Central Washington University

ScholarWorks@CWU

All Master's Theses Master's Theses

1967

A Survey of the Qualifications of Reading Specialists Teaching in
Governmental Supported Reading Programs in the Washington
State Public Schools

Derward Herbert Tozer
Central Washington University

Follow this and additional works at: https://digitalcommons.cwu.edu/etd

b Part of the Educational Assessment, Evaluation, and Research Commons, and the Teacher Education
and Professional Development Commons

Recommended Citation

Tozer, Derward Herbert, "A Survey of the Qualifications of Reading Specialists Teaching in Governmental
Supported Reading Programs in the Washington State Public Schools" (1967). All Master's Theses. 789.
https://digitalcommons.cwu.edu/etd/789

This Thesis is brought to you for free and open access by the Master's Theses at ScholarWorks@CWU. It has been
accepted for inclusion in All Master's Theses by an authorized administrator of ScholarWorks@CWU. For more
information, please contact scholarworks@cwu.edu.


https://digitalcommons.cwu.edu/
https://digitalcommons.cwu.edu/etd
https://digitalcommons.cwu.edu/all_theses
https://digitalcommons.cwu.edu/etd?utm_source=digitalcommons.cwu.edu%2Fetd%2F789&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/796?utm_source=digitalcommons.cwu.edu%2Fetd%2F789&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/803?utm_source=digitalcommons.cwu.edu%2Fetd%2F789&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/803?utm_source=digitalcommons.cwu.edu%2Fetd%2F789&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.cwu.edu/etd/789?utm_source=digitalcommons.cwu.edu%2Fetd%2F789&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@cwu.edu

A SURVEY OF THE QUALIFICATIONS OF READING SFECIALISTS
TEACHING IN GOVERNMENTAL SUPPORTED READING FROGRAMS
IN THE WASHINGTON SBTATE PUBLIC SCHOOLS s

A Thesis
Presented to
the Greduate Faculty

Central Washington State College

In Partiel Fulfillment
of the Requirements for the Degree

Master of Education

by
Derward Herbert Tozer

June 1967



1539

527

JA)]
5771.3

578

SPECIAL
COLLECTION



APPROVED FOR THE GRADUATE FACULTY

John E. Davis, COMMITTEE CHAIRMAN

Azella Taylor

Dohn A. Miller



ACKNOWLEDGMENTS

My sincere appreciation is expressed to Dr. John
E. Davie for his help and guldance in the development of
this theels as chalrman of the graduate committee.

Acknowledgment 1is also made to Dr. Dohn A. Miller
and Miss Azella Taylor for thelr most helpful criticisms
and suggestions.

Thanks are also directed to the meny reading
consultants who participated in this study.

The writer especially wishes to thank his wife
Rose for her patience andrhelpfulness throughout the

writing of this paper.



TABLE OF CONTENTS

CHAPTER PAGE
I. THE PROBLEM AND DEFINITIONS OF TERMS USED . . . 1

The Problem . o o ¢ ¢ ¢ o o ¢ o ¢ o o o o o o

Statement of the problem . « « ¢« o ¢ o o o

Importance of the study . « « ¢« ¢« + « o .« &

Definitions of Terms Used . . « ¢ o ¢ o & o &

Reading consultant .« ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o &

Reedlng speclalist .+ . ¢« o ¢ ¢ ¢ ¢ o o o @

Federal programse .+ « ¢ o« o o ¢ o o o o o o

Governmental support .+ .+ ¢« ¢ ¢ s e o o o o

ISV B U ARG B UG A S e

Limitations of the Study . « + ¢ ¢ ¢ ¢ ¢ « &

The relationshlip of federal programs to the
problem L] ® L) L ] L] [ ] . . L] . [ . [ ] [ ] L 4 [ ) .

.

Organization of the Remainder of the Thesis .

