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ABSTRACT

CREATIVE WRITING, STORYBOARDING AND VIDEO SCRIPT WRITING AS
TECHNIQUES TO STIMULATE THE DEVELOPMENT OF IMAGINATION AND
IMAGERY TO AID IN READING COMPREHENSION
by
Ellen Settlemyer Bartelli
August, 2000

The relationship between imagination, pretend play, and reading comprehension was
researched through the literature. A curriculum unit was designed featuring two exercises
using imagination and imagery in conjunction with the book Night by Elie Wiesel. The
first exercise asked students to write a 10 entry journal synthesizing information from a
variety of sources into a first person narrative of a Jewish child. The second exercise calls
for student groups to write, storyboard, and film a scene from Night on videotape.
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Chapter I

The Problem

If the words re111ain lvords and sit quietly on the page; if they re111ain nou11s, and verbs, and
adjectives then, lve are truly blind. But if the lVOrds seeni to disappear and our innernzost self
begins to laugh and c1y, to sing and dance, and finally to fly --if we are transpo1ted in all that we

are, to a brand new 1vorld, then -- only then -- can we say that we can READ!

Caynzan

Introduction
Those who believe that reading comprehension has decreased usually cite statistics
that show comprehension abilities have declined. "Secondary students do not fully
comprehend what they read" (MacGinitie & MacGinitie, 1986, p. 256). Students are not
able to process the words they read into meaningful units of information which makes sense
in light of their current background knowledge or schema. According to Weaver (1994) a
student must be able to transact meaning from the grammatical context of the reading, the
semantical context of the reading, the pragmatic context of the reading, the schematical
context of the reading, and then mold the information into understanding. If this is not
happening, there may be holes in a student's comprehension of written text.
How can teachers help students comprehend? According to Rasinski (1985),
"Several studies over the past few years have strongly suggested that imagery can play a
positive role in aiding reading comprehension" (p. 281). Reading is the engagement of the
imagination. It is a creative act. When a child is reading, it is not the words that give a book
its meaning, but the child himself, who builds the words into meaning by activation of his
life experience and the visual pictures he creates from the author's words. According to
Kulhavy & Swenson (1975), " ... grade school students remember more from a text if
1. In an effort to use gender free language, the masculine and feminine pronouns will change with each
page of text.
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they try to form mental images while reading" (p. 51 ).
Brooks (1992) defines imagination as" ... that quality of intelligence that allows us
to look beyond what is actual, concrete, in front of us, to what is possible. Imagination
allows us to think about what could be, instead of being completely bound by what is" (p.
79). Imagination builds a world in which the reader can become the main character.
Gambrell's (Gambrell & Jawitz, 1993) study of mental imagery concluded," ... that
imagery may facilitate the reader's entry into the secondary world of the story, resulting in
greater depth of processing and increased story comprehension and recall" (p. 272).

The Problem
Forming imagery is a skill like any other. It demands practice to acquire and usage
to maintain. It is a skill that can be developed. One way to develop this skill is through
pretend play. This type of play is crucial to the development of a child's imagination and
her ability to image. Litt (as cited in Singer & Singer, 1990) compared imaginative play by
ten-year-olds to a measure of their imagery and the vividness of their imagery. He found
that older children in upper elementary grades, still playing pretend and who reported
imaginary friends, consistently scored higher on imagery in general and vividness of the
images reported.

If imagery supports reading comprehension and pretend play supports imagery,
then the more pretend play and longer into childhood children pretend play then the better
able to create images they will be. "Imagery has a significant role in cognitive development.
It is only through imaging that we are able to consider things in their absence" (Fillmer &

Parkey, 1990, p. 3).
Today, children do not use pretend play in the same way as they did in earlier times.
Once there was little recourse, but to play games of pretend. Winn (1985) quotes a former
nursery school teacher, turned principal, in her book The Plug-In Drug:
Children don't play the way they use to ....It's inside play that has changed. You
don't get as much dramatic play as you use to ....They don't seem to have as
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much imagination, either in verbal expression or in the ways they play or in the
things they make (p. 113).
If children do not spend so much time in pretend games as they once did, what do

they spend their time doing? The average youth spends 1,500 hours watching television per
year as opposed to spending only 900 hours per year in school (Healy, 1999). Television
does not ask children to do anything other than watch. It builds every story for them.
Nothing is left for a their imagination. Children are forced into someone else's vision
rather that creating the vision that is "right" for them. Every hour spent in front of the
screen is an hour not engaged in the imagination. '"Dramatic pretend play is the most
important thing a child can do at this age, but my students have already had so much
television and computer at home that it takes them awhile to learn to play imaginatively,'
sighs preschool teacher Marie Radazzo" (Healy, 1998, p. 225).
In conclusion, children are aided in reading comprehension by imagery. This
imagery is greatly enhanced through pretend play, but television has been shown to cut
down the available hours for children to engage in this type of play. These imagery deficits
may continue to follow students throughout their school years if not addressed in classroom
or academic exercises to strengthen imagery.
The following project is designed as a Holocaust unit to aid development of reading
comprehension through the use of imagery and pretend play via a medium with which the
students are familiar, television.

Limitations of the Project
This project was developed for use in a traditional high school setting in Yakima,
WA. The high school is located in midtown. The project was carried out during Spring
trimester of 2000 in an honors English class on the sophomore level. This project, while
carried out by some above average students, is not limited to that population. The Yakima
honors program is a self selected program open to all students. This project as designed
could be adapted to any school level student from K to 12, and with any level of students
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including Special Education, physically or mentally handicapped, or English as a Second
Language students. In some situations the teacher may be called upon to work the videocamera, or to help transcribe the video-script for the youngest students, but this would be at
the student's direction. Teachers may adapt the project with only the usual amount of
change a teacher makes for students.
This project requires students to work both individually and in groups. It requires
outside reading, and some homework when applied to novels, but can easily be adapted to
shorter literary works of varying sophistication.
Teachers may adapt textbooks, as well as their own personally developed curriculum
material to this technique. It does require the use of at least one video camera, a television,
and VCR for viewing tapes.
Students will be filming on and around the school campus as part of this project.
Student accountability during the filming of scenes can be solved by having both the teacher
and the students do individual grading of each student's work during the group
participation sessions. This counters the likelihood that students can avoid working during
the exercises without equal participation in the process.
This exercise is designed for one teacher to implement. The most difficult area is in
simultaneous supervision of student filming groups on an extended campus. This was
overcome by teacher notification to all office and security personnel as to the nature of the
project. Students were also required by the supervising teacher to check in and out of the
room. Supervising teachers must be aware and take measures against liability when dealing
with students outside of direct supervision.

Definition of Terms
Schema:
This is the knowledge that we have acquired or experience" (Weaver, 1994).
Without schema one would be unable to understand the world. Each experience we
encounter in life adds to our schema and helps us interpret more of the world around us.
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Comprehension:

Bartoli and Botel define comprehension as:
... a process that involves the orchestration of the reader's prior experience and
knowledge about the world and about the language. It involves such interrelated
strategies as predicting, questioning, summarizing, determining meanings of
vocabulary in context, monitoring one's own comprehension, and reflecting. The
process also involves such affective factors as motivation, ownership, purpose and
self-esteem. It takes place in and is governed by a specific context and it is
dependent on social interaction. It is the integration of all these processes that
accounts for comprehension. They are not isolatable, measurable subfactors. They
are wholistic [§if] processes for constructing meaning (Bartoli & Botel, 1988, p.
186).
Pretend play:

Pretend--to make believe (Random House Webster's College Dictionary, 1998, p.
1031). Pretend play is make believe play where in a child's imagination can run unfettered,
and anything is possible in the imaginary world of the mind.
Storyboarding:

Storyboarding is a visual technique for project planning which requires active
involvement of both hemispheres of the brain. Ideas are displayed in both text and visual
images. This visual display enables team participants to see the relationships between ideas
and to arrange ideas for maximum clarity (Denison, 1995).
Video-script:

Is defined as the written text of a play filmed on videotape.
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Videotape:
Videotape is traditionally defined as a recording of visual images and sound (as of a
television production) made on magnetic tape.

Journal:
A record of day to day events, ideas, and experiences used for private reflection by
an individual.

Tone:
Tone is the attitude or feeling that a writer has toward his subject. In this case, tone
also applies to the attitude or feelings the student's implant in their video taped scene.

Style:
Style is the way in which one adapts language to fit a specific occasion. She must
decide on the situation, purposes and audience before choosing the correct style of writing.

Creation of the Project
The project is comprised of three main facets relating to children's imagination and
the need for imagery in reading comprehension. The first facet of the project is the review
of the literature related to reading comprehension, pretend play, pretend play as an
enhancement to imagery and vocabulary. Next the review focuses on television viewing and
the American child, television and the effects on imagination and novel ideas, television
images and why children don't like to read, and lastly reading and imagination. The second
facet is the development of the first creative writing project, which assigns students a pretend
play role to play out on paper, synthesizing source material from a variety of sources into a
journal. The third and final facet is the development of the second writing project using
imagery that culminates in the video production of a scene from Night using the familiar
medium of television images.

Chapter II

REVIEW OF THE LITERATURE

"Prison construction nu111bers in the United States are based on the nun1bers of second
graders who can't read on grade level. And those nun1bers are fairly accurate."
Bob Chase, NEA President

Introduction
The review of literature is divided into eight parts. Pait one focuses on reading
comprehension. Pait two discusses pretend play. Pretend play and its enhancement of
imagery are reviewed in part three, and part four speaks of pretend play and its effect on
reading readiness. Part five discusses television viewing and the American child. Part six is
a discussion of television and its effect on the imagination and novel ideas. Television
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images, and why kids don't like to read will be offered in part seven, and reading and
imagination will be considered in art eight.

Reading Comprehension
May (1994), in his definition of the word comprehension goes to the ancient roots
of the word to help define the word.

If you push back the word comprehension thousands of years, to the time of Julius
Ceaser, you get the Latin com, meaning "with, together, or jointly," and

prehendere, meaning to grasp or seize." Mentally, then, to comprehend is to grasp
an idea. But notice that we're talking about grasping with, or together, or jointly,
as we do, when we're conversing or reading. It take takes two to tango, two to
create understanding when conversing, and two to create meaning while reading.
(p. 106).

In other words, comprehension is the weaving together of information to make a
7
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complete and understandable block of information. Weaver states (1994) " ... we do not
simply add together the meaning of individual words to get to the meaning of a sentence.
To determine the meanings of words, we use context of various sorts" (p. 17).
Readers must master four cueing systems in order to be able to comprehend a
passage of written text. Weaver (1994) uses the word "run" to explain these four cueing
system. She presents ten sentences using the word "run."
1. Can you run the store for an hour?
2. Can you run the word processor?
3. Can you run the 500-yard dash?
4. Can you run in the next election?
5. Can you run in next years marathon?
6. I helped Samuel with his milk run.
7. They'll print 5,000 copies in the next run.
8. Sherry has a run in her hose.
9. There was a run on snow shovels yesterday morning.
10. It was a long run (Weaver, 1994, p. 16).
The first sets the grammatical context within the sentence. In the first five sentences,
"run" is used as a verb. This makes, "run" an action word. The grammatical context of
the word partially defines it.
The second cueing system is the semantical cueing system. The word, "run" in the
first sentence means can you "manage" or "handle" the store. In the second sentence the
word run means can you "work" or "operate" the word processor. This means that the
verb, "run" does not remain consistent, and takes its meaning from the words around it.
The third cueing system is the situational or pragmatic context of a sentence. In
Weaver's tenth example the meaning of the word, "run" changes according to the context
of how the word is used. In the example, "It was a long run," if the sentence relates to
stockings, then it must mean a long run in a woman's stockings. If the same phrase is used
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in a sentence about dogs, then "the long run" may refer to a dog enclosure. Situational
context can be taken from either a verbal or non-verbal clue.
The last cueing system is the schematic content of a sentence. Schema is the sum
total of a person's knowledge and experience. This knowledge allows the reader to process
information and employ strategies to solve the problem or sort out possible meaning for the
sentence and eliminate those meanings that do not fit the context.
These cueing systems may not be adequate to bring about comprehension in the
reader. According to Weaver (1994) some language is not clear with just surface structure,
and requires an analysis of the deep structure of a sentence. Weaver states:
The deep structure is the underlying relationships that are perceived by, or rather
constructed by, the reader or listener, on the basis of his or her prior knowledge
and experiences--schema, in other words. Surface structure is what you see or
hear. Deep structure is what you don't see or hear, but nevertheless understand
(1994, p. 38).
This is what is inferred. Weaver (1994) gives an example using two sentences. The first,
"The operation was performed by a new surgeon" and the second "The operation was
performed by a new technique." The first sentence states that a new doctor performed the
operation. The doctor is the doer in the sentence, but the second sentence does not make
sense with the doer being the new technique. Although both sentences are alike in structure,
they are not alike in how we arrive at the meaning. The operation could have been
performed by a butcher or a baker. It is not specified. We must look to the context around
the sentence to make the meaning clear. Weaver states (1994):
These examples illustrate what we have already seen: that comprehension is not a
one-way process from surface structure to deep structure. Indeed, as we interpret
what we hear or read, we in effect, impose deep structure on surface structure. Our
prior knowledge and experience determine our understanding of the relationships

(

among the words in a sentence--or our inability to understand what a sentence
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means. Perhaps more surprising, however, is the fact that our entire system of
knowledge and belief can affect even our perception of individual words and parts
of words (p. 39).
Readers must use these cueing systems when comprehending a text, but other
strategies come into effect as well. According to May, metacognition is:
... that special state of awareness that enables you [the reader] to observe yourself
both intellectually and emotionally. How am I doing? Am I skillful? Am I
enjoying myself? Am I paying attention? Am I grasping the other person's true
meaning? Am I appreciating his or her style and feelings as well as the content of
what she or he is saying? (p. 249).
Good readers employ strategies to aid in comprehension. They" ... involve[s]
such interrelated strategies as predicting, questioning, summarizing, determining meanings
of vocabulary in context, monitoring one's own comprehension, and reflecting (Bartoli &
Botel, 1988, p. 186).
"The following list of skills describes the thought process of active readers ....

Questioning:

When a word, statement, or action is unclear, question it. It
may become clear later.

Connecting:

Make connections with people, places, and things.

Predicting:

Try to figure out what will happen.

Clarifying:

Watch for answer to questions you had earlier.

Evaluating:

Respond to what you have read. Draw your own
conclusions about character, actions and the whole story"
(Bernstein, 1992, p.8).

If students do not have good comprehension skills, how can teachers help them?
What types of activities will help them to comprehend what they read? Gambrell and Jawitz
in their study, "Mental Imagery, Text Illustrations, and Children's Story Comprehension
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and Recall" state, "The findings of this study provide support for the hypothesis that
imagery may facilitate the reader's entry into the secondary world of the
story, resulting in greater depth of processing and increased story comprehension and
recall" (Gambrell & Jawirz, 1993, p. 272).
The construction of mental images encourages use of prior knowledge as part of
creating vivid representations of prose. Teaching children to construct mental
images as they read enhances their abilities to construct inferences, make
predictions, and remember what has been read (Gambrell & Jawirz, 1993, p. 272).
According to Oliver in "Improving Comprehension with Mental Imagery":
Children's reading comprehension does, indeed, seem to be enhanced with an
instructional set for visual imagery. To develop an awareness of the ability to
visualize as part of the thinking process in one's own information processing
system is a metacognitive skill (Oliver, 1982, p. 6).

