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ABSTRACT

A PHONEMIC AWARENESS ACTIVITY BOOK
FOR PARENTS OF

PRE-SCHOOL AGE CHILDREN

By
Lori Eileen Cottle

May 2602

This project examined the role of poetry and rhyme to assist in the
development of phonemic awareness in the pre-school years. The review of current
research found that phonemic awareness along with parental involvement is vital for
children’s academic success. Included is a phonemic awareness activity book
focusing on the lefters of the alphabet. It was written for parents of pre-school age
children. Activities included in the book, support basic phonemic awareness skills,
are age appropriate, and encourage parents to become involved in their child’s

playing and learning.
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CHAPTER 1
BACKGROUND OF THE PROJECT

Introduction

“Within a few seconds every child in the classroom was sitting quietly,
listening intently to the poem, under the spell of the rhythms and rhymes, timbres and
tones. It was like magic!”(Andrews, 1988, p. 17).

The power of poetry and young children is very well present when you step into
a pre-school classroom. Many of the students can recite their favorite nursery rhyme for
you at a moments notice. They are eager and excited about sharing what they know
with their teachers, parents and peers. Educators and parents should tap into their
excitement of poetry and rhyme and use it to assist them with the beginning stage of
reading through phonemic awareness (Hajdusiewicz, 1998).

Many children have been introduced to the nursery rthymes, verses and poetic
writings since birth. It is a natural and calming sound to them. *.. . echoes of the
rhythms that surrounded them since infancy: the feel of being rocked, hearing lullabies
sung, . . .Rhythm was built into their actions and conversations; it was in the context of
their everyday lives” ( Lenz, 1992). With their exposure to poetry, children have also
unknowingly been introduced to the beginning stage of phonemic awareness (Mahoney
& Wilcox, 1985).

By the time that children are pre-school age, most have the beginnings of a
knowledge base consisting of poetry, rhymes and chants. As parents and educators we
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can access their knowledge and excitement for poetry and use the positive association as

a vehicle through a structured phonemic awareness activity book.

Many educators and parents are unaware of the dynamics that poetry has to offer
to the beginning stage of children’s reading (Hajdusiewicz, 1998). A familiar chant or
poem is comforting to children and gives them a feeling of security. With the
reassurance of knowing, children feel comfortable taking the next step towards the
unknown. The comfort of poetry allows an avenue to make a lasting connection
between rhymes and the development of phonemic awareness.

Children enjoy hearing favorite rhymes repeated. Through repetition of rhymes
they can hear and start to understand the dynamics of their language (Sawyer & Comer,
1996). As poems, chants and rhymes are shared with children they are continually being
exposed to familiar sounds, the very beginning stage of phonemic awareness.

Human creatures - especially children- are particularly responsive to the

musicality of language sounds. The meanings of words when captured in the

expressive rhymes and rhythms of verse delight the ear at the same time that they
alert young language learners to the phonological design of their native tongue

(Geller, 1983, p. 192).

Poetry helps children respond to the beauty of the language and move toward the
understanding of phonics, because of their interest in the sounds of words.

Poetry is an accessible, exciting and vital learning tool for children to acquire
phonemic awareness. ‘“No matter what the rhyme patterns, the thythm and the cadence

attract children in much the same way as a song or a jingle” (Sawyer&Comer, 1996).



Recall of the poetry that they have been exposed to as well as introducing them to new
poetic verses and rhymes will assist children in the acquisition of phonemic awareness

skills as well as reading skills later in life.

Purpose of the Project

The purpose of this project is to develop a phonemic awareness activity book
supported by the use of poetry. This activity book will be for parents of the pre-school
age child. To accomplish this purpose, a review of current research and literature
regarding the importance of becoming phonemically aware through poetry with parental

mvolvement was conducted.

Scope of Project

For the purposes of this project, it was necessary to set the following parameters:
1. The collection of literature and research reviewed for the purpose of designing
this project was limited to the past twenty-five (25) years.
2. The phonemic awareness activity book supported by poetry was designed for
parents of pre-school age children.
3. The activities in the project are designed specifically to assist pre-school age

children with the concept of phonemic awareness.



Definition of Terms
Significant terms used in the context of this project are defined as follows:
1. Alliteration: The repetition of the same initial consonant sound in two
or more words.
2. Chant: “Any group of words that is recited with a lively beat” (Buchofl, 1994).
3. Phonemic Awareness: “The intuitive realization that words are composed of smaller
sounds than syllables, and that letters or letter patterns can somehow be assigned to
those sounds.” (May, 1994).
4. Poetry: Writing usually with a rhythm that repeats its self.
5. Rhyme: Close similarity in the final sounds of two or more lines of words or verses.
6. Rhythm: A flow of rising and falling sounds produced in poetry by a
regular repeating of stressed and unstressed syllables.

7. Verse: Writing in which words are arranged in a rhythmic pattern.



CHAPTER 2
REVIEW OF RELATED LITERATURE

Introduction

The review of research and literature summarized in Chapter 2 has been
organized to address the role of phonemic awareness, poetry and parental involvement
by relating them to the pre-school child’s beginning reading development,

1. Phonemic Awareness and the Pre-school Age Child

2. Poetry / Rhyme

3. Parental Involvement

4. Summary

Data included was identified through Educational Resources Information

Center (ERIC) computer search and the OCLC First Search database (OCLC).

Other searches included using the Internet, reviewing professional texts, reading

journal articles and educational digest.



Phonemic Awareness and the Pre-school Age Child

Researchers state that basic phonemic awareness consists of hearing and
manipulating sounds in spoken words (Chard, 1999; Griffith & Olson, 1992; Honig,
1997; Yopp, 1992; Yopp 1995). Children who can perform tasks that have conirol over
the smallest units of speech, phonemes, are considered phonemically aware (Yopp, 1995).
Yopp (1995) further explains that phonemic awareness 1s, the ability to experiment with
speech and its smallest parts, phonemes.

Phonemic awareness is a key piece to the beginning stage of reading (Snider,
1995). According to Mattingly (1984), in order to facilitate the acquisition of phonemic
awareness, linguistic stimulation above and beyond speaking and listening during the pre-
school years of school is necessary. Many researchers agree that phonemic awareness
needs to be developed in children’s pre-school years (Mattingly, 1984; May, 1994; Yopp,
1992).

Phonemic awareness can be easily incorporated into pre-school classrooms
(Yopp, 1995). This should be done using a variety of activities that would develop a rich
linguistic learning environment. The activities should encourage children to play with
sounds through the use of developmentally appropriate activities. Making sure to
include; rhyming, blending, segmentation, initial sound, final sound and medial sound.
The activities to facilitate these concepts should include; sharing books that play with

language, reading and reciting nursery rhymes, singing songs, and engaging in games that



encourage word play and activities that allow children to substitute phonemes
{Mattingly, 1984; California Department of Education, 1996; Wagstaff, 1997/1998).

Yopp’s (1992) research also supports the idea that phonemic awareness needs to
be developed in children’s pre-school years through a variety of activities. She then
defines guidelines for phonemic awareness activities. Yopp feels that phonemic
awareness activities should be fun and playful and should avoid drill practice and rote
memorization. They should encourage children’s curiosity about language and allow
them to experiment with phonemic awareness in a group setting (Yopp, 1992).
Research shows that phonemic awareness needs to be taught using many different
activities to make it exciting and easy for children to understand.

Yopp’s (1992) research states that phonemic awareness is strongly related to
success in reading. Chard’s (1999) research supports the idea that a child may have a
difficult time trying to acquire reading skills without the knowledge base of phonemic
awareness. Providing children with a rich language experience that encourages the
exploration and manipulation of sound can lead to significant gains in reading
performance (Diamond & Mandel, retrieved 2001). The research referenced explains,
children will struggle if they do not understand the skill of basic phonemic awareness,
before they try to conquer the world of reading.