II. REVIEW OF THE LITERATURE . « « ¢ ¢ ¢ o &« o « « T

ILiterature on Qualifications of
Reading Bpeclalists . « . « &« ¢ ¢ ¢ o ¢« & o T

Personal qualifications . « + ¢« ¢« ¢ o ¢ o« &« 7T
Educational qualifications . . . . « « « o 10
Experience requirements . . + ¢« « ¢ ¢« o . o 15

Literature on State Certification of
Reading Specialists . « « ¢« ¢ ¢ ¢« « « o o« o 17

Ari zona . . . - . . . . . . . . . . . . . . 18
Delaware L) . . - . - . . . . . L] L) L] . * . 18

Ind 1 ana . [ ] L] . o [ [} L] . L] ] L] . . . . L] L] l 9



CHAPTER

Massachusetts « « ¢« ¢ ¢ ¢« & ¢ ¢ o«
Minnesota . . . . . . ¢ . . . .
New Hampshire . . . . « . + « .« .
New Jersey . . .

Oregon .« o o o ¢ o« « & o o o @ o
Wisconsin . . « ¢ &« ¢ ¢ ¢ + ¢ o o &

SUMMEYrY o o.9 + o o o o o o o o o

III. METHODS AND PROCEDURES

Development of the questionnzire .
Selection of the population . . . .
Administration of the Guestionneire
FOlloW=UD ¢+ ¢ o ¢ o o o o o o o o &
Final analysis of response to the
guestlionnaire . « ¢« ¢« ¢« ¢ ¢ ¢ o .
Tebulation and analysis of the

guestionnzire . . ¢« ¢ ¢ v ¢ 4 .

IV. PRESENTATION AND ANALYSIS OF THE DiTA .

V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

BIBLIOGRAPHY L] L] L] . . L] L] . . . L] . . . . »

APPENDIX

PAGE
20
20
21
22
22
23
23

25
27
27
28

29

29
20
61
7
78



LIST OF TABLES
TABLE PAGE
I. Titles for positions held in reading . . . . . 30
I1. Groups with which respondents worked . . . + « 32
ITII. Analysis of years of classroom experlence . . 33
IV. An analysls of the number of quarter hours of
reading taken by guestionnaire respondents. 40
V. An analysis of the number of quarter hours of
related courses taken by cuestlonnaire

respondents « o « s . o 6 o s o 6 a2 o o o o 42



LIST OF FIGURES
FIGURE PAGE
1. Demographic Data Concerning Course Work
Completed by Respondents . « ¢« « ¢« o « o« o« o » 45
2. Demographic Data Concerning Course Work

Coupleted by Supervisors . .« « « « « « « « « o 49



CHAPTER I

THE PROBLEM AND DEFINITIONS OF TERMS USED

Although many colleges and universitlies offer courses
leadling to advanced degrees in reading, many of the public
school positions in reading created by the availability of
funds through Title I of Public law 89-10, are apparently
being filled by teachers without an appreciable amount of
college tralning in reading. Very little research has been
done which attempts to assess the training and qualifications
of these reading consultantse and specialists and compare this
factual information against estsblished criteria for rezding

speclalists.

I. THE PROBLEM

Statement of the problem. It was the purpose of this

study to survey consultants involved in reading progrems in
the public schools in the etate of Washlngton in an effort
to obtain feactual data on their level of preparation in
reading. These consultants were also asked to indicate the
training and qualifications they felt necessary for the
positions they hold. An additional purpose was to obtain

from research, criteria for the training of reading speclialists.