Pretend Play
According to Rubin (1988), "The shortest and perhaps the most reasonable
definition of 'play' is simple, 'it's just pretend"'(p. 67). Pretend play during the preschool
and kindergarten years becomes a social activity. Children are able to pretend in groups
with each child taking a role. They expand their private play scenarios with friends, siblings
and parents. They begin to create new roles as well as to negotiate the roles they will
assume during the play (Rubin, 1988).
Sociodramatic play or pretend play in groups gives children the chance to adopt and
create characters and scenarios for play. They learn to persuade and negotiate roles. They
also learn cooperation and assertion or defense in pretend play, which tends toward the
rough and tumble of childhood (Rubin, 1988). Pretend play has been viewed, "... as a
means by which children learn to communicate, negotiate, create, problem-solve, and
understand social roles, rules, and perspectives" (Rubin, 1988, p. 69).
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A study conducted by Lewis (1973) showed that those children who engaged in
high frequency sociodramatic or fantasy play performed better when asked to interpret
pictures, in the amount of language they used to interpret the pictures, and the way that they
organized the language used during the picture interpretations. When asked to perform free
association tasks, the children identified as "high fantasy" pretenders were able to make
more responses to association tasks, produce more associations removed from themselves
or their home environment, and make better use of categorizing skills and associative
linkage than that of random naming. The greatest differences in cognitive organization were
between children with high IQs and high sociodramatic play, and those with high IQs and
low fantasy play. This rules out intelligence as a factor in the difference in skill level
(Lewis, 1973).

Pretend Play and its Enhancement of Imagery and Vocabulary
Imagery is the ability to reproduce a sense image or to hold a visual image in the
mind's eye after the concrete object has been removed. Many nineteenth century
psychologists studied imagery because it seemed to be a unique psychological phenomenon
(Singer & Singer, 1990). It seems that there is an indication of a connection between the
elaborative skills a child will need for vocabulary development, and a child's imagery skill.
Vocabulary skill will hinge on the imagery skills as indicated by Rohwer (1970). The skill
depends on the child's ability to create complex transformations, and interpolate a private
visual or auditory image. Singer & Singer (1990) believe that by helping children to
acquire skills in their pretend play, teachers are helping them to create more skill in
developing imagery which adds a richer dimension to a child's life. "Children who play
make-believe may be attempting to construct sights, sounds, smells, textures, and tastes as
part of their games, and in this way may actually be practicing and sharpening their capacity
for imagery" (Singer & Singer, 1990, p. 138). Although it can not be stated unequivocally
that fantasy or pretend play is directly related to imagery, the work of Rohwer (1970) can
make a case for the importance of imagery elaboration in children's learning during the
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preschool period and in the development of reading readiness. Rohwer (1970) states" ...
it seems to me that the available data converge in suggesting that mental imagery is one of
the processes whereby children represent and store information" (p. 393).
Litt (as cited in Singer & Singer, 1990) compared imaginative play by ten-year-olds
with a measure of their imagery and the vividness of their imagery. Litt used an interview
technique, and scored the answers of the subject ten-year-olds. He found that older children
in upper elementary grades, who are still playing pretend and reported imaginary friends,
consistently scored higher on imagery in general, and on the vividness of the images
reported. " ... grade school students remember more from a text if they try to form mental
images while reading" (Kulhavy & Swenson, 1975, p.51).
Oakhill & Patel posed the question, "Can imagery training help children who have
comprehension problems?" The results of their study "showed that imagery training was
especially effective for those children who do not possess adequate comprehension skills,
but that it had a general effect on their performance ... "(Oakhill & Patel, 1991, p. 114).
Imagery is not reserved for children alone. Milford (1991) uses an imaginary video
in his college class to help activate scheme through imagery and stimulate discussion. He
asks students to close their eyes and imagine they are a video camera recording images for a
particular lesson. Milford (1991) states:
The imaginary video project spurred dialogue and discussion, both of which are
frequently mentioned in the literature on reading instruction as important
components of mature reading. The project also gives an indirect way to see how
students are thinking and to assess higher order skills. It costs nothing, takes no
preparation, and is one of the best stimulators of thinking that I've found for
today's college developmental students (p.53).
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Television Viewing and the American Child

!, .

Children are not critical consumers of television. Singer & Singer (1990) state
television "is manifest in the clothes they wear, the toys and games they play with, the
characters with whom they identify, and the cereals and candy they eat" (p. 177).
The evening and nighttime hours were, in the past, a time for games and hobbies,
family discussions, reading, parental supervision of homework, and a general time of
togetherness for the American family. Simons (1989) in her article, "The Amazon's Savvy
Indians" quotes Betopup, the oldest Kaiapo Indian medicine man, on the influence of
satellite television in his remote Amazon rain forest village of Gorotire, Brazil. He says,
"The night is the time the old people teach the young people. Television has stolen the
night" (p. 37).
Sadly, television is also stealing many of the days as well as the nights. An average
American watches approximately twenty-eight hours of television per week (Healy, 1998).
This averages four hours per day. If we subtract eight hours a day for the working adult or
school aged children and eight hours for sleeping on a daily basis, we are left with eight
hours a day of which approximately one half of that amount is spent in front of the
television.
While children are watching four hours of television each day, what is being lost?
Winn (1985) reports that this question was asked of a large number of mothers of first
graders in a survey which appeared in the 1972 Surgeon General of the United States'
report on Television and Social Behavior. Ninety percent of mothers surveyed indicated that
their children would be playing in some form were it not for the their watching television.
'"Dramatic pretend play is the most important thing a child can do at this age, but
my students have already had so much television and computer at home that it takes
them awhile to learn to play imaginatively,' sighs preschool teacher Marie Radazzo"
(Healy, 1998, p. 225).
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Winn (1985) quotes a former nursery school teacher, turned Principal, in her book

The Plug-In Drug:
Children don't play the way they used to ... .It's inside play that has
changed. You don't get as much dramatic play as you use to. Children are more
interested in sitting down with so-called educational materials at a very young age.
They don't seem to have as much imagination, either in verbal expression or in
the ways they play or in the things they make (p. 113).
Winn (1985) has written that children today expect to be entertained in school.
Children look at school and a school lesson with the idea that lessons must be fun. Many
teachers report that children tend to mentally go away if they perceive the lesson not to be
fun. They in effect "change the channel".
What is the effect, then, of this entertainment mentality when it comes to the
imaginations of American children? How has their ability to image changed in the age of
television?

Television And Its Effect on Imagination and Novel Ideas
In her study, "Radio and Television Experimentally Compared: Effects of the
Medium on Imagination and Transmission of Content" conducted by Patricia Greenfield
(1982), the effect of radio and television upon imagination was conducted on two groups of
children equally composed of both white and black, male and female, middle class and lower
socioeconomic class children.. The study presented two stories in both audio and video
format. The soundtracks for both the radio and television formats were re-edited so both
formats used an identically worded story with the same narrator for both formats. The
procedure was to stop the story close to the end, and ask children to supply the ending for
the stories. She then rated the answers for imaginative content.
The results of the study showed that overall the radio proved to be more conducive
to the imagination than television. This held true for all categories of participants and ages
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In summing up her findings, Greenfield states, "... our findings support the claims
of the Singers that television is a negative influence on children's imaginations" (1982, p.
20). This finding prompted a further testing of Greensfield's hypothesis in a replicating
experiment by two Dutch researchers.
Valkenburg and Beentjes (1997) in their study chose to test the hypothesis that
radio elicited more novel response than television because the children, listening to the radio
version of the story, remembered the story poorly. With the cooperation of Patricia
Greenfield who gave them one of the stories and suggested a change in one story since it
appeared to be too difficult for younger children, the faulty memory hypothesis research
was begun.
The study did not uphold the hypothesis that radio is less well remembered, and
therefore, creates more novel ideas to bridge the gap in memory. Thus the back to back
presentation of the radio story did not produce fewer novel ideas. The removal of the less
remembered hypothesis supports the premise, "The visual hypothesis, which states that
children have difficulty generating novel ideas because they cannot easily dissociate
themselves from television images"(Valkenburg & Beentjes, 1997, p. 35). They call for a
complete testing of this visual hypothesis.
The second prediction was that superior story recall is associated with fewer novel
ideas and more repetitive elements in the story completions. This prediction was also not
upheld. The evidence shows that superior story recall is significantly related to novel ideas
rather the repetitive elements.
The last prediction was that a double radio presentation would produce higher
quality story completions than a single radio presentation. This prediction was also not
upheld in the results. The single presentation of the radio story produced as many high
quality completions as the double radio presentation. Valkenburg and Beentjes (1997)
state:
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Because none of the predictions derived from the faulty-memory hypothesis was
confirmed, there is no reason to assume that the hypothesis provided a plausible
rival explanation for the finding in previous experiments that radio presentations
elicit more novel ideas than do television presentations (p. 35).

Television Images and Why Children Don't Like to Read
Many adults rarely remember the struggle involved in learning to read. Most adults
have read so many words, they have forgotten the process of reading, and in some cases
were never truly aware of the cognitive process of reading. Most adults do not remember a
time when they did not read, when the words did not have meaning. The beginning of
reading is looking at the page and realizing that the letter "B" stands for a sound, and when
it is combined with the letter "R", it makes a different sound. A child transforms the letters
into sounds and the sounds into words. The mind hears the words as a child invests the
sounds with meaning (Winn, 1985). A child activates his schema and realizes the word is a
word he knows from his oral language. For example when a child reads the word chocolate,
he begins to envision a bar of chocolate. The more frequently a child reads, the faster and
more elaborately the image in his mind is created. Eventually the words, chocolate
milkshake evoke a frosted, sweating glass filled to the brim with cold fluffy mounds of
chocolate shake, topped with a white cloud of whipped cream crowned with a regal red
cherry. According to Winn (1985):
... images necessarily color our reading, else we would perceive no meaning,
merely empty words. The great difference between these 'reading images' and the
images we take in when viewing television, is this: we create our own images when
reading, based upon our life experiences and reflecting our own needs. . .. The
result is a nourishing experience for the imagination" (p. 58).
On the other hand, television does not require a complex symbolic transformation
between words and the images they evoke. The mind is not asked to decode and manipulate
the images. Television creates the image for the viewer and the image it makes is a strong

18
impression upon the mind. These visual images are hard to shake (Winn, 1985). Once a
character is cast in a movie or a television movie, the viewer is forever tied to that character's
image even if the viewer reads the book upon which the movie is based at a later date.
When the viewer reads the book first, and then sees the movie, she is often disappointed in
the actor. Because the character is frequently in opposition to the one created in the
viewer's mind. For example, if a person is asked to imagine the most beautiful woman, that
women encompasses that person's idea of beauty. A black person will imagine a beautiful
black woman, while the Asian will imagine a beautiful Asian women. The reader will draw
upon his own life experience to create the image. Television, however, creates someone
else's ideas, not the viewer's own.
Today many children exhibit an inability to create pictures from the stories read to
them by their teachers. They seem to lack practice in this important area. Winn (1985)
quotes a teacher whose career bridged the gap from the non-television to the television
viewing child:
When I read them a story without showing them pictures, the children always
complain - "I can't see." Their attention flags. They'll begin to wander off. I
really have to work to develop their visualizing skills. I tell them that there's
nothing to see, that the story is coming out of my mouth, and that they can make
their own pictures in their "mind's eye." They get better at visualizing, with
practice. But children never needed to learn how to visualize before television, it
seems to me (p. 59).
Children who watch a great deal of television exhibit the phenomenon of openness.
Winn (1985) defines this as a state in which the visual and auditory stimulation of television
makes a direct impression on the viewer's brain. Openess allows a television viewer to
receive many images or patterns of information a one time.
On the contrary, children who read have developed the fine art of concentration
which allows them to remain focused on a book for the amount of time they are reading.
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This can be two and three hours at a time for an avid reader. The very act of concentration
is contrary to television viewing. Concentrating on a television program is likely to
guarantee that the viewer will lose some of the patterns of information conveyed through the
television medium. It seems the necessary focusing skills for television and reading are
diametrically opposed to one another. This may account for the lessened reading of the
heavy television viewer (Winn, 1985).
The pace of the television program is also a factor in television versus reading
problems. When a person reads, he can control the pace at which he takes the information
into his consciousness. If he misses a detail and the succeeding page makes no sense, he is
free to tum back the page and reread it looking for the missed bit of information that will
make the story meaningful.
The pace of television also does not allow for the processing of the information
presented in the program. If a child withdraws from the visual to process what is being
presented, he may miss vital information presented in that interim. Television programs are
paced to keep the viewers engaged in the program for fear a disengaged viewer may change
the channel (Winn, 1985).
The one American program for children that does not fall into this category is

Mister Roger' Neighborhood. Here the show has a very slow pace, and Fred Rogers
speaks in a slow and calm manner. He often repeats his words and phrases. Most adults
find his speaking mannerisms dull and boring, but toddlers, on the other hand, like his calm
voice and repetition
An Australian children's program called "Playschool" has purposely designed a
program with "switchpoints." These switchpoints serve as markers of content chunks"
(Singer & Singer, 1990, p. 184). These switchpoints at the beginning of each segment
allow children to disengage from viewing the program, and listen to the auditory clues of the
program while continuing the action or content of that particular segment. If a child is
watching a segment on trains, she may prefer to disengage from the viewing of the train, and
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become the train chugging around the living room to the sounds of the train wheels on the
track accompanied by the train whistle. This pacing and cueing allows for imaginative
interaction with the program and time to process the information cut off from the television
screen.
Today a new type of student has entered the school. Where once there were the
literate and the illiterate, there are now students who are "aliterate"--a student who can read,
but chooses not to read.. These are children who do not want to read, children who find
reading so boring that they would do anything rather than pick up a book. These children
are of major concern to their parents and teachers. Some children have been taught to read
the words, but do not seem to become part of the story through interaction of the words and
their own imagination when questioned by a teacher.

Reading and Imagination
Brooks (1992) defines imagination as "that quality of intelligence that allows us to
look beyond what is actual, concrete, in front of us, to what is possible. Imagination allows
us to think about what could be, instead of being completely bound by what is" (p. 79).
Brooks says to consider the idea of a rock perched on a hill. Although the rock is not
moving, it takes very little imagination for one to push the rock and watch it begin a roll
down the hill gathering momentum and speed as the seconds tick by. "Imagination comes
into play so easily because it is perhaps the primary manifestation of the most fundamental
law of nature for all living things: We grow" (Brooks, 1992, p. 80). Each day, people
employ their imaginations to project a thought beyond the immediate situation.
Reading is the engagement of the imagination. It is a creative act. When reading, it
is not the words that give a book its meaning, but the child who builds the words into
meaning by activation of their life experience and the visual pictures they create from the
author's words. The same book will be a different experience for different children,
because each creates his own vision of the book. When a book is read, the reader enters
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into a communication between the author and himself. It is this communication the
nurturers, guides, inspirers, and allows the reader to live many different lives.

Summary
Much of children's learning evolves through pretend play. This play becomes an
instrument with which children practice the mental representation and role playing which
moves their thoughts from the egocentric to decentralization of thought--from themselves to
others. Pretend play allows children to practice and master vocabulary and language. It
also is thought to be the basis of imagery.
Children in the United States are prematurely pulled from this pretend play by
television, which prevents them from developing their imaginations. Television constructs
images for children, and does the work which was once reserved for the child's own mind.
It holds children in a tight grasp which lasts for hours soaking up any time which could be

used in pretend play.
Children must learn to use imagery. Teachers can facilitate this learning through
exercises which feature role playing and visualization exercises. They can use a variety of
methods to reach this goal.
A teacher should work from a student's strength to help him understand that which
is difficult for him to grasp. Today's children understand television images. They spend
four hours per day on average watching this medium. It, therefore, stands to reason that
television, and its type of images can be employed to help students visualize their reading.