Snider (1995} writes that, English is an alphabetic language and until children
know that the letters represent sounds it will be difficuit to acquire phonemic awareness.
Understanding that each letter has a separate sound is a step in the direction of becoming

phonemically aware. Her research also states that phonemic awareness is necessary for



students to be able to read (Snider, 1995). In order to benefit from formal reading
instruction, children must have a certain level of phonemic awareness (Yopp, 1992).
Phonemic awareness allows the child to have a knowledge base and gives them a strategy
to decode words. Studies have shown that phonemic awareness skills have a great effect
on children’s reading achievement. It is said that, “a child’s level of phonemic awareness
is the strongest single determinant of the success that he or she will experience in learning
to read” (Adams, Foorman, Lundberg & Beeler, 1998, p. 2).

According to Homg (1997), the past decades there have been many breakthroughs
and an understanding of the importance of being able to hear and manipulate the discrete
sound parts of words. His research states that people are now realizing that children need
a solid base of phonemic awareness before they begin the task of beginning reading
instruction.

According to Griffith and Olson (1992), if children have phonemic awareness
struction it positively affects their word .recognition skills. Griffith and Olson’s study
further shows how easily phonemic awareness can be incorporated into an already
existing reading program. Their main focus is recognizing the importance of poetry and
rhyme as a facilitator of teaching phonemic awareness.

Pflaum-Connor (1978) states that phonemic awareness, “helps a beginning reader
increase their ability to unlock words,” (p. 178). If a teacher knows that a student is
struggling with reading and she introduces phonemic awareness skills to the child, more
than likely the child with the weakness will soon become a reader (Smith, 1998). Smith’s

research suggests that teachers of the very young should facilitate the
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development of phonemic awareness to ensure children’s success in reading
development. The lack of phonemic awareness correlates with the difficulty of acquiring
reading skills (Chard, 1999). Chard’s article supports the idea that early phonemic
awareness instruction is valuable and that there are many ways for educators to assess
and teach phonemic awareness to young children. The research previously sited shows
the power that phonemic awareness gives to children. It offers them a tool, that will
allow them to become successful readers.

While including phonemic awareness activities into an activity book there are
things to be aware of. Yopp (1992), feels that if someone were to spend a few minutes a
day to review the sounds of the language with a pre-school child it would contribute
greatly to their phonemic awareness. Her research also states that, “significant gains in
phonemic awareness were found after only fifteen to twenty minutes of daily use for two
weeks” (Yopp, 1992, p. 699).

According to research, directly teaching phonemic awareness has increased
reading achievement among pre-schoolers by the time that they have reached the first
grade (Bradley & Bryant, 1985; Bryne & Fielding-Barnsley, 1991). Griffith and Olson
(1992), state that children who have high phonemic awareness outperform those that
have low phonemic awareness on all literacy measures. In order to read, children need
to be engaged in an organized phonemic awareness program (Honig, 1997).

There are a variety of ways to introduce phonemic awareness. Researchers
suggest that most children acquire basic phonemic awareness by participating in activities

such as rhyming (Honig,1997). Griffith and Olson (1992), state ** . . .deal playfully with
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the sounds of language through rhyme and through the manipulation of phonemes” (p.

520). This allows children a familiar avenue toward the beginning process of learning to
read.

Children’s first appreciation of the spoken language is a recitation of familiar
nursery thymes (Snider, 1995). Many children’s basic language development is likely to
have been facilitated by being read books, that are based on rhyme or alliteration, that
parents have shared with their children (Chard, 1999). Chard’s (1999), research shows
that it is beneficial for pre-school age children’s instruction to involve rhyming activities.

There are many ways that can help children focus on the sound of language. This
can be done through stories, songs and games (Griffith and Olson, 1992; Yopp, 1992).
May (1994), feels that phonemic awareness is best obtained through a playful process of
language. He also feels that teachers and parents need to provide enjoyable
opportunities to learn language by exposing the child to different language experiences.
Phonemic awareness activities should facilitate children’s ability to perceive that their
speech is made up of a series of sounds (Yopp, 1992). These opportunities should
encourage children to independently engage in different language activities. The more
time that children are allowed to play with language the more they will retain (May,
1994).

There is a continuing debate between phonics and holistic approaches to reading
(Strickland, 1998). Strickland (1998), states that there is a solution to this debate, a
method of teaching that is called whole - part - whole. It is a reading method that

provides a balance between isolated skills being taught and reading aloud with response
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to literature approach (Stickland, 1998). Young children need to be taught

systematically and directly, but the importance of, “being read to and reading and writing
stories, poems, and informational selections- to which they apply their newly gained
skills - are also important for reading development” (Chall, 1987, p. 8). Chall (1987),
states that during the primary grades children are “learning to read”, and the intermediate
grades are a time for children to “read to learn”. Supporting the idea that phonemic
awareness is important in early years of education, but also supporting the idea that
holistic approach to reading is a valuable tool as well.

“Every time a child climbs on someone’s lap to hear a story, literacy learning
takes place” (Collins & Shaeffer, 1997, p. 68). It is important to remember while
teaching reading, through the use of phonemic awareness or a holistic approach that it,
“must be done in a way that makes sense and is most effective for students, teachers and
parents” (Strickland, 1998, p. 10).

The research presented shows the importance of phonemic awareness. When
parents and teachers provide activities that encourage fun and playful opportunities for
children to become phonemically aware they will have greater success as readers and
learners in the future. Research has proven that phonemic awareness instruction plays a

significant role in the beginning stage of reading.
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Poetry / Rhyme

Poetry provides opportunities for enjoyment, friendship, cooperation and
learning, particularly in early childhood education (Andrews, 1988). Andrews also
encourages that reading instruction should be fostered through children’s already
budding excitement for the rhyme of poetry, chants and verse. Rhymes include simple
poems and chants. The sillier the rhyme the more enjoyable for children (Sawyer &
Comer, 1996).

“Poetry can capture children’s hearts and emotions, but only if it is nurtured
through positive and satisfying experiences” (Buchoff, 1995, p. 151). Gable feels that
using poetry offers teachers a way to emerge their students into a positive learning
experience. The experience should combine words and illustrations that are understood
by children. Relating them to the experiences that they have had in their lives (Gable,
1999).

According to Geller (1983), children enjoy poetry because it is easy for them to
recall. They enjoy hearing their favorite poems repeated over and over again. Geller
(1983), also mentions that many times, rthythms and rhymes guide children’s academic
and non-academic activities while they are at school. If you integrate poetry into an
activity it allows opportunities for the children to develop an appreciation and enjoyment
of poetry and an opportunity to nurture the love of the rhythm and the rhyme that poetry
has to offer (Buchoff, 1994).

When adults model chants and rhymes for children, the children will learn the

rhythm and sound and it will have a lasting impact (Sawyer & Comer, 1996). Rhymes
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and chants can be found in almost every culture, country and language (Sawyer &

Comer, 1996). Geller (1983) writes, “ meaning of words when captured in the
expressive rhymes and rhythms of verse delight the ear at the same time they alter young
language learners to the phonological design of their native tongue”. She continues with
“exploiting of rhymes - and children’s love of thyme- appears to hold possibilities for
integrating the art of verbal expression with the science of literary learning” (p. 192).
Poetry can then be seen as an accessible avenue, that makes all children feel that they can
participate, and feel successful while learning.

According to Olufson and Lundberg (1983), nursery rhymes, nonsense verse, and
rhyming games encourage sensitivity to sounds of words. Routman (1996), believes that
if aduits “reread favorite poems, songs and stories with children and discuss alliteration
and thyme within them™ (p. 196), children will benefit later when they begin the reading
process. Predictable rhymes and rhythms aid in the memorizing of verses, which
includes nursery rhymes (Geller, 1983). The pre-school child has mastered nursery
rhymes that have been repeated with parents, teachers and peers (Geller, 1983).

