) 7 - 9

Hawthorne - Mosses from an Old Manse
Twice Told Tales ‘
Wonder Bock and Tanglewcod Tales
The Golden Touch 3-4

Henry - King of the Wind (Wewbery) § - 8

Benjanin West and His Cat
Crimelkin & - 6



Paddle to the Sea b - 6

-l-ioll:lng -
' Tree in the Trall 4 - 7

Hudson - The Disappointed Squirrel
A Little Boy lost 4 - 8
Hughes - Tom Brown's School Days

Ryerdahl - Kon Tiki T - up

Knickerbocker's History of Kew York

Losend of Bleepy Hollow S5 - 8
Rip Van Winkle 5 - 8

James ~ Smoky, the Cow Horse (Newbery)

Jagendorf -~ Tyll Ulenspiegel®s Merry
Puanks L4 - 8

Judson - Abraham Lincoln § - 8
Keith - Riflea for Watie(Newbery) T - up

Kelly - Trumpeter of Krakow
(Newbery) 7 - 9

Kingsley = The Water Bables
Westward Ho! 9 - up
The Herces 4 - 6

Kipling - All the Mowgli Stories
Captains Courageous T-up
Jungle Book U-T
Just So Storiles
KimT7 -9
Puck of Pook's Hill
Revards and Fairies
Tales of India

Kjelgaard « Big Red 7 « 9
Knight - lassie Come Home & - up
Komroff -~ Beethoven

Krunmgold - And Now Miguel (Newbery)5-8
Onion John(Newbery)5-8

lagerlof -~ Wonderful Adventures of Nils
Lemb - Teles from Shakespeare k-8
Lanier - Boy's King Arthur 6 - 8

Iatham - Carry on Mr. Bowditch
(Newbery) 6 - 9

lawson - Ben and Me 5 - 8
Rebbit Hill(Newbery) b4-T
'&‘pey Were Strong and Good 4-6
onderng - up

eaf « Ferdinand

125
:@ar - Book of Nonsense(Verse) U-6
'Engle - A Wrinkle in Time(Newbery)

"mski - Indian Captive 6 = 9
Strawberry Girl(Newbery)h-6

lawis - Young Fu of the Upper Yangtze
(Newbery)

*[ofting - ?ﬁor%'e of)m:;. Dgl:lttle
ewbery -

Iondon = Call of the Wild 6 - 9
white Fang 5 - 9

Iongfellow -~ Tales of a Wayside Inn
Song of Hiawatha

MacDonald - At the Back of the North
Wind & - 6
The Princess and the Curdie
The Princess and the Goblin
Malcolmson - Yankee Doodle's Cousins 5-9
Malory -~ Boy’s King Arthur
Marsten ~ Dangerous Dinosaurs
McCloskey - Homer Price 3 - 6
Meigs - Invincible Louisa (Newbery) 7 - 9
Melville - Moby Dick 9 - up
Milne - Now We Are Six
#W¥innie the Peoh
#House at Pooh Corner

Montgomery - Anne of Green Gables T - up
The Capture of West Wind

Makerji - Gay Neck (Newbery) &4 -~ 8

Mulock - Iittle lame Prince 4 - 6
Neville - It's Like This, Cat(Newbery)
Nordhoff - Pearl lagoon 7 - 9

Norton - The Barrowers 4 - 6

North - Rascal (FNewbery Runner-up)

0'Dell - Island of the Blue Dolphins
(Rewbery) T - up




is - Toby Yyler & - 6
Ovida - Dog of Flandews
imer - Odyssey 6 - up

I’e.r]mn - Oregon Trail 9 ~ up

-Pyle - Men of Iron 5 - 8

Pepper and Salt 4 - 6

Robin Hood 5 - up

Wonder Clock

FRa.wlings - The Yeorling T « up

ER:lce - Mrs. Wiggs of the Cabbage Palch
gRichards Captain Jamary

|
‘Rusld.n ~ The King of the Golden River 5-8
;Salten - Pambl 5 ~ up

Se.ndburg ~ Ave Lincoln Grows Up 6 -~ 9
Rootabaga Stories 4 - 6

Sawyer - Roller Skates (Newbery) 4 - 6
Scott - Ivanhoe 9 - up
\ Kenilworth 9 - up