Chapter III

PROCEDURES OF THE PROJECT
Introduction
The purpose of this project is to design and implement a classroom project which
will build and strengthen imagery and consequently comprehension in students' minds as
they read the book Night by Elie Wiesel. This Chapter III contains background
information describing (1) a need for the project (2) the development of the project (3) and
the procedures used in project development.

Development of the Project
This project was conceived as an exercise in the use of imagery. If research points
toward imagination and imagery as being keys to reading comprehension then teachers need
to strengthen imagery in reading as a way to ensure better comprehension. If students
understand television images and can apply these types of images so they can see the book
playing out like a television program playing in their minds, then their comprehension may
increase.

Procedures Used in Project Development
This project involved a study of literature through Educational Resource Information
Center (ERIC), the Internet, Electric Library, UMI Proquest, and CWU periodical and book
catalogues. The search centered on certain central themes such as pretend play, imagination,
imagery, and television.
The framework for this project was developed using both research and professional
sources, and was synthesized into a curriculum unit for the book Night by Elie Wiesel.
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Chapter IV

THE CURRICULUM UNIT

"The notion of 'great books' is being supplemented with 'great flicks' as the boob tube and silver
screen are nolv considered coequal with literature as an intellectually taxing and rewarding learning 11zediu111."
J. Martin Rochester

Introduction
Why do students have problems with reading and reading comprehension?
Students are not able to process the words they read into a meaningful unit of information,
which makes sense in light of their background knowledge or schema. According to
Weaver (1994) a student must be able to transact meaning from the grammatical context of
the reading, the semantical context of the reading, the pragmatic context of the reading, and
the schematical context of the reading then mold the information into understanding. If this
is not happening, there can be holes in a student's understanding of a reading.
How can teachers help students to process this information? According to Rasinski
(1985), "Several studies over the past few years have strongly suggested that imagery can
play a positive role in aiding reading comprehension" (p. 281). Reading is the engagement
of the imagination. When a child is reading, it is not the words that give a book its meaning,
but the child himself, who builds the words into meaning by activation of his life experience
and the visual pictures he creates from the author's words. According to Kulhavy &
Swenson (1975), " ... grade school students remember more from a text if they try to form
mental images while reading" (p. 51).
Imagination builds a world in which the reader can become the main character.
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Gambrell's (Gambrell & Jawitz, 1993) study of mental imagery concluded," ... that
imagery may facilitate the reader's entry into the secondary world of the story, resulting in
greater depth of processing and increased story comprehension and recall" (p. 272).

If children can not create these pictures and images in their minds, then one must
ask what is the cause of this faulty imaging? Imagery is a skill like any other. It is a skill,
which can be developed through Pretend Play. This play is crucial to the development of a
child's imagination and ability to image. Litt (as cited in Singer & Singer, 1990) compared
imaginative play by ten-year-olds to a measure of their imagery and the vividness of their
image1y. He found that older children in upper elementary grades, still playing pretend and
who reported imaginary friends, consistently scored higher on imagery in general and
vividness of the images reported.

If imagery supports reading comprehension, and pretend play supports imagery
then the more pretend play and longer into childhood children pretend play then the better
able to create images they will be. This pretend play is crucial to the development of a
child's imagination and ability to image. "Imagery has a significant role in cognitive
development. It is only through imaging that we are able to consider things in their
absence" (Fillmer & Parkey, 1990, p. 3).

If children do not spend so much time in pretend games as they once did, what do
they spend their time doing? The average youth spends 1,500 hours watching television per
year as opposed to spending only 900 hours per year in school (Healy, 1999). Television
does not ask children to do anything other than watch. It builds every story for them.
Nothing is left for a their imagination. Children are forced into someone else's vision
rather that creating the vision that is "right" for them. Every hour spent in front of the
screen is an hour not engaged in the imagination. '"Dramatic pretend play is the most
important thing a child can do at this age, but my students have already had so much
television and computer at home that it takes them awhile to learn to play imaginatively,'
sighs preschool teacher Marie Radazzo" (Healy, 1998, p. 225).
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In conclusion, children are aided in reading comprehension by imagery. This
imagery is greatly enhanced through pretend play, but television has been shown to cut
down the available hours for children to engage in this type of play. These imagery deficits
may continue to follow students throughout their school years if not addressed in exercises
to strengthen imagery.
This project is design as a Holocaust unit to aid development of reading
comprehension through the use of imagery and pretend play in a medium that the students
are familiar, television.

Notes on Project
This project covers one chapter of the book per class session. This book has
multiple levels of difficult concepts, such as "filial piety," "loss of religion," and "survivor
guilt" that need adequate discussion time for students to process the information. This pace
allows students to read the text, answer questions, discuss ideas and concepts in the book,
and reflect on the discussion while writing their daily journal entry. Students who wish to
read at a faster pace may continue reading.

The Order of Activities
Activating Schema for the Unit
Six Weeks Prior to Beginning of Unit
1.

Begin activation of schema by assigning an oral book report. The book
must be a non-fiction survivor story of the Jewish Holocaust. Assign a
second survivor story of any intense experience to be read for comparison
and contrast (see page P-14 for book report).

2.

Encourage students to find picture books on the Holocaust to further
stimulate student imagery.

Day One
1.

Have the students give oral book reports.

2.

To help stimulate student images, create visual displays in the classroom.
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Day Two
1.

Question students and lead a discussion of the events surrounding Hitler
and his policy of genocide to assess student prior knowledge.
Give students a purpose for reading handout by explaining the reading
handout is a chapter from a book that gives the political motives and
historical setting of both the German Army and the Polish people in Poland
during the Second World War. Hand out Poland: The Historical Setting
(see page P-15 through P-29)

2.

Have students take turns reading the handout aloud. Clarify vocabulary and
answer questions posed from students.

Reading the Novel Night
Day Three
1.

Assign students to read the Preface and the Foreword to Night. Hand out
study questions for students to answer questions on Preface and Foreword
(see page P-30). Have students hand in answers to the questions for teacher
perusal and grading.

2.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

Day Four
1.

Assign students to read Chapter One to Night. Hand out study questions
for students to answer questions on Chapter One (see page P-31). Have
students hand in answers to the questions for teacher perusal and grading.

2.

Ask students to compare and contrast Elie Wiesel's day to their day as they
read Chapter One as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.
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Begin Writing Holocaust Journal
Day Five
1.

Assign an individual and original biography of a child for use in their
Holocaust Journal. Assign the first paragraph of biography only (see page

P-32) according to the gender of students.
2.

Allow the students a class pe1iod in library for geographical research as it
applies to assigned biography.

3.

Allow one class period for the assignment of the biography, library
research, and first journal entry.

4.

Assign students to write a one page, handwritten, journal entry in the
persona of their assigned child starting with the arbitrary date of January 1,

1937 as their first entry date. Ask students to visualize the setting and
describe it in their journal entry.
Assign students finish any work not completed in class as a homework
assignment.

Day Six
1.

Assign students to read Chapter Two in Night. Hand out study questions
for students to answer questions on Chapter Two (see page P-33). Students
will hand in answers to the questions for teacher perusal and grading.

2.

Ask students to look for and make note of the foreshadowing in Chapter
Two as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Give students second paragraph of information on their assigned child (see
page P-34) and write their second journal entry dated sometime in the
summer of 1937. Have students visualize what their child's parents or
relatives look like and what they are talking about in regards to the political
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situation. Have students finish any work not completed in class as a
homework assignment.

Day Seven
1.

Assign students to read Chapter Three in Night. Hand out study questions
for students to answer questions on Chapter Three (see page P-35). Have
students hand in answers to the questions for teacher perusal and grading.

2.

Ask students to look for changes in Elie's thoughts and emotions toward his
father as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Give students third paragraph of information on their assigned child (see
page P-36) and write their third journal entry dated as they please. Have
students visualize what German and Jewish interaction on the street may
look like. Have students finish any work not completed in class as a
homework assignment

Day Eight
1.

Assign students to read Chapter Four in Night. Hand out study questions
for students to answer questions on Chapter Four (see page P-37). Have
students hand in answers to the questions for teacher perusal and grading.

2.

Ask students to look for and make note of the changes in Elie's view of
God.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Given fourth paragraph of information on their assigned child (see page P38) and write their fourth journal entry dated as they please. Have students
finish any work not completed in class as a homework assignment.
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Day Nine
1.

Assign students to read Chapter Five in Night. Hand out study questions
for students to answer questions on Chapter Five (see page P-39). Have
students hand in answers to the questions for teacher perusal and grading.

2.

Ask students to look for Elie's reasoning for leaving the hospital as a
purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Give students fifth paragraph of information on their assigned child (see
page P-40) and write their fifth journal entry dated as they please. Have
students finish any work not completed in class as a homework assignment.

Day Ten
1.

Assign students to read Chapter Six in Night. Hand out study questions for
students to answer questions on Chapter Six (see page P-41). Students will
hand answers to the questions in for teacher perusal and grading.

2.

Ask students to look for and make note of the reasons Elie is fearful
concerning his father as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Give students the sixth paragraph of information on their assigned child (see
page P- 42) and write their sixth journal entry dated as they please. Students
will finish any work not completed in class as a homework assignment.

Day Eleven
1.

Assign students to read Chapter Seven in Night. Hand out study questions
for students to answer questions on Chapter Seven (see page P-43). Have
students hand in answers to the questions for teacher perusal and grading.

2.
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Ask students to look for and note reasons why Elie and his father survive
their train ride into Germany as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Give students seventh and last paragraph of information on their assigned
child and write their seventh journal entry dated as they please. Have
students finish any work not completed in class as a homework assignment.

Day Twelve
1.

Assign students to read Chapter Eight in Night. Hand out study questions
for students to answer questions on Chapter Eight (see page P-44). Have
students hand answers to the questions in for teacher perusal and grading.

2.

Ask students to look for and note down reasons Elie is tom between guilt
and freedom concerning his father's fate as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Have students write their eighth journal entry dated as they please. Have
students finish any work not completed in class as a homework assignment

Day Thirteen
1.

Assign students to read Chapter Nine in Night. Hand out study questions
for students to answer questions on Chapter Nine (see page P-45). Have
students hand in answers to the questions for teacher perusal and grading.

2.

Ask students to look for and make note of possible thoughts that Elie is
thinking while staring at his face in the mirror as a purpose for reading.

3.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

4.

Have students write their ninth journal entry dated as they please. Have
students finish any work not completed in class as a homework assignment
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Day Fourteen
1.

Have students answer questions one through four in Points to Ponder (see
page P-46) using proper essay format. Have students hand in answers to
the questions for teacher perusal and grading (see page P-47 through P-62).

2.

Lead class discussion based on assignment to clarify reading and answer
questions posed by students.

3.

Have students write their tenth journal entry dated as they please. Have
students finish any work not completed in class as a homework assignment

Day Fifteen
1.

Have students use the class period to edit Holocaust Journal for mistakes in
content. Have students begin typing Holocaust Journal.

Day Sixteen
1.

Assign students a second class period to finish typing Holocaust Journal.
Announce that journals are due at the end of the class period (see page P-47
through P-100 for Holocaust Journals A, B, C & D).

Show Background Video Night and Fog
Day Seventeen
1.

Show video Night and Fog by Alain Resnais.

2.

Tell students they will see actual film footage filmed at Dachau at the end of
the war and to note down questions they may have concerning the film.

3.

Answer questions posed by students and facilitate discussion of the video.

Begin Video-scripting and Storyboarding
Day Eighteen
1.

Hand out film dictionary (see page P-101 through P-110). Assign students
to take turns reading the film dictionary.
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2.

Answer questions posed by students and facilitate discussion of film
techniques listed using cunent movie and television shows to illustrate the
different techniques.

3.

Hand out Jaws screenplay example to students (see page P-111 through P119). Assign students to read screenplay silently.

4.

Show students first five minutes of the video of Jaws.

5.

Lead class discussion based on a comparison of Jaws screenplay and Jaws
video. Answer questions posed by students.

Day Nineteen
1.

Assign groups of four students each and ask them to discuss their personal
idea of most riveting and intense scene in the book Night that would be
appropriate for videotaping project. Have students come to consensus as to
the scene their group would like to film.

2.

Hand out student grading criteria for the video and discuss the grading
process.

3.

Explain format for video-script and hand out blank script pages to student
groups (see page P-120).

4.

Have students write video-script of chosen Night scene. Part of the writing
process will involve student negotiation concerning their comprehension of
the chosen scene.

Day Twenty
1.

Have students continue to write video-script and type the script during class
period.

Day Twenty-One
1.

Hand out video storyboard (see P-121). Explain how to complete video
storyboard.

2.
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Give students the class period to work on translating their video-script to the

video storyboard (see pages P-124 through P-140 for Video-script A, B &
C in addition Video Storyboards A, B & C).

Day Twenty-Two
1.

Hand out costume and prop sheet for pre-planning of videotaping of Night
scene (see page P-141 & P-142).

2.

Have students meet in groups and plan their videotaping.

3.

Have students sign-up for the use of a video camera during one of the two
class periods devoted to taping.

Day Twenty-Three
1.

Have students check out of the classroom for videotaping scenes. Give
current vocabulary assignment for students who remain in classroom while
waiting for a video camera.

2.

Monitor students' progress.

Day Twenty-Four
1.

Have students check out of classroom for videotaping scenes. Give current
vocabulary assignment for students who remain in classroom while waiting
for a video camera.

2.

Monitor students' progress.

Day Twenty-Five
1.

Have students grade members of their video group for the amount of the
project work each person contributed (see page P-143 for participation grade
sheet). Have students hand in grading sheets.

2.

Direct students to write an individual introduction to their videotape and
explain their vision for the scene and how they tried to accomplish this
vision through their videotaping.
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2.

Direct students to write an individual introduction to their videotape and
explain their vision for the scene and how they tried to accomplish this
vision through their videotaping.

3.

Direct students to meet in videotaping groups and share their introduction
with all members of the group.

4.

Instruct students to write a group introduction using the individual members'
introductions a resource matelials.

5.

Average student's individual group grade given by all members of the group
into one grade for each student.

6.

Have students hand in video-script and storyboard for teacher perusal.
Grading will be based on videotaped scene.

Day Twenty-Six
1.

Hand out a video grading sheet (see page P-144 for video grading sheet) for
each video to be graded to each student in class. Explain grading process.

2.

Have student groups introduce their individual video and play video twice
for students.

3.

Lead class discussion and questions based on each video viewed.

4.

Have students and teacher grade the video for each group. Average all
student video grades for each group into one grade. Average student
combined grade and teacher grade will be averaged for final grade.

5.

Ask students to indicate whether video help them to understand the scene
more completely.

6.

Lead discussion on what aspects of the project they liked and why they feel
this way? Ask for students' final thoughts on Night.

Day Twenty-Seven
1.

Hand out a video grading sheet (see page P-144 for video grading sheet) for
each video to be graded to each student in class. Explain grading process.

2.
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Have student groups introduce their individual video and play video twice
for students.

3.

Lead class discussion and questions based on each video viewed.

4.

Have students and teacher grade the video for each group. Average all
student video grades for each group into one grade. Average student
combined grade and teacher grade will be averaged for final grade.

5.

Ask students to indicate whether video help them to understand the scene
more completely.

6.