Children can enjoy good poetry by first experiencing nursery rhymes and poems that
emphasize rhyme (Godden, 1988).

Bryant, MacLean, Bradley and Crossland’s (1990), research shows there is a
significant relationship between nursery rhyme knowledge at the age of three and the
success in reading and spelling at ages five and six. Their research further discusses the
importance of rhyme and alliteration development that contributes to the success of

students in the subject area of reading.
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Goswami and Bryant’s (1990) research shows that pre-school rhyme

development contributes to future reading skills in two ways. The first is, rhyme
awareness. If children have rhyme awareness skills they will be able to develop
phonemic awareness skills. The second is, the idea that English rhymes often have
consistent spelling sequences, allowing reading development to progress more easily.
Goswami and Bryant’s (1990) research also shows that pre-school children’s awareness
of rhyme and alliteration are strongly due to the use of analogies. They call this the
“Casual Connections Theory”, connecting the use of phonemic awareness to future
reading skills.

Andrews (1998), states in her research that it is appropriate to expect a four year
old child to be able and willing to chant mother goose rhymes and short poems. Nursery
rhymes offer a common ground that many students have. With the exposure to rthyme
early on it gives children an opportunity to analyze words at an early age (Notari-
Syverson, O’Connor & Vadasy, 1998). Mahoney and Wilcox (1985) say that, “the
sound patterns that are present in nursery rhymes sing their way into children’s minds”
(p. 221). This excites the child about poetry and encourages them to want to learn.

Rhyme is an important part of poetry, it is also an avenue to the beginning stage
of reading, through the development of phonemic awareness. When children first start
school they have fairly good rhyme awareness and fairly poor phonemic awareness
(Duncan, Seymour & Hill, 1997). Duncan, Seymour and Hill’s research further
discusses children that are sensitive to rhyme are more sensitive to phonemes. Geller

(1983), suggests “Verse language, because it is built upon pattern in sound, can focus
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children’s attention on multiple relations which govern sound-to-spelling

correspondences” (p. 190). Goswami and Bryant (1990} also feel that children need a
solid foundation based on rhyme, to be able to recognize sound patterns that then lead to
phonemic awareness. Research done by Bryant et al. (1990), states that early rhyming
skills have a strong correlation to the future success in reading. Authors Sawyer and
Comer (1996), also state that young children benefit from the acquisition of rhythm and
the sounds of language.

Poetry helps children respond to the beauty of the language and move toward the
understanding of phonics, it also gives them an interest in the sounds of words (Mahoney
& Wilcox, 1985). Research supports that children who enjoy sharing nursery rhymes,
verses and poetic writing have been introduced to phonemic awareness early on in life
{Mahoney & Wilcox, 1985). Teachers and parents can foster the love of poetry through
the use of thyme. This can be done by supplying and pointing out rhyming words as you
read along with children (Mahoney & Wilcox, 1985). When children are rhyming they
are able to recognize and learn words that share common features (Notari-Syverson et
al., 1998). They then have access into the understanding and likeness of words
(Mahoney & Wilcox, 1985). Therefore, rhyming may be the first step toward the
awareness of phonemes (Bryant et al., 1990).

Research strongly supports that through the use of poetry and rhyme the
development of phonemic awareness can be easily accomplished. It has also been shown

that poetic rthyme has a tremendous impact on future reading ability.
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Parental Involvement

“The knowledge children acquire at home is the basis for the more formal
learning they will encounter in school” (Hill, 1989, p. 82).

When parents are involved in their children’s schooling they are more likely to
experience social support, to value educational opportunities and to interact with their
children in ways that support scholastic development (Reynolds, Marvogenes,
Bezruczko & Hagemann, 1996; Steinberg, 1997). When parents have the opportunity to
participate in their child’s education they are provided the dignity that they deserve
(Sawyer & Comer, 1996).

Mahoney and Wilcox (1985) state, if parents are willing to participate with their
child in school activities, they will be able to enjoy the process of their child’s learning.
They also feel that when parents participate in their child’s education they need to
remember to encourage their child’s success without expecting performances from their
child. Acceptance of the child’s work motivates children to do well (Steinberg, 1997).

Research has shown that parents help make their children’s educational
instruction more meaningful by becoming involved (Sawyer & Comer,1996; Steinberg,
1997). Parent involvement includes; working in the classroom, teaching the child at
home, assisting with homework and becoming involved in the Parent Teacher
Association. All of which show parental interest and support for children’s educational

achievement (Barbour, 1998). Children do better in school when they perceive that
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there is parental interest and involvement in their education (Spadefore, 1979; Steinberg,

1997).

When children are at the pre-school age they are at a developmental stage, where
the environment effects intellectual growth more than any other time (Mahoney &
Wilcox, 1985). Mahoney and Wilcox (1985), feel that because the environmental
influences are so dominating for pre-school age children, if parents participate in their
child’s learning it will contribute to their child’s future success.

Research by Becher (1986) supports the idea that literacy begins in the home.
Faires, Dee Nichols and Rickelman (2000) state that, even before entering pre-school,
children raised in a home environment that encourages the love of literature and oral
language benefits greatly. Encouraging the love of literature and oral language can be
done through the use of nursery rhymes and simple stories. This allows parents an
opportunity to provide building blocks for their children to become lifelong readers and
successful learners.

There are many things that parents can do to encourage their children to learn but
in order to do this, parents need to be informed of what can and should be done at home
with their children (Sawyer & Comer, 1996). Sawyer and Comer (1996), believe if
parents are provided enough information they can be actively and effectively be involved
in their child’s educational experiences.

Parents who are able to build reading readiness skills into their children before
the start of formal instruction guide their children towards a stronger base of beginning

reading (Brigham Young University, 1982). Researchers state that parents play a



P
E

18
significant role in their children’s development, learning literacy and education (Hill,

1989; Becher, 1986). Parents of pre-school students can approach teaching their
children literacy in a number of ways. Parents should read to children, ask their children
questions about what has been read, aliow their children to be active participants and
parents should provide audio and visual stimulation (Brigham Young University Press,
1982).

Children’s literacy often is dependent on the amount of language and print related
experiences that the children can bring to their pre-school class (Borsa, 1997). Borsa’s
(1997) research, found that districts with the most successful reading programs helped
pre-school children develop cognitive and linguistic skills while in pre-school. The pre-
school programs supported a strong home-to-school connection (Borsa, 1997)

Research has shown, that the more times a parent participates in their child’s pre-
school activities, reflected higher reading achievement in upper grades and lower rates of
grade retention (Miedel & Reynolds, 1999). Frequent parental participation in their
child’s schooling enhances self-esteem of the child, and improves academic achievement
(Steinberg, 1997). Parental participation has a positive impact on the parent and child
relationship and facilitates a positive working relationship between parents and school
(Brown, 1989).

The research done by Miedel and Reynolds (1999), shows when parents are
involved in their child’s early childhood education, the parent and the child benefit
greatly. The number of activities in which a parent participates in, while their child

attends pre-school, is related to higher reading achievement in future years. Their
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findings strongly support the benefits of parental involvement in early childhood

programs. Parental involvement in pre-school programs builds a strong foundation for
future family-to-school relationships (Miedel & Reynolds, 1999; Reynolds, Mavrogenes,
Bezruczko & Hagemann, 1996). Many times the skills and opportunities that the parents
learn how to teach in the early intervention and pre-school progrars, allow the parents
to become actively involved and very resourceful in their child’s future educational
career (Powell, 1989).

According to research there are many reasons that parents should be involved in
their child’s education. Parents are important and vital partners in their child’s learning

process in early childhood education (Faires et al., 2000).