Importance of the study. Professional competence

has often been stressed as one of the lmportant goals of
education. In splte of thls rather general recognition by
educators for the necesslity of certain standards, llittle has
been done in the state of Washington to insure that minimum
standards have been estzblished for reading speclalists.
The problem has become more profound with the advent of
federal aid to education. Prior to this time, the need for
reading speclalists was wildely accepted but financially lum-
probable for most districts. With the avallablllty of govern-
mental monies, more school districts within the state of
Washington have created positions reguliring the services of
reading speciellists. Thus it may be seen that there 1s a
greater need than ever before for standards for the training,
certification, and employunent of readling speclalists. The
International Readling Associsation has very ably expressed
thls need:;
Until recently, reading was conslidered to be a rather
gelmple process which should be learned in the early grades.
We have now come to recognize it as a more complex act
that develops within an individual throughout years of
formal schooling and adult 1life. As a result, the demand
for trained personnel in reading at all levels has in-
creased tremendously. With the demand high and the supply
relatively short, the danger of unquallfied persons at-
tempting those tasks which only a tralned reading specilal-
ist should undertake has become a very real one. One
means of preventing such occurrences is by establishing

minimum standards for the professional tralning of read-
ing speclalists. (4:PAM)
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The writer 1s hopeful that this study will in some small way

help to accomplish the goal of settlng standards for reading

speclalists.

II. DEFINITIONS OF TERMS USED

Reading consultant. The title of reading consultant,

for the purposes of this study, shall include all teachers or
supervisors of reading except those who teach reading as part

of a normal classroom teaching assignment.

Reading speclalist. The title of reading speclalist

gshall, for the purposes of this thesis, include only those
reading consultants who meet or surpass the minimum require-
ments for reading speclalists as determined in the review of

the literature in Chapter II.

Federal progrems. Whlle 1t 1s true that there agre

many federal programs connected with education, for this
study, the term "Federal programs" includes only those special
grants of money from the natlonal government which have been
used to lmprove the reading programs of our public schools.
Public lew 89-10, Title I has been most lnstrumental in thils

respect.

Governmental support. For the purpose of this study,

the term "governmental support" 1s meant to désignate moni-
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tary support from the federal government as the direct re-
sult of federal programs enacted by the Congress of the

United States.
III. LIMITATIONS OF THE STUDY

There were several limitations to this study. The
respondents to the questionnaire were limlted to those read-
ing personnel hired as the result of federal funds.

Another limitation was the lack of avallable liter-
ature pertaining to cualifications and training of reeading
specialists.

The use of a gquestionnaire wae also a limitation in
that a follow-up interview or discussion with the respon-
dents to the questionnaire for the purpose of clarifying

vague or amblguous answers was not undertaken.

IV. THE RELATIONSHIP OF FEDERAL PROGRAMS
TO THE PROBLEM

Upon investigetion it w#s found that Titles I &and II
of Public Law 89-10 were largely responsible for the funds
used to finsnce speclal reading programs in the state of
Washington. Without thls federsl support, a substantial
number of these reading programs would be either curtailed
or dropped for want of funds. The problem upon which this

study 1s based came about &s the direct result of the avail-



ability of these federal funds. The major provisions of
Public Lew 89-10 (Titles I and II) and presented below:

TITLE I--EDUCATION OF CHILDREN OF ILOW-INCOME FAMILIES:
For flscal year 1966 authorizes approximately $1.06
billion. Designed to encourage and support the
establishment, expanslion, and ilmprovement of specilal
programs, including the construction of school facili-
tles where needed, to meet the speclal needs of
educationally deprived chlldren of low-income famllies.
Public school distriets are eligible for payments for
programs designed to meet the speclal educational
needs of children in school attendance areas having
high concentrations of disadventaged children. 1In
these areas, the school district would design special
educationgl services and arrangements, includlng those
in which all children in need of such services could
particlipate.

Local educetional agencles are eligible for payments
equal to one-half the average per pupll expenditure

in that State multiplied by (a) the number of child-
dren (aged 5-17) in familles having an annusl income
of lese than $2,000; and (b) the number of children

in families receiving payments over §$2,000 under the
program of Aild to Familles with Dependent Children.
For the second gsnd third year Congress will determine
the "low-income factor." PFederal funds made avallable
under this Title must be used essentially for lmprov-
ing the education of educationally deprived students.
States and local educational effort must be maintained.