Talisman

Sewell ~ Black Beauty 4 -~ 6
A Book of Myths

Shannon - Dobry (Newbery) § - 8

Shippen - Men, Microscopes and Living
Things 7 ~ 9

3eredy - The White Stag (Mewbery) 5-9
The Cood Macter & - 6

Siéney -~ Five Peppers end How They Grew

Sorensen ~ Miracles on Maple Hill
(Nevwbery) & - 6

Speare - Eronze Pow (lewvery) 8 - 10
‘fhe Witch of Blackbird Pomd
(Newbery) 7 - up

Spervy - Call It Courage (Mowbery) 5 - 8

Spyri - Heldd 4 ~ 6

Saint-Exupery - Tae Little Prince 6 - up

Stevensoa - A (hild's Garden of Verse 1 - &
Blacik Sgugrovw

Kideapped T - up
Treasure Islend 7 - up

Swift ~ Gulliver's Travels T - 96
12
Syme « Columbus, Finder of the New Vorld
Tarkington « Penrod 7 ~ 9
Pemrod and Sam
Seventeen
f#Tazewvell - The Littlest Angel
Teagdale - Stars Tonight (Poetry)
Terhune ~ Lad, A Dog 6 = 9
Thurber - Many Moons & - 5
Twain « Huckleberry Finn 5 - up
The Prince and the Pauper 5 - up

Life on the Miassisaippi
Roughing It

Tom Savyer S5 - up
A Connecticut Yankee in King
Arthur’®s Court 9 ~ up '
Travers - Mary Pippins 4 - 7
Van Doren « Ben Franklin
Van Loon - Story of Mankind{Newbary)T-up
Verne - Around the World in Eighty Days T-up
Mystericuz Ieisnzd
Twenty 9icusand Leagues Under the Set
Hallace = Ben Ffur 9 - up

hite « Cherlotte’s Web 4 - &
#Stuart Little & « 6

Wier - The Loner(Newbery Runier-up)
Viggen = Rebecca of Sunnybrook Farm U4 - 7

wilder - By the Shore of Silver Iake 4-7
Little House in the Blg Woods 4~7

Wyss - Swisg Fanily Robinson 5 - 8

fates -~ Anos Fortune, Free Min(Newbery) 7-9

*Recommended by Dr. Frank Eaxter
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PERCEPTION OF SPATIAL RELATIONSHIPS

The perception of spatial relationships is, for the purpose of this
program, the ability of an observer to perceive the position of two or
more objects in relation to himself and in relation to each other. For
example, a child stringing beads has to perceive the position of the bead
and the string in relation to himself as well as the position of the bead
and the string in relation to each other.

This ability to perceive spatial relationships develops lafer than,
and grows out of, the simpler one of perceiving the position of an object
in relation to one!s body, as discussed in Chapter 2.

Because perception of spatial relationships is more complicated than
the other perceptual processes, the exercises are more demanding.

If a child has difficulty at any st.ige, try to provide additional inter-
mediate exercises.

The perception of spatial relationships has some simitarity to
figure~-ground perception, in that both involve the perception of relation-
ships. In fact, exercises involving figure completion, puzzles, and
assembly of parts to form a whole are helpful in training perception
of spatial relationships and perception of figure-ground relationships.,

Illustrations 5a-5f and 6a-6f are of blocks placed in increasingly
complex relationships to each other. You may have to demonstrate with
blocks, placing them as they are in Illustration S5a. As you place each
Elock, have the children place one of their own in a similar position.

:;££§9r~the demonstration, the children should dismantle their designs and
’R?oceed to make structures like those in the other illustrations, repeating

the first structure.
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VISUAL-MOTOR COORDINATION

Visual-motor coordination is the ability to coordinate vision with
movemants of the body or'with movements of a part or parts of the wody.
Whenever a sighted person reaches for something, his hands are guided
by his vision. Whenever he runs, jumps, kicks a ball, or steps over an
obstacle, his eyes direct the movements of his feet. In sich everyday
activities as gettiﬁg dressed, making a bed, carrying a tray, entering a
car, or sitting down at the table, the eyes and the whole body work togethere.
The smooth 2accomplishment of nearly every action depends upon adequate
eye-motor coordination.

| Visual-motor coordination is not the only ability involved in daily
activities. vSpace perception and planning motor sequences are also involved,

but the tasks are very difficult without adequate visual-motor coordination.