With the literature review it is easy to see that phonemic awareness is a necessary
tool for children to acquire. As research has shown, the earlier children become aware
of phonemes the better readers and learners they will become. Educators and parents
need to realize the importance of phonemic awareness and the connections it has toward
future literacy (Hajdusiewicz, 1998).

Giving children a knowledge base of phonemic awareness allows them an
opportunity to become successful readers and learners (Chard, 1999). Parents and
educators need to give children all of the necessary tools to accomplish this task. This

can be done by creating an language rich environment and solid support structure, that
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will assist the child in future years of learning. An old saying that has been around for

many years sums up the point I am trying to get across.
-There are only two lasting bequests we can give our children- one is roots and

the other wings.- (Mahoney & Wilcox, 1985, p. 269).



CHAPTER THREE

PURPOSE AND SCOPE OF THE PROJECT

Phonemic awareness is the beginning stage of reading. Without a phonemic
knowledge base, many children will struggle with the skill of reading (Mattingly, 1984;
Honig, 1997). With the use of poems, rhymes and chants, it affords children an
enjoyable opportunity to become beginning readers through the combination of
phonemic awareness activities and poetry that include rhymes and chants.

Most children have had exposure to poetic verses and rhymes since infancy
(Lenz, 1992). Their recall of the verses, chants and rhymes is easily available, this allows
them to be able to recognize different sounds and understand the beginning stages of
reading through phonemic awareness (Sawyer & Comer, 1996). With the above
thoughts in mind, 1 have complied an activity book for parents of pre-school age
children. This activity book will allow parents an opportunity to introduce and
encourage phonemic awareness to their child through the use of poetic rhyme, chants
and verses.

To accomplish this, current research and literature on phonemic awareness,
poetry and parent involvement, relating to pre-school age children was collected and
reviewed. The ERIC database and the OCLC database through Central Washington
University were accessed. Resources were requested and reviewed from Central
Washington Universities library as well as the Pierce County Library System. Resources
were also located through inter-library loan. After the journal articles and relevant books
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were located, the researcher did an initial review. Journal articles and books, were

reviewed to clarify the information provided on the research subjects. Research and
information were also retrieved from various sites on the Internet. The researcher also
discussed and obtained information from colleagues from various early childhood
education programs.
The information gathered from the research was then organized and presented in
a formal review of literature. With the information collected and reviewed an activity
book for parents of pre-school aged children was created. The title of the activity book
is, “Phonemic Fun for Everyone, Poems and Activities for Parents to Share with Their
Pre-school Age Child”. The following criteria were adhered to while creating this
activity book:
1. It must be easy for parents to understand.
2. The activity book must be enjoyable for the pre-school child.
3. Activities must be age appropriate.
4. Resources for further information must be provided.
5. Activities must be based on research and reinforce phonemic
awareness.
6. Graphics must be used to attract.
7. Information on the importance and benefits of phonemic awareness in
early childhood must be included.

8. Information on the importance poetry, rhymes and chants must be

included.
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CHAPTER FOUR

THE PROJECT

Chapter Four contains the phonemic awareness activity book. It was developed
for parents to use with their pre-school age children. The chapter is composed of
poems, chants, thymes, and child centered activities that support the beginning stage of
phonemic awareness.

The project begins with an introduction of phonemic awareness and explanation
of the activity book. The activity book is organized around the letters of the alphabet.
Each letter has a poem, activity and further resources for the specific letter being

introduced.
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INTRoDUCTIOoN

one of the most important
godls ds parents of Young
children is To prepare them
for success as readers.
Beseqrch tells us That
children are most likely Yo
be successtul in reading i
theY have had repeated
experiences with hedring
and saving the individual
souhds in g wobd.
kesedrch has dlso shown
that an effective activity
to train children’s ears
and Tohgues is repedting
poems, chants, dnd rhymes
that “play® with language
sounds.

Poetry offers a rhvythm
and rhyme that provides
ah experience that is fun
To be repeated. pPoems dre
wonderful pieces of
literature to have read
dloud. Redding poetry
gloud dllows q valuable
opportunity for children
o hedr The varYing sounds
of langudge.

FPhopemic Fuh for
EverYone, Poems qnd
Activities for Parents to

Shate with Their Preschool
Age Child, is a collection of
poems, rhymes, dnd chanis
from il over the world.
The poems dre to be redd
gloud dnd the gactivities
are for the parent and
child To enjoY Together.

The purpose of this book is
to provide parents with 4
poem, ah activity dnd
additiocndl resources for
the Targeted long vowel,
short vowel or consonant.
This activity book is onhe
tool that pdarents can use
To seT Their child on the
path to success in reading.
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Lohg vowel
“R c:‘Il qs ”"\
plaYed

Alken Drum

There wds d man lived in the moon,
In The moon, Ih the moon,
There was q man lived in the moon,
Ahd his hame wads piken prum.

|
|

a

{

| Ahd he plaYed upon g ladle,
1 a ladle, q ladle,

: He plaved upon a lgdle,

| Ahd his hame wds Alken brum
!

f

f

!

{

{

—-Scottish rhyme

P3



activity

Redad the poem dloud to Your child. Discuss the
sound that the letter "a" makes in the words
aken, plaYed, ladle, name

Read the poem while sitting oh the floor with
Your child. EveryYTime You hear a word with
the "Lohg A" sounhd sTand up dnd sit down very
quickly.

Books dnd Poems That Repedt the "lonhg a" sound

Bringing the Rainh to kapiti Plain bY verna pardema,
pial.

Jake Baked a Cgke by B.6. HenhessY, Penguin Books.

The Lace Shail bY BetsY BYers, viking press.
The Paper Crane bY MollY Bang, Greenwillow.

sheilag Raw, the Brave bY Kevin Henkes, Greenwillow.

Taste the Raindrops bY Anna 6. Hines, Greenwillow.

e — AR i e memia SR, MR e e o amas
e e ——m m— —




Long vowel
"e e" as in:
sleep

Lullaby in Edo (TokYo) pistrict

Sleep, babY, sleep,
oh, MY babY, sleep,
How lovelN, how lovelN,
How hice You are!

|
|

&

{ 1

| Where's The hurse, where's the ginl?
“ Where's Jour nurse girl?

1 She's gone, she's gone,

; .

‘ Fdr dcross the hilll
I
s
{
|
z
{
|

—Japanese Lullaby

PS



Activity

Read the poem dloud to Your child. Piscuss the
souhd that the letter "&" makes in the word
sleep dnd creep

chant... "(childs name) (childs ndme) what do

You see?" Hagve them say, "l see a (somethihg)
looking at me." Continue reversing roles.

Books dhd pPoems thal Repedt the "long " sound

Brown Bear, Brown Bedr, what po You see? BY Bill
Martin, Jr., Henry Holt.
Have You Seeh Trees? BY Jodnhhe oppenheitm, Addison-
weslev.

Little Bo Peep bY Paul Gdldone, Cldrion Books.
sheep inh a4 Jeep bY NdncY shaw, Houghtonh mMifflin.
"Stand Back." sdid the Elephant, "I’m Going To sheeze!"
bY Patricia Thomds, Lothrop, Lee é shepard.

Ten sleepY sheep bY HollY Keller, Greenwillow.
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\ \ Lohg vowel
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1" as in:
ice

| Scredm

| scredm
You scredm
we dll scregm
For ice chedm

—AhonYmous

P



Aactivity

RPead the poem dloud o Your child. Piscuss the
sound That the letter "I" makes inh The word
ice
Make up an invitation To an ice credm party.
peliver it to Your child.

EnjoY the ice credam party.

Books dnd Poems that Repedt the "long I sound

VN
: 3

The Bike Lesson bY Stan and Jan Berenstdin,
Random House.

