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ABSTRACT 

A PHONEMIC AWARENESS ACTIVITY BOOK 

FOR PARENTS OF 

PRE-SCHOOL AGE CHILDREN 

By 

Lori Eileen Cottle 

May2002 

This project examined the role of poetry and rhyme to assist in the 

development of phonemic awareness in the pre-school years. The review of current 

research found that phonemic awareness along with parental involvement is vital for 

children's academic success. Included is a phonemic awareness activity book 

focusing on the letters of the alphabet. It was written for parents of pre-school age 

children. Activities included in the book, support basic phonemic awareness skills, 

are age appropriate, and encourage parents to become involved in their child's 

playing and learning. 
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CHAPTER 1 

BACKGROUND OF THE PROJECT 

Introduction 

"Within a few seconds every child in the classroom was sitting quietly, 

listening intently to the poem, under the spell of the rhythms and rhymes, timbres and 

tones. It was like magic!"(Andrews, 1988, p. 17). 

The power of poetry and young children is very well present when you step into 

a pre-school classroom. Many of the students can recite their favorite nursery rhyme for 

you at a moments notice. They are eager and excited about sharing what they know 

with their teachers, parents and peers. Educators and parents should tap into their 

excitement of poetry and rhyme and use it to assist them with the beginning stage of 

reading through phonemic awareness (Hajdusiewicz, 1998). 

Many children have been introduced to the nursery rhymes, verses and poetic 

writings since birth. It is a natural and calming sound to them. " ... echoes of the 

rhythms that surrounded them since infancy: the feel of being rocked, hearing lullabies 

sung, ... Rhythm was built into their actions and conversations; it was in the context of 

their everyday lives" ( Lenz, 1992). With their exposure to poetry, children have also 

unknowingly been introduced to the beginning stage of phonemic awareness (Mahoney 

& Wilcox, 1985). 

By the time that children are pre-school age, most have the beginnings of a 

knowledge base consisting of poetry, rhymes and chants. As parents and educators we 
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can access their knowledge and excitement for poetry and use the positive association as 

a vehicle through a structured phonemic awareness activity book. 

Many educators and parents are unaware of the dynamics that poetry has to offer 

to the beginning stage of children's reading (Hajdusiewicz, 1998). A familiar chant or 

poem is comforting to children and gives them a feeling of security. With the 

reassurance of knowing, children feel comfortable taking the next step towards the 

unknown. The comfort of poetry allows an avenue to make a lasting connection 

between rhymes and the development of phonemic awareness. 

Children enjoy hearing favorite rhymes repeated. Through repetition of rhymes 

they can hear and start to understand the dynamics of their language (Sawyer & Comer, 

1996). As poems, chants and rhymes are shared with children they are continually being 

exposed to familiar sounds, the very beginning stage of phonemic awareness. 

Human creatures - especially children- are particularly responsive to the 

musicality oflanguage sounds. The meanings of words when captured in the 

expressive rhymes and rhythms of verse delight the ear at the same time that they 

alert young language learners to the phonological design of their native tongue 

(Geller, 1983, p. 192). 

Poetry helps children respond to the beauty of the language and move toward the 

understanding of phonics, because of their interest in the sounds of words. 

Poetry is an accessible, exciting and vital learning tool for children to acquire 

phonemic awareness. "No matter what the rhyme patterns, the rhythm and the cadence 

attract children in much the same way as a song or a jingle" (Sawyer&Comer, 1996). 



Recall of the poetry that they have been exposed to as well as introducing them to new 

poetic verses and rhymes will assist children in the acquisition of phonemic awareness 

skills as well as reading skills later in life. 

Purpose of the Project 

3 

The purpose ofthis project is to develop a phonemic awareness activity book 

supported by the use of poetry. This activity book will be for parents of the pre-school 

age child. To accomplish this purpose, a review of current research and literature 

regarding the importance of becoming phonemically aware through poetry with parental 

involvement was conducted. 

Scope of Project 

For the purposes of this project, it was necessary to set the following parameters: 

1. The collection of literature and research reviewed for the purpose of designing 

this project was limited to the past twenty-five (25) years. 

2. The phonemic awareness activity book supported by poetry was designed for 

parents of pre-school age children. 

3. The activities in the project are designed specifically to assist pre-school age 

children with the concept of phonemic awareness. 



Definition of Terms 

Significant terms used in the context of this project are defined as follows: 

1. Alliteration: The repetition of the same initial consonant sound in two 

or more words. 

2. Chant: "Any group of words that is recited with a lively beat" (Buchoff, 1994). 

3. Phonemic Awareness: "The intuitive realization that words are composed of smaller 

sounds than syllables, and that letters or letter patterns can somehow be assigned to 

those sounds." (May, 1994). 

4. Poetry: Writing usually with a rhythm that repeats its sel£ 

5. Rhyme: Close similarity in the final sounds of two or more lines of words or verses. 

6. Rhythm: A flow ofrising and falling sounds produced in poetry by a 

regular repeating of stressed and unstressed syllables. 

7. Verse: Writing in which words are arranged in a rhythmic pattern. 

4 



CHAPTER2 

REVIEW OF RELATED LITERATURE 

Introduction 

The review ofresearch and literature summarized in Chapter 2 has been 

organized to address the role of phonemic awareness, poetry and parental involvement 

by relating them to the pre-school child's beginning reading development. 

1. Phonemic Awareness and the Pre-school Age Child 

2. Poetry I Rhyme 

3. Parental Involvement 

4. Summary 

Data included was identified through Educational Resources Information 

Center (ERIC) computer search and the OCLC First Search database (OCLC). 

Other searches included using the Internet, reviewing professional texts, reading 

journal articles and educational digest. 

5 
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Phonemic Awareness and the Pre-school Age Child 

Researchers state that basic phonemic awareness consists of hearing and 

manipulating sounds in spoken words (Chard, 1999; Griffith & Olson, 1992; Honig, 

1997; Yopp, 1992; Yopp 1995). Children who can perform tasks that have control over 

the smallest units of speech, phonemes, are considered phonemically aware (Yopp, 1995). 

Yopp (1995) further explains that phonemic awareness is, the ability to experiment with 

speech and its smallest parts, phonemes. 

Phonemic awareness is a key piece to the beginning stage of reading (Snider, 

1995). According to Mattingly (1984), in order to facilitate the acquisition of phonemic 

awareness, linguistic stimulation above and beyond speaking and listening during the pre­

school years of school is necessary. Many researchers agree that phonemic awareness 

needs to be developed in children's pre-school years (Mattingly, 1984; May, 1994; Yopp, 

1992). 

Phonemic awareness can be easily incorporated into pre-school classrooms 

(Yopp, 1995). This should be done using a variety of activities that would develop a rich 

linguistic learning environment. The activities should encourage children to play with 

sounds through the use of developmentally appropriate activities. Making sure to 

include; rhyming, blending, segmentation, initial sound, final sound and medial sound. 

The activities to facilitate these concepts should include; sharing books that play with 

language, reading and reciting nursery rhymes, singing songs, and engaging in games that 
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encourage word play and activities that allow children to substitute phonemes 

(Mattingly, 1984; California Department ofEducation, 1996; Wagstaff, 1997/1998). 

Yopp's (1992) research also supports the idea that phonemic awareness needs to 

be developed in children's pre-school years through a variety of activities. She then 

defines guidelines for phonemic awareness activities. Yopp feels that phonemic 

awareness activities should be fun and playful and should avoid drill practice and rote 

memorization. They should encourage children's curiosity about language and allow 

them to experiment with phonemic awareness in a group setting (Yopp, 1992). 

Research shows that phonemic awareness needs to be taught using many different 

activities to make it exciting and easy for children to understand. 

Yopp's (1992) research states that phonemic awareness is strongly related to 

success in reading. Chard's (1999) research supports the idea that a child may have a 

difficult time trying to acquire reading skills without the knowledge base of phonemic 

awareness. Providing children with a rich language experience that encourages the 

exploration and manipulation of sound can lead to significant gains in reading 

performance (Diamond & Mandel, retrieved 2001). The research referenced explains, 

children will struggle if they do not understand the skill of basic phonemic awareness, 

before they try to conquer the world of reading. 

Snider (1995) writes that, English is an alphabetic language and until children 

know that the letters represent sounds it will be difficult to acquire phonemic awareness. 

Understanding that each letter has a separate sound is a step in the direction of becoming 

phonemically aware. Her research also states that phonemic awareness is necessary for 
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students to be able to read (Snider, 1995). In order to benefit from formal reading 

instruction, children must have a certain level of phonemic awareness (Yopp, 1992). 

Phonemic awareness allows the child to have a knowledge base and gives them a strategy 

to decode words. Studies have shown that phonemic awareness skills have a great effect 

on children's reading achievement. It is said that, "a child's level of phonemic awareness 

is the strongest single determinant of the success that he or she will experience in learning 

to read" (Adams, Foorman, Lundberg & Beeler, 1998, p. 2). 

According to Honig (1997), the past decades there have been many breakthroughs 

and an understanding of the importance of being able to hear and manipulate the discrete 

sound parts of words. His research states that people are now realizing that children need 

a solid base of phonemic awareness before they begin the task of beginning reading 

instruction. 

According to Griffith and Olson (1992), if children have phonemic awareness 

instruction it positively affects their word recognition skills. Griffith and Olson's study 

further shows how easily phonemic awareness can be incorporated into an already 

existing reading program. Their main focus is recognizing the importance of poetry and 

rhyme as a facilitator of teaching phonemic awareness. 

Pflaum-Connor (1978) states that phonemic awareness, "helps a beginning reader 

increase their ability to unlock words," (p. 178). If a teacher knows that a student is 

struggling with reading and she introduces phonemic awareness skills to the child, more 

than likely the child with the weakness will soon become a reader (Smith, 1998). Smith's 

research suggests that teachers of the very young should facilitate the 
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development of phonemic awareness to ensure children's success in reading 

development. The lack of phonemic awareness correlates with the difficulty of acquiring 

reading skills (Chard, 1999). Chard's article supports the idea that early phonemic 

awareness instruction is valuable and that there are many ways for educators to assess 

and teach phonemic awareness to young children. The research previously sited shows 

the power that phonemic awareness gives to children. It offers them a tool, that will 

allow them to become successful readers. 

While including phonemic awareness activities into an activity book there are 

things to be aware 0£ Yopp (1992), feels that if someone were to spend a few minutes a 

day to review the sounds of the language with a pre-school child it would contribute 

greatly to their phonemic awareness. Her research also states that, "significant gains in 

phonemic awareness were found after only fifteen to twenty minutes of daily use for two 

weeks" (Yopp, 1992, p. 699). 

According to research, directly teaching phonemic awareness has increased 

reading achievement among pre-schoolers by the time that they have reached the first 

grade (Bradley & Bryant, 1985; Bryne & Fielding-Barnsley, 1991). Griffith and Olson 

(1992), state that children who have high phonemic awareness outperform those that 

have low phonemic awareness on all literacy measures. In order to read, children need 

to be engaged in an organized phonemic awareness program (Honig, 1997). 

There are a variety of ways to introduce phonemic awareness. Researchers 

suggest that most children acquire basic phonemic awareness by participating in activities 

such as rhyming (Honig,1997). Griffith and Olson (1992), state" ... deal playfully with 
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the sounds of language through rhyme and through the manipulation of phonemes" (p. 

520). This allows children a familiar avenue toward the heginning process oflearning to 

read. 

Children's first appreciation of the spoken language is a recitation of familiar 

nursery rhymes (Snider, 1995). Many children's basic language development is likely to 

have been facilitated by beiug read books, that are based on rhyme or alliteration, that 

parents have shared with their children (Chard, 1999). Chard's (1999), research shows 

that it is heneficial for pre-school age children's instruction to iuvolve rhymiug activities. 