TITILE II--SCHOOL LIBRARY RESOURCES, TEXTBOOKXKS, AND
OTHER INSTRUCTIONAL MATERIALS: For fiscal year 1966
authorizes §100 million. Provides for a 5-year pro-
gram to make avalileble for the use of school children
school library resources and other printed and pub-
lished instructionsl materisls including textbooks.

A State plan would provide for & method of making avall-
able materials for the use of all school children in
the State. Title to all of these materials and con-
trol and administration of their use would be vested
only in a public agency. Materials purchased with
Federal funds would, when mede avallable for use of
gtudents in nonpubllc schools, be the same ss those
used or approved for use in the publlic schools of the
State. (6:1-3)




V. ORGANIZATION CF THE REMAINDER OF THE THESIS

The organization of the remainder of the thesls shall
be g8 follows:

1. Chapter 11 will be a review of the literature and
research on qualifications needed by reading speclal-
ists. From the literature, criterlia for gqualifications
will be formulated for purposes of comparison with the
respondents to the survey.

2. Chapter III will be concerned with the metnods and
procedures used in the survey.

3. In Chapter IV the data from the questionnaire will
be presented and snalyzed.

4. Chepter V will include conclusions and recommendations

based on the findings of the etudy.



CHAPTER II
REVIEW OF THE LITERATURE

Readlng speclalists must possess sultable qualifications
if they are to work in remedlal, clinical or consulting pos-
itions. Unqualified persons should not engage in these act-
ivities without direct supervislion from one who 1s properly
gualified. (4:PaM) On the basis of this statement from the
International Readlng Assoclation, 1t was assumed that cri-
terie for the cuslifications and tralning of reading special-
ists needed to be reviewed in an attempt to establlish ap-
propriate guidelines for use in comparlison with the quallfil-
catlons of the respondents to the questionnaire.

For the purposes of this study the literature on
gualifications were divided 1into three areas; personsl,

educational and professional.

I. LITERATURE ON QUALIFICATIONE OF
READING SFECIALISTS

Personal qualifications. Personal quelifications

have often glven educators a difficult time although these
guelificatlions are among the most lmportant to the success

of reading speclalists. Probsbly the most important reason
for the inability to readily define these personal gualifica-

tlons stems frowm the fact that most of these qualitlies are



intangible. (1:17)

It is of interest to note that 1n a study of positlons

in the fileld of reading, Kathryn Dever found that the person-
2l cualiflicsetions listed, very closely resemble those needed
by teachers in genersl. (1:147) A portion of her question-
nalre dealt with the personsl cualifications that reading
speclalists felt necessary for thelr success, Of sixty-nine
reading speclalists, the soclal factor mentloned fifteen times
was the abllity to work with others. An understanding and
interest in children was mentioned thirteen times. (1:56)
In the same study, 105 speclal teachers of reading were also
guestioned as to the personal gualifications that were nec-
essary for the success of a speclal reading teacher. Dever,
in part, concluded:

The social ablility consldered a requlsite by the
greatest number of respondents was "a sympathetic
understanding snd love for children." Twenty-four
teachers thought this gquality significent for theilr
work. Second In freguency of mention was the abllity
to work successfully with teachers, supervisors,
parents, and children-named fourteen times. Regearded
as lmportant by nine teachers was interest in and
enthuslasm for reading work, whille two others spec-
1fied desireable methods of discipline and the ability
to organize. (1:56)

Donald D. Durrell listed a number of personal guall-
fications for reading specialists which he felt were important.
The followling constitutes a list of these personal cualifica-

tions.



He:

number

listed

1. should possess a sound philosophy of education
and be thoroughly familiar with the total in-
structional program at the elementary level.

2. must possess those personsl qualitles which will
gain the professional respect of members of the
teaching staff as well as the general public.