I+ Mice Gould FiIN bY Johh Cameron, Atheneum.
"I Think Mice dre Rather Nice" by Rose Fylemdn
ftrom The Ranhdom House Book of roetry for
Children.

Tight Times bY Barbara s. Hazen, viking.
Wheh the Tide is Low bY sheila Cole, Lothrop, Lee
and Shepard.

WhY Can’t | FINT BY Ritd 6elman, Scholastic.

—— — R o e S—
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o Lohg vowel
IIO oII qs |h

Show

Spring Hds Come

Now springtime is here dnd The soft winds blow
To meltT from the mountdins the ice dnd the show.
The cuckoo is cdlling in vales below
To say that this is so.

Yo holee, holee, hold leeho,
up in the mountdins the cows will go.

Yo holee, holee, holq leeho,

Uup to the mountdins do.

The herdsmadn looks up at the blue spring sk,
He shouts and he sings to the mountdains high.
"GoodbYe, littie valley, goodbye, goodbye,"
You hear his lusty cry.
Yo holee, holee, holg leecho,
up ih The plps where the grdsses grow.
Yo holee, holee, holg leeho,
up o the Alps we'll go.
-rhyme from switzeriand

=
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activity

Read the poem dloud to Your child. biscuss the
sound that the letter "o" makes in The word
Show
Blow painting
Place blobs of temprd paint on a piece of paper.
Blow through the siraw to spread the pdint over
the page. credting beautitul blow art.

Books dnd Poems that Repeat the "long o" sound

The adventures of Mole dnd Troll bY Tony
Johhston, 6. P. Putham’s Sons.
The 6idnt’s Toe bY Brock cole, Farrar, Straus &
Giroux.
Night Noises dnd other Mole dand Troll Stories by
TonY Johnhston, 6. P. Puthdm’s Sons.
ohe Monhday Mobrhing bY uri shulevitz, chdrles
scribners’ Sohs.
Roll over! BY Mordicdai Gerstein, Crown Books.
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Lohg vowel
"W u" as in:
Luther

The Scoop, According to Luther

Babs Bell Hqjdusiewicz
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activity

Read the poem aloud to Your child.
piscuss the sound that the letter "u'
makes ih the words
Luther and rule

Have Your child become a reporter dand

inrterview different members of the
family.

Books and Poems that Repedat the "long u” sound

"excuse Me- certainiyl" bY Louis slobodkin,
vahgudird Press.
Tell Me g TrudY bY Lore segal, Farrar, straus,
ahd GlrouX.
The Troll Music bY AniTg Lobel, Harper & Row.
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Short vowel
nP‘ qn as fh:
apple dnd cat

Apple Tree

| redched way up in the apple tree
| picked an apple just for me.
} was about Yo Take a bite but what
did | see?

Five litTle worms looking up at me
Four litfle worms looking up at me
Three litHle worms looking up at me
Two little worms looking up at me
One little worm looking up at me
Mhmm.

— — P e it T e A e s et

—AhonyYhous
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AcTivity

Pead the poem dloud to Your child. Ppiscuss the
sounhd that the letter "A" makes in the word

apple

Edat a whole gpple with Your chiid
saying the "short q" sound before each bite.
Your mouth should make the same shape biting dan
apple as it does when You say the "short g" sound.

Poems dhd Books that repedt the "short d sound

Addie Meets Max bY Jodn Robins, Harper 4 Row.
Angus and the Cat by Mdr:jorie Flack, poubleday.
Annhie Bananie bY Leah Komaiko, Harper ¢ Row.
plex and the Gat by Helen 6riffith, 6reenwillow.
The cat in The Hat bY br. Seuss, Random House.
The Fat ¢at by Jack Kent, Scholastic.
Fernando by Mdrci Ridloh from The Random House of poetry for
Children.
The Gingerbredd Mah bY Karen schinidt, scholastic.
"Mary Had g Litte Lamb, "from mother Goose.
Pat the Cat bY Colin and Jdcaui Hawkins, 6. P. Puindm's Sons.
There's dn Ant in Anthony bY Berhard Most, william Morrow.
who Took the Farter's Hat? bY Joan M. Lexau, Harper & Row
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Short vowel
"& e" as in:
1 elephant

LitTle Elephant

LitHle elephant, litHle elephant,
: You hdve d long long nose.

: Yes sir, MY mother hds 4 long hose, too.
: LitTle elephant, little elephant,

: Who do You like best inh the world?

i Well, | like mY mother best in the world.
|

|

|

|

}

|

1

1

1

—Jdpdnese Rhyme

pio
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Activity

kRead the poem aloud to Your child. piscuss the
sound that the letter "g" makes in the word
elephant

Wwalk daround the room dacting like elephants.
Move slowlY dhd swihg Your drm for a big Trunk.

Books dnd Poems that Repeat the "short e" sound

"AS Sooh d Fred 6ets out of Bed" by Jdck prelutsky
from Something Big Has Beenh Here, Greenwillow.
Elephdnt in a well bY Marie Hall Ets, viking Press.
Hester the Jester bY Ben Shecter, Harper 4 Row.

| pon’t Believe in Elves bY Jdane Thayer, william Morrow.
The LitHle Red Hen by Paul Galdone, Scholastic.
Ten Pennies for CandY bY HenrY Ritchet, wihg, Holt,
Rinehdrt 4 winston.

. e — — e wmm b e e e
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\ "short 1" Sound
11" as in:
insects

Ihsects

Insects, Insects,

You are so very smdll.
Insects, Insects,
Ssometimes | see You crawil.

You fIY dnd You buzz right bY.
You jump up ih the skY.

You are so smdll, the smdallest of dll,
Little insects, friends of mine.

—AhonYmous

pI8
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AcTivity

Read the poem dloud Yo Your child. piscuss the
sound that the letter "" makes in The word
ihsect
You and Your child think of different insects and
then dct them out. Buzz, fIN, craw! all around
The room.

Books and poems that Repedt the "short i" sound

"tckle Me, pickle Me, Tickle Me To" bY shel
silverstein from where the sidewalk Ends,
Harpercollins.

"Pve 6ot gn HHch" bY Jack prelutsky from the
New Kid on the Block, 6reenwillow.

Itchy HchyY Chicken PoxX bY Grdace Mdaccdrone,
Scholastic.

MY Brother, will, bY Jodan Robins, Greenwillow.
small Pig bY Arnold Lobel, Harper 4 Row.
whistle for willy bY Ezra Jack keats, viking.
WillY dhd Tthe wimp BY AnhthonY Browne, Alfred A
K-hopt.
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o Short vowel
"0 oM as in:

hop

Chickenhpox ®

-Carol A. Losi
¢ @

p2o
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pctivity

Read the poem dloud Yo Your child. piscuss the
sound that the letter "o" makes in the word
octopus
octopus hot dogs
Cut g hot dog I/2 the waY up one Time. Rotate
and cut ggain, continue until You have eight

seperate legs. Place in boiling water. After hot |
dog is cooked, remove with Tongs. The cut part of !

the hot dog should have curled up, looking like
octopus legs.

Books dnhd Poems that Repeat the "short o' sound

Prummer Hoft, Bdarbara Emberly, Prentice—Hall.
Flossie and the Fox bY Patricia Mclkissack, pial.
Fox In Socks bY br. seuss, Random House.
"HiggletY, pigglety, Pop!" bY samuel Goodrich for
The Random House Book of poetry for Children.
Mogwogs on the Mdarch! oliver punreq, Holiday
House.
oscar otter, Nathaniel BenchleY, Harper 4 Row.
"Peas Porridge Hot," from Mother Goose.
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M Short vowel
IIU ull qs |h
suUn

sSun, Litte sun

sun, little sun
wartm me up a bit
Today, tomortrow

all week long.