Lead discussion on what aspects of the project they liked and why they feel
this way? Ask for students' final thoughts on Night.

Day Twenty-Eight
1.

Schedule a third day of video viewing if needed.
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Book Report Format for the Survivor Stories
Mrs. Bartelli
English 10 Honors
Winter T1imester
1. Introduction of first book with the author and title along with a summary of the book.

Summarize the story in one minute. Try to be clear and concise. Discuss the
important aspects of the book and do not get caught in the details.
2. Introduction of second book with the author and title along with a summary of the
book. Summarize the story in one minute. Try to be clear and concise. Discuss the
important aspects of the book and do not get caught in the details.
3. What characte1istics do the two main characters have in common when confronted
with survival? How has the experience changed each individual in a personal way?
Read a short paragraph from your most compelling book, which puts the experience
into clear perspective for you.
4. Did the books live up to your expectations? Be specific; give five reasons why each
book was good or bad. Please elaborate on your answer and no yes or no answers are
allowed.
5. I will be using the following rubric to grade your papers.
Introduction
_ _ Summary of 1st Book
_ _ Summary of 2nd Book
Survival Characteristic
_ _ Personal Change
5 Reasons

(Score 1-5)

Poise
Posture
_ _ Eye Contact
_ _ Projection
Articulation
Gestures

Grand Total

---~160

Automatic Deductions for:

Gum Chewing (-5)

Passing (-5)

Report Due~~~~~~~~~~~~~~~~~~~~~~~~~
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(Excerpted from The Path of the Righteous: Gentile Rescuers of Jews During the
Holocaust by Mordecai Paldiel, KTAV Publishing House, Inc., Hoboken, N.J. 1993.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Preface by Robert Mace Brown
1.

Why did it take so long to get the book Night published?

2.

When did the Holocaust end for those inmates of the camps?

Foreword by Francois Mauraic
1.

Who is the reporter that Mauraic refers to in the "Foreword"?

2.

What does Mauraic find to be the most compelling part of the story of Elie
Wiesel?

3.

Who does Mauraic compare Wiesel to in his "Foreword" and how are they
comparable?

4.

How does Mauraic use the allusion of the Phoenix Bird to explain the post war
birth of Israel through Zionism?
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and
completely as possible.

Chapter 1
1.

How did Wiesel spend his days in 1941?

2.

What is Talmud?

3.

When Wiesel refers to the destruction of the Temple, to what is he referring?

4.

What is Cabala or Cabbala?

5.

What is the relationship between Moshe the Beadle and Elie?

6.

Why does Moshe come back to Sighet?

7.

Why don't people in Sighet believe Moshe?

8.

How did the Jews of Sighet rationalize their safety in the face of German
occupation of the country?

9.

What steps did the Germans take to systematically occupy and control all the
Jews of Sighet?

10.

Who does Wiesel refer to as the true ruler of the Sighet ghetto?

11.

What opportunities were presented to the Wiesel family to save themselves, but
were passed over or didn't work out?
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Biography-Day One
Courtesty of the Archives of Shnon Wiesenthal Center

Children of the Holocaust
Natan Abbe
Born 1924 in Lodz, Poland

(

Please note: Content on this page has been redacted due to copyright concerns.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.
Chapter 2
1.

In what way was the Wiesel family transported?

2.

How did the overcrowded conditions affect the young people?

3.

How did the Germans use peer pressure or group responsibility to help
accomplish their mission of transporting all of the Jews?

4.

How do the Jews in the Wiesels' train car react toward Madame Schachter' s
screams and warnings?
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Biography-Day Two
Courtesy of the Archives of Silnon Wiesenthal Center

Children of the Holocaust
NatanAbbe

Please note: Content on this page has been redacted due to copyright concerns.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter 3

1.

What does Wiesel say is left behind in the trains other than the last of the
valuables?

2.

Why is it important for Wiesel and his father to lie about their ages?

3.

What is Kaddish and why is this moment ironic?

4.

What is the incident that brings about Wiesel's first religious rebellion and the
death of God?

5;

What is aSondeFKommando?

6.

This chapter holds the key to the title of the book? Please explain the title Night.

7.

Who is the Angel of Death?

8.

Dr. Mengele gives the Jews a choice what is the choice?

9.

Why does Elie lie to Stein concerning his wife? Was it the correct decision?

10.

In what way does Elie and his father lie to one another?
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Biography-Day Three
Courtesy of the Archives of Silnon iViesenthal Center

Children of the Holocaust
Natan Abbe

Please note: Content on this page has been redacted due to copyright concerns.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter 4

1.

Why is the officer at the camp nice to the children in the camp and why does he
bring them food?

2.

Why is the dentist eager to examine the teeth of the new inmates?

3.

What did Elie and his two Czech friends want to do if they survived the camp?

4.

What important discovery did Akiba find in the Bible?

5.

Why did the French girl never admit to being Jewish in the camp?

6.

What lesson does Elie learn concerning the beating his father takes at the hands of
the Germans?

7.

Why does the young boy refuse to be blindfolded before the hanging?

8.

Why is the soup excellent after the hanging?

9.

Why does none of the hanging victim cry at their hanging?

10.

Where does Wiesel feel that God has gone?

11.

Wiesel uses soup as a metaphor. What is he comparing?
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Biography-Day Four
Courtesy of the Archives of Silnon Wiesenthal Center

Children of the Holocaust
Natan Abbe

Please note: Content on this page has been redacted due to copyright concerns.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter 5

1.

What is the holiday of Rosh Hashanah and what is its significance?

2.

How does Wiesel frame his rationalization of God's desertions of the Jews?

3.

Why do Elie and his father not speak and wish each other a Happy New Year?

4.

What is the holiday Yorn Kippur and why is it significant in a Jew's life?

5.

What is a musulman?

6.

Why does Wiesel call the knife and spoon an inheritance?

7.

Why did Elie distrust the Hungarian man in the hospital bed next to him?

8.

What does the Hungarian Jew mean by the twelfth stroke of the clock?

9.

What is the irony in the Hungarian Jews statements about Hitler?
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Biography-Day Five
Cou11esy of the Archives of Si111on Wiesentlzal Center

Children of the Holocaust
Natan Abbe
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter 6

1.

Wiesel describes the snow in this sentence. "The snow was like a carpet, very
gentle, very warm." What is the danger that lies behind this description?

2.

In your opinion, why does Juliek play his violin?
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Biography-Day Six
Courtesy of the Archives of Sin ion lViesenthal Center

Children of the Holocaust
Natan Abbe

Please note: Content on this page has been redacted due to copyright concerns.
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter7

1.

Where are the Jews being taken on their train ride?

2.

Why do the Germans undertake this train trip when the Russians are so close on
their heels?

3.

Why does Elie refuse to fight for the bread thrown into the cattle car by the
German workmen?

4.

Why do Wiesel, his father and ten others survive the cattle car journey into
Germany when the other 88 do not?
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and
completely as possible.

Chapter 8
1.

Why does Elie liken talking to his father to talking to death?

2.

What are some of the indications that Elie and his father as well as the other Jews
are mere hours or at most days from death?

3.

Why is Elie ashamed forever by his secret wish not to find his father in the
crowd?

4.

What is dysentery and how does it affect the body?

5.

Why do the Jews in the bunk with Elie and his father keep hitting the father and
stealing his food whenever Eli is missing?
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Night Study Questions
Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Chapter 9
1.

What is the first indication that April 5th is different than other days?

2.

What was the original plan by the camp resistance?

3.

Why were Jews able to escape when escape had been so impossible earlier?

4.

Germans were considered the best-trained and equipped army for most of the war.
Why do the German flee at the firing of Jewish guns in the hands of the camp
resistance? Why is this ironic?
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Night Study Questions

Night by Elie Wiesel

Directions: Please answer in complete sentences on notebook paper as fully and

completely as possible.

Points to Ponder
These answers should be thoroughly and completely answered in depth. Please use
examples for each question.

1.

How do the Germans systematically dehumanize the Jews in the camps? Give
examples in your answers.

2.

In what way does it help Elie to be with his father in the camps? In what way is it
a disadvantage?

3.
4.

What is the meaning of the title, Night?
How does the author's writing style add to the impact of Night?
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Night Study Questions and Answers

Night by Elie Wiesel
Study Questions

Please answer in complete sentences.

Preface by Robert McAfee Brown
1.

Why did it take so long to get the book Night published?
Wiesel took a 10 year vow of silence and by that time people were very tired
and depressed by news of the Holocaust.

2.

When did the Holocaust end for those inmates of the camps?
It never ends for those who lived through the Holocaust. They could never

go back to the pre-war life that they had lived.
Foreword by Francois Mauraic
1.

Who is the reporter that Mauraic refers to in the "Foreword"?
Elie Wiesel

2.

What does Mauraic find to be the most compelling part of the story of Elie
Wiesel?
Mauraic was always most moved by the sight of the children in the train on
the way to Auschwitz even though he had not been a personal witness to the
train. Now he realizes that Elie was one of the children on the train.

3.

Mauraic begins by likening Wiesel to Lazarus and then who does Mauraic
compare Wiesel to in his "Foreword" and how are they comparable?
He calls him the brother of Christ. Both give of themselves for others.
Wiesel relives the Holocaust over and over again, so that others may never
know the pain and desolation of a holocaust.
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4.

How does Mauraic use the allusion of the Phoenix Bird to explain the post war
birth of Israel through Zionism.
The Zionist movement rises out of the ashes and the charnel houses to the
birth of Israel.

Chapter 1
1.

How did Wiesel spent his days in 1941?
He studied Talmud by day and the Cabala by night.

2.

What is Talmud?
Talmud is the authoritative body of Jewish tradition comprising the Mishnah
(Mish nay) and the Gemara (Gi mare a). Mishnah is the first part of the
Talmud which is a collection of mostly halakic or the laws and scripture of
the Talmudic Jewish tradition compiled about 200 AD. Gemara is the
second part of the Talmud, which is a collection of commentaries on the
Mishnah.

3.

When Wiesel refers to the destruction of the Temple, to what is he refening?
He refers to the destruction of the Temple of Solomon in 70 AD by the
Romans. The Wailing Wall, which is one of the most sacred spots to Judaism
is the remaining west wall of the temple. It is customary to pray at the
Wailing Wall and leave notes and prayers between the stones.

4.

What is Cabala or Cabbala?

P-49

Night Study Questions and Answers

A medieval & modern system of Jewish magic and mysticism marked by the
belief in creation through emanation by the Godhead.
5.

What is the relationship between Moshe the Beadle and Elie?

Moshe becomes the teacher for Elie in Cabala. They spend hours
together in the evening after temple talking together.
6.

Why does Moshe come back to Sighet?

Moshe is miraculously spared from death at the hands of the Nazis and
comes back to tell the people of Sighet about the death camps in order to save
their lives.
7.

Why don't people in Sighet believe Moshe?
It is easier to believe Moshe a madman than to believe in his stories which

seem to be too horrifying to believe and their implications for the Jews of
Sigh et.
8.

How did the Jews of Sighet rationalize their safety in the face of German
occupation of the country?

They could not believe that the Germans would wipe out an entire group of
people. How could Hitler wipe out a population spread through so many
countries? What method could he use to kill so many millions? This was a
modern age of enlightenment, so who would do such a thing? People were
interested in other things such as politics, strategy, diplomacy and in
Zionism, but not their own fate. Lastly they felt they were in the country and
the Germans would not get that far into the country.
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9.

What steps did the Germans take to systematically occupy and control all the
Jews of Sighet?
First, Jews were not allowed to leave their houses for three days--on pain of
death. Second, Jews were stripped of their household wealth such as gold,
jewels, and any object of value. Thirdly, they were made to wear a star of
David. Fourthly, they were restricted in where they could travel and what
places they could visit. Lastly they were put into a ghetto.

10.

Who does Wiesel refer to as the true ruler of the Sighet ghetto?
Illusion was the true ruler of the ghetto.

11.

What opportunities were presented to the Wiesel family to save themselves, but
were passed over or didn't work out?
Moshe the Beadle tried to warn them. The Polish policeman who knocked at
the window and tried to warn them, but they were too late opening the
window. Madame Schachter and her prophetic warning of the fire in the
fields on the train ride to Auschwitz.

Chapter2
1.

In what way were the Wiesel family transported?
They travelled in a cattle car with a total of eighty people. It was so crowded
that only a few people at a time could sit down.

2.

How did the overcrowded conditions affect the young people?
The young people began to flirt as if they were all alone in the car.
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3.

How did the Germans use peer pressure or group responsibility to help
accomplish their mission of transporting all of the Jews?

They counted the people in the car and told the group that if all eighty people
were not accounted for at the end of the trip all the people in the car would
be killed.
4.

How do the Jews in the Wiesel's train car react toward Madame Schachter's
screams and warnings?

They did not want to listen to her. They tied her up and gagged her, so she
could not scream. They did not take her warnings to heart, because is would
require action on their part and they were not ready to face the truth.

Chapter3
1.

What does Wiesel say is left behind in the trains other than the last of the
valuables?

Peoples illusions have been left behind in the train. They finally are ready to
face the reality of what is happening to them.
2.

Why is it important for Wiesel and his father to lie about their ages?

Both must appear able bodied and ready to work. The father must be
young enough and the son must be old enough to do a hard days labor.
3.

What is Kaddish and why is this moment ironic?
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Kaddish is the prayer for the dead, which is said upon a person's death and
every year after on the anniversary of their death. They are saying Kaddish
for themselves and they realize that they have become the walking dead.

4.

What is the incident that brings about Wiesel's first religious rebellion and the
beginning of the death of God?
It starts as the men begin to say Kaddish for themselves and his father say

"May his name be blessed and magnified." Elie feels that God is silent and
does not deserve to be thanked in this situation.

5.

What is a Sonder-Kommando?
This is a person who removes bodies from the gas chamber and
prepares them for the crematorium.

6.

This chapter holds the key to the title of the book. Please explain the title Night.
The Wiesel family arrives to the horror of Auschwitz at night, Elie looses his
faith and reconfirms its loss at night, the death march to Gleiwitz takes place
during two nights, the entire ordeal is a succession of last nights in different
places. Night is the night of the soul, the darkness of a world abandoned by
God, the endless nightmare ordeal of the death and concentration camps, the
eclipse of humanity. As Elie states, "Never shall I forget that night, the first
night in camp, which turned my life into one long night, seven times cursed
and seven time sealed ... Never shall I forget that nocturnal silence which
deprived me, for all eternity, of the desire to live."
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7.

Who is the Angel of Death?

Dr. Joseph Mengele
8.

Dr. Mengele gives the Jews a choice. What is the choice?

Work or die in the gas chamber.
9.

Why does Elie lie to Stein concerning his wife? Was it the correct decision?

The man is living for his wife and children. He continues to survive in the
hope of being united. When he finally learns the truth he dies a short time
later.
10.

In what way does Elie and his father lie to one another?

They lie about the chances of the mother and Tzipors' surviving the camp.
Both believe they are dead, but keep up the pretense in case the other still
believes they are alive.
Chapter 4
1.

Why is the officer at the camp nice to the children in the camp and why does he
bring them food?

He plans to force them into sexual acts and would like them to be more
appealing then an emaciated body.
2.

Why is the dentist eager to examine the teeth of the new inmates?

He is pulling gold teeth for the Nazis, but has a sideline of gold teeth that he
can pull for himself.
3.

What did Elie and his two Czech friends want to do if they survived the camp?
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They want to go to Palestine. Palestine was important to the Jews because a
Jew could not be harmed in his own country.
4.