There are many ways that can help children focus on the sound oflanguage. This 

can he done through stories, songs and games (Griffith and Olson, 1992; Yopp, 1992). 

May (1994), feels that phonemic awareness is best obtaiued through a playful process of 

language. He also feels that teachers and parents need to provide enjoyable 

opportunities to learn language by exposiug the child to different language experiences. 

Phonemic awareness activities should facilitate children's ability to perceive that their 

speech is made up ofa series of sounds (Yopp, 1992). These opportunities should 

encourage children to iudependently engage iu different language activities. The more 

time that children are allowed to play with language the more they will retaiu (May, 

1994). 

There is a contiuuiug debate between phonics and holistic approaches to readiug 

(Strickland, 1998). Strickland (1998), states that there is a solution to this debate, a 

method of teaching that is called whole - part - whole. It is a readiug method that 

provides a balance between isolated skills beiug taught and readiug aloud with response 



11 

to literature approach (Stickland, 1998). Young children need to be taught 

systematically and directly, but the importance of, "being read to and reading and writing 

stories, poems, and informational selections- to which they apply their newly gained 

skills - are also important for reading development" (Chall, 1987, p. 8). Chall (1987), 

states that during the primary grades children are "learning to read", and the intermediate 

grades are a time for children to "read to learn". Supporting the idea that phonemic 

awareness is important in early years of education, but also supporting the idea that 

holistic approach to reading is a valuable tool as well. 

"Every time a child climbs on someone's lap to hear a story, literacy learning 

takes place" (Collins & Shaeffer, 1997, p. 68). It is important to remember while 

teaching reading, through the use of phonemic awareness or a holistic approach that it, 

"must be done in a way that makes sense and is most effective for students, teachers and 

parents" (Strickland, 1998, p. 10). 

The research presented shows the importance of phonemic awareness. When 

parents and teachers provide activities that encourage fun and playful opportunities for 

children to become phonemically aware they will have greater success as readers and 

learners in the future. Research has proven that phonemic awareness instruction plays a 

significant role in the beginning stage ofreading. 



Poetry I Rhyme 

Poetry provides opportunities for enjoyment, friendship, cooperation and 

learning, particularly in early childhood education (Andrews, 1988). Andrews also 

encourages that reading instruction should be fostered through children's already 

budding excitement for the rhyme of poetry, chants and verse. Rhymes include simple 

poems and chants. The sillier the rhyme the more enjoyable for children (Sawyer & 

Comer, 1996). 

12 

"Poetry can capture children's hearts and emotions, but only if it is nurtured 

through positive and satisfying experiences" (Buchoff, 1995, p. 151). Gable feels that 

using poetry offers teachers a way to emerge their students into a positive learning 

experience. The experience should combine words and illustrations that are understood 

by children. Relating them to the experiences that they have had in their lives (Gable, 

1999). 

According to Geller (1983), children enjoy poetry because it is easy for them to 

recall. They enjoy hearing their favorite poems repeated over and over again. Geller 

(1983), also mentions that many times, rhythms and rhymes guide children's academic 

and non-academic activities while they are at school. If you integrate poetry into an 

activity it allows opportunities for the children to develop an appreciation and enjoyment 

of poetry and an opportunity to nurture the love of the rhythm and the rhyme that poetry 

has to offer (Buchoff, 1994). 

When adults model chants and rhymes for children, the children will learn the 

rhythm and sound and it will have a lasting impact (Sawyer & Comer, 1996). Rhymes 
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and chants can be found in almost every culture, country and language (Sawyer & 

Comer, 1996). Geller (1983) writes," meaning of words when captured in the 

expressive rhymes and rhythms of verse delight the ear at the same time they alter young 

language learners to the phonological design of their native tongue". She continues with 

"exploiting ofrhymes - and children's love ofrhyme- appears to hold possibilities for 

integrating the art of verbal expression with the science of literary learning" (p. 192). 

Poetry can then be seen as an accessible avenue, that makes all children feel that they can 

participate, and feel successful while learning. 

According to Olufson and Lundberg (1983), nursery rhymes, nonsense verse, and 

rhyming games encourage sensitivity to sounds of words. Routman (1996), believes that 

if adults "reread favorite poems, songs and stories with children and discuss alliteration 

and rhyme within them" (p. 196), children will benefit later when they begin the reading 

process. Predictable rhymes and rhythms aid in the memorizing of verses, which 

includes nursery rhymes (Geller, 1983). The pre-school child has mastered nursery 

rhymes that have been repeated with parents, teachers and peers (Geller, 1983). 

Children can enjoy good poetry by first experiencing nursery rhymes and poems that 

emphasize rhyme (Godden, 1988). 

Bryant, MacLean, Bradley and Crossland's (1990), research shows there is a 

significant relationship between nursery rhyme knowledge at the age of three and the 

success in reading and spelling at ages five and six. Their research further discusses the 

importance of rhyme and alliteration development that contributes to the success of 

students in the subject area ofreading. 
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Goswami and Bryant's (1990) research shows that pre-school rhyme 

development contributes to future reading skills in two ways. The first is, rhyme 

awareness. If children have rhyme awareness skills they will be able to develop 

phonemic awareness skills. The second is, the idea that English rhymes often have 

consistent spelling sequences, allowing reading development to progress more easily. 

Goswami and Bryant's (1990) research also shows that pre-school children's awareness 

of rhyme and alliteration are strongly due to the use of analogies. They call this the 

"Casual Connections Theory", connecting the use of phonemic awareness to future 

reading skills. 

Andrews (1998), states in her research that it is appropriate to expect a four year 

old child to be able and willing to chant mother goose rhymes and short poems. Nursery 

rhymes offer a common ground that many students have. With the exposure to rhyme 

early on it gives children an opportunity to analyze words at an early age (Notari­

Syverson, O'Connor & Vadasy, 1998). Mahoney and Wilcox (1985) say that, "the 

sound patterns that are present in nursery rhymes sing their way into children's minds" 

(p. 221). This excites the child about poetry and encourages them to want to learn. 

Rhyme is an important part of poetry, it is also an avenue to the beginning stage 

of reading, through the development of phonemic awareness. When children first start 

school they have fairly good rhyme awareness and fairly poor phonemic awareness 

(Duncan, Seymour & Hill, 1997). Duncan, Seymour and Hill's research further 

discusses children that are sensitive to rhyme are more sensitive to phonemes. Geller 

(1983), suggests "Verse language, because it is built upon pattern in sound, can focus 
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children's attention on multiple relations which govern sound-to-spelling 

correspondences" (p. 190). Goswami and Bryant (1990) also feel that children need a 

solid foundation based on rhyme, to be able to recognize sound patterns that then lead to 

phonemic awareness. Research done by Bryant et al. (1990), states that early rhyming 

skills have a strong correlation to the future success in reading. Authors Sawyer and 

Comer (1996), also state that young children benefit from the acquisition of rhythm and 

the sounds oflanguage. 

Poetry helps children respond to the beauty of the language and move toward the 

understanding of phonics, it also gives them an interest in the sounds of words (Mahoney 

& Wilcox, 1985). Research supports that children who enjoy sharing nursery rhymes, 

verses and poetic writing have been introduced to phonemic awareness early on in life 

(Mahoney & Wilcox, 1985). Teachers and parents can foster the love of poetry through 

the use of rhyme. This can be done by supplying and pointing out rhyming words as you 

read along with children (Mahoney & Wilcox, 1985). When children are rhyming they 

are able to recognize and learn words that share common features (Notari-Syverson et 

al., 1998). They then have access into the understanding and likeness of words 

(Mahoney & Wilcox, 1985). Therefore, rhyming may be the first step toward the 

awareness of phonemes (Bryant et al., 1990). 

Research strongly supports that through the use of poetry and rhyme the 

development of phonemic awareness can be easily accomplished. It has also been shown 

that poetic rhyme has a tremendous impact on future reading ability. 



Parental Involvement 

"The knowledge children acquire at home is the basis for the more formal 

learning they will encounter in school" (Hill, 1989, p. 82). 

16 

When parents are involved in their children's schooling they are more likely to 

experience social support, to value educational opportunities and to interact with their 

children in ways that support scholastic development (Reynolds, Marvogenes, 

Bezruczko & Hagemann, 1996; Steinberg, 1997). When parents have the opportunity to 

participate in their child's education they are provided the dignity that they deserve 

(Sawyer & Comer, 1996). 

Mahoney and Wilcox ( 1985) state, if parents are willing to participate with their 

child in school activities, they will be able to enjoy the process of their child's learning. 

They also feel that when parents participate in their child's education they need to 

remember to encourage their child's success without expecting performances from their 

child. Acceptance of the child's work motivates children to do well (Steinberg, 1997). 

Research has shown that parents help make their children's educational 

instruction more meaningful by becoming involved (Sawyer & Comer, 1996; Steinberg, 

1997). Parent involvement includes; working in the classroom, teaching the child at 

home, assisting with homework and becoming involved in the Parent Teacher 

Association. All of which show parental interest and support for children's educational 

achievement (Barbour, 1998). Children do better in school when they perceive that 
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there is parental interest and involvement in their education (Spadefore, 1979; Steinberg, 

1997). 

When children are at the pre-school age they are at a developmental stage, where 

the environment effects intellectual growth more than any other time (Mahoney & 

Wilcox, 1985). Mahoney and Wilcox (1985), feel that because the environmental 

influences are so dominating for pre-school age children, if parents participate in their 

child's learning it will contribute to their child's future success. 

Research by Becher (1986) supports the idea that literacy begins in the home. 

Faires, Dee Nichols and Rickelman (2000) state that, even before entering pre-school, 

children raised in a home environment that encourages the love of literature and oral 

language benefits greatly. Encouraging the love of literature and oral language can be 

done through the use of nursery rhymes and simple stories. This allows parents an 

opportunity to provide building blocks for their children to become lifelong readers and 

successful learners. 

There are many things that parents can do to encourage their children to learn but 

in order to do this, parents need to be informed of what can and should be done at home 

with their children (Sawyer & Comer, 1996). Sawyer and Comer (1996), believe if 

parents are provided enough information they can be actively and effectively be involved 

in their child's educational experiences. 

Parents who are able to build reading readiness skills into their children before 

the start of formal instruction guide their children towards a stronger base of beginning 

reading (Brigham Young University, 1982). Researchers state that parents play a 
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significant role in their children's development, learning literacy and education (Hill, 

1989; Becher, 1986). Parents of pre-school students can approach teaching their 

children literacy in a number of ways. Parents should read to children, ask their children 

questions about what has been read, allow their children to be active participants and 

parents should provide audio and visual stimulation (Brigham Young University Press, 

1982). 

Children's literacy often is dependent on the amount oflanguage and print related 

experiences that the children can bring to their pre-school class (Borsa, 1997). Borsa's 

(1997) research, found that districts with the most successful reading programs helped 

pre-school children develop cognitive and linguistic skills while in pre-school. The pre­

school programs supported a strong home-to-school connection (Borsa, 1997) 

Research has shown, that the more times a parent participates in their child's pre­

school activities, reflected higher reading achievement in upper grades and lower rates of 

grade retention (Miedel & Reynolds, 1999). Frequent parental participation in their 

child's schooling enhances self-esteem of the child, and improves academic achievement 

(Steinberg, 1997). Parental participation has a positive impact on the parent and child 

relationship and facilitates a positive working relationship between parents and school 

(Brown, 1989). 