~Colomblan Rhyme

P22
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activity

Read the poem aloud to Your child. piscuss the
sound that the letter "W' makes in The word
SUh
Thumbs up Thumbs down
Have Your child listen for rhyming words. Say two

words it theY rhyme have Your child give You g
thumbs up. I the two words do hot rhyme then have

Your child give You a thumbs down. Reverse the
Poles. Have the child rhyme or hot rhyme wotrds and

Nou give the thumbs up o down.

P

Books dhd Poems that Repeat the "short u" sound

Big 6us dnd LitHe 6us bY Lee Lorenz, Prentice—Hall.
The cut-ups bY James Mdrshall, viking Press.
ponald Say¥s Thumbs powh bY NancY €. CooneY, 6. P.
Putham’s sons.

"prump the erump" bY Jack prelutsky from The New
Kid on the Block, Greenwillow.
slugs kY pavid 6reenhberg, Little, Brown dand
Company.

Thump and Plunk bY Janice May udry, Harper 4 Row.
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6 ; LeTTer Sound
"B b" ds in:
bubbles

Bubbles

Bubbles floating all around
Bubbles fat and bubbles round
Bubbles on MY toes dnd nose
Blow a bubble. ..up it goes!
Bubbles floating dll dround.
BUub. . .bles fdll. ..ihg

to...Tthe...ground.
. I —AnonYmous
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Activity
Read the poem dloud to Your child. piscuss the

sound That the letter "B" mdakes in The word
bubble

Mdake Bubbles

\/2 gadllon water
8 ounces dish wdshing soap
| Tablespoon &lNcerin

Related Books and poetry - letter "8 b"

Big Bug Book of Alphabet bY Pattricia ¢. Mckissack,
Milliken.

Blue Bug Series bY virginia Poulet, childrens press.
"Bugs" bY Margdret wise Browh from Flit, Flutter
and FIN, boubleday.

The 6reat Big Bug Book bY Rozanne williams,
creative Tedching pPress.

The IckY Bug Alphabet Book by Jerry pPallotiq,
charlesbridge.

"The Last crY of the pamp FIN" from garbage
pelight bY pennis Lee, Macmillan of Candgda.
when It Comes o Bugs bY hileen Fisher, Harper 4
Row.
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LettTer Sound
”C CII qs il’\l
Cookie

C 1S for Cookie

-Sesdame Street rhyme

p2*t
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Activity

Read the poem dloud fo Your child. piscuss the
souhd that the letter "¢" makes in the word
cookie
Ask Your child what his/her favorite cookie is
and head to the kitchen for a baking
adventure.

Related Books dnd poetry - letter "C c"

"Bleezer’s Ice credam" by Jack prelutsky
from the New Kid on the Block,
Greenwillow.
cloudy With 4 Chdnce of Meatballs by Judi
Barrett, Atheneum.

Garbage pelight bY pennis Lee, Macmillan
of Cdandda.
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Letter Sound
"o 4" as in:
diddle

biddle piddie pumpling

Diddle diddle dumpling,
MY son John.

Went 1o bed

with his stockings on.

One shoe off and one shoe on,
Piddle diddle dumpling,
MY son John.

/A

- Mother Goose



activity

Read the poem dloud to Your child. piscuss the
sound that the letter "p" makes in tThe words
diddle dnd dumpling

Turn over q cooking pot and give Your child g
spooh. Have Your child hit the cooking pot with the
spoon (like g drum) edch Time the "p" sound is
heard.

kelated Books and poetry - letter "b 4"

PanhY dnd the pinosqur bY sYd Hotf, Harper 4
Row.

"pave pirt came To pinher” bY KKt wright from For
Laughing out Loud, Alfred A. Knopt.
"penson bumm" and "The pisputatious peeble" by
Jack prelutsky from something Big Has Been Here,
Greenwillow.

The pigging—est pog bY Al Perkins, Pandom House.
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Letter Sound
"F " as in:
firefly

Firefly

FireflN, fireflN, Yellow dnd bright
Bridle the filly under Your light,
The son of the king is ready to ride,

FireflN, fireflN, Iy bY mY side.

=1Talian Nursery rhyme

3
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Activity

Pead The poem dloud o Your child.
piscuss the sound tThat the letter "F"
makes ih the word
firefly

shine g light on the wall and trY to make g
firefly and other Tpe of finger shadows.

krelated Books dnd poetry - letter "F £

Fireflies! BY Julie Brinckloe, Mdcmillan.
A fireflN in a Fir Tree bY Hilary knight,
Harper 4 Row.

"Friendly Fredrick Fuddlestone" from
Whiskers and rhymes bY Arnold Lobel,
Willlam Mortrow.
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6 Letter Sound
"6 g" as in:

gum

Ghost go Gdlloping

Ghosts go galloping gobbling gum,
Ghost go galloping gdthering grapes,
Ahd gasp
Ahd grodh
Ahd giggle
And grin
As theY slip through the gdarden gate.
©0000000...4 999999

(the "g" sound, not the letter name)

—AhonYMmous

P33



Aactivity

Read the poem dloud to Your child. piscuss the
sound that the letter "6" makes in the words:
ghost, galloping, gobbling, gum

Making 6oggles
cut Z plastic rings from six packs of sodd. Attdch
2 pipe cleaners to edch side and it dround the
edrs. After the goggles are made dand being wotn,
re-read the poem.
¥Warhing: You maY giggle when You wedr Tthese goggles.

Related Books and poetry — letter "6 g"

"The Gigglers" bY Martin Gardner from Laughing out
Loud: Poems To Tickle Your Funnybonhe, selected by
Jack prelutsky, plfred A. Knopt.

"The 6iggling Gaggling 6aggle of Geese" bY Jack
Prelutsky from zoo pPoings, Greenhwillow.
"Wiggly Giggles' bY stacy Jo Crossen dand Nagtdlie
Anne covell From The Random House Book of poetry
for children.
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LeTter sound
"H h" as in:
hippo

Harry Hippo

Harry Hippo was hot hanging out
In tThe sun
So he hopped to the house,
Hop, hop, what fun.

And he laughed, "Hq, hg"
And he laughed, "Hee, hee"
And he laughed, "Ho, ho, ho, ho!"
Take g look at me.

—Ahohymous
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Activity

RFead the poem dloud Yo Your child. piscuss the
sound that the letter "H" makes in the words
Harry, hippo, hop, house

while reading the poem have Your child hop edch
time he/she hears the "H" sound.

vapiation: Have Your child hop on their left foof,
thenh right foot, then both feet.

kelated Books dnd poetry - letter "H h"

Huge Harold bY BIill peet, Houghton mMmiftflin.
The very Hungry caterpillar by Eric carie,
collins—world.

"we’re Fearless FlYing Hotdogs" by Jdck
Prelutsky from Something Big Has Ben
Here, 6reenwillow.
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LetTer Ssound
"J \j“ ds in:
Jump

Jdck Be Nimble

Jack be himble
Jack be quick
Jack jump over the

canhdlestickl!
-Mother Goose
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AcTivity

\
1
|
j

Read the poem dloud to Your child. biscuss the }

sound that the letter "J" makes in the word 1
Jack }

With Your child gdct out the nursery rhyme of j
|

\

!

|

!

|

|

"Jack Be Nimble"
*magke sure 1o be sqfe*
*no jumping over liT candles*

related Books and poetry - letter " j"

Jamberry bY Bruce begen, Harper & Row.
Jesse Bedr, wWhat will You weqr? BY Nanhcy
white caristrom, mMacmillagn.

"J’s the Jumping JaY-wadlker" bY phyllis
McEinleY from The Rdanhdom House of pPoetty
for children.