What important discovery did Akiba find in the Bible?
Even in the midst of a death, he still searches the Bible for clues to the Jews
deliverance and he believes he has found the date they will be free.

5.

Why did the French girl never admit to being Jewish in the camp?
She was hiding as an Aryan and would be treated a little better than the
Jewish prisoners. She used that advantage to survive.

6.

What lesson does Elie learn concerning the beating his father takes at the hands of
the Germans?
When his father is beaten, his first reaction is to get away from the scene and
to survive. Most people are not driven to the point of survival first and blood
kinship later.

7.

Why does the young boy refuse to be blindfolded before the hanging?
He is not hiding in shame from those who are watching the hanging nor is he
afraid of those who are hanging them. It is an act of resistance to make the
Germans watch him die.

8.

Why is the soup excellent after the hanging?
It reflects the feeling that the Germans have been defied on the gallows and a

spark of resistance had been lit.
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9.

Why do none of the hanging victim cry at their hanging?
Most have had all feelings of fear pulled out of them. If a person lives daily
with a certain feeling of fear it usually looses power over that person. Most
would probably agree that death could not be any worst than the hell in
which they live.

10.

Where does Wiesel feel that God has gone?
He feels God is hanging on the gallows.

11.

Wiesel uses soup as a metaphor. What is he comparing?
The soup becomes a metaphor for how Wiesel is feeling about life. After the
first hanging, the soup is excellent because it reflects a strike back at his
German oppressors, but the second hanging reflects his feelings of desertion
by his God.

Chapter 5
1.

What is the holiday of Rosh Hashanah and what is its significance?
The holiday of Rosh Hashanah is the first day of Tishri. It marks the end of
the old year and the start of the New Year and the opening of the book of life.

2.

How does Wiesel frame his rationalization of God's desertions of the Jews?
He uses the Bible to speak of God's displeasure at Adam and Eve who he
drove out of the garden, Noah and the flood, Sodom and the search for
righteous people. He can not understand what the Jews have done that God
does not give them a chance for redemption.
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3.

Why do Elie and his father not speak and wish each other a Happy New Year?

Both have begun to seriously question God and their religion. Neither wishes
to say anything to the other in case the other would still remain faithful and
derive hope from that source.
4.

What is the holiday Yorn Kippur and why is it significant in a Jew's life?

Yorn Kippur is the Day of Atonement. Each Jew is to make amends for
every wrong he has committed in the year against both man and God. He
must make an act of contrition to his fellow man rather than to God in
prayer. If he does this and humbles himself before other men, his name will
be inscribed into the Book of Life for the coming year. The Book of Life is
opened on Rosh Hashanah and it closes 10 days later at the end of Yom
Kippur.
5.

What is a musulman?

A weak person who would be spotted by the SS and his/her number
written down for gassing.
6.

Why does Wiesel call the knife and spoon an inheritance?

The father knows that he will not survive the selection and the knife and
spoon can mean survival for Elie. He wants his son to have a chance to
survive and his knife and spoon could be the key to that survival.
7.

Why did Elie distrust the Hungarian man in the hospital bed next to him?

He is not sure if the man is being honest or if he is saying to leave
the hospital so there will be more available for those in the hospital.

P-57

Night Study Questions and Answers

8.

What does the Hungarian Jew mean by the twelfth stroke of the clock?
The twelfth stroke of the clock is the last second. He knows that the
Russians' are advancing on the camp, but even at this last moment, he
expects Hitler to finish what he has started.

9.

What is the irony in the Hungarian Jew's statements about Hitler?

It is true. Hitler is the only one who has kept his word. Everyone else has
broken promises whether that they mean to or not.
Chapter 6
1.

Wiesel describes the snow in this sentence. 'The snow was like a carpet, very
gentle, very warm." What is the danger that lies behind this description?
There is the danger of hypothermia.

2.

In your opinion, why does Juliek play his violin?
Answers will vary. I feel he was not allowed to play Beethoven because he
was a German and Jews were not allowed this privilege. Juliek knew he had
no strength to continue and decided to defy Hitler and with his last ounce of
strength plays Beethoven and perhaps die with the one thing that the
Germans could not take from him.

Chapter?
1.

Where are the Jews being taking on their train ride?
They are being taken to Germany in an effort to avoid the on coming
Russians.
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2.

Why do the Germans undertake this train trip when the Russians are so close on
their heels?
They needed to hide their crimes and the less living evidence the better.

3.

Why does Elie refuse to fight for the bread thrown into the cattle car by the
German workmen?
He knows that he is not strong enough to fight someone for the bread, and he
has enough personality or identity left to be appalled at the idea that the
Germans' are deriving amusement from the Jews who still fight for the
bread.

4.

Why do Wiesel, his father and ten others survive the cattle car journey into
Germany when the other 88 do not?
The only thing keeping the remaining Jews alive is the will to survive. They
are passed the bodies ability to continue running on anything less than will.
When this is gone, the bodies die.

Chapter 8
1.

Why does Elie liken talking to his father to talking to death?
Beside the physical aspect of his father's almost deathlike appearance, he can
not reason with his father. Death also is not to be reasoned with.

2.

What are some of the indications that Elie and his father as well as the other Jews
are mere hours or at most days from death?
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When they arrive at the camp, there is a pot of soup for the prisoners and
they pass by without thinking of eating even though many fought for food
like animals on the train only hours before arriving at the camp.
3.

Why is Elie ashamed forever by his secret wish not to find his father in the
crowd?

Elie finds that he's not any better than the Rabbi's son who wanted to run
away from his father and the problems associated with carrying for a weak
man. He is forever shamed by these feelings. He does not try to
rationalize his behavior or justify it.
4.

What is dysentery and how does it affect the body?
It is a disease of the intestine usually characterized by infection that causes

diarrhea where blood and mucus pass from the bowel and dehydration of the
body.
5.

Why do the Jews in the bunk with Elie and his father keep hitting the father and
stealing his food whenever Eli is missing?

He is too weak to go to the bathrooms and relieves himself in his bed. The
others feel that he is a dead man and that faster the he dies the better for the
rest of them. They steal his bread, because they view it as a waste.

Chapter9
1.

What is the first indication that April 5th is different than other days?

The Jews were not counted at roll call.
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2.

What was the original plan by the camp resistance?

They were going to escape, but choose to stay and defend the inmates in the
face of the German chaos.
3.

Why were Jews able to escape when escape had been so impossible earlier?

The Germans were is a state of chaos due to the advancing Americans and
many were trying to escape what they thought must be American justice for
the death camps.

4.

Germans were considered the best-trained and equipped army for most of the war.
Why do the German flee at the firing of Jewish guns in the hands of the camp
resistance? Why is this ironic?

They are very nervous about the approaching Americans, but guns in the
hands of the Jews indicates a thirst for revenge on the part of the Jews in the
German mind. It is ironic that the Germans have broken the Jews down to
the point that most aren't interested in revenge, only food. This is something
that is incomprehensible to the Germans at this point.

Points to Ponder
1.

How do the Germans systematically dehumanize the Jews in the camps? Give
examples in your answers.

The Jews are stripped of all possessions and clothing, even their hair.
Families are separated permanently with no warning. Jews are driven from
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one place in the camp to another on the run like a herd of cattle. They are
savagely beaten randomly by sadistic guards and showered and disinfected
like a group of vermin. Each Jew is given a number that is branded through
the tattooing process on their arm and numbers and not names are used.
Inmates are kept filthy and hungry, the prisoners stand at roll call and work
endless hours which result in total exhaustion. They are surrounded by the
ever present stench and smoke of the crematoriums. Life is reduced to mere
individual survival--to escape from selection.
2.

In what way does it help Elie to be with his father in the camps? Is what way is it
a disadvantage?
On one hand, Elie's humanity and compassion--qualities readily destroyed
by life in the camps--are kept alive by his continuing concern for his father.
Determination to help his father survive fuels Elie's own survival, especially
on the death march. In return, his father provides Elie with caring and love
that would otherwise be absent in Elie's life, again countering the
dehumanization process.

On the other hand, Elie sometimes feels burdened by his fathers weakening
physical condition. It leads to outbreaks of Kapo violence that threaten to
engulf Elie. Caring for his father at the end prevents Elie from concentrating
all of his dwindling remaining resources on is own struggle for survival.
With difficulty, Eli must

share with his father the meager ration he
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desperately needs for himself. Fully ashamed, Elie nevertheless feels deep
within himself a sense of freedom with his father's death.
3.

What is the meaning of the title, Night?

The Wiesel family arrives to the horror of Auschwitz at night, Elie loses his
faith and reconfirms its loss at night, the death march to Gleiwitz takes place
during two nights, the entire ordeal is a succession of last nights in different
places. Night is the night of the soul, the darkness of a world abandoned by
God, the endless nightmare ordeal of the death and concentration camps, the
eclipse of humanity. As, Elie states, "Never shall I forget that night, the first
night in camp, which has turned my life into one long night, seven times
cursed and seven times sealed--Never shall I forget that nocturnal silence
which deprived me, for all eternity, of the desire to live."
4.

How does the author's writing style add to the impact of Night?

The events Wiesel witnessed are overwhelming, nightmarish, horrifying.
Wiesel astutely allows the power of these events themselves to hit the reader
full force by writing without rhetorical embellishment. Wiesel strips his
narrative down to the essentials, relating scenes and capturing characters in
simple, precise prose. Like the concentration camp inmates, Wiesel's writing
is gaunt, spare. The effect is intense and powerful. And Wiesel writes with
self-awareness but not self-pity, so readers are left independently to feel pity
and compassion for the victims--those described by Wiesel and, by extension,
all those destroyed by the Nazi Holocaust.
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The Journal of Sura Andrezejko
Stawiski, Poland

January 1, 1937

Dear Anja,
Today is the day that I turned 10 years old. It was the most wonderful day. Let me start
from the beginning. My day started rather grim. I woke up at 7 am to go out and finish
my chores. After finishing my chores, I sat down at the table to make sure that everyoneMother, Father, Ebi, and Peter, would see me and wish me a happy birthday. First my
brother walked by and said nothing to me, not even good morning. Then my sister, Ebi,
came into the kitchen. She looked at me and smiled and said good morning to me. Then
my mother came and kissed me on top of my head and asked me if I would go wake my
father for breakfast. I walked in and woke him up and the only thing he said was to leave
him alone, he would be along in a few minutes. I kept prompting them all through
breakfast, asking if anything special was today, but not one of them had even the slightest
clue. All day it was like this and when Ebi called me to dinner, I ran into my room and
began to cry. I was so hurt that they had forgotten all about me. Then my father came
into my room and sat down next to me on my bed. He held me in his arms and explained
to me that the whole time they'd been playing a little joke on me. My family had planned
a surprise party and wanted me to think that they'd forgot it was my birthday so it would
be even more of a surprise to me. He took my hand and we walked into the dining room
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and everyone yelled, "Surprise!". The room was decorated with ribbons and flowers and
my mother held a cake with white icing and pink roses, all lit up by ten pink candles. My
family began to apologize to me for making my special day so miserable. I told them that
it was wonderful just to know that they cared and went to so much trouble for me. I blew
out my candles and Peter handed me his present. It was a book called Ten Thousand
Leagues Under The Sea. Next, my mother gave me her present. It was a brand new red
coat with shiny red buttons. My father gave me his present next, the most beautiful doll I
had ever seen. She had soft, brown, curly hair and wore a blue satin dress. Finally, Ebi
gave me her present, a pink diary with a heart-shaped lock. This is what I am writing in
now. Now I have something to confess all my secrets to. I decided to call you Anja after
a friend of mine who moved away. See you tom01Tow.
Love, Sura

June 22, 1937

Dear Anja,
Today the most peculiar thing happened to my father, Peter, and I this morning. As
usual, on Saturday mornings, my father and Peter travel to a neighboring town to trade
goods and buy necessities from the store there. I asked if I could ride along with them
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and my father agreed. We packed up our crates of eggs and bushels of strawberries into
the back of our truck and drove 20 miles to the next town. This town is primarily Polish,
but I had never given it much thought until today. The first thing that we noticed when
we entered the village was how the people stared at us. Father told us not to pay attention
to them and to go on about our business, so we parked the truck and began to unload our
goods. Just then the shopkeeper, Mr. Haskel, came rushing out of the store. He told us to
pack our things back up, that he could no longer do business with us. When my father
asked why, Mr. Haskel said it was because we are Jewish and his customers don't like
Jews and he would lose business if he did. My father was speechless. Peter and I silently
gathered our goods and reloaded them onto the back of our truck, all the while
surrounded by satisfied Polish faces. We returned home in silence; Peter and I could feel
the rage seething from my father and chose not to speak. Why was Mr. Haskel so
reluctant to purchase our merchandise? Why had the Poles suddenly began to loathe us?
What had we done? I just don't know. See you tomorrow Anja.
Always, Sura
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December 26, 1938

Dear Anja,

Our Hanukah Celebration was good this year, although money has been a little scarce
these days. We ate traditional potato pancakes and had roast chicken and salted fish for
dinner. I didn't eat the fish but Peter more than welcomed my share. Now days, we have
to trade and buy goods completely in our own village. The Poles outside our village are
becoming increasingly hostile towards us. A boy from our town was just recently
attacked by a group of Polish teenagers and beaten very badly because he was supposedly
walking where Jews didn't belong. They gave that poor boy a black eye and a deep
wound on his forehead and well as a swollen lip. Why have the Poles suddenly become
so violent and anti-Jew? What have we done to anger them so much? Is it the group of
Germans called the Nazis that is spreading such hatred of us to the minds of the Poles? I
truly do not understand, Anja. I really don't.
Always, Sura
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August 17, 1941

Dear Anja,
I am truly frightened for my life and the lives of my family. We have been hearing news
for almost a month now that the Einsatgruppen have been murdering Jews in the
neighboring towns. They break into their homes in the middle of the night and slaughter
whole families while they sleep. Fathers, mothers, grandparents, even little children. It
seems they show no mercy. They kill men walking down the street to work and women
going to buy groceries. It horrible. I thank God that he has spared our village from the
carnage that surrounds us. I pray that he watches over our village and continues to
protect us. That is our only hope to survive. I wonder what is going to happen to us.
Will we survive? Will we die? It just seems so unfair. I don't know why the Nazis have
chosen to single us out. I wish I weren't Jewish. I wish I were a German girl with blond
hair and blue eyes. I don't want to die, I'm only 14 years old'. I want to grow up and get
married and have children. I wish it would all end tomorrow; I would wake up and it was
all a nightmare. I have this feeling that the worst is yet to come.
Love, Sura
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March 3, 1942

Dear Anja,
I am truly starting to become frightened. The Nazis have came to our village. We are
forced to house them in our homes and provide food for them. They appear to be kind.
The Nazi living with us, named Jude, is very polite. He even brought my mother a box of
chocolates which she later gave to me. He speaks German, so we can barely
communicate with him, but he is very patient. Jude is also very handsome. He has dark
blond hair and the most beautiful blue eyes. He is very tall, about 6'2". Much taller than
I am. Once he brought me a flower he had picked along the side of the road. It was a
daisy. I still have it. I wonder why I ever thought that the Nazis were bad people. They
are kind and considerate people and have done nothing to harm us. I think everything
will be okay and soon everything will go back to normal.
Always, Sura