3. s8hould be a well-adjusted individual and should
have demonstrated considerable ability in past
teaching assignments.

4. should have the faculty of adjusting to situations
caused by many and varied interruptlions.

5. must, by his past training and experience, have
demonstrated a thorough knowledge of the reading
program-both developvmental and remedial-at the
elementary level. (1:338)

Roy J. Newton, in writing on this topic, has chosen a
of aualifications, some of which differ from those
by Durrell.

+eelt 18 obvious that the reading speclalist should

be & person who is kindly, sympsthetic, patient, and
above all, tactful. He must be able to exhibit confl-
dence in working with boys and girles and be both dy-
nemlic and resourceful in relationships with adults.

In this latter regard, the reading speclallist needs

to be well-egulipped professionally with a sound
philosophy of learning in general and reading in
particular. Such a person should have knowledge of
reading instruction and perspective sufficlient to
enable him to avoid fads in reading, and yet he should
be able to experiment 1ln areas where experimentation
is desirable. (7:162)

Robert Karlin felt that on any list of criterlia, high

priority should be given to the abllity to work well with stu-

dents,

number

colleagues and community. (5:266) He also lists a

of other important personal cualifications for the
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reading speclalist.

The reading consultant, 1f he ls wlse, consults as
much 28 he teaches. He is a good listener, and he
respects and applies the views of others. He 1ls tact-
ful, for the road he travels is lined with feelings of
other people. He 1ls enthusiastic and vigorous, kind
and generous. He should possess those characteristics
that each of us would seek in other teachers. (5:266)

Educational cualifications. Educational qualifications

are very often used as the criteria for certification or hir-
Ing of readling speclalists. Whlle it 1s important for a
reading speclalist to be qualified educationally, the number
of hours of schooling can only serve as an 1lndication of
whether the reading speclallist has attalned the knowledge
that these hours are meant to signify. The variables are
wany and there are dangers essoclated with relying too
heavily on college credit alone as the sole Judge of com-
petency in the field of reading. As Karlin has aptly

stated:

Fulfillment of these requirements does not guar-
antee depth 1n reading. No list can do this. The
real measure of competency 1s the degree to which the
consultant can translate hls knowledge into a dynamilce
force for improvement. (5:264) |,

Dr. Laverne Strong has suggested that the follow-

ing criterisa be used by superintendents and boards of
education when they are considering the employment of a

reading consultant:

Does the reading consultant have: A sound founda-
tion in chilld growth and development? Speclilallzed
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training in developmental and remedial reading? A
thorough knowledge of the tests and procedures
needed to dliagnose reading difficulty? Successful
clinical experience in working individually with

a retarded reader? A knowledge of the over-all
total school curriculum with an understanding of
the contribution of reading to 1it? BSuccessful ex-
perience in classroom teaching? The ablllity to
work well with an individual and/or groups of
teachers? The abllity to plan with and glve spec-
ific teaching suggestions to teachers? A knowledge
of resource materials in all curricular fields?

A broad knowledge of children'sg literature? The
ability to interpret the reading program to parents
and to community groups? (9:133)

Durrell, writing on professional preparation of
reading speclalists, listed the following educational
criteria: They:

1. mnmust be eligible for certification by the State
Department of Education as a Bupervisor of
Speclal Flelds-Reading.

2. must have the master's degree, preferably work
beyond, with speclalization in the reading
field.

3. muet have academlc training in the following
areas:

a. Tests and measurements.

b. Psychological and physical factors in
reading.

¢c. Child psychology

d. Study of school fallures

e. Child development and guldance.

f. Reading c¢linic-including modern teaching
alds to reading.

g. Courses in developmental and remedial
reading.
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4, Supervised training in a resding clinic.
(2:337)

The Professional Btandards Committee for the:In-
ternational Reading Association (4:PAM) has set up minimum
standards for the professional training of reading spec-
1alists. These standards are to be used as a gulde by:

1. Teachers and administrators in ldentifying
the reading speclallist.

2. State and provinclial departments of educe-
tion in certifying specialists in reading.

3. Colleges and universitles offering programs
in reading.

4, Individuals planning to train reading
speclialists.