Peanut Butter and Jelly bY Nadine Berndird
westcott, putton.
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LetTer Sound
K k" as in:
kite

!
1
|
|
{
f
| Kumbayq
i
|
: Kumbdya, Ya, Kumbdayd!
Kumbayq, Yq, Kumbdayd!
Kumbayq, Yq, Kumbaydl

[
{
|
i
; Ah! Ahl Kumbayg!
\
|
i

—Childrens Rhyme
from congo
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activity

Read The poem aloud fo Your child. piscuss the
sound that the letter "K" makes in The word
kite
what is g wordT™
Have Your child ask, "what is g word thatl starts

with K?" You then say d word that begins with k.

It is then Your Turn Yo ask the same question,
having Your child answer. Continue Taking turns.

kelated Books and poetry - letter "k k"

April’s Kitten bY Clare Turlay,
Newberry, Hdrper & Row.
Katy No-pPocket bY EmMY Payhe,
Houghton MifFlin.
"King Kang" bY Jednnhe Steig from Alpha
Betd Chowder, Harpercollins.
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L Letter Ssound

I!L |II qs ”"\
leaves

Leaves

The ledaves are whirling
round and round.
The leaves are fadiling to the
ground.
Round and round,
round dnd round
Falling softy to the ground.

—AhonYMmous
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AcTivity

Redd the poem dloud Yo Your child. piscuss the
sound That the letter "L" makes ih The word
ledves
Gather leaves from outside dnd mdke leaf
rubbings.

LaY the leaf down, place d piece of paper on
top and then rub dh unpeeled crayoh over the
top of the paper. The image of the leat should
dppedr on The pdper.

kRelated Books dhd poetry — letter "L I"

Did | Ever Tell You How LuckY You Are?
BY Dr. Seuss, Ranhdom House.
The Luckiest one of all by Bill peet,
Houghton mMifFlin.
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M‘ ‘ ‘ Letter Ssound

"M m" gs in:
Mooh

Mooh

Rising, rising is the moon,
Large 4 round, large & round, round round one,
Plate-like full moon will rise soon.

Hiding, hiding is The moon,
Behind the clouds, dark clouds, black black clouds,
Plate-like full moon will hide soon.
Appedring, reappearing is the tmoon,

Large & rouind, ldarge 4 round, round round one,
Plate-like -full moon will rise soon.

—Japanese rhyme
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Activity

Read the poem dloud Yo Your child. piscuss the
sound that the letter "M" makes in The word
hoon
| sp
Take Turns saYing, "l spY something that starts
with an "M"" when the okject is guessed, then
the other spies something starting with an "M"
sound or different letter sound.

Reldted Books dnd poetry - letter "M m"

Harry the pirty pog bY 6enhe Zion, Harper 4
Row.

"Maggie dhd Milly and MollY ahd MaY" bY e.e.
cummings from The Rdandom House Book of
poettry for children.

"Mud" bY polly chase BoYden and "The Muddy
puddle" by pennis Lee from The Random House
Book of poetry for children.
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Letter sound
"N " as in:
hight

No Need Yo Light g Night Light

You've ho need to light g night light
On q light hight like fonight,
For a night light's light's g slight light,
Ahd Tonight's a hight that's light.

When d hight's light, like tonight's light;,
IT is redlly not quite right

To light night lights with their slight-lights
On q light night like tonight.

;{1 —“AnonYMmMmous
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Activity

P-ead the poem gloud Yo Your child. piscuss the
sound that the letter "N" makes in the word
hut
Place several different okjects into bag. Mdke
sure that g few of the okjects begin with the "N
sound. Have Your child reach into the bag dand puill
out an okject. Piscuss The hame of The ohject and
the initial sound of that okject. cContinue until all
okjects have been removed from the bag.

Related Books and poetry - letter "N n"

eregory the Terrible Eqter by mitchell
sharmart, Four winhds press.
The Napping House bY Audrey wood, HarcourT
Brdce Jovdanhovich.
"oh the Nihg Ndng Nonhg" bY spike milligan from
The Random House Book of poetry for children.

e s e, i m, e e e e
— e — e T




/\ww4 :

— o WAt ven
T e Mpm—— e e e

Letter Sound
||P Pn as ih'-
picked

pPeter pPiper

Peter Piper picked q peck of
pickled peppers.
A peck of pickled peppers peter
Piper picked.

I Peter piper picked a peck of
pickled peppers
Where's the peck of pickled
peppers peter Piper picked.

-Mother Goose

p4
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Activity

Pead the poem gloud to Your child. piscuss the
sound that the letter "p" makes in the word
pepper
create letter pP's with edible peanut butter
playdoh.

*Recipe*

2 cups peanut butter
4 tbls honey
| cup powder sugdr
mMiX and play

kelated Books and poetry - letter P P"

The Book of pPigericks bY Arnold Lobel,
Harpercollins.
perfect Pigs: An Introduction to Manhers by
Marc Brown, Little Brown & Co.
pPerfect the pPig bY susan Jeschke, Henry
Holt.
Pig Pig series bY bavid McPhail, putton.
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Letter Sound
"a. qf as in:
quack

LittHe bpuck

Once there wadas g little duck,
who lived down bY the lake.
His mother had to quack at him
‘Cause he wdas alwqays lqgte.
G-uack, qudack, quack, quack,
quack, quack, quack
Hurry, don't be late,
Guack, quack, quack, quack,
quack, qudck, quack
Poh't magke Your mother waitt

~AhonhyYmous
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Activity

Read the poem dloud to Your child. piscuss the
sound that the letter "&" makes in tThe word
qudck
Act out The poem.

Have Your child quack, waddle dnd flap ds the
poeMm is being read.

kelated Books and poetry - letter "a 4

The &udil’s Edg bY Jodnhd Troughton, Bedrick.
"auentin audils" bY Jeanne steig from alpha Betq
Chowder, Harpercollins.

"auestions, auistions 4 Auoshtions" by spike
Milligan from For Laughing out Loud, Alfred A
K-hopt.

Raffi songs to Read: Five Little pucks, traditiondl
song illustrated bY Jose Aruego dnd Aridne beweY,
Crowh Publishers.
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Letter Sound
"= r" as in:
rainbow

Rdinbow

Rdihbow purple, rainbow blue,
R-aihbow green dnd Yellow too.
Pdinbow ordnge, rainbow red,

Rainbow smiling overhead.
—Ahonymous

pS)



activity

Pead the poem gloud to Your child. piscuss the
sound that the letter "R makes in the word
Pdinbow
R-ainbow Windsock
slightly overlap the ends of an € 1/2 X 1l piece of
paper and staple. cut paper streamers/various
colors into 2 foot sections. Make sure You have
ehough To go around the entire tube. Staple or
glue the stredmers to the end of the Tube of
paper. With d hole punch, punch two holes on
opposite sides of the Tube. Thread a piece of Narn
Through edch hole and tie.

kreldated Books dand poeiry - letter "B

"MY Brother Built d Robot" bY Jdck prelutsky
from something Big Has Beenh Here,
Greenwillow.

The robotT Birthday bY Bve Bunting, pution.
Robot—Bot—Bot bY Ferndndo Krdhn, buiton.
whdat Can You Make of 117 BY Franz
Brdndenberg, ereenwillow.
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d 6 Letter Sound

'S 5" as in:
Squirrel

Gray squirrel

Gray squirrel, gray squirrel,
swish Your fluffy tail.
Gray squirrel, graY squirrel,
swish Your fluffy tail.
wrinkle up Your little nose,
Hold a4 hut between Your Toes.
Gray squirrel, gray squirrel,
swish Your fluffy tail.

—AhonhyYmous
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AcTivity

Read the poem aloud to Your child. piscuss the
sound that the letter "s" makes in The word
squirrel

Spaghetti Letters
Cook spaghetti hoodles dccording to packdge. Let
cool. on g piece of wax paper encourdge Your
child o mgke letter shapes with the noodles.

Reldted Books and poetry — letter "s s"

SammY the seal bY Y4 Hoff, Harper & Row.
Sy sally bY AudreyY wood, Harcourt Brace
Jovanovich.