June 3, 1942

Dear Anja,
I was wrong about the Nazis and how kind and considerate they are. Our whole village
was forced to be rounded up and leave our homes. All we could take were 4 sets of
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clothing and food. Everything else had to be left behind. We were taken to the middle of
town and everyone in the village was forced to live in the small apartment buildings and
shops in the town square. It is very cramped. My entire family has only a small room in
the front of our General Store to call home. We have mattresses to sleep on and we share
a bathroom with 6 other families. Things are very cramped. Worst of all, the Nazis have
banicaded us inside the town square. They have fenced us in so that we can't leave.
Jude, the Nazi soldier who I thought was so kind, was the one who took us to the town
square to be a part of this cattle march. I trusted him. We all trusted him and he acts as if
he doesn't care at all. I wish everything would just go back to the way it used to be.
Yours Truly, Sura

August 23, 1942

Dear Anja,
We have been living in our little apartment in the General Store for over two months
now. Things are pretty slow right now. There isn't much to do. My mother managed to
sneak a copy of the Torah in with her and everyday she tries to school me. I read from
the Torah, then practice my writing and spelling. This is one time I don't complain about
school. What else is there to do and it keeps me occupied. Peter has managed to escape
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from this ghetto, as the Nazis call it. He plans to join the British army and fight in the
resistance against the Nazis. I hope he makes it. I'm a little wonied. We've been here
for so long and the soldiers have done nothing. I wonder why they are keeping us here.
There must be something behind all this. I hope to find out what it is before its too late.
I'll keep you posted.
Love, Sura

November 5, 1942

Dear Anja,
There is a rumor going around the ghetto that the Nazis plan to move us somewhere. Mr.
Dussel, a cranky old man who sits around and complains all day long, said that he
overheard a Nazi soldier telling another Nazi soldier that move troops were coming in to
help move the Jews. I have a horrible feeling about this. Where are they planning to take
so many people? Where are they planning on moving us. Many others disregard what
Mr. Dussel said. They think that he is just making it up, but somehow I believe him. I
believe
that the Nazis have something very honible planned out for us. I pray to God everyday
that he will deliver us and save us from the Germans. I hope he hears my prayers, but
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most of all, I hope he answers them.
Your Forever, Sura

February 19, 1943

Dear Anja,
The German army is approaching our village. Last night Jude came to warn us of it. He
said that he didn't want to see us be killed and that we should try to escape as quickly as
possible. Jude left a gate to the fence open and we are supposed to try to escape at
midnight after all of the soldiers have gone to bed. We have tried to warn many others
and persuade them to come with us, but they don't believe that something horrible is
going to happen. We told them what Jude told us. About the gas chambers and
crematories and how they kill children. We might not have believed it if Jude hadn't told
us himself. We must go quickly. We have already packed up what few belongings we
have left and plan to flee. I hope that we make it. I'll talk to you soon.
Love, Sura
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Dear Anja,
It is me, Peter. The war is over. We won. If you can even call it a victory. Millions of

Jews are dead. The number is too staggering to count. My whole family was taken from
me. I found out that they had tried to escape but were caught about 20 miles outside of
our village by the Nazi soldiers coming to take our village to the death camps. Father,
mother, Ebi and Sura were all forced to board cattle cars and were taken to the worst
death camp of all. Father immediately failed the selection; he was too old and I have
heard that he was shot. A humane way to die. Mother, Ebi and Sura were not so lucky.
They survived. But, two days before the American army was about to overtake the camp,
the Nazis tried to destroy the evidence. Everyone was either shot or forced into the gas
chambers. I have no one left. I am going to America. I have nothing left here. The
Nazis have taken it all from me. Sura once told me," We will not be silenced. We will
not be forgotten." I won't forget you Sura. I won't forget any of you. I swear. Until we
meet again.
Love Always, Peter
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The Journal of Agnes Lebovics
Chust, Czechoslovakia

January l, 1937

It's the beginning of a new year. I have a feeling that this year won't be that great. My best
friend Mila just moved and left me with nothing but this journal. Her father lost his job and they
were forced to move on to a new place. Now I have no one to play with but my little sister Eva.
There's nothing for me to do now that my dear friend is lost. I've really begun to miss poppa too;
he's always away tending or selling our livestock. I hardly ever get to see him any more. I'm
lucky though, I've heard wild stories about things that are happening to other Jews, momma just
keeps telling me to be as thankful as I can. I am very thankful, it is the beginning of a new year,
the sun is shining even though the weather is cold, I have my health and my family has their
health as well. I am thankful for everything that I have. Oh, New Year's was so great; the whole
family was able to get together- just momma, poppa, Eva and me. That was just last night and it
was truly wonderful. We played board games late into the evening, Eva fell asleep early but
since I'm the oldest I was allowed to stay up to ring the new year in. It's strange, it's a brand new
year and I can tell that things will be different this year, things will change, all for the better I
hope.
-Agnes
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July 14, 1937

These past few months have been completely uneventful. Momma is getting a little tense and
snappy, her only excuse is that "times are getting harder." She won't explain to me why the times
are getting harder. I just know what I've seen and what the other kids at school have told me. I
try not to think about the things that I've heard they are just too unreal and too awful to be true.
Just the other day Eva and I were sent to the market by momma to get some eggs and bread, on
the way there we witnessed a scuffle between a Jewish man and an SS soldier. It scared Eva so
bad that she began to cry. We ran to the market and I made Eva swear never to tell momma or
poppa because if they ever found out they would never allow us to go to the market again. It was
the first time Eva or I had ever seen such a thing. Two grown men fighting in the middle of the
street, what on earth could they have been fighting about? Thankfully I can just push all that out
of my head for now, I'm sure something like that is just an isolated incident. The weather is
definitely getting warmer and momma has begun to allow Eva and I to wear our new summer
dresses to the market. I love my new dress, with its 1ich pink color and light cotton fabric. I
think it's my favorite ever. Poppa says that if Eva and I are good he'll take us to see all the
livestock next week at the farm. But only if we're on our best behavior will he let us go. If we
are really lucky, he'll let us pet and feed all the animals at the farm. That would be a great deal
of fun in my boring and uneventful life.
-Agnes
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October 17, 1937

I'm so angry with momma and poppa, they don't allow Eva and I to go out after 3:00 any more.
They won't even explain why it is they are being so strict on us. I've heard so many stories lately
of things called concentration camps and of Nazis. I don't know what to think of these things, it's
all together confusing. Are they real, do they actually exist? Momma and poppa won't confirm
or deny them, so I'm just left with what the rumor mill has to say about them. I've heard women
and children are of no use to the Nazis so they just get rid of them. They get 1id of them in the
most awful of ways though, by burning or gassing them. I've no idea what to think of all this
horrifying information. For the time being I'm going to choose not to listen to it, not until I find
out more. I've noticed that things are getting more and more tense on the home front, some of
my neighbors have just up and left without so much as an explanation. I miss things that we
used to be allowed to do, Eva and I used to be able to sit on our front porch and watch the stars.
The beautifully clear, yet always chilly nights, of October have the most magnificent skies at
night; you can see almost every single star out there. Eva and I used to sit forever gazing,
thinking, dreaming and now we can't. Momma says that she is too worried for our safety. I'm
trapped in an endless world of boredom with a nosy sister that always has a hard time leaving me
alone. I just wish I could understand all this. I have a constant hope that things will just go back
to the way they used to be, but I know in the back of my mind that things won't go back to the
way they used to be.

-Agnes
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December 1, 1937

Well Hanukah is almost here. I should be excited but I'm not all that excited. I'm really
beginning to worry. I know before, I was curious and wondering about what was going on with
the Nazis and the Jews, but all that has changed to an ever-present feeling of worry. I'm still so
confused, so many from our town have left, and I still don't know what to think of Adolf Hitler
and the Nazis. What if what everyone is saying is true? Momma and poppa are worried too,
they haven't come right out and said 501 but I can see it written all over their faces, I have a
feeling that they don't know what's going to happen either. We get less food, and a few times
they've had to go without dinner because they wanted to make sure that Eva and I would get
enough to eat. I know that my father no longer owns the livestock business, but he is still
allowed to work there. There is talk all the time about putting the remaining Jews into a ghetto
right outside of town. I see Nazis walking up and down the streets all the time, I think they are
going to put us all in a ghetto just to get rid of us. I'm trying to remain hopeful and positive
through all this though, momma keeps telling me what she's always told me, to be thankful for
what you have. I realize I'm much better off than some other people, and I'm very thankful for
that. I will give thanks on the eight days of Hanukah but it just won't be the same. Momma is
getting worse and worse, she's so tense and nervous, I can hear her weep at night, then I hear
poppa trying to comfort her in vain. What I wouldn't give just to make things all better again. I
(_

will try to be strong for momma and poppa but for the first time in a long time I'm genuinely
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scared about what may happen to our family.
-Agnes

March 12, 1938

The past few days have been long. While I'm trapped in the house the time just barely creeps by.
I've exhausted all my options of entertainment. I don't attend school at all, so I spend all day
cooped up in the house with Momma and Eva. I'm getting cabin fever, I long for things to be the
way they used to be. Why is this happening? Since I have all day to ponder everything from the
dirt to the stars, I've begun to question why this is all happening to my fellow Jews. I keep
thinking that maybe we did something wrong, but poppa keeps reassuring me that it's nothing
like that, that everything will be all right, the war will be over before the Nazis have time to
completely take over. Poppa works almost all hours of the day taking care of all the livestock,
yet we still make barely enough money to get by. I try to keep my mind off of things by writing
in my journal and reading books, but I can't. I have this awful feeling in the depths of me, this
feeling that says things won't be all right, it's like a monster within me sometimes. It eats all my
hope and keeps me awake at night. This monster keeps taunting me and telling me that things
are going to go terribly wrong, things aren't going to work out. I often find myself in tears, I cry
for my family, my comrades, and for myself. More and more people are being sent to the camps
everyday. I keep thinking what if my family gets sent to one of those concentration camps?
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Will we also be tom apart never to see each other again? Like the so many families that this has
already happened to. Will we be shot, or starved, or forced to work until our bodies just can't
work anymore? Are we the ones that will be sent to Auschwitz to get gassed in their showers
just to be buried with hundreds of other in an unmarked grave? I have so many questions. Will
we survive? Are we going to die?

-Agnes

August 11,1938

I've been branded! Just like the cattle and livestock my father used to own I've been branded. I
am now forced to wear the yellow Star of David on all my clothes so that I can be identified as a
Jew. My father used to brand his cattle with a hot iron' now I have been branded in the same
sense with a stiff piece of yellow cloth. I have growing animosity toward the people who have
done this to my people. I keep trying to keep my anger in check by thinking of other things. I
try not to let my life revolve around what is going on around me, but how can I not dwell on the
horrors that have happened? The stories I've heard keeping awake at nights, everything that has
happened to so many other people could just as easily happen to my family and I. And who's to
say that it won't happen to us? So many people have left, they think that the Nazis will be able to
get rid of us before the war is over. It's funny because they have slowly infiltrated every part of
our lives. They took over our businesses, took over our towns, forced us to brand ourselves, and
took all of our valuables. The list of injustices done by them goes on and on, it's an endless list.
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I'm getting restless; I'm so sick of being looked upon as just a child that isn't ready to hear the
truth. I am scared and I feel that I need to know what is going on with our town, with our lives,
and with my own family. But I honestly question how much my parents even know. If they did
feel comfortable enough to tell me everything, just how much would I know? Who's to say that
my parents even know more than I do? Who's to say that anyone knows anything?

-Agnes

November 27, 1938

It's official, the Nazis have decided to move the remaining people from my town to a ghetto right
outside of town There are only about three thousand people left in my town. How on earth will
they be able to move us all out to a small little ghetto? Momma is frantic. Even though we are
one of the last people to be moved to the ghetto she is going crazy. She's making sure we all
pack as much as we can, she's bringing books and bibles trying to find room for everything. I
feel sorry for my mother, I really do, this change has effected her the most out of all of us. You
never realize how fragile human beings are until you put them in situations like this one. I know
my mother isn't even worried for her own well being, it's all about everyone else for my mother.
She's so worried that father is being over worked and that Eva and I don't get enough food. I
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wish I could just explain to her how great she is, and how much she has helped the whole family.

I, however, can not find the right words to express the deep feelings of gratitude for my mother.
I have a feeling that she knows how much she means to all of us. Our whole town still remains
pretty sure of the fact that we won't be sent to a concentration camp. They keep thinking that the
war will end before they have time to transport us. What if they do have to time to transport us?
That most certainly will mean death for my family.
-Agnes

May 5, 1939

I never realized how blessed I was before. I always remained thankful for what I had, but now I
truly realize just what it was that I had. I had my own privacy, my own space, a place that I
could go where it would be just me. It's strange how you take such simple pleasures for granted.
Such simple things as sitting alone in your bedroom and reading a book in complete silence, I
never thought that would be one of the many things that I could miss. I guess that saying that
you don't realize what you have until it's gone is completely one hundred percent true. Now that
we live in the ghetto just outside of town. I miss almost every part of my old life. We live in a
two bedroom flat, which we are forced to share with another family, that consists of four
members. That means that there are eight people living in this little flat. Each family has a tiny
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bedroom we are forced to share; we have one common bathroom and living room. The kitchen
is dirty and small. I now realize that I was spoiled at the old house, with my own bed and my
own bedroom. Sharing one room with my whole family is a very foreign experience for me. I
don't care much about the other family; momma keeps on telling me to embrace the fact that we
get to live in a ghetto and not a concentration camp, hut I miss our house. We had so many
memories in that house. In my eleven almost twelve, years on this earth I had lived in that
house, the importance of us leaving there didn't even strike me until we opened the door to this
little flat and met the other family. Everything I know is gone. It's weird when stuff like that
happens, it leaves you with a void inside. Everything I know is gone.
-Agnes

September 22, 1939

The word just came in that the rest of our ghetto is to be transported to a concentration camp.
The transports begin tomorrow. I knew it was coming, I kept trying to tell myself that it wasn't
but deep down I knew was inevitable, the war just didn't end soon enough I'll never forget the
look on my father's face when he told us the news; I'd never seen him look so grim. He was pale,
and fighting to hold back his tears. It was the look of a man who has been trying for so long to
fight, and then just realizes he's been defeated, it was the look of pure defeat. Thankfully we
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have a few days until it is our tum to leave. That gives us time to prepare some food, to decide
what to take with us, and spend some time with each other. In the hack of every ones minds1 we
wonder if this might be our last chance to actually spend time together as a family. Mother is
making cakes and bread once a-. She's panicking, she's afraid of what's to come. I think back to
other days, without wanting to sound too sappy, I think back to a more innocent time. Eva and I,
with momma and poppa in the park enjoying a picnic. It's horribly devastating to know that that
may never happen again. Sometimes I wonder if Eva knows what is going on' if she truly
understands all that happens at a concentration camp. I don't even fully understand what
happens at all the camps. So here I sit, trying to prepare for the unknown, it is something that no
one can ever truly prepare themselves for. I have an idea of what to expect, but I don't actually
know how it will be there. It's like trying to see the future, it's impossible. I try to remain
positive, I have my mother to thank for that, but I can't help but think what if the stories I've
heard are true?