The research done by Miedel and Reynolds (1999), shows when parents are 

involved in their child's early childhood education, the parent and the child benefit 

greatly. The number of activities in which a parent participates in, while their child 

attends pre-school, is related to higher reading achievement in future years. Their 
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findings strongly support the benefits of parental involvement in early childhood 

programs. Parental involvement in pre-school programs builds a strong foundation for 

future family-to-school relationships (Miedel & Reynolds, 1999; Reynolds, Mavrogenes, 

Bezruczko & Hagemann, 1996). Many times the skills and opportunities that the parents 

learn how to teach in the early intervention and pre-school programs, allow the parents 

to become actively involved and very resourceful in their child's future educational 

career (Powell, 1989). 

According to research there are many reasons that parents should be involved in 

their child's education. Parents are important and vital partners in their child's learning 

process in early childhood education (Faires et al., 2000). 

Summary 

With the literature review it is easy to see that phonemic awareness is a necessary 

tool for children to acquire. As research has shown, the earlier children become aware 

of phonemes the better readers and learners they will become. Educators and parents 

need to realize the importance of phonemic awareness and the connections it has toward 

future literacy (Hajdusiewicz, 1998). 

Giving children a knowledge base of phonemic awareness allows them an 

opportunity to become successful readers and learners (Chard, 1999). Parents and 

educators need to give children all of the necessary tools to accomplish this task. This 

can be done by creating an language rich environment and solid support structure, that 
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will assist the child in future years oflearning. An old saying that has been around for 

many years sums up the point I am trying to get across. 

-There are only two lasting bequests we can give our children- one is roots and 

the other wings.- (Mahoney & Wilcox, 1985, p. 269). 



CHAPTER THREE 

PURPOSE AND SCOPE OF THE PROJECT 

Phonemic awareness is the beginning stage of reading. Without a phonemic 

knowledge base, many children will struggle with the skill ofreading (Mattingly, 1984; 

Honig, 1997). With the use of poems, rhymes and chants, it affords children an 

enjoyable opportunity to become beginning readers through the combination of 

phonemic awareness activities and poetry that include rhymes and chants. 

Most children have had exposure to poetic verses and rhymes since infancy 

(Lenz, 1992). Their recall of the verses, chants and rhymes is easily available, this allows 

them to be able to recognize different sounds and understand the beginning stages of 

reading through phonemic awareness (Sawyer & Comer, 1996). With the above 

thoughts in mind, I have complied an activity book for parents of pre-school age 

children. This activity book will allow parents an opportunity to introduce and 

encourage phonemic awareness to their child through the use of poetic rhyme, chants 

and verses. 

To accomplish this, current research and literature on phonemic awareness, 

poetry and parent involvement, relating to pre-school age children was collected and 

reviewed. The ERIC database and the OCLC database through Central Washington 

University were accessed. Resources were requested and reviewed from Central 

Washington Universities library as well as the Pierce County Library System. Resources 

were also located through inter-library loan. After the journal articles and relevant books 

21 



22 
were located, the researcher did an initial review. Journal articles and books, were 

reviewed to clarify the information provided on the research subjects. Research and 

information were also retrieved from various sites on the Internet. The researcher also 

discussed and obtained information from colleagues from various early childhood 

education programs. 

The information gathered from the research was then organized and presented in 

a formal review of literature. With the information collected and reviewed an activity 

book for parents of pre-school aged children was created. The title of the activity book 

is, "Phonemic Fun for Everyone, Poems and Activities for Parents to Share with Their 

Pre-school Age Child". The following criteria were adhered to while creating this 

activity book: 

1. It must be easy for parents to understand. 

2. The activity book must be enjoyable for the pre-school child. 

3. Activities must be age appropriate. 

4. Resources for further information must be provided. 

5. Activities must be based on research and reinforce phonemic 

awareness. 

6. Graphics must be used to attract. 

7. Information on the importance and benefits of phonemic awareness in 

early childhood must be included. 

8. Information on the importance poetry, rhymes and chants must be 

included. 



CHAPTER FOUR 

THE PROJECT 

Chapter Four contains the phonemic awareness activity book. It was developed 

for parents to use with their pre-school age children. The chapter is composed of 

poems, chants, rhymes, and child centered activities that support the beginning stage of 

phonemic awareness. 

The project begins with an introduction of phonemic awareness and explanation 

of the activity book. The activity book is organized around the letters of the alphabet. 

Each letter has a poem, activity and further resources for the specific letter being 

introduced. 
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lr,trocluciior, pl 

Lor, vowels ~ 

Long fl cts in plct'(e<l flil<eh Drt,\M Scottish \Zh'(t,,e p3 
Lohg e cts in sleep LUllctb'( ih Eqo vctpctnese Lullctb'/ ps 
Lot'\g I ct5 iri ice I screcti,, Ahoh'{Mous p9-
Long o cts in snow sprihg Mets coi,,e \Zh'(i,,e froi,, switz.erlcth<l p9 
Lohg IA cts in Luther The Scoof>.., f\ccorctihg to Luther 13'/ 13ctbs 13ell Hqj<lusiewicz. pH 

Short vowels \?.!Q 

Short fl <15 ih ctpple flpple Tree f\Ml''/MOUS pl4 
Short E cts ih elephcthT Little elephcthT vctpcthese \Zh'(i,,e pl<o 
Shor-t I cts in ihsects lnsec-ts f\hOh'(MOUS plS 
Short o <15 ih hop chicl<ehpox b'( cctrol /1. Losi p2.o 
Short IA <15 ih SUI' sut\.i Little sun colot,,bicth \Zh'(t,,e p2.2. 

cor,sor,qr,ts 1?2.4 

13 cts ih bubbles 13ubbles f\Mh'/MOUS p2.5 
c qs in cool<ie c is Tor cookie sescti,,e s-tree-t \Zh'(IYle pH 
D <15 ih <li<l<lle Di<l<lle Di<l<lle Dut,,plihg Mother eoose p2.9 
F <15 in firefl'( Firefl'(J Firefl'( 1-tctlicth Nurser'( \Zh'(t,,e p31 
G <15 in gui,, Ghos-ts go Gctllopihg Ahoh'{Mous p33 
ti <15 ih hippo Hctrr'( Hippo f\Mh'/MOUS p35 
0 <15 ih JUMP vctcl< 13e Nit,,ble Mother eoose p39-
I<- cts ih l<i-te i<-UMbct'/<1 chil<lreh's \Zh'(t,,e froi,, cohgo p39 
L qs it\ leqves Lectves f\Mh'/MOUS p41 
M ct5 in Moon Moon vctpcthese \Zh'(t,,e p43 
N <15 in high-\" No Nee<! to Light ct Night Light Anon'{Mous p45 
P cts in picl<e<l Pe-ter Piper Mother Goose pH 
G. <15 ih q_uctcl< Little Duel< f\hOh'{MOUS p49 
12- <15 in rctinbow 12-ctihbow A:hoh'{Mous p51 
s cts ih sq_uirrel Grct'/ sq_uirrel f\hOh'(MOUS p53 
T cts in -top Tingctlct'(o wes-t ln<lies Nurser'( \Zh'(IYle p55 
v qs it"I vctn victor>s Veth 13'/ S'(<lhie Meltz.er 1<-leihhehz. p59-
W ct5 il"I WOt'fYl wiggle wori,, f\hOh'(MOUS p59 
Y. cts ih x-rct'/ Y., Y cth<a TulYlble<loWh z. Mother Goose p<ol 
Y <15 in '(ellow Dctffo<lil /lhOh'(MOUS p<o3 
z. cts ih z.ebrct Z.UM Gctli Hebrew \Zh'(t,,e p<o5 

piii 



orie of the Most iMportqrit 
9oqls qs pqrerits of "{ov1ri9 
chilc::lreri is to prepqre theM 
for sv1ccess qs reqc::lers. 
12-eseqrch tells v1s thqt 
chilc::lreri qre Most lil<el"{ to 
be sv1ccessfv1I iri reqc::liris if 
the"{ hqve hqc::I repeqtec::I 
experierices with heqriris 
qric::I sq"{iris the iric::1ivic::1v1ql 
sov1ric::1s iri q wore::!. 
12-eseqrch hqs qlso showri 
thqt qri effective qctivit"{ 
to trqiri chilc::lreri)s eqrs 
qric::I tori9v1es is repeqtiris 
poeMs., chqrits., qric::I rh"{Mes 
thqt "plq"{)) with lqri9v1q9e 
sov1ric::1s. 

poetr"{ offers q rh"{thM 
qric::I rh"{Me thqt provic::les 
qri experierice thqt is fv1ri 
to be repeqtec::1. poeMs qre 
woric::lerfv1I pieces of 
literqtvlre to hqve reqc::I 
qlov1c::1. t:z.eqc::liris poetr"{ 
qlov1c::I qllows q vqlv1qble 
opportv1t"1it"{ for chilc::lreri 
to heqr the vqr"(it"IEJ SOvlt"lc::IS 
of lqri9v1q9e. 

Phonemic Fun -for 
everyone., poems qncf 

Shqre with Their Preschool 
ftge Chile/., is q collectiori of 
poeMs., rh"{Mes., qt"lc::I chqrits 
froM qll over the worlc::1. 
The poeMs qre to be reqc::I 
qlov1c::I qric::I the qctivities 
qre for the pqret"lt qric::I 
chilc::1 to erijo"{ to9ether. 

The pv1rpose of this boo!< is 
to provic::le pqret"lts with q 
poeM., qri qctivit"{ qt"lc::I 
qc::lc::litiot"lql resov1rces for 
the tqr9etec::1 loris vowel., 
short vowel or corisoriqrit. 
This qctivit"{ boo!< is orie 
tool thqt pqret"ltS cqri v1se 
to set their chilc::1 ot"I the 
pqth to sv1ccess iri reqc::liri9. 

Activities -for pqrents to r'1 
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I 
I 

I 

I 
\ 
I 
I 

I 
I 
I 
l 
I 
I 

I 
I 
I 
I 
I 
I 
I 

I 
I 
! 
I 
I 
\ 

-------------

Lohg vowel 
11 A q" cts ih: 

plct"(eq 

There wqs q Mqh livecl ih the Mooh.J 

lh the Mooh.J ih the Mooh.J 
There wqs q Mqh livecl ih the Mooh.J 

f\hcl his hqMe wqs Ail<eh DrLAM. 

f\hcl he plq"{ecl upoh q lqq le.J 
q lqclle.J q lqclle.J 

He plq"{ecl upoh q lqclle.J 
f\hcl his hqMe wqs Ail<eh DrLAM 

-Scottish rh"{Me 



· ActiviN 

12-eqc:::I the poeM qlouc:::I To '{our chilc:::1. Discuss the 

sout'lc:::I thq-r the letter 11Pt11 Mql<es ih the worc:::ls 

Ptil<eh_, plq'{ec:::l..1 lqc:::!le_, t'lqMe 

12-eqc:::I The poeM while sittih9 oh the -floor with 

'{our chilc:::1. Ever'{TiMe '{ou heqr q worc:::I wifu 

the 11 Lot"19 Pt 11 soul"c:::I sTql"c:::I up qt')q si-r c:::lowl" ver'{ 

q,uicl<I"(. 

arit"19ih9 the 12-qih to t<-qpiti plqit'I b'{ verhq f\qrcteMq_, 
Diql. 

0ql<e 13ql<ec! q cql<e b'{ \3.6. Het'lt'less'{.., Peh9LAih 13ool<s. 
The Lqce Shqil b'{ 13ets'{ 13'{ers.., vil<il"l8 Press. 
The pqper crql"le b'{ Moll'{ \3ql"lg_, 6ree1"1willow. 