"'susdnhha Socked Me sunhday" and "Sidney
shickke" bY Jack prelutsky from The New
Kid onh the Block, Greenwillow.
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Letier Ssound
T 1" as in:
'\'op

TingdldYo

TihgalaYo! come little donkeY come,
Tihgalayo! come little donkey come.
M'donkeY walk, m'donkeY talk,
M'donkeY eat with q knife and fork.
M'donkeY waik, m'donkey talk,
M'donkeY eat with q knife and fork.

TingdlaYo! come little donkeY come,
TingdlaYo! Come little donkeY come.
M'donkey eat, m'donkeY sleep,
M'donkeY kick with his two hind feet.
M'donkeY eat, m'donkeY sleep,
M'donkeY kick with his two hind feet.

Tingdlayo! come little donkeY come,
Tingalayo! come little donkey come!

-west Ihdiés Nursery —hyme

PS5
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pctivity

Read the poem dloud To Your child. Ppiscuss the
sound that the letter "T" makes in the words
Tic and Tac
Tedch and play tic-tac-doe with Your child.

related Books dand poetry - letter "T "

Tikki Tikki Tembo bY Arlene Mosel, Henry
Holt.

"TryY Never to Tickle the Twickles" and
"Twaddletalk Tuck" bY Jdck prelutsky from
something Big Has Beenh Here, Greenwillow.

Turtle Tale bY Frank pasch, pigl.
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Letter sound
ll\/ V" qs lh
\elg

Victor's VVagn

—SYdhie Meltzer Kleinhenz

p5F
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Activity

Reqad the poem dloud to Your child. Discuss
the sound that the letter "v' makes inh wobrds
vdh, vdse, vdcuum
Play d rhyming game. Say d word dnd have
NYour child come up with q word That rhymes.
Take turhs coming up with hew words dnd
hew rhymes.

Related Books dand poeiry - letter "V V"

Eli bY Bill Peet, Houghton mMifflin.
"The vulture" bY Hilaire Belloc from The
Random House Book of poettry for
children.
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Letter Sound
IIW Wll qs |h°

worm
Wiggle Worm

Pid You ever see 9 wiggle worm?
A wiggle worm, a wiggle worm?
Pid You ever see 9 wiggle worm
move this way dand that?
Move this waY dand that way,
Move This waY and that way.
Did You ever see g wiggle worm
move This way and that?

~AnonyYmous
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Activity

Read the poem dloud To Your child. piscuss the
sound that the letter "W" makes in the words
wor dnd wiggle

Fihger Pdinting with Pudding
Prepare one box of chocolate pudding dccording
to pdackage. Put a blob of pudding in the middle
of d piece of wax paper begin finger painting.
Add gummMmY worms for g varigtion.

Related Books dand poetry — letter "w w"

wdckyY wednhesday bY br. seuss, Rdndom House.

"The wallaby" BY Jack prelutsky from Zoo boings,
Greenwillow.

warren wedsel’s worse Than Medsles bY mlice Bdch,
Harper 4 Row.
"Watson watts" bY Jack prelutsky from something Big
Has been Here, Greenwillow.
The wump world bY Bill peet, Houghton Mif-flin.
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Letter Sound
" X" das In:
X=ray

X, Y, dhd Tumbledown zZ

X, Y, and Tumbledown Z,
The cat’s in the cupboard
And can't see me.

-Mother Goose

poi
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Aactivity

Read the poem dloud to Your child. piscuss the
sound that the letter "X" makes in the word
X—ray

"X Marks the Spot
Place sticky notes with the letter "x" on them, dll
around Youpr home. Then have Your child 1Y dnd
find Them. when theY find them, have them say,
"X marks the spot.”

krelgted Books dnd poettry — letter "X x"

Flossie dnd the Fox bY Patricia Mckissack,
Pigal Press.
FoX ih Sox bY pr. seuss, Random House.
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Letter Sound
uY \{u as ihi
Nellow

paffodil

A liTtle Yellow cup,

A little Yellow fnill,

A little Yellow star,
And thdt's 9 daffodill

—AhonYmous
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AcTiviTy

Read the poem aloud to Your child.
piscuss the sound that the letter "Y"
makes In The word
Nellow
You and Your child 1Y and think of as

many things as You can That are Yellow.

Chdnge the color for q new game.

Related Books and poetry — letter "y V"

"The Yak" by Jack prelutsky from The
R-andom House Book of poetty fobr
Children.

"Yubbazubbies" by Jack prelutsky from
The New Kid on the Block, Greenwillow.
Yummers! BY James Marshall, Houghton
Mi-HFlin.
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Z LettTer Sound
IIZ le qs |h

zebirg

{
|
|
{
1
|
| Zum Ggli
|
{
{
|

Zum gali ggli gali,
Zum gali gdli.
Zum gdli gali gdli,
Zum gali gali.

-Hebrew rhyme
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pctivity

Read the poem aloud to Your child. biscuss the
souhd that the letter "Z" makes in the word
zebbq

I'm Thinking of Something Game
Think of an okject and say to Your child, "l dm
thinking of something that ....(cluel, continue to
give clues until Your child guesses what the okject
is.

kPelated Books dnd poetry - letter "z 2"

"Zebrq auestion” bY shel silverstein from A
Light in the AtTic, Harper & Row.
Zellg, Zack, and Zodidc bY Bill peet,
Houghton mMiftflin.

"Zoo poing" bY Jack prelutsky from Zoo
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CHAPTER FIVE
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this project was to develop a phonemic awareness activity book
for parents of pre-school age children to use. To accomplish this purpose, a review of
current research and literature regarding phonemic awareness, the use of poetry, chants,

rhymes and the importance of parental involvement during the pre-school years was

conducted.

Conclusions
“Poetry provides opportunities for enjoyment, cooperation, friendship, beauty,
and learning in every “subject” area that should not be missed at any age—particularly in
the early childhood years” (Andrews, 1988, p. 24). Poetry is a tool that opens up a new
and exciting world of language through the use of rhyme that then leads to the awareness
of phonemes.
After a through review of the research materials, the researcher was able to reach
the following conclusions :
1. The comfort and familiarity of poetry offers a safe transition into the world of
reading through the beginning stage of phonemic awareness.
2. Phonemic awareness is essential to a child’s success in reading. Poetry can
contribute to a child’s awareness of language by highlighting sounds that may

= 24
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not be heard in normal speech.

. The recall of familiar poetry as well as introducing pre-school age children to

new poetic verses and rhymes assists children in the acquisition of phonemic

awareness skills.

. Phonemic awareness is the foundation of successful reading skills later in life.

. Rhyme and alliteration development contributes to the success of students in

the subject area of reading. Pre-school rhyme development contributes to

future reading skills.

. Parents can foster the love of poetry through the use of thyme by:

a. pointing out rhyming words
b. playing rhyming games
c. sharing nursery rhymes

d. showing their child common qualities of the words

. Parents help make their children’s educational instruction more meaningful by

becoming involved. Children do better when they perceive that there is

parental interest in their learning, thus contributing to their future success.

. Parents who are able to build strong reading readiness skills into their

children before the starting of formal instruction guide their children towards

a stronger base for reading development.
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Recommendations

As a result of developing this project, the following recommendations are suggested:
1. A strong focus should be placed on phonemic awareness prior to formal
schooling.
2. Parents need to be actively involved in sharing poems, chants, and rhymes
with their children on a daily basis.
3. Parents of pre-school age children should provide their children with many
opportunities to experience poems, chants, and rhymes in a variety of settings.
4. Parents hoping to get their children ready for a successful start in reading
should assist them with the use of poems in the beginning stage of phonemic
awareness. As children become more familiar with the rhymes, they’re

phonemic awareness will improve.
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