-Agnes

September 25, 1939

Well this is our last day in the ghetto. I'm standing in line waiting my tum to get on the train I'm
full of dread. I have a pretty good idea of what will happen to Eva, my mother, and I, once we
arrive at the camp. if the stories are true, we will be put to death. It's strange, looking at the face
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of death. I am still wondering what my people did wrong? Are we not human beings just like
Adolf Hitler and the Nazis? I will never understand why they so brutally punished us, what
gives them the right to choose between life and death? I try not to stay too angry, if anything I'm
just confused. How could the world just sit around and let us be destroyed like this? I have so
many questions. Question that I know can't be answered, because there are no logical answers to
them. I'm not going to say any final good-byes in this entry, even though it this might be the last
one that I write for quite some time. I hope my family does know that they did help me to
understand this bizarre tum of events. Though no one could ever fully explain it, simply because
there is no explanation or excuse for what has happened, they helped me to realize that we must
always have hope and faith (not necessarily in a higher power but in ourselves). And no matter
what happens this is not our fault and we do not deserve this grave injustice that is being served.
I do have faith that I might make it through this. That's all for this point in time, I am looking at
this phase as one of many on the long hard road to my liberation, to my family's and my own
freedom.
-Agnes
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The Journal of Naomi Posinova
Prague, Czechoslovakia

January 4, 1937

Dear Journal,
I'm kinda confused about what to write about. My mother gave me this book today
because it is my birthday. I don't feel any older. Today didn't seem all that special either. A few
of my relatives came over, but they all went into the parlor with Father to talk about stuff. I
wanted to come too, but they wouldn't let me. Why are adults talking all the time? What are they
saying?
I spent most of the day babysitting my new baby cousin. I did get some nice presents
though. Besides this notebook, my grandparents gave me a doll, my uncle gave me a toy yo-yo,
and when Papa came home from work (he is a hat maker), he gave me a brand new hat. It is the
one that has been sitting in his shop's display and I've admired ever since he made it.

June 17, 1937

Dear Journal,
I don't know what is going on. Last week my grandparents moved in with us. No one
told me why, but from the looks of it, they intend to stay for a while. My grandmother, who is
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usually strong and strict, broke down yesterday in the kitchen and just started bawling. I asked
her what was wrong and she said, "Nothing." Every night Papa and Grandfather stay up late and
talk in Father's study. I wanted to find out what they discuss in there, so last night I crept
downstairs and hid under the table cloth of the hallway table. I kept hearing the word Nazis. I
wonder what they are. Papa sounded worried about it. Maybe it is a disease or something.

September 12, 1937

Dear Journal,
I have been asking Mama so many questions that she finally broke down and told me a
little of what is going on. Nazis are people who don't like Jews. I don't know why someone
wouldn't like us! It seems like most of the people here in Prague ate Jewish.
When I asked Mama why Nazis don't like us, she said it is because we are different.
Then she hugged me and told me not to worry about such serious things. She pretended like she
wasn't worried, but I can tell that she is. She jumps at any sound and is always jittery. I hope
she is okay.
I'm not sure what Papa thinks. He has been really busy lately because he said his plastics
factory isn't doing so good. He mentioned something about losing business because people don't
want his goods.
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Well, I need to stop writing because Mama just told me to tum out the light.

November 30, 1938

Dear Journal,
I'm sorry that I haven't written recently. I guess my life is getting boring. There isn't
really anything interesting to say.
Mama and Papa won't let me go anywhere by myself anymore. They even pulled me out
of school because some people are ""uncomfortable" around Jews. So now I just sit around at
home while Mama and Grandmother give me lessons about how to be a good housewife. I don't
think I want to be a housewife. It seems like a lot of work. I want to do something fun, like
travel or being an actress.
But anyway, back to reality. I still don't understand why suddenly people always seem to
be saying how they don't like Jews. I'm not any different now than I was two years ago, but now
my friends from school never came over to play. I miss them!
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March 31, 1939

Dear Journal,
Things are getting worse everyday. Since the German army invaded a few weeks ago,
we can hardly do anything. People barged in today and yanked out our telephone and took our
radio.
It was scary when the men came. I ran to my room and hid. Mama, Papa, Grandmother,
and Grandfather have been making plans to hide any valuables we have. They won't tell me
where they put anything. I guess they don't trust me. It's not like I talk to anyone anyway.
Now there is some rule that we can ' t go outside after dark. So we just sit around and
talk. Mama and Grandmother are both very sick right now from being cooped up inside. They
constantly stay in bed all day and I have to fix dinner. I don't like it.

April 26, 1940

Dear Journal,
I know this sounds rather odd, but life has returned to some degree of normalcy even
with all of the restrictions. All of the rules are becoming routine. I don't remember what it was
like to go to school and play on the playground. I don't even leave the house anymore.
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I have been reading a lot of books recently. That has mostly made up my education now.
Mama gives me a stack of books and I read them and give her summaries. I'm learning a lot and
it keeps me busy. My favorite books right now are by an American author named Mark Twain.
They are really interesting and are helping me learn English.
I am also turning into the family messenger. Papa and Grandfather have been going to
lots of meetings with other Jews. They have me deliver letters to lots of people. We have quite a
chain going through Prague. At first Mama would not let me go out by myself, but Papa
convinced her that I know the back streets and can blend in very well.
December 5, 1941

Dear Journal,
Just when we thought things wouldn't get any worse, suddenly people are disappearing.
At first we thought they were going into hiding, but witnesses are reporting that the Germans
police are dragging people from their homes. They call it "deportation". Now we have another
thing to worry about.
Everyone wonders what happens when someone is deported. Some people say you get
moved to a different city. Some people say they get moved to ghettos. Still, other rumors talk
about horrible work camps. But nobody believes those people. They are just trying to get
attention.
The rules for Jews are getting even more stricter. The Nazis forced Papa to give up his
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factory and his hat shop. So now he stays home all day with the rest of us. We get food coupons
so we won't starve at least. Grandmother is a great cook and has been making some semidelicious meals with the limited food items we can get.

August 8, 1942

Dear Journal,
Today we found out what it feels like to be deported. This morning during breakfast,
some Nazis broke down our front door and pointed guns at us. We immediately obeyed their
commands and followed them outside to a big wagon that was waiting for us outside our house.
The only reason I was able to bring this journal with me is because I hid it under my jacket.
We are now living in a ghetto. We are living in a tiny little house. I wonder what
happened to Grandmother and Grandfather. We got separated in the crowds and I haven't seen
them since. I held on to Mama's hand really tightly so we would stay together. I don't know
how I'm going to fall asleep tonight in this strange house and a strange bed.
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August 31, 1942

Dear Journal,
We are adjusting to life here in the ghetto. Papa got a job in a cap factory and Mama
works in a children's home. I am supposed to be working in a factory, but Mama lied and said
I'm only 9 years old, so I get to go with Mama. I guess since I'm so short I can pass as a 9-yearold. I've still been reading as many books as I can and I'm still learning a lot.
The ghetto is getting really overcrowded. Three more families live with us in our house
now. I have to share a room with four other girls all older than me. They are mad that I don't
have to work like they do. The worst part about this camp is the smell. No one has any
bathrooms and the outhouses are full. The odor along with the rotten food we now get to eat is
making a lot of people (including me) feel sick.
Just like before, everyone is worried about being selected for deportation. I can't imagine
any place being worse than this. Deportation can't be that bad, can it?

October 15, 1944

Dear Journal,
I have spent the last three hours crying and I have no more tears left. I am sitting in a
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boxcar surrounded by people. Almost everyone is standing since it is so crowded. This morning
we got lined up at gun point and were forced to get on these trains. I saw some guards shoot and
kill people FOR NO REASON.
Everyone is scared. The guards told us that we are going to Auschwitz. People have
been telling stories about that place, but none of them are good. They say it is a labor camp
where thousands of people are killed every day. I don't know what is going to happen to us. I
just hope that Mama and I don't get separated. I don't know what I would do without her.

This journal was found buried at Auschwitz. According to the records there, Naomi and
her mother were sent to the gas chambers soon after they arrived at the camp.
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The Journal of Greti Skala
Secovce, Czechoslovakia
January 1, 1937
I love the snow. Today Rebecca and I played outside despite Mother's objections.
Of course she was very angry when we came in wet and muddy. She scolded and yelled
for a very long time, but I really don't know how long since I stopped listening half way
through her lecture. I pretended to listen but I mostly concentrated on how much the tip's
of my nose and ears hurt like they've been pinched for a really long time. I felt like they
would fall off like icicles.
Rebecca being much older felt worse about it all. Later on she confessed to me
about how awful she felt about going against what Mother had made so clear. I think
she's being just as silly as Mother, or maybe just as serious and boring as her. I don't
know why having a little fun can be something so wrong. I don't feel sick at all like how
Mother said I would. I wish Mother knew that I don't feel like I have a fever or a runny
nose, but she can't very well check with her forcing me to stay in my room. It would
have been all right if Father was home.
Father will be home tomorrow. I hope so anyway. He's had to stay at the store
for a bit since we've been having some trouble with some officers. I don't quite
understand what is happening with the officers and why they keep on bothering Father
and Uncle Jacob at the store, but I'll try to ask Father when he gets home. I can't ask
Mother because she always becomes very upset when I ask her about the Germans, so I'll

P-93
Holocaust Journal D

have to wait for Father. All I know are bits from overhearing conversations between
Father and Mother. Lately he's been having quite a few serious talks with Mother after
days when he comes home looking very tired and worried. I know that there were
attempts to break the front window of the hardware store from their conversations. I've
also seen it for myself.
It really was horrible. The great front window of Grandfather's store was cracked

and shattered. There were also several things painted on it, but I couldn't make it all out.
I heard that it was the German officers who were responsible for it. I don't know why
they would break Grandfather's store. I know that whenever I am at the store I always
see Uncle Jacob and Father be very kind to the officers. They don't even make them pay
for the things they get. I don't understand.
I also don't understand why there are so many German officers in Secovce. I see
them always in town. Standing at the comer, in the stores, everywhere! They really are
beginning to bother me since they look so scary carrying guns and marching around with
their uniforms. I'm always worried about guns because guns are only made for one
reason: to kill. They're also not the kindest or friendliest men around. It's become very
difficult to walk around town by ourselves. Father and Mother always make us walk
around with our cousin Ezekiel. At least since cousin Elizabeth was cornered by a couple
of the German officers and harassed. I don't mind Ezekiel since he's very funny.
Ezekiel is not only funny from the things he does, he's also very funny looking.
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He looks like every part of his body had been stretched. His arms are too long and so are
his legs. Ezekiel's eyes are so round and big they seem like they're going to pop right out
of his head. And his mouth! Oh, his mouth! It's always open and smiling. I don't know if
it's because he's always talking or whether it's because he can't close it over his great huge
horse teeth. He's always clever with all these stories he tells. He's so fun and is my
favorite cousin.

April 6, 1938
I just came home from Grandfather's funeral. He died two weeks ago after dinner
at our house. He was sleeping on the chair I am sitting on right now earlier that night.
Then he got up to lay down in Father and Mother's room to be more comfortable and
that's where he passed away peacefully. It's strange that he should die that night because
that was a night when I remember having so much fun because everyone was there.
Maybe it was good that he died that night surrounded by all his relatives.
Now Father and Uncle Jacob are left completely with the store. They have been
running it mostly by themselves since Grandfather's stroke two years ago but Grandfather
still sometimes helped them. Now Father and Uncle Jacob have to care for the store all
by themselves. Just when matters with the stores have become even more complicated
with the Germans, Father and Uncle Jacob are left to deal with it by themselves.
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Mother, Rebecca, and I are no longer allowed to go to town. Father says we can't
risk running into the Germans and getting into trouble with them. They have become
more ruthless over the past year. They know every Jew in Secovce and make sure they
emban-ass us in public when they see us. They pretend we look different, smell different,
and act different. Then they force the others to treat us this way. Those who don't point
out that we're Jews and show that we are different are also treated badly. The Germans
don't even want anyone to come to the hardware store because it is owned by Jews. The
Germans regularly patrol the store and take without asking.
I can't go to school anymore. It's not only because Mother and Father don't want
me to, it's also because some children have become very cruel. There's especially this
one boy whose father works for the Germans that is especially mean. I was walking
home one day with Rebecca when he and two of his friends rode their bicycles behind us.
He pushed me down as he passed and I fell and scraped my palms and knees. One of his
friends then spit on me. Rebecca got me up and tried to comfort me but it didn't work. I
tried not to cry for the remainder of the walk and I didn't. I wept when I had to explain
what happened to me and Rebecca. I wept because I didn't understand why they too had
to be cruel to us.
Since the incident coming home from school happened, Rebecca and I haven't
attended school. It wasn't just because of that experience but also from other problems
other Jewish children were facing at school. Also our teacher advised Mother to
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withdraw us from school. I don't think she likes Jews since she never helped other
Jewish children being made fun of at school. Mother and Rebecca are much better
teachers anyway.
Sometimes the Germans don't allow us Jews to leave the house for a few days. I
remember a few days before Grandfather died we weren't allowed to leave our houses for
three days. That was mostly the reason why we met at our house for dinner that night.
We usually saw our relatives everyday but that week we didn't see them very often at all.
Auntie said that was what Grandfather was waiting for. She said that he had waited until
he knew his family was together again. Maybe she was right.
That night when everyone got together all the men talked about what they were
going to do about the Germans. Uncle Jacob said we should get out of Secovce before
the situation with the Germans gets worse, but Father said that as long as we had the store
to supply the Germans we'll be treated fine by them. Uncle Jacob is very angry at the
Germans because of the things they've done to us Jews. I'm sure that Father is just as
angry but he hasn't shown it like Uncle Jacob who curses the Germans every time he
talks about them.

August 10, 1938
It's my eleventh birthday. We should be celebrating today but we can't since
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today they took the store. The Ge1mans closed the store and threw Father and Uncle
Jacob out early this morning. The Germans tried to make sure they had everything
valuable from the store so they waited for Father and Uncle Jacob. Then when the
Germans found out there was nothing anymore they beat Father and Uncle Jacob. They
came home bruised and upset.
Of all the things the Germans could do and of all the days! Why on my birthday?
Most importantly of all, why did they take the store? Don't Father and our family already
follow everything they say? They've already moved us halfway across town. The
Germans have already made us wear the yellow star everywhere. Why do they have to
take the store?
Right now we are living with Uncle Jacob because the Germans have forced all
the Jews in the town to live on the same block. There are so many people in Uncle
Jakob's house that Rebecca and I have to share the room with three other cousins. They
are the least of my worries. I am worried about Father and what we're supposed to do
now.
A few months ago Father was so sure that the Germans wouldn't take the store away. He
assured all of us that we'd be fine as long as we had the store. Now we don't have it
anymore and I'm wonied about what is going to happen to us. Uncle Jacob is not the
least surprised. He had been taking home materials from the store little by little and he
has accumulated quite a bit in the basement of his home. This makes me feel a little
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more at ease as I'm sure it does with the rest of the family.
I'm very upset about the Germans taking the store, even more that they did it on
my birthday. Everyone is so concerned about what to do that I don't even think they
remember my birthday. Oh well, the Germans did. I guess this is my birthday present
from them. Happy Birthday, Greta.

September 1, 1938
We've began to pack. Father has decided to take advantage of an offer made to
him from an old friend. A Mr. Mendel has offered to give him some papers for our
family to move to Bratislava. I know Father doesn't really want to move away but
Mother plead with him to take us away from the ever worsening situation in Secovce.
Father has finally agreed with her since he hasn't been able to find a way to keep us safe
here. Moving to Bratislava means we have to leave our family. There is Grandmother,
Uncle Jakob and Auntie Eva, Uncle Mikel, Auntie Elizabeth, Auntie Katerina, and so
many cousins.
This means we have to leave cousin Ezekiel who I'll miss the most. We are
taking my cousin Mikel with us. He is only ten months old but everyone thinks he will
be safer with us in Bratislava.
We were going to take Grandmother but she insists on staying. She says that she
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can't leave the place where she was born, married, raised her family, and buried her
husband and two children. Grandmother says that Secovce will also be the place she will
be buried in. I wish I could stay with her and my cousins but Father and Mother said that
I have to leave for Bratislava with them.
Father said that Uncle Jakob and the rest of the family will follow us into
Bratislava later. I don't understand why we can't all travel together. Actually I can't
understand a lot of things that are going on right now. I don't understand why we have to
follow all the declarations of the Germans and why they have been so cruel to us.