Sheilq \2-qw_, the arqve b'{ t<-eVil"I Hel"ll<es.., 6ree1"1willow. 
Tqste the \2-qil"lclrops b'{ f\l"ll"lq 6. Hil"les.., 6ree1"1willow. 

-------------·
p4 

I 
I 
I 
I 
\ 
I 
I 
I 
I 
I 

I 
I 
I 

l 
I 
\ 
I 
I 

I 

l 
I 
\ 
I 



I 
I 

I 

I 
l 
I 

I 

I 
I 
I 
I 
I 
I 

I 
I 
I 
I 

---------

Long vowel 
11E e 11 qs in: 

sleep 

LLAllqbj iri Eclo (Tol<jo) District 

sleep..) bqb'L sleep..) 
oh..J tri'{ bqb'{.J sleep..) 

How lovel'{.J how lovel'{.J 
How riice '{oLA qre\ 

where's the riLArse.J where's the girl? 
where's '{oLAr riLArse girl? 

She's gorie.J she's gorie.J 
fqr qcross the hill\ 



Activitj \ 
\ 
l 
I 

j2eqq the roeM qloucl 10 "{our chilcl. Discuss the : 
souhcl thqt" the letter 11

1::.
11 Mql<es ih the wore! 1 

I 
sleer qt)q creer I 

I 
I 

chqht"... 11Cchilcls hqMe) (chilcls hqMe) whqt" clo \ 
"{ou seer' 11 Hqve theM sq"{.J 11 1 see q (s0Methih9) I 

I 
lool<ih9 qt" Me. 11 Coht"ihue reversih9 roles. 1 

13rowh 13eqr_, 13rowh 13eqr_, whqt Do 1 ou see? 13'{ 13ill 
Mqrtih.., vr . .., Hehr'{ Holt. 

Hqve ,ou seeh Trees? 13'{ voqhhe oppehheiM.., Aclclisoh­
\Nesle'(. 

I 
I 
I 
l 
I 
I 
I 

I 
I 

l 
I Little 130 Peep b'{ pqul 6qlclohe.., clqrioh 13ool<s. 1 

Sheep ih q veep b'{ Nqhc'{ Shqw_, Houshtoh Mifflih. I 
"stqhcl 13qcl<." sqicl the elephqht.., "l.>M 6oih8 to Sheez.e\" I 

b'{ pqtriciq ThoMqs_, Lothrop.., Lee ~ Shepqrcl. 
Teh sleep'{ Sheep b'{ Holl'{ 1<-eller.., 6reehwillow.

- ---------------



I 

I 
l 
I 
\ 
I 

I 
I 
I 
I 

I 
I 
I 
I 
I 
I 
I 
I 

I 
I 
1 
I 

I 
\ 

• 
\ 

---------- -

Lons vowel 
111 i11 

c:15 i h: 

Ice 

I screctM 

I screctM 
,ou screctM 

we ctll screctM 
For ice crectM 

p'i" 



Activit:1 

12-eqcl the poeM qloucl to "(our chilcl. Discuss the 
sou!"cl thqt the letter 11111 Mql<es ii" the worcl 

ice 

Mql<e up q"' i!"vitqtio!" to q"' ice creqM pqrt"(. 
Deliver it to "(our chilcl. 

e.l"jo"( the ice creqM pqrt"(. 

13ool<s qhcl l'oeMS thqt \2-ereqt the 11 101"19 i" SOLAhcl 

The 13il<e Lessoh bi stqh qhcl Jqh 13erehstqih_, 
\2-qhcl OM HoLAse. 

If Mice CoLAlcl Fl"( bi vohh CqMeroh_, PttheheLAM. 
"I Thihl< Mice qre 12-qther Nice" bi 12-ose FileMqh 

froM The \2-qhcloM HoLAse 13001< of f'oetri for 
Chilclreh. 

Ti9ht TiMes bi 13qrbqrq s. Hqz.eh_, vil<ihg. 
wheh the Ticle is Low bi Sheilq Cole_, Lothroi:,_, Lee 

qhcl Shei:,qrcl. 
Whi Cqh)t I Fli? 13i 12-itq eelMqh_, Scholqstic. 

-----------

f>8 

I 
I 

I 
J 

I 

I 

I 
I 
I 

I 
I 
I 
I 
1 
I 
I 
I 
1 
I 
\ 
I 
I 

I 

I 
I 
I 
I 



I 
I 

I 
I 
I 
l 
I 
I 

I 
l 
I 
I 
I 
I 

I 
I 

I 
1 
I 
I 

----------
Long vowel 
110 0

11 qs in: 
ShOW 

sprii"S Hqs Cot"1e 

Now springtit>ie is here qncl the so-ft wincls blow 
To t>ielt -frot>i the t>iotAntqins the ice qncl the snow. 

The ctAcl<oo is cqlling in vqles below 
To sq'{ thqt this is so. 

1 o holee.., holee.., holq leeho.., 
lAp in the t>iotAntqins the cows will go. 

"(o holee.., holee.., holq leeho.., 
lAp to the t>iotAntqins go. 

The herclst>iqn lool<s tAp qt the bltAe spring sl<'{j 
He shotAts qncl he sings to the t>iotAntqins high. 

"eooclb')'e.., little vq\le'{.., gooclb'{e.., gooclb'{e.., 11 

,olA heqr his ltAst'{ er'{. 

1 o holee.., holee.., holq leeho.., 
lAp in the Ptlps where the grqsses grow. 

1 o holee.., holee.., holq leeho.., 
lAp to the Ptlps we'll go. 

-\2-h'{t>ie -frot>i switz.erlqncl 

p9 



~ctivit:f 

12-eqcl the poeM qloucl to '{our chilcl. Discuss the 
souhcl thqt the letter 11

0
11 Mql<es ih the wore! 

ShOW 

131ow pqihtih9 

I 
\ 
I 
I 

I 
1 
I 
I 

I 

plqce blobs of teMprq pqiht Oh q piece of pqper. ( 
131ow throu9h the strqw to spreqcl the pqiht over I 

the pq9e. creqtih9 bequtiful blow qrt. \ 

The Aclveritures o-f Mole <:1ricl Troll b'{ Toh'{ 
vohrist"ori,.J 6. P. PUTl'"ICIM.> s soris. 

The 6i<:1ri~s Toe b'{ arocl< cole,.J F<:1rr<:1r,.J st-r<:1us ~ 
6iroux. 

Night" Noises <:1ricl oTher Mole <:1ricl Troll st-ories b'{ 
Tori'{ vohrist"ori,.J 6. p. PUTl'"ICIM.)S SOl"\S. 

orie Moricl<:1'{ Morriiri9 b'{ v.ri Shulevitz.,.J Ch<:1rles 
scribriers.> soris. 

12-oll over! 13'{ Morel ic<:1i 6erst"ei1'°',.J crowri 13ool<s.

-- - - -
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I 

I 
t 
I 
\ 
I 

I 

I 
l 
I 

I 
I 

I 
I 
I 
I 
I 

I 
I 
I 
l 

---------

Lons vowel 
11U u 11 qs in: 

Luther 

The scoop_, Ptccorc::lihg to Luther 

l3qbs l3ell Hqjc::lusiewicz. 

pll 

Please note: Content on this page was redacted due to copyright concerns.



ActiviN 

\2-eqq the poeM qlouq to "(our chilq. 
Discuss the sout1q thqt the letter 11 V.11 

Mql<es it1 the worqs 
Luther qt)q rule 

rtqve "(our chilq becoMe q reporter qt)q 
it1terview q ifferet1t MeMbers of the 

fqMil"'(. 

Bool<s qt)cj Poel'Yls thqt 12-epeqt the 11 lot19 u 11 sout1cl 

111::.xcuse Me- certqit1l"{! 11 b'i Louis slobocll<it1..i 
vqt19uqrcl Press. 

Tell Me q Trucl"{ b'i Lore segql..i Fqrrqr..i strqus..i 
qt1cl eiroux. 

The Troll Music b"{ Ptt1itq Lobel..i Hqrper ~ 12-ow. 

----------- --~

p12 .. 

I 
I 
I 
I 
I 
I 

I 
I 
I 

I 
\ 
I 
I 
l 
I 
I 
I 
l 
I 
I 
I 
I 
I 

I 
I 

I 





I 
I 
I 
I 

I 
I 
I 
l 
I 
I 
I 
l 
I 

I 

\ 
I 
I 
I 
l 
I 
I 

I 
I 

I 
I 
I 
1 

-------

Short vowel 
11 A q II qs i I'"\: 

qpple ql'"\c::I cqt 

Apple Tree 

I rec:tchec::I wq'f up in the c:tpple tree 
I picl<ec::1 ctn c:tpple just -for Me. 

I wqs c:tbout to tc:tl<e q bite but whqt 
c::lic::I I see? 

five little worMs lool<in9 up qt Me 
four little worMs lool<in9 up qt Me 

Three I ittle worMs lool<il"9 up qt Me 
Two little worMs lool<il"9 up qt Me 
01'"\e little worM lool<il"S up qt Me 

MMMM. 



Activit'{ 
I 
\ 

12-eqcl the poet"1 qloucl To "{our chilc:1. Discuss the l 
I 

sout"c:I thqt the letter "pt" Mql<es in the worc:I 1 

qpple 

Eqt q whole qpple with "{our chilcl 

J 

I 
I 

sq"{in9 the 11short q 11 souncl before eqch bite. 

1 our Mouth shoulcl Mql<e the sqMe shqpe biiil"9 qi') 
qpple qs it" cloes whet" '{ou sq'{ the "short" q" sout"cl. 1 

I 
I 
I 

I 
\ 

Plc:lc:lie Meets Mqx b'[ Joq"" 12-obi!"s., Hqq,er ~ 12-ow. 

Pll"9us qi"c:l the cqt b'/ Mqrjorie Flqcl<., Doublec:lq'(. 

Pli"l"ie l3qi"ql"ie b'/ Leqh i<-otriqil<o., Hqrper ~ 12-ow. 

Pilex qi"c:l the cqt b'[ Hele!' Griffith., eree!"willow. 

The cqt ii' the Hqt b'/ Dr. Seuss., \2-q!"c:lotri House. 

The fqt cqt b'[ Jqcl< l<-ei"t., Scholqstic. 

Ferl"ql"c:lo b'[ Mqrci 12-ic:lloi" fl"otri The \2-q!"c:lotri House of Poet!"'[ for 

chilc:lrel". 

The 6i1"9erbreqc:l Mqi" b'{ 1<-qre"" Schtriic:lt., Scholqstic. 

"Mql"'{ Hqc:l q Litiie Lqtrib., "frotri Mother 6oose. 

pqt the cqt b'[ coli!' qi"c:l Jqcq_ui Hqwl<il"s., 6. p. Puti"qtri's Sol"s. 