The International Reading Association has for sev-
eral years been actively engaged in upgrading the readlng
profession. The following are the standards set forth by
the Professional Standards Committee of the I.R.A.

I. A minimum of three years of suceessful teach-
ing and/or clinical experience. -

II. A Master's Degree with a major emphasis in
reading or its equivalent of a Bachelor's
Degree plus 30 graduate hours in reading and
related areas as indicated below:

A. A minimum of 12 semester hours in grad-
uate level reading courses with at least
one course in each of the following:

l. Poundations or survey of reading

A basle course whose content is re-
lated exclusively to reading
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instruction or the psychology of
reading. Such a course ordinarily
would be the first in a sequence of
reading courses.

2. Dlagnosis and correction of reading
disabilities

The content of thlis course or courses
includes the following: causes of
reading disabllities; observation

and interview procedures; dlagnostice
instruments; standard and informsal
tests; report writing; materials and
methods of instruction.

3. Clinicel or laboratory practicum in
reading.

A clinical or laboratory experience
which might be an integrsl psasrt of
a course or courses in the diagnosis
and correction of reading disabili-
ties. Students dlagnose and treat
reading dlsability ceses under
supervision.

B. An additional minimum of 12 semester
hours from the followling courses:

1. Measurement and/or evaluation

2. Child and/or adolescent psychology
or development

Personality end/or mental hyglene
Educational psychology

Literature for children and/or
adolescents

Orgenization and supervision of
reading programs

Research and the litersasture in
reading.

. Lingulstics

+ Communications

10. Curriculum

WO = Oy U1 P\

'C. The remainder of semester hours be ob-
teined from additional courses under II 4,
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II B, and/or related areas such as:

. Foundatlons of education
. @uldance

. DBpeech and hearing

. Exceptional child (4:PAM)

o

Nila Banton Smith hasvstated some educational
gqualifications which are meant to guide reading speclalists
in thelr preperation. She belleves that a reading speclal-
1st should have:

1. A foundation course in teaching reading st the
elementary level.

2. A foundation course in teaching reading at the
secondary level.

3. A reading laboratory course in diagnosis, both
lecture and laboratory.

4, A reading laboratory course in correction which
includes lecture, discussion and laboratory
experience in correcting reading difficulties of
one or more students indlividually.

5. Practlicum in dlagnosing and teachling a group.
In thls situation the student does laboratory
work with a group rather than with an individual.

6. A recent course in educatlonal psychology.

T. Supplemental courses
a. developmental psychology for the adolescent
b. individual mental testing
c. mental hygiene
d. personality development
e. measurement and evaluatlon

8. Additional courses
&. & research semlnar which would meke a thor-
ough study of research ln reading instruction.

b. problems in the orgahization and supervision
of reading improvement programs.
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¢c. a course dealing with the role of the
readling consultant or supervisor in working
with others In a public school system.

9. Other supplemental courses to lnclude at least
one course 1in each of the following: high
school curriculum, counseling, interviewing,
the nature of language, llterature of the high
school student and exceptional c¢hildren.

10. One or more courses in statistics and one
course in research design (8:326)

Experience requirements. The number of yesrs of

teaching experience required before one becomes a reading
specialist probably will never be fully agreed upon. Most
authorities do,‘howeVer, feel that some teaching or clini-
cal reading experlience 1s necessary to qualify an indivi-
ual aspiring to become a reading specialist. Newton simply
states, for eiample, that the qualificetions for a reading
specialist should consist of actual teaching experlence.
(7:161) Durrell is more explicit in his experlience quali-
fications. He feels that a reading specialist should have
the following cualificetions:

1. Not less than five years of successful class-
room teaching experience at the primary or
intermediate level.

2. Some form of experience in teacher léadership
activity such as supervision, college teaching,

teacher workehop leadership.