January 1, 1940
We have been living in Bratislava for five months. I am no longer Greti Skala of
Secovce but Greti Skala of Bratislava. I don't want to be Greti Skala of Bratislava
because Greti Skala has to live so much differently in her city. Greti Skala has to live in
a small room with strangers. I miss seeing my family everyday and spending holidays
and dinners with them.
I tell Rebecca everyday that I wish we still lived in Secovee but evervday she tells
me that we are really better off in Bratislava. I don't see how she can think this way.
Maybe it's because she knows more about it all than I do. Rebecca doesn't say that she
misses Secovce but I know she does. She must miss everyone there, I know I do.
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At least in Bratislava I can go back to school. It's a Christian school and we have to learn
religion; religion that isn't mine. Father says that I have to try especially hard this so no
one will find out that we're Jewish. It isn't that no one knows that we are Jewish but he
says that it's better for us not to mention it. Is this why we've moved? Is this why we've
had to change our names?
I've made new friends. One of these friends is Agnes. She is very smart and very
unkind. She is very different from me in the way that she is very shy and quiet in class. I
know I'm not at all because I always raise my hand and then talk whenever I'm not
supposed to. I've gotten in quite a bit of trouble with the teacher but that doesn't seem to
matter since I keep on doing it over and over.
We haven't heard much about what's happening in our old town. I wish I knew
what's become of our house, the school, the store, our family. It feels awful not knowing.
I don't know if the people we've left our house to have taken care of it. Is anyone staying
in my room? What's become of my toys and of Rebecca's many books? How about the
spot behind the shed that Rebecca and I played all day in the snow until we just about
froze? If bad things have happened to all these that I think of, I'd rather know than quess
at what has happened.
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Video-script A
1 WIDE ANGLE-BUNKER AT

NIGHT
Shuffling and mumbling in the
background.
Black screen as Elie nan·ates.

ELIE
When we arrived at Gleiwitz, we
were put in barTacks. People were
piled on top of each other because it
was so crowded.
CUT TO

2 CLOSEUP-JULIEK AND
ELIE
ELIE
Juliek, can you hear me?
JULIEK
Yes, what do you want?
ELIE
How do you feel, Juliek?
JULIEK
All right...I'm getting on all right...
I'm worn out...It' s good to rest, but
my violin ...

ELIE
What, your violin?

JULIEK
I'm afraid ... that they'll break my
violin ... I've brought it with me.
CUT TO

3 OVERBLACK
Shuffling stops and any other
background noises.

ELIE
J uliek and I got separated in the
crowd. Pretty soon I began to hear
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music Juliek was playing
Beethoven's conce1to on his violin.
Jews had been forbidden to play
Germanic music.
Music begins to be heard\.

FADES INTO

4 CLOSEUP-JULIEK
Juliek passionately, yet weakly
playing his violin.
Beethoven's concerto is heard from
the near darkness.

FADE INTO

5 DOLLY SHOT-JULIEKAND
VIOLIN
Morning.
Juliek is slumped over and his violin
lays broken next to him.
Zooms into the broken violin

FADEOUT
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Video-script B

SCENE 1
CAMERA SHOT: Establishing shot
TRANSITION: Cut

-No dialogue

CAMERA SHOT:
TRANSITION: Cut

S.S. Officer- "Your friend
was not able to give me the
information I need, will I
receive more info1mation from you."

CAMERA SHOT: Tight shot (shows bread)
Dolly shot (moves toward bay's face)
Reaction shot (boy's face)
TRANSITION: Cut

Boy- (stares blankly)-silent
-No dialogue

CAMERA SHOT: Reaction shot
TRANSITION: Cut

S.S. Officer- "Why do
you stare ahead, when there is a
whole ration of bread before you?"

CAMERA SHOT: Long shot (zoom in)
TRANSITION: Cut

Boy- (stares blankly) -silence
-No dialogue

CAMERA SHOT: Reaction shot
TRANSITION: Cut

S.S. Officer: (somberly) "I give
you the bread yet," (Pause) "in
return I want the names of your
contacts."

CAMERA SHOT: Reaction shot
TRANSITION: Cut

Boy- (stares blankly) -silence
-No dialogue

CAMERA SHOT: Reaction shot
TRANSITION: Cut

S.S. Officer: (angered) "You
Jews are all ungrateful, I offer
you bread, and yet you bite the hand
that feed you. Give me the names."
(pause) "you choose your own fate.

CAMERA SHOT: Reaction shot
TRANSITION: Cut

Boy- (stares blankly) -silence
-No dialogue

CAMERA SHOT: Reaction shot--dolly shot
TRANSITION: Fade

S.S. Officer: (angered) "Give me
the names!" (over turns the table)

END OF SCENE 1
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Video-script B
CAMERA SHOT: Establishing shot
TRANSITION: Cut

-No dialogue

CAMERA SHOT: Reaction shot (close up of boy) Jew 1- "Long live liberty!"
TRANSITION: Cut
Jew 2- "Long live liberty!"
Boy- silent
CAMERA SHOT: Point of view shot
TRANSITION: Cut

Man- "Where is God? Where is
He?"

CAMERA SHOT: Long shot
TRANSITION: Cut

S.S. Officer- "Bare your heads!"
(pause) "Cover your heads!"

CAMERA SHOT: Long shot-Close up
TRANSITION: Cut

-No dialogue

CAMERA SHOT: Reaction shot
TRANSITION: Cut

Man- "Where is God now?"
Elie- "Where is He? Here He isHe is hanging here on this
gallows ... "

END OF SCENE 2
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Storyboard B
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Storyboard B
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Storyboard B
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Video-script C
Description of Scene/Transition

Dialogue

Scene 1: Close up of Elie: pale thin face,
narrow eyes
Zoom out to scene 2
Scene 2: Line of Jews. All are se1ious and humble,
looking downward.

Scene 3: Dr. Mengele standing higher than the
others, choosing workers. Speaking sharp and
bluntly. People chosen go to the right side walk
in front of camera.
Zoom out to see line and Elie.
Dr: How old are you?
Jew: 15.
Dr: Occupation?
Jew: Plumber.
Dr: Are you in good health?
Jew: No.
Dr: Right.
Dr: How old are you?
Elie: 18.
Dr.: Occupation?
Elie: Farmer.
Dr: Are you in good healty?
Elie: Yes.
Dr: Left.
Scene 4: Elie waits for his dad by the line to see
if he is chosen to work too. Line of people still
waiting to be chosen.

P-133

Video-script C
Scene 5: Line of people. Camera walks down the
line.

Scene 6: Close up-dreary, lonely faces of Jews.
Cut
Narrative (Elie): We didn't
know which was better side,
right or left; which road led to
p1ison and which to the
crematory. But for the
moment I was happy; I was
near my father. Our
procession continued to move
slowly forward.
Scene 7: Prisoner comes to a Jew in line and speaks
to Jew.
Prisoner: Satisfied?
Jew: Yes (sadly spoken)
Prisoner: Poor devils, you're
going to the crematory.
Scene 8: View of enormous, intimidating crematory.
Cut
Scene 9: Flame destroying paper. (Crematory
flames)
Narrator (Elie): He seemed to
be telling the truth. Not far
from us, flames were leaping
up from a ditch, gigantic
flames.

Scene 10: Closeup of burnt babies that were thrown
together in a pile.
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Video-script C
Scene 11: Fence in background with line of people
in front, still marching. (Fence is alluding to scene
13)
Zoom into Elie and Dad.
Scene 12: Elie and his dad walking tiogether,
talking. Line of Jews still in background.
Dad: It's a shame ... a shame
you couldn't have gone with
your mother.
Elie: I don't believe that they
can bum people in our age.
Humanity would never
tolerate it.
Dad: Humanity? Humanity
is not concerned with us.
Today anything is allowed.
Scene 13: Camera angle views Elie and Dad
through fence. Kaddish said in background.
Elie: Father, if that is so, I
don't want to wait here. I'm
going to run to the electric
wire, that would be better than
slow agony in the flames.
Scene 14:. Closeup of Elie's eyes. Revolt
shown in them.
Narrator (Elie): For the first
time, I felt revolt rise in me.
Scene 15: Low right: Feet of Jews in the line
Cut
Narrator (Elie): Our line had
now only 15 paces to cover.
Scene 16: Closeup of Elie's teeth biting his lip.
Cut
Narrator (Elie): I bit my lips
so that my father would not
hear my teeth chattering.
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Video-script C
Scene 17: Low 1ight: Feet in line (10 steps)
Low Front: Feet in line (8 steps)
Low back: Feet in line (7 steps)
Cut
Narrator (Elie): 10 steps, 8
steps, 7 steps.
Scene 18: Guard pointing to his left (toward
barracks) for prisoners to follow his instructions.
Cut
Elie thinking: Two steps from
the pit we were ordered to
turn to the left to go into the
barracks.
Scene 19: Zoom out from scene 18 to show
barracks and line of Jews going into barracks.

Dad: Remember the Madame
on the train?
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Storyboard C

-~

I

i

I

!

LI}!

'o

I

J
!

!:
:

i

) /

~I

:
j
:

e;,

:

i

i

j

!
:
!

i

:
:

\
~

§
~

!:
j
1

l

{"

a

'-'

Qj

!
;
:

!
:
!
!
:

L0i

:
!
!

!

~

('I

I

"

.J

~;

= -.:

'~·:..

O;t
.

z

$ '

i

j

!

_,,_

:
j

{

J
:

i

\

\

!
!

~

o:

.

: i:

'(:;1

~

;!

gi

!.

~ '--1
;;;

·-

P-138

StoryboardC

'
t

I

'

~I

;

0

I'

.,,!
_,
'
''

_....

"
Q

:~

,-.

-·

/

'"G-

~

'.o---;.

,~

C-.:..;;:

~

'

V>

'

··'

~

JI:

2 ::' ':

;

.: -s; .f
. '
"\ 6 :

'
!'
r-1!'

-- G
_., ~

)

-:. ::S:::t-

~·

~-:

.~

1

~·

;

r •

1

!

!
!

;'
_J
-<
;

''

=)it;_
'•"

.u-J<,

:<;:;:L
.
v ,, \

vc+

0

g"'
c

.,

..

·-

~

-Si

0

'()
;/

~

= .,

v
-,:

·~.

<'>

G

_s

'.'-J

3 :t'.l

'/)

.-;

~

":::;
~

0'
.,_

--

~

(__,

'

a-

"

~)
'.:>~

~

-·

~

~ti·~

,)

~

'-

~·

'-'

~
~

·c:;-.

P-139

c

Storyboard

i

-!

I

-,

LOI

I

l

..'.0

.j_i

<:Ii~'

!

\':-[

,,..._!

L'-1,,'

·~

:

]

!

I:
!:
:

!

uu

·e-

"

g

~

f

In

\)

i
i
-.....o:

~:

u;

~

"

.t

.~

i

......

:((j

8

0.

u::
co
i

l:
:

-<;

!

/
--......

:

- ~'-

'--'\-:l

~,

:
:
:
:

~

0

8

~

j

!

'

~
:ti
<i

~

:

i
i
i

:
:

i

:
:
:
:

~

E
£ ~:

,

~

E

0

~

0

c
0

0

~

\ .\

~

,j v
""

-'-'
<o.)
~

-s-

:j,
-·_,..
''
'2 .;-" 0 ')
:;::
.;, -l.e.
<fl 3
.:
'-\.,o c-'
µ-

"' ·-

--

3~

~
I~
D

\--

P-140

Storyboard C
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Costume & Prop Sheet
Group Names~~~~~~~~~~~~~~~~~~~~~~~~
Film Preparation Work Sheet
Character

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-

Costume Needs:

Obtained by
(

)

(

)

(

)

(

)

(

)

(

)

(

)

++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Character
Costume Needs:

Obtained by
(

)

(

)

(

)

(

)

(

)

(

)

(

)

++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Costume & Prop Sheet
Prop Needs:
Item

Person Responsible
(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(

)
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Group Participation Grade Sheet
Individual Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Members of Group

Grade (1-20)

Individual Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Members of Group

Grade (1-20)

Individual Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Members of Group

Grade (1-20)

P-144
Video Grading Sheet
Names in Group _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Your Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

(Please rate 1-10)
Did the scene remain faithful to the book in conception and execution? (1-20)
Were the details of set & costume faithful to the book within reason? ( 1-15)
Was the dialogue faithful to the book? (1-15)
Did the changes made detract from the overall style and tone of the book? (1-15) _ _ _ __
Did the scene remain faithful in tone to the book? (1-20)
How would you rate the difficulty of this project? (1-15)

Total

___________!100

Did the scene add to your knowledge of the book and if so in what way did it enhance your understanding?
Please write answer below.

Names in Group _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Your Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

(Please rate 1-10)
Did the scene remain faithful to the book in conception and execution? (1-20)
Were the details of set & costume faithful to the book within reason? (1-15)
Was the dialogue faithful to the book? (1-15)
Did the changes made detract from the overall style and tone of the book? (1-15) _ _ _ __
Did the scene remain faithful in tone to the book? (1-20)
How would you rate the difficulty of this project? ( 1-15)

Total

__________ _1100

Did the scene add to your knowledge of the book and if so in what way did it enhance your understanding?

Please write answer below.

Chapter V

SUMMARY, CONCLUSIONS, AND RECOMMENDATION

Summary
The goal of this project was to develop the use of imagination and mental imagery to
aid students' reading comprehension of the novel Night by Elie Wiesel. This curriculum
unit was also a way for students to get actively involved in the reading of the novel. It
provided a "hands on" experience, and an authentic purpose for student reading
comprehension. It gave students a way to check their comprehension of scenes against the
thoughts and ideas of fellow students.
The process used to develop this curriculum unit project began with a review of the
literature. The review of the literature on pretend play and imagination strengthened the
viability of using creative writing and videotaping as a method for developing student
comprehension of the novel Night.

Conclusions
The review of the literature in this unit and the course work completed on this degree
give strong indications of teacher actions which can be followed to strengthen and foster
children's imaginations, the use of imagery while reading and pretend play through the use
of role playing..

1.

Teachers should ask their students to visualize what they read.

2.

Teachers should ask students to illustrate a scene from the books or short
stories they read.

3.

Teachers should ask students to write and perform a scene from a book or
short story they have read.
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4.

Teachers should ask students to desc1ibe a scene from a book or short
story they have read in either aloud or on paper.

Recommendations
1.

Developing a curriculum unit along this model is a time consuming task, but it can

be adaptable to any school level or student population. Teachers must have a minimum of
one: video camera, television and VCR unit available for the project. Multiple videocameras
make the filming easier for students to accomplish in a timely matter.
2.

Teachers must allow an adequate amount of time for students to work in groups. If

too little time is devoted to the project, the results will suffer.
3.

Teachers must encourage students in their projects, but be careful only to offer

suggestions when a student group is at a stop in their project. Students can be very
resourceful when encouraged to be so.
4.

Teachers must be open to student interpretation of the material. A student places

meaning where she sees meaning.
5.

Above all, teacher's should not equate slick production values as proof of a

sophisticated interpretation. They must look beyond the student's technique to her
reasomng.
This is a project that is both fun and educational. The process is as enlightening as
the end result.
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