There's q"' Pli"t ii' Pli"thol"'{ b'/ l3e!"i"qrc:l Most., williqtri Morl"ow. 

who Tool< the fqrtrier's Hqf? b'[ Joqi" M. Lexqu., Hqrper ~ 12-ow 

-----------
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I 
l 
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I 
1 
I 
\ 
I 
I 

I 

I 
I 

I 



I 

I 
I 
l 

I 

I 
l 
I 
\ 

---------

Short vowel 
"e e" ~s i h: 

eleph~ht 

Litt1e elephqht 

l 
1 Little elephqht..J little elephqht..J 
I 1 ou hq\Je q lohg lohg hose. 
\ 
1 ,es sir..J M'/ Mother hqs q lohg hose..J too. 
: Little elephqht..J I ittle elephqht..J 
1 Who c::lo '(ou lil<e best ih the worlc:f? 
l welL I lil<e M'/ Mother best ih the worlc::I. 
I 
I 

1 
1 
\ 
I 

pl<o 



Activit::( 
l 
\ 
l 
I 
I 

12,eqq the roel'Yl qloucl TO '{our chilcl. Discuss the i 
sout°'cl thq;- the letter 111::.11 l'Ylql<es it°' the wore! 1 

l 
elef>hqt°';- 1 

I 

I 
wqll< qrout°'cl the rool'Yl qcTit°'S lil<e elef>hqt°'TS. \ 

Move slow!'{ ql"'cl swil"'9 '{our qrl'Yl -for q big TrUl"'I<.: 

\ 
I 
I 

aool<s qricl poeMs thqt 12-epeqt the "short e 11 souric:i \ 

I 
"Pts Soon q Frec:I 6ets out of 13ec:I" \:,"( ,Jqcl< Prelutsl<"{ 

froM S0Methin9 13ig Hqs 13een Here_, 6reenwillow. 

l 
I 

elephqnt in q well \:,"( Mqrie Hqll ets_, vil<ing Press. l 
Hester the .Jester \:,"( 13en Sheeter_, Hqrper ~ \2-ow. I 

I Don)t 13elieve in elves \:,"( .Jqne Thq"{er_, williqM Morrow. : 
The Little 12-ec:I Hen \:,"( pqul 6qlc:lone_, Scholqstic. 

Ten Pennies for Cqnc:I"{ \:,"( Henr"{ 12-itchet_, wing_, Holt 
12-inehqrt ~ Winston. 

--------------- ---

pl"'I" 



I 

I 
\ 
I 
\ 
I 

• 
\ 

. - - - -

"short 111 sounct 
11

\ i11 qs in: 
insects 

lhsects 

lhsects.., ihsects.., 
, ov. q re so ver'{ St'Y'lc::\ 11. 

1 lhsects.., ihsects.., 
: Sot'Y'letit'Y'les I see '{ov. crqwl. 

: '(ov. fl'{ c::\hq '{ov. bv.z.z.. right b'{. 

I '(ov. jv.Mp v.p ih the SI<'{. 
I 
1 ,ov. qre so St'Y'lqll.., the SMc::\llest of qll.., 
I 

1 Little ihsects.., friehqS of Mihe. 
I 

I 
I 

I 
\ 

p18 



Activit'f 

12-eqcl the roeM qloucl to '{our chilcl. Discuss the 

sout"lcl thqt the letter 11111 Mql<es it"I the worcl 

\ 
I 
l 
I 

I 
I 
I 

I 

it"lsect 
1 
I 

'(ou qt"lcl '{our chilcl thit"II< of clifferet"lt it"lsects qt"lcl I 

thet"I qct theM out. l3uz.z..J fl'{.J crqwl qll qrout"lcl 
the rooM. 

aool<s qricj poet,,s thqt 12-epeqt the "short i" souricl 

"lcl<le Me.J Picl<le Me.J Ticl<le Me To" 'p'( Shel 
silversteiri frot,, where the Siclewqll< e.ricls.J 

Hqrrercol Ii ris. 
111)\/e 6ot qri Itch" 'p'( 0qcl< Prelutsl<'( frot,, the 

New i<-icl ori the alocl<.J 0reeriwillow. 
Itch'( Itch'( chicl<et"I pox 'p'( 0rqce Mqccqrorie.J 

Scholqstic. 
M'( arother.J will.J 'p'( .Joqri 12-o'piris.J 0reeriwillow. 

St,,qll Pi9 'p'( Arriolcl Lo'pel.J Hqrrer ~ 12-ow. 
whistle for will'( 'p'( e.z.rq .Jqcl< i<-eqts.J vil<iri9. 

will'( qricl the wit>1? 'p'( Arithori'( arowrie.J Alfrecl /\. 
i<-riopf. 

----------- -~--

f>19 

I 
\ 
I 
I 
l 
I 
I 

I 
l 
I 
I 
I 



---------

0 Short vowel -11 0 0
11 cts 

• 
lh: 

hor, 

• Chi cl<erieox • 
I 

I 
t 
I 
l • I 
I • I 
l 
I • I • \ • I 
I 
I 
I • I • I 

I 
I 
I -c~rol Pt. Losi I 
I • -\ 
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Ptctivit{ 

12-eqcl The poet,, qloucl To '{our chilcl. Discuss The 
sout'lcl Thqt" The letter 11

0
11 t,,ql<es it'I The worcl 

I 
I 
I 

oct"opus I 
I 

OCTO\?US hot" clo9s 1 

cut- q hot" clog 1/ 2. The wq'{ up ot'le t"it,,e. \2-0t"qt"e I 
I qt'lcl cut- qgqit'l..i cot'ITit'lue Ut'ITil '{ou hqve eight" 1 

seperqt-e legs. plqce it'I boilit'lg wqt-er. Plft"er hot" \ 
clog is cool<ecl..i ret,,ove wiTh Tot'lgs. The cut- pqrt- of\ 

The hot" clog shoulcl hqve curlecl up..i lool<it'lg lil<e : 
oct"opus legs. \ 

l3ool<s qt'lcl Poet,,s ThqT 12-el?eqt" The "short- 0
11 sout'lcl 

Drut,,t,,er Hott..i l3qrbqrq E.t,,berl'f..i Pret°'Tice-Hqll. 
Flossie qt'lcl The Fox b'{ pqt-riciq Mcl<-issqcl<..i Diql. 

Fox it'I socl<s b'{ Dr. seuss..i \2-qt'lclot,, House. 
11Hi99leT'f..i PiggleT'f..i Pop!" b'{ Sqt,,uel 6ooclrich for 
The \2-qt'lclot,, House 13001< of Poe-tr'{ for chilclret'\. 
Mo9wo9s o!') The Mqrch! oliver Dut'lre~ Holiclq'{ 

House. 

oscqr otter..i NqThqt'liel l3et'lchle'f..i Hqrper ~ \2-0w.
"peqs porric19e HoT..i II frot,, Mot-her 6oose. 

- -------------- ------
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I 
I 
I 
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I 
I 
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I 
I 
I 
I 
I 
I 
I 
I 
I 
! 
I 

I 
1 
I 
1 

------

Short vowel 
11U u 11 qs in: 

Sl.An 

SLAn.J Little Sun 

sun.., I ittle sun 
wqrM Me up q bit 
toqq"(.., toMorrow 

qll weel< lon9. 



Ptctivit::{ 

12-ectcl the poet>, ctloucl to '{our chilcl. Discuss the 
sot.Ahcl thctt the letter '\A" t>1ctl<es ih the worcl 

I 
\ 
I 
I 

I 

St.Ah I 
I 

Thui,,\:,s up Thui,,\:,s clowh 1 
Hctve '{our chilcl list'eh -for rh"{t>1ihg worcls. Set'{ two \ 

worcls i-f the'{ rh"{t>,e hctve '{our chilcl give "{ou ct I 
I thui,,\:,s up. 1-f the two worcls clo hot' rh"{t>1e theh hctve 

'{our chilcl give "{ou ct thui,,\:,s clowh. tz.everse the 
roles. Hctve the chilcl rh"{t>,e or hot rh"{t>,e worcls cthcl 

"{ou give the thui,,\:,s up or clowh. 

\3ool<s cthcl Poei,,s thqt 12-epeqt the "short u" sovthcl 

13ig Gus cthcl Litt1e Gus b"{ Lee Lorehz..., Prehiice-Hq\l. 
The cut-v.ps b"{ <.Jqi,,es Mctrshctll.., vil<ihg Press. 

DOl"\ctlcl Sq"{s Tht.At>,bs DOWh b"{ NcthC"{ e. COOl"\e'/.., 6. p, 

Pui"hqt>,)S SohS. 
11Drui,,p the Grui,,p" b"{ vctcl< Prelutsl<"{ -froi,, The New 

i<-icl Oh the 131ocl<.., Greel"\willow. 
slugs b"{ Dctvicl Greehberg_, Litt1e.., \3rowl"\ cthcl 

Cot>,pcth"{. 
Thv1t>1p cthcl Pit.Ahl< b"{ vcthice Met"{ LAclr"{.., Hctrper ~ \2-0w. 

--------
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l 
I 
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I 
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I 
I 
I 
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l 
I 
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I 
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I 
I 
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I 
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I 
I 

\ 
\ 

-------

Letter SOLAhq 

"a b11 
c:ts i h: 

bubbles 

& 13ubbles 0 
aubbles flocttit19 ctll ctrout1cl 

aubbles fctt c\t°'cl bubbles rout1cl 
aubbles ot1 tri'( toes c\t°'cl t1ose 
alow c\ bubble ... up it goes! 
aubbles flocttit19 ctll ctrout1cl. 

aub ... bles fctll ... it19 

0 
to ... the ... 9rout1cl. 

0 

(J_ 
V 



Activit{ 
12-ectct the poet'l1 ctlouct to '{our chilct. Discuss the 

soui"ct thctt the letter 11 8 11 Mctl<es ii" the worct 
bubble 

Mctl<e aubbles 

1/2. 9ctllol" wctter 
8 OU(')ces ctish WC\Shil"9 Soctp 

I tctblespoo(') 61'{cerin 

12-elqtecl 13ool<s qncl poetry - letter "13 \:," 

13i9 131.,19 13001< o-f Alphq\:,et \:,'( pqtriciq c. Mci<-issqcl<.J 
Millil<en. 

131ue 131.,19 series \:,'( vir9iniq Poulet,.} chilclrens Press. 
"131.,19s" \:,'( Mqr9qret wise 13rown -froM Flit,.} Flutter 

qncj Fl'{.J Do1.,1\:,lecl q'(. 

The 6reqt 13i9 131.,19 13001< \:,'( 12.oz.qnne williqMs.J 
creqtive Teqchin9 Press. 

The lei<'{ 131.,19 Alphq\:,et 13001< \:,'( 0err'{ pqllott<lJ 

chqrles\:>ricl9e. 
"The Lqst er'{ o-f the Dqt,,p Fl'{" -froM 9qr\:,q9e 
Deli9ht \:,'{ Dennis Lee.J Mqctviillqn o-f cqnqcjq. 

when lt cot,,es to 131.,19s \:,'( Aileen Fisher,.} Hqrper ~ 
\2-0w. 

- ---------------- ----
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I 

C, --Leti"er-sounct 

II/' II · 
V C qs In: 

Cool<ie 

c is for cool<ie 

-sesq"'1e street 12-h"'{"'1e 

pz.,-
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\ 
\ 

Ptctivit'{ 1 
I 
I 
I 

12-ectcl the f>OeM ctloucl to '(our chilcl. DiSCUSS the I 
• I 

sout°'cl thctt the letter 11c 11 l'Ylctl<es It°' the wore! 1 

I<
. I 

coo 1e \ 
Ptsl< '(our chilcl whctt his/her fctvorite cool<ie is I 

cthcl hectcl to the l<itcheh for ct bctl<ih9 \ 
ctc!Vehture. 1 

12-elcttecl aool<s cthcl poetr:::( - letter 11C,_~ 

11 aleez.er.)s Ice crect!Yl 11 b'( vctcl< Prelutsl<'( 
fro!Yl the New t<-icl oh the aloe!<_, 

e reehwi llow. 
cloucl'( with ct chcthce of Mecttbctlls b'( vucli 

actrrett_, Pttheheu!Yl. 
ectrbct9e Deli9ht b'( Dehhis Lee_, Mctcl'Ylillcth 

of Ccthctcl ct. 