3. Work in a reading clinic or some comparable
experience. (2:337)
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The International Reading Assoclation favors a mini-
mum of three years of successful teaching or clinical |
experience. (4:PAM)

Dever, in her study stated that most freguently
classroom teaching was stated as a requirement. The number
of years required of sﬁpervisory reading speclalists varied
from one to twenty years. In Dever's study many listed
clinical experience in conjunction with teaching experience.
There wasn't, however, an observable pattern to the re-
sponeges to the question of clessroom experlence and many
of the respondents failed to answer the gquestion (1:57-58)
A_similar situation was experienced for other types of
reading percsonnel answering the questlonnalre.

Strong simply lists the question: Does the read-
Ing consultant have successful experience in the class-
room? (9:133) 8She seems to be most interested in ascer-
talning that they have had classroom teachlng experience.
The number of yéars 1s left up to those respbhsible for

certificetion end hiring of reading speclalists.



II. LITERATURE ON STATE CERTIFICATION OF
READING SPECIALISTS

State certification of reading specialists before
1960 was very limited. Before 1960, according to Newton,
only six states; Connecticut, Delaware, Massachusetts, Ore-
gon, Pennsylvanla and Wisconein issued certificates for
both elementary’and secondary reading speclalists. (7:163)

Late in 1960 Carl Hegg, Denial Seyles and Donald
gmith from the University of Michigan surveyed the State
Department of Education of all 50 states of the United
States. O0Of these, forty-six states respended. Of these
responding, twelve states (26%) reported having had cer-
tification requirements for speclalists in reading. The
other thirty-four (74%) had no requirements listed at that
time. (3:98)

As part of the resesrch on the qualifications nec-
essary for the reading specialist, state departments of
the states listed by Newton (7:164) as having or contem-
plating certification were contacted in an effort to ob-
tein specific certification requirements.b Of the fifteen
states contacted, thirteen responded. It was found that
nine of these states required some type of certification.
Two of the states, Connecticut and Pennsylvania, sent in-

sufficient ‘information, but according to Newton (7:164)
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both of these states had certification prior to 1960. A
compilation of the specific requirements for certification
by states 1s listed below:

Arizona

READING SPECIALIST ENDORSEMENT

a. A teaching certificate at the appropriate level.

b. A minimum of three (3) years of successful ex-
perience teaching reading; however, approved
clinicel experience may be substituted for one
of the three years of teaching experience.

c. Completion of a Master's Degree or ite ecquiva-
lent with planned segquence of study with an em-
phasis in reading in an approved graduate
program.

Delaware

READING CONSULTANT

1. fTeaching certificate

2. Two years' successful teaching plus one year
in a reading center or clinic.

3. Master's Degree or Master's eguivalent.
4. Specialized Profeesional Preparation

A1l course areas specified in A 3 of Special
Reading Teacher plus 2-3 semester hours in
clinical analysis of reading retardation.

5. Minimum of 12 semester hours of graduate credits
in psychology chosen from at least four of the
following course areas:

a. Motivation and learning.

b. Mental hygiene

c. Clinical psychology

d. Abnormal psychology

e. Advanced human growth and development
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f. Experimental psychology
g. Educational psychology
h. Psychometric testing

1. Psychologlcal seminar

6. One course in supervision

Indliana

ENDORSEMENT FOR READING SPECIALIST (REVISED)

1. Candidates for endorsement for Reading Speclal-
1st willl meet the general requirements for the
School Service Personnel Certificate Provisional.