Eye-Movement Exercises

Left-Right Progression: The ability to move the eyes from left to

right ﬁithout moving the head or losing focus is essential foradequate
reading skill, Poor eye movements are often a causal factor in reading
disabilities.

| Have the children hold their heads straight and still. Stand about
5 feet in front of them and push a large bead along é wire or string or
roll a ball or move a toy along a tabletop from left to right from the
children's point of view. They should tr to focus on the object as it

moves without turning their heads.
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Focusi ng the Eyes with Head in Motion: Very little hedd movement

is used in reading, but for other activities, especially éports, it is
essential to be able to focus on objects while the head is moving.

Hold an object stationary in front of the children. They should
try to docus on it while they move their heads from side to side. When
they can do that satisfactorily, they should move their heads up and down
in a nodding motion, and then--for short periods only--in a rolling motion.
The exercises should be repeated with the object held at various heights,

angles, and distances in relation to the children.
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APPENDIX G
Student Goals and Evaluations
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CLASS GOALS IN READING

Name Shirley Bean

1, To further our knowledge through reading,

2, To understand our strengths and weaknesses in reading
and work to improve both,

3, Compete with yourself, not with your néighbor.
MY PERSONAL GOAL IN READING

1, I will try to read smooth,

I think I accomplished two things., Reading smoother,
I'm not too bashful to get up in front of an audience any more,

I thought it was good, Because you didn't just sit
and read all the time you did some work on top,

I thought it was bad, Because all you did or could do
in one day was a job card or a summary, I didn't like job
cardsy I liked summaries,

In Trails to Treasure's group I though that helped

a lot, I liked it also because it was fun to do.

Shirley
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Name Diane Patrick

June 14, 1966

How it helped or didn't help you-the good
points and bad,

It helped me get more interested in Reading, When
I was in fourth grad I didn't like reading but now I like
it much, much better, If just got me more excited, I

mostly like to read our library books,
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I think this is a very helpful experience for both me and
mike, It is helping me get to know reading problems of
another person and try to help them, I think it is helping-
a lot to a person who needs it,

It is an interesting experience for me, knowing I am
helping someone,

Mike studders, but he talks better when he reads,
I think it could be helped by letting him sound words out
slowly or, giving him words and letting him make a sentence
out of them, In this manner, maybe this problem will be
halpad; éy the end of the year, sooner, I think Mike's
problem will be solved,

Sincerely,
Valerie Kriz
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What are we getting out of it?
I think it is helping us to learn how to handle children,
It is another kind of education and I enjoy it.
John - I think John is getting better and.special attention
does him good., He needs to learn -harder vocabulary words
and learn what they mean, John reads word for word and
really doesn't understand what he reads., This happens because
he is concentrating so hard on the words, he dossn't have
time to think ébout the story;
So far that I know about him is he doesn't enjoy reading,
I think that is why He doesn't do so well in it,
Suggestions:

I have been thinking about this fer a while and decided
we could make up a game that will be funy yet help him a lot
' in reading.,

I also suggest we use a paper and pencil to write down
the hard words for him and-have him memorize the words and
learn it's meaning,

We could get the four boys together in a challenge

vocabulary game,
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READING EVALUATION

I think this reading program is mutually helpful to
both we sixth and the fifth grade pupils involved, When
I work with these fifth graders I realize some of my reading.
faults that I can improve. I think it is necessary to have |
this program because the teacher can't study and prescribe
for each pupil separately. The person I am working with I
think is really or will really prosper from this, He doesn't
understand what he:reads and it can't be noticed right off,
He needs individual help,

I think we can really help these people while helping
ourselves, It takes more to get these people interests,

Konrad Clark



APPENDIX H
Examples of Methods Utilized for Written Work
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Examples of

Reading Job-Cards

CCMPREHENSICN: ANTICIPATING QUTCOMES Number 3

1.

Read the introductory paragraphs of a new story.

2. Before you finish reading the story, tell who you think the
main character is.
3¢ Tell what kind of person you think this character is.
s Tell what you think he will do in the sfory.
S. Finish reading the story.
6. Draw a line through each of your incorrect statements.
CCMPREHENSICN: ANTICIPATING OUTCOMES ‘ Number L
1. Read the story after you do these things:
Read the title.
Study the first picture.
Read the introductory paragraphs.
2. Now=~before you finish reading the story--tell what you think
will happen in the story. Put your ideas into good sentences.
3. Finish reading the story.
L. How many of your ideas were correct?

CCMPREHINSION: FIGURATIVE SPEECH

1.

Sometimes authors use special language to help you understand
what is happening. Perhaps you have heard or read the ex-
pression, "It is raining cats and dogs!"

Try to find other expressions of this kind. Keep a list of
them. When you have found three, turn them in.
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