- --------------- -~-
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----------------
Letter sounq 

11 D q II qs in: 

cliclclle 

Dic:lc:lle Dic:lc:lle DU"'1plit"9 

Dic:lc:lle c:lic:lc:lle c:lu"'1plit"g_, 
M'( SOt"\ uoht"\. 

Wet"\t to bec:I with his stocl<it"SS ot"\. 
0t"e shoe o-f-f qt"\c:I ot"e shoe Ot"\.J 

Dic:lc:lle c:lic:lc:lle c:lu"'1plit"g_, 
M'( Sot"\ uoht"\. 

- Mother Goose 

p2.9 



Activit:f 
\ 
\ 

12-eqcl the poeM qloucl To "(our chilcl. Discuss the / 
souhcl thq-r the letter 11 D11 Mql<es ih the worcls 1 

cliclclle qhcl clUMplih9 
I 
I 

I 
I 

Turh over q cool<ih9 po;- qhcl 9ive "(our chilcl q ( 
spooh. Hqve "(our chilcl hiT the cool<ih9 po;- with the \ 

spooh (lil<e q clruM) eqch TiMe the 11 D11 souhcl 1s \ 

heqrcl. : 

12-elq-recl \3ool<s qhcl poe-rr:::{ - letter 11D cl 11 

Dqhh'i qhcl the Dihosqur b"( S"{cl Hott..i Hqrper ~ 
12-ow. 

11Dqve Dir-r CqMe To Dihher11 b"( l<-iT wri9hT -froM for 
Lqu9hih9 ou-r Loucl..i Pil-frecl Pi. l<-hop-f. 

11DehSOh DUMM 11 qhcl "The Dispu-rqiious Deeble11 b"( 
uqcl< Prelut"sl<"( -froM S0Methih9 \3i9 Hqs \3eeh Here..i 

6 reehwi I low. 
The Di99ih9-es-r Do9 b"( Pil Perl<ihS..i \2-qhc!OM House. 

------------
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I 

I 
l 
\ 

\ 
I 

---------

Letter SOUhcl 

"F f 11 
qs i h: 

firefl"f 

Firefl:t 

1 Firefl"{.., firefl"{.., "fellow Clhcl bright 
I 
1 ariclle the fill"{ Uhcler "{our light.., 
I 

1 The so"' of the l<ihg is rectcl"/ to ricle.., 

\ Firefl"{.., firefl"{.., fl"/ b"/ M"/ sicle. 
I 
l 

1 -ltqliq"" Nurser'{ 12-h"{f'Yle 
I 
! 
I 
I 

I 
I 
I 
I 

p31 



Activitj 

tz-eqq the poet"1 qlov1q to '(ov1r chilq. 
DiSCLASS the 50l,1t)q thqt the letter 11 F11 

t"1c:tl<es ih the worq 
firefl'( 

\ 
I 
l 
I 
I 
I 
I 

I 
I 
I 
I 

I 
Shihe q light oh the wqll c:thq tr'( to t"1c:tl<e q I 

firefl'( c:thq other t'(pe of fit19er shqqows. : 
l 
I 

tz-elqteq 13ool<s c:thq Poetry - letter 11F f 11 

Fireflies! 13'( uLAlie 13rit1cl<loe.., Mc:tct"1illc:th. 
Pt firefl'( iri q Fir Tree b'( Hilc:tr'( 1<-rii9ht.., 

Hc:trper ~ \2-0w. 
11Frieriql'( Freqricl< FLAqqlestorie11 frot"1 
whisl<ers c:thq \2-h'(t"1es b'( Ptrriolq Lobel.., 

willic:tt"1 Morrow. 

- - - - - - - - - - - - - - - - - -~

I 
I 
1 
I 
l 
I 



I 
I 
I 

----------------

Letter sounc::t 
11
6 9 11 

~5 in: 
SUM 

Ghost go GClllopil"g 

: Ghosts go gC1llopil"g gobblil"g guM.J 
: Ghost go gC1llopil"g gC1theril"g grC1pes.J 
I Al"q gCISf> 
I 
I 

I 

\ 

Al"q groCII" 
Al"q giggle 

~ Al"q grit" 
/ As the'( slip through the gC1rctel" gC1te. 
! 
! 
I 
I 

I 
! 
I 
1 

0000000 ... g g g g g g g 
(the 11911 souhcl.., t10T the letter hqMe) 



Activit{ 

12-eqcl the poet"1 qloucl to "(our chilcl. Discuss the 
sout')cl thqt the letter 116 11 t"1ql<es i"' the worcls: 

9host.J 9qllopi"'Si 9obblit')9.J 9ut"1 

Mql<it')9 6099les 
cut 2. plqstic ri"'9s frot"1 six pqcl<s of soclq. Attqch 

2. pipe cleqt')ers to eqch sicle qt')cj fit qrout')cl the 
eqrs. After the 9099les qre t"1qcle qt')cj bei"'9 wor"'.J 

re-reqcl the poet"1. 
*wqrr,ir,g: '(ou MC\'( giggle wher, '(ou weqr these goggles.* 

12-elqtecl 13ool<s qt')cj Poetr'[ - letter 116 9 11 

"The ei99lers 11 b"( Mqrti"' eqrclt')er frot"1 Lqu9hi"'8 out 
Loucl: Poet"1s To Ticl<le '(our FUl")t')"(bot')e.J selectecl b"( 

0qcl< Prelutsl<"(.J Alfrecl A. i<-"'ol'f· 
"The ei99li"'8 eq99li"'8 eq99le of eeese" b"( 0qcl< 

Prelutsl<"( frot"1 z..oo Doit')9s.J ereet')willow. 
"wi99I"( ei99les11 b"( stqc"( vo crosse"' qt')cj Nqtqlie 

A"'"'e Covell Frot"1 The 12-qt')cjot"1 House 13001< of Poetr"( 
for chilclret'). 

--------------
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---------

Letter SOLAhcl 
11H h" c:1s in: 

hippo 

Hqrr"( Hippo wqs hot- hql"9il"9 ou"t 

i I" the SUI" 

So he hoppec:1 "to the house.J 

Hop.J hop.J whq"t fu!". 

Al"cl he lqughecl.J 11H~ hq" 

Al"cl he lqughecl.J 11 Hee.J hee" 

Al"cl he lqughecl.J "Ho.J ho.J ho.J ho! 11 

Tql<e q lool< qt- t"le. 



Activitj 

12-eqcl the poeM qloucl To "(our chilcl. Discuss the 
sout,cl thqt" the letter "H" Mql<es it"I the worcls 

Hqrr"(_, hippo_, hop_, house 

while reqclit"19 the poeM hqve '{our chilcl hop eqch 
TiMe he/she heqrs the 11H11 sout,cl. 

vqriqt"iot,: Hqve "(our chilcl hop ot, their left" foot"_, 
thet, ri9ht" foot"_, thet"I both feet". 

\2-elqtecl l:3ool<s qt'lcl poetr'( - letter 11H h11 

Hu9e Hqrolc:1 b"{ 1:3ill Peet.) Hou9htot'I Mifflit'I. 
The ver"{ Hut"19r"{ cqterpillqr b"{ 1::.ric cqrle.J 

collit'ls-worlc:1. 
11we)re feqrless Fl"{it"19 Hotclo9s11 b"{ 0qcl< 
Prelutsl<"{ -froM S0Methit"19 l:3i9 Hqs l:3et'I 

Here.) ereet'lwillow. 

- ---------------
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• 
---------

Letter sounct 
110 j 11 qs in: 

. 
JlAMp 

u~cl< ae Nit"1ble 

uqcl< be niMble 
uqcl< be 't,lAicl< 

uqcl< juMp over the 
cqnq lesticl<! 

-Mother 6oose 



Activit::f 

12-eqcl the roeM qloucl "to '{our chilcl. Discuss the 
sout'\cl thq"t the letter '\J" Mql<es it'\ the worcl 

0qcl< 
with '{our chilcl qc"t out' the t'\urser'{ rh'{Me o-f 

"vqcl< 13e NiMble" 
*Mql<e sure "to be sq-fe* 

*"'o juMf>it'\9 over lit- cqt'\clles* 

12-elcrtec::( aool<s qhc::I poetr::f - letter "v j" 

vql"-1berr-'{ b'{ aruce De9eh.., Hqrper ~ 12-ow. 
vesse aeqr.., whqi" will ,ou weqr? 13'{ Nqhc'{ 

whii"e cqrlsi"rol"-1.., MqcMillqh. 
"v.)s The vul"-1pih9 vq'{-wqll<er" b'{ Ph'{llis 

Mc6ihle'{ froM The l2-clhc::loM House of Poei"r'{ 
for chilc::I reh. 

peqhui" autter qhc::( veil'{ b'{ Nqc::( ihe aerhqrc::( 
wesi"cott.., D uttoh. 

------------
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----------------

Letter souncl 
11 1<- 1<11 

C\S in: 
l<ite 

l<-LAMbq"(ct, "(ct, l<-LAMbq"(q! 

l<-LAMbq"(ct, "(ct, l<-LAMbq"(q! 

l<-LAMbq"(ct, "(ct, l<-LAMbq"(q! 

Ah! Ah! l<-LAMbq"(q! 

p39 

-chilclrehs \:2-h"(Me 
froM Coh90 



f\ctivit:f 

J2-eqq the poeM qloucl To '{our chilcl. Discuss the 
sout'lcl thqT the letter 11 1<-11 Mql<es it'I the worcl 

l<iTe 
whqT is q worcl7 

Hqve '{our chilcl qsl<-i "whqT is q worcl thqT sTqrTs 
with I<-7" 1 ou thet'I sq'{ q worcl thqT be9it'IS with I<-. 

IT is thet'I '{our Tu.rt" To qsl< the sqMe q_uesTiot'l-i 
hqvit"19 '{our chilcl qt'lswer. Cot'ITit'lu.e Tql<it"19 Turt'ls. 

12-elqtecl 13ool<s q('"lq poetr'i - letter 11 1<- 1<11 

Ptpril.>s 1<-ittet"I b'i clqre Tv1rlq"(.., 

Newberr"(.., Hqrper i. \2-0w. 
l<-qt"( No-pocl<et b"( EMM"( pq"(t"le.., 

Hov19htot"1 Mif-flit"I. 
11 1<-i "'9 1<-qt"1911 b"( veqt"lt"le stei 9 -frot"1 Ptlphq 

aetq Chowcler.., Hqrpercollit"ls. 

--------·
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------------

Letter SOUhcl 
11L 111 qs ih: 

leqves 

Leqves 

The leqves qre whirlih9 
rouhcl qhcl rouhcl. 

The leqves qre fqllih9 t"o the 
9rouhcl. 

1 
12-ouhcl qhcl rouhcl..., 

J rouhcl qhcl rouhcl 

!  Fqlling soft1'{ to the grouncl. 

I -PihOh"{MOL,15 

p41 



Activit'f 

12-ec:ic:I the poeM c:ilouc:I ,o "{our chilc:1. Discuss the 

sout"lc:I thc:i, the letter 11L11 Mc:il<es it"I the wore:! 

lec:ives 

ec:ither lec:ives -froM ou"tsic:le Clt"lc:I Mc:il<e lec:i-f 

rubbit"19S. 

Lei"{ the lec:i-f c:lowt"I.J plc:ice Cl piece o-f pc:iper ot"I 
,op Clt"lc:I thet"I rub Clt"I Ut"lpeelec:1 crc:i"{ot"I over the 

,op o-f the pc:iper. The iMc:i9e o-f the lec:i-f shoulc:1 

c:ippec:ir ot"I the pc:iper. 