2. The minimum program for endorsement for Reading
Specialist is thirty semester hours of graduate
credit in reading and related areas distributed
as follows:

a. Twelve semester hours of reading from the
following areas:

(1) A reading foundations course _
(2) Diagnosis and correction of reading

disabilities

(3) Clinical or laboratory practicum in
reading

(4) Three semester hours elective in
reading

b. Eighteen semester hours from the following
areas always including areas (1) and (2):

(1) Measurement and evaluation
(2 Child and/or adolescent psychology
(3) Mental hygiene and/or personality

development
§4 Curriculum :
5 Advanced educational psychology
(6 Individual aptitude testing

literature

Children's and/or adolescent literature
Supervision of reading instruction

The preparation of instructional
materials

) The history and nature of the English
)
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Massachusetts

SPECIAL SUBJECT TEACHER IN READING

Twelve semester hours in Education. Not less than
2 semester hours must be in supervised student
teaching at the appropriate grade level. The re-
maining semester hours must include courses cover-
ing 2 or more of the followlng areas:

1. Educational Psychology, including Child or Ad-
olescent Growth and Development

2. Phllosophy of Educatlon

3. Methods and Materials of Teaching Special Sub-
Ject Fleld

4, Curriculum Development in the special subjlect
fleld

5. Elghteen semester hours in the speclal subject
field.

Minnesota

READING CONSULTANT. REQUIREMENTS

1.

2.
3.

4,

An elementary or secondary school teacher's
certificate

A master's degree

Three years of teachin% experience, including
one year as a "reading" teacher

One course in each of the following areas:

Developmental reading, elementary and secondary
Diagnosis and correction of reading difficulties
Individual mental testing

Practicum in analyslis of reading difficulties
Practicun in correction of reading difficulties
Survey courses in exceptional children
Administration and supervision of the reading
program

Not less than three courses to be chosen from
the following areas:

Language arts

Educational research in reading or educatlional
diagnosis

Other learning difficulties, e.g. spelling,
arithmetic
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Mental hygilene and/or personality
Advanced psychologlcal testing
Principles and procedures in guldance
Other courses in speclal education
Children's and/or adolescent literature

New Hampshire

SPECIAL TEACHER OF READING
ACADEMIC AND PROFESSIONAL REQUIREMENTS

A Speclal Reading Teacher shall have completed

a four or five year teacher preparation curri-

culum in an approved post-secondary lnstitution
designed to prepare elementary and/or secondary
teachers including eix semester hours of credit
in supervised student teaching.

The State Board of Education willl also accept

such programs completed at institutions accred-

ited for such purposes by the National Council

for Accreditation of Teacher Education (NCATE).
EXPERIENCE

Three years of acceptable teaching experience
SPECIAL COURSES

30 semester hours in the following courses:

semester hours

required

1. Psychology of Learning 3
2. Child Psychology ‘ 3
3. Adolescent Psychology . 3
4. Language Arts 3
5. Methods of Teaching Reading 3
6. Diagnostic and Remedial Reading 3
T. Group and Individual Diagnostic

Testing 3
8. Individual Counseling 3
9. Bupervised Laboratory Work in

Remedial Reading Clinic (14:PAM) 6
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New Jersey

READING

THE ENDORSEMENT IN READING ON A TEACHER'S CERTIFI-
CATE authorizes the teaching of reading in grades
kindergarten through twelve. Thls endorsement 1s
avallable to the holder of any New Jersey teacher's
certificate who presents an approved master's degree
program in reading from an accredited college.

Oregon
SPECIALIST NORMS

Extreme Learning Problems Exclusive of Mental
Retardation

a. Basic norm (four-year)

(1; Basic general elementary norm.

(2 Recommendation by the college or uni-
verslty in which the speclal education
preparation was completed.

(3) 24 quarter hours of preparation in
speclial education in a college or
universlty approved by the State
Board of Education to prepare speclal
educatlion teachers, such preparation
to include:

Education of psychology of the excep-
tional child (a survey course) In-~
telligence testing (a clinical course)

Behavioral problems in children
Diagnostic