14elcttecl \3ool<s ctl"cl poetr'/ - letter 11L 111 

Diel I ever Tell ,ou How Luci<'{ ,ou Are? 
\3'/ Dr. seuss..J \2-clhcloM House. 

The Lucl<iest ohe o-f Pill b'/ ail I Peet..J 
Houghtoh Mi-f-flih. 

-----------~--
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---------

Letter souncl 
"M M11 

~5 
. 
I h: 

Moon 

Moot'\ 

12-isit"ls_, risit"19 is the Moon.) 
Lqr9e ~ rov1t1cl_, lqr9e ~ rov1t1ct_, rouhcl rout"lcl ot"le_, 

plqTe-lil<e full Moot1 will rise soot"I. 

Hiclihs_, hiclih9 is the Moot"I_, 
l3ehihcl the cloucts_, ctqrl< cloucts_, blqcl< blqcl< clo1.,1cts_, 

plqTe-lil<e f1.,11l Moot1 will hicle soot"I. 

Plppeqrihs_, reqppeqrit19 is the Moot"I_, 
Lqr9e ~ rolAhcl_, lqr9e ~ rolAhcl_, rolAhcl rolAhcl Ot"le_, 

PlqTe-lil<e f1.,1II Mooh will rise soot"I. 

p43 



Activit:f 

12-eqcl the poeM qloucl -to "(our chilcl. Discuss the 
sout"cl thq-t the letter 11 M11 Mql<es ii" the worcl 

Moot) 

lid 
Tql<e -turt"s sq"(il"a, 111 sp"( soMethil"8 thqt' s-tqr-ts 
with qt) "M". 11 Whet" the object' is 9uessecl-1 thet" 
the other spies soMethi1"8 s-tqrt'il"8 with qt) 11M11 

sout"cl or clitterel"T letter sout"cl. 

12-elqtecl aool<s qt"lcl poetr::l - letter 11 M M 11 

Hqrr"'( the DirT'{ Do9 b"i eet"le ziot"l-1 Hqrper ii 
\2-oW. 

11 Mq99ie qt"lcl Mill"'( qt"lcl Moll"'( qt"lcl Mq"'(11 bi e.e. 
cuMMit"19s froM The 12-qt"lcloM House aool< of 

poetr"'( for Chilclret"I. 
11 Mucl 11 b"i Poll"'( Chqse ao"'(clet"I qt"lcl "The Muclcl"i 

Puclclle11 bi Det"lt"lis Lee froM The 12-qt"lcloM House 
aool< of Poetr"'( for chilclret"I. 

-----------
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Letter SOUhc::I 
11

N h
11 

C\5 ih: 

hight 

No Neec:I To Li9ht" q Ni9ht" Li9ht" 

,ou
1
ve ho heec:I t"o light" q hight" light" 
Oh q light" hight" lil<e t"ohight"..., 

For q hight" lighfs lighfs q sligh"t light.., 
Ahc:I Tohighfs q hight" thctfs light". 

Wheh q highfs light".., lil<e t"ohighfs light.., 
IT is rectll"/ hot" q__uit"e right 

To li9ht t"1i9ht li9hts with their sli9ht-li9hts 
0t"I q li9ht t"li9ht lil<e tot"1i9ht. 

I 
I 1 {l 

: h ~ ~ 
lY{l ~ {l 

p4S 



Activit:{ 

12-eqct the poet>, qlouct to "(our chilct. Discuss the 
sout'lcl thqt the letter 11N11 t>,ql<es ih the worct 

hUt 

I 
\ 
l 
I 
I 
I 
I 

I 

I 

plqce severql ctittereht objects it1to bq9. Mql<e l 
sure thqt q few of the objects be9ih with the 11N11 

1 
sout'lct. Hqve "(our chilct reqch it'lto the bq9 qhcl pull I 
out qt') object. Discuss the t'lqf'Yle of the object qhcl I 
the ihitiql sout1cl of thqt object. Cot1tit"1ue Uhtil qll \ 

objects hqve beet'I ref'Ylovect frof'Yl the bq9. 1 

12-elqtec:I l3ool<s qhc:I Poetr'[ - letter 11N h 11 

0re9or"( the Terrible eqter b'{ Mitchell 
ShqrMqrt.., Four wit1c:ls Press. 

The Nqppil"g House b'{ Auc:lre'{ wooc:I.., Hqrcourt 
arqce vovql"\ovich. 

"oh the Nit19 Nql"\9 Nol"\9 11 b'{ spil<e Milligqh frof'Yl 
The 12<:!l"c:lof'Yl House 13001< of poetr'{ for chilc:lrel"\. 

----------
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---------

Letter souncl 
11P p11 qs in: 

picl<eci 

Peter Pit=?er 

Peter Piper piel<eci q peel< of 
piel<leq peppers. 

Pi. peel< of piel<leq peppers Peter 
Piper piel<eci. 

If Peter Piper piel<eci q peel< of 
piel<leq peppers 

where 1s the peel< of piel<leq 
peppers Peter Piper piel<eci. 

-Mother 6 oose 

p4"1" 



Activit:f 
I 
\ 
I 

12-ecicl the poeM qloucl to '{our chilcl. Discuss the I 
I 

sout"lcl thcit the letter "p" Mcil<es it"I the worcl 1 
pepper 

crecite letter p's with eclible pecit"lut butter 
plci'{cloh. 

*12-ecipe* 
2. cups pecit"lut butter 

+ tbls hot"le'{ 
I cup powcler su9cir 

Mix Cll'"lcl plq'{ 

\2-elqtec::I 13ool<s C\hc::I poetry - letter 11p p11 

The 13001< o-f Pigeriel<s b'{ Ptrholc::1 Lobel..., 

HC\rf>ercollihs. 
Per-feet Pigs: Pih lhtroc::ltAetioh to MC\hhers b'{ 

Mqre 13rowh..., Little 13rowh ~ co. 

Per-feet the Pig b'{ SlASC\h vesehl<e..., Hehr'{ 
Holt. 

Pig Pig series b'{ DC\Vic::I MePhClil..., DlAttOh. 

------------
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I 
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\ 
I 

I 
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I 
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------------- -

Letter sounc::I 
11
0.. c(' qs in: 

q_uqcl< 

Little Duel< 

01"\ce there wqs q little ctucl<.J 
Who livect ctow"' b'{ the lql<e. 

His tv'lother hqct t"o q__uqcl< qt" hitv'I 
'cquse he wqs qlwq'{s lqt-e. 

G..vtqcl<.J q__uqcl<.J q__uqcl<.J q__uqcl<.J 
q__uqcls q__uqcls q__uqcl< 
Hurr'{.J ctot'\ 1T be lqt-e.J 

G..uqcl<.J q__uqcl<.J q__uqcl<.J q__uqcl<.J 
q__uqcls q__uqcls q__uqcl< 

Dot'\ 1T t'Y'lql<e '{our tv'lother wqit-~ 

p49 



~ctivit::{ 

12-eqcl the poeM qloucl to '{our chilcl. Discuss the 
souhcl thqt the letter 11 G..11 Mql<es ih the worcl 

q_uqcl< 
Act out the poeM. 

Hqve '{our chilcl q_uqcl<.., wqclclle qhcl flqp qs the 

poeM is beihS reqcl. 

12elqt'ecl l3ool<s qhcl poet'r:::t - letter 11G.. g" ... 

The G..uqil)s ess b'{ uoqhhq Trou9htoh.., l3eclricl<. 
"G..uet"ltih G..uqils" b'{ ueqhhe steis frot"1 Alphq aet'q 

chowcler.., Hqrpercollihs. 
"G..uestiohs.., G..uistiohS ~ G..uoshtiohs" b'{ spil<e 

Milli9qh froM For Lqu9hih8 out' Loucl.., Alfrecl f\. 

t<-hopf. 
12-qffi S0h9S t'o \2eqcl: Five Little Ducl<s.., t'rqcl itiohql 
soh8 illust'rqtecl b'{ vose Ptrueso qhcl Ariqhe Dewe'{.., 

crowh Publishers. 

- - - - - - - -
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-------

Letter SOLAhc:I 
11\2- r" qs i h: 

rqihbow 

\2-qihbow 

\2-qihbow purplej rqihbow bluej 
\2-qihbow greeh qhc:I "{ellow too. 
\2-qihbow orqhgej rqihbow rec:lj 

\2-qihbow sMilihg overheqc:I. 

-Ahoh"{r,,ous 

pS1 



Activit{ 

12-eqct the poeM qlouct to "(our chilct. Discuss the 
souhct thqt the letter 11\2-11 Mql<es ih the worct 

rqihbow 
\2-qihbow Wihctsocl< 

sti9htl"( overlqp the ehc:IS of qh 8 1/2. x II piece of 
pqper qhct stqple. cut pqper streqMers/vqrious 
colors ihto 2. foot sectiohS. Mql<e sure "(ou hqve 
ehou9h to 90 qrouhct the ehtire tube. stqple or 

I 
\ 
I 
i 
I 
I 
I 

I 

I 
I 
\ 
I 
\ 

91 ue the streqMers to the ehct of the tube of l 
pqper. with q hole puhch_, puhch two holes Oh \ 

opposite sictes of the tube. Threqct q piece of "(qrh 1 
throu9h eqch hole qhcl tie. I 

I 
1 
I 
\ 
I 

12-elqt"ec:1 l:3ool<s qnc:I Poetr':{ - letter "12- r" 

11 M'{ l:3rother l:3uilt" q 12-obo;-i' b'{ 0qcl< Prelut"sl<'{ 
froM s0Methin9 l:3i9 Hqs l:3een Here_, 

6reenwillow. 
The 12-obot" l:3irthc:lq'{ b'{ Eve l:3unt"ins_, Dutton. 
12-obot"-1:3ot"-1:3ot" b'{ Fernqnc:lo i<-rqhn_, Dutton. 

whqt" cqn "(ou Mql<e of It"? 13'{ Frqnz. 
J3rqnc:lenbers_, 6 reenwil low. 

- ---------------- -
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-----------

Letter souncl 
11 s s 11 

C\S in: 
sq__uirrel 

Grq"( squirrel .... 

Grq'{ s<tuirrel.J 9rq'{ s<tuirrel.J 
swish '{our -fluff'{ tqil. 

erq'{ s<tuirrel.J 9rq'{ s<tuirrel.J 
swish '{our -fluff'{ tqil. 

wrinl<le up '{our little nose.J 
Holq q nut between '{our toes. 
Grq'{ s<tuirrel.J 9rq'{ s<tuirrel.J 

swish '{our -fluff'{ tqil. 



Activit:f 

\2-eqcl the poeM qloucl to "{our chilct. Discuss the 
sour,ct thqt the letter "s" Mql<es ir, the wore! 

sq_uirrel 

\ 
\ 
l 
I 

I 

I 
I 
I 
\ 

spq9hetti Letters I 
cool< spq9hetti r,ooctles qccorctir,9 to pqcl<q9e. Let \ 

cool. or, q piece o-f wqx pqper er,courq9e "{our 1 
chilcl to Mql<e letter shqpes with the r,ooctles. l 

I 

12-elqtec! aool<s qr,q Poetr:::[ - letter "s s" 

SqMM"{ the seql b"{ S"{c! t-tott.., t-tqrper ~ \2-ow. 

sill"{ Sqll"f b'i Auc!re"( wooc!.., t-tqrcourt arqce 
vovqr,ovich. 

"susqr,r,q socl<ec! Me sur,c!q"{" qr,q "sic!r,e"{ 

sr,icl<l<e" b"{ 0qcl< Prelutsl<"{ -froM The New
i<-ic! or, the aloe!<.., ereer,willow. 

------------~-
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--------------- -
Letter sounct 

"T t 11 cts in: 
top 

Tingqlcr'{o! coi,,e little clonl<e'{ coi,,e.., 
Tingqlq'{o! coi,,e little clonl<e'{ coi,,e. 

M'clonl<e'{ wqll<.., ti,'clonl<e'{ tqll<.., 
M'clonl<e'{ eqt with q l<ni-fe qncl -for!<. 

M'clonl<e'{ wqll<.., ti,'clonl<e'{ tqll<.., 
M1 clonl<e'{ eqt with q l<ni-fe qt"lcl -for!<. 

Tingqlq'{o! coi,,e little clonl<e'{ coi,,e.., 
Tingqlq'{o! coi,,e little clonl<e'{ coi,,e. 

M1 clonl<e'{ eqt.., ti,'clonl<e'{ sleep.., 
M'clonl<e'{ l<icl< with his two hincl -feet. 

M1clonl<e'{ eqt.., ti,'clonl<e'{ sleep.., 
M'clonl<e'{ l<icl< with his two hincl -feet. 

Tingqlq'{o! coi,,e little clonl<e'{ coi,,e.., 
Ti ngqlq'{o! coi,,e I ittle clonl<e'{ coi,,e! 



Activitj 

\ 
\ 
I 
I 

I 
I 
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I 

I 

12-eqcl the 1=>oeM qloucl to "{our chilcl. Discuss the 1 

souhcl thqt the letter 11T11 Mql<es ih the worcls \ 
Tic ql')q Tqc \ 

Teqch qhcl 1=>lq"{ tic-tqc-cloe with "{our chilcl. : 

12-elqtecl l3ool<s qhcl Poetr'/ - letter 11T ;-i• 

Til<l<i Til<l<i TeMbo b"{ Ptrlei"e Mosel__, Hei"r"{ 
Holt. 

11Tr"{ Never to Ticl<le the Twicl<les11 qhcl 
11Twqclclletqll< Tuc1< 11 b"{ Jqcl< Prelutsl<"{ froM 
SoMethii"g l3ig Hqs l3eei" Here__, ereehwillow. 

Turtle Tqle b"f Frqhl< Ptsch__, Diql. 

------------
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·----------

Letter sou net 
11V v11 qs in: 

Veth 

-S'{cthie Meltz.er 1<-leihhehz. 

p5"1-
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Activit::::£ 

I 
\ 
l 
I 
I 
I 
I 

\Zecicl the poeM ciloucl to '{our chilcl. Discuss 1 
I 

the sout'lcl thcit the letter 11v 11 Mcil<es it'I worcls 1 

VClt'I..., vcise..., VCICUUM \ 
I 
I Plci'{ Cl rh'{Mit"19 9ciMe. sci'{ Cl worcl Clt'lcl hcive 

'{our chilcl coMe up with Cl worcl thcit rh'{Mes. 1 
Tcil<e turt'ls c0Mit'l9 up with t'lew worcls Clt'lcl I 

l 
t'lew rh'{Mes. 1 

12-elqtecl aool<s qhcl poetrj - letter 11V v11 

Eli b'/ l3ill Peet.., t1ou9htoh Mittlih. 
"The vulture" b'i Hilqire l3elloc -fro!Yl The 

\2-clhclo!Yl House 13001< o-f Poetr'i -for 
chilclreh. 

- ---------------- ---
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- - -- -

Letter souncl 
11W w 11 qs in: 

worM 

Wiggle Worm 

Diel '(ov. ever see q wiggle worM? 
A wiggle worM.; q wiggle worM? 
Diel '(ov. ever see q wiggle worM 

Move this wq'( cthel thctt? 
Move this wq'( cthel thqt Wet'/.; 

Move this wq'( ctt"el thqt wq'(. 
Diel '(ov. ever see q wiggle worM 

Move this wq'( cthel thqt? 



f\ctivitj 

\:7-eqq the f>OeM qlouc:I "to '{our chilc:1. Discuss the 
souhc:I thq, the letter "w" Mql<es ih the worc:ls 

worM qhc:I wiggle 

l 
\ 
I 
I 

I 
I 
I 

l 
I 

Fih9er pqihtih9 with PUc:lc:lih9 1 
I 

Prerqre ohe box o-f chocolqt"e f>Uc:lc:lihg qccorc:lihg I 
"to f>qcl<qge. Put" q blob o-f f>Uc:lc:lihg ih the Mic:lc:lle \ 

o-f q riece o-f wqx rqrer begih -fihger rqihtih9. I 
I 
l 
I 

Ptc:lc:I 9UMM'/ worMs -for q vqriqtioh. 

\2-elq-tecl aool<s qncl Poe-tr::::[ - letter "w w" 

wqcl<"( weclnesclq"( b"( Dr. seussJ 12-qnclo!Yl House. 
"The wqllqb"(" b"( .Jqcl< Prelu-tsl<"( -fro!Yl Zoo Doin9sJ 

ereenwillow. 
wqrren weqsel)s worse Thqn Meqsles b'i Alice 13qchJ 

Hqrper ~ 12-ow. 
"wq-tson wqtts" b'i .Jqcl< Prelu-tsl<"( -fro!Yl S01Y1e-thin9 13i9 

Hqs been HereJ ereenwillow. 
The WU!Ylf> worlcl b"( 13ill Peet-J Hou9h-ton Mifflin. 

---------- ---
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--------

Letter souncl 
"X x" qs in: 

'j..-rq'{ 

X.., ,.., qncl tuMbleclown z.., 
The cq~s in the cupboqrcl 

Ancl cqn't see Me. 

-Mother eoose 

p<ol 



Ptctivitj 
I 
\ 
I 
I 

12-eqct the poeM qlouct "to '{our chilct. Discuss the : 
soui"cl thq"t the letter 11

)(.
11 Mql<es ii" the worct 

x-rq'{ 
I 
I 

I 
I 

11
)(.

11 Mqrl<s the spot" 1 
I 

plqce s"ticl<'{ t"10Tes with the letter 11
)(.

11 ol') theM_, qll 1 
qroui"cl '{our hoMe. Thei" hqve '{our chilct Tr'{ ql')cl l 
fil"cl theM. whet°' the'{ fil"cl theM_, hqve theM sq'{_, I 

12-elcttec:I 13ool<s ctt'\c:I poetr:::t - letter 11
)(. x" 

flossie ctt'\c:I the fox b'f Pcttricict Mci<-issctcl<.J 
Dietl Press. 

fox it1 Sox b'f Dr. seuss.J l2-ctt1c:loM House. 

-------

p<o2. 
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------------

Letter SOUhcl 
111 '(11 qs i h: 

"{el low 

Dqffoclil 

A little '(ellow cupJ 
A little 'fellow frillJ 
A little 'fellow stqrJ 

Ahcl thqt' s q cl qffocl i I! 



Activit:1 

\2-eqcl the poeM qloucl to '(our chilcl. 
Discuss the soLAhcl thqt the letter 11

,
11 

Mql<es ih the wore! 
'(el low 

,ou qhcl '(our chilcl tr'( qhcl thihl< of qs 
Mqh'( thih9s qs '(ou cqh thqt qre 'fellow. 

chqh9e the color for q hew 9qMe. 

\Zelqtec:I 13ool<s qt'\c:I Poetry - letter "::C :i" 

"The '(qi<" b'{ 0qcl< Prelutsl<'{ froM The 
\2-qt"c:lot'r) House 13001< of Poetr'{ for 

chi I cl rel". 
"1v1bbqz.v1bbies11 b'{ 0qcl< Prelutsl<'{ froM 
The New 1<-ic:I Ot'\ the 131ocl<.J 6reet"willow. 
1LAMMers! 13'{ 0qt'r)es MqrshqlL Hov19htot'\ 

Mifflit'\. 

------------
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Letter sounq 
"Z z.11 ctS i h: 

z.ebrct 

Zut'Y"l 6ctli 

Zut'Y"l Seti i Seti i Seti i.., 
Zu tY1 Sq I i S ct Ii. 

Zu tY1 S ct I i S ct I i S ct I i.., 

Zu tY1 S ct I i S ct I i. 

-Hebrew \2-h'(tvle 



Ptcti vi t::£ 

12-eqc! the poet'1 qlouc! To "'{our chilc!. Discuss the 
sout'lc! thqT the letter "z." t'1ql<es ih the wore! 

z.ebrq 

111"'1 Thihl<ih9 of S0t'1ethih9 6qt'1e 
Thihl< of qt) objecT qhcl sq"'{ To "'{our chilc!.., "I qt'1 

thihl<ih9 of sot'1ethih9 thqT .... (clue).., cot'ITit'lue To 
give clues UhTil "'{our chilc! guesses whqT the objecT 

15. 

12-elqtec::I l3ool<s qric::I Poetr:::I - letter 11 2. z.11 

112.ebrq c;i..uestiori 11 b"/ Shel silversteiri -fror,, Pi 

Li9ht iri the P..ttic.., Hqrper i. \2-ow. 
z.ellq.., Z.qcl<.., qric::I Z.oc::liqc b"( l3ill Peet.., 

Hou9htori Mi-f-fliri. 
112.00 Doiri9 11 b"( 0qcl< rrelutsl<"( -fror,, z.oo 

- ---------------
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this project was to develop a phonemic awareness activity book 

for parents of pre-school age children to use. To accomplish this purpose, a review of 

current research and literature regarding phonemic awareness, the use of poetry, chants, 

rhymes and the importance of parental involvement during the pre-school years was 

conducted. 

Conclusions 

"Poetry provides opportunities for enjoyment, cooperation, friendship, beauty, 

and learning in every "subject" area that should not be missed at any age-particularly in 

the early childhood years" (Andrews, 1988, p. 24). Poetry is a tool that opens up a new 

and exciting world of language through the use of rhyme that then leads to the awareness 

of phonemes. 

After a through review of the research materials, the researcher was able to reach 

the following conclusions : 

1. The comfort and familiarity of poetry offers a safe transition into the world of 

reading through the beginning stage of phonemic awareness. 

2. Phonemic awareness is essential to a child's success in reading. Poetry can 

contribute to a child's awareness oflanguage by highlighting sounds that may 

24 
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not be heard in normal speech. 

3. The recall of familiar poetry as well as introducing pre-school age children to 

new poetic verses and rhymes assists children in the acquisition of phonemic 

awareness skills. 

4. Phonemic awareness is the foundation of successful reading skills later in life. 

5. Rhyme and alliteration development contributes to the success of students in 

the subject area ofreading. Pre-school rhyme development contributes to 

future reading skills. 

6. Parents can foster the love of poetry through the use ofrhyme by: 

a. pointing out rhyming words 

b. playing rhyming games 

c. sharing nursery rhymes 

d. showing their child common qualities of the words 

7. Parents help make their children's educational instruction more meaningful by 

becoming involved. Children do better when they perceive that there is 

parental interest in their learning, thus contributing to their future success. 

8. Parents who are able to build strong reading readiness skills into their 

children before the starting of formal instruction guide their children towards 

a stronger base for reading development. 



Recommendations 

As a result of developing this project, the following recommendations are suggested: 

1. A strong focus should be placed on phonemic awareness prior to formal 

schooling. 

2. Parents need to be actively involved in sharing poems, chants, and rhymes 

with their children on a daily basis. 
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3. Parents of pre-school age children should provide their children with many 

opportunities to experience poems, chants, and rhymes in a variety of settings. 

4. Parents hoping to get their children ready for a successful start in reading 

should assist them with the use of poems in the beginning stage of phonemic 

awareness. As children become more familiar with the rhymes, they're 

phonemic awareness will improve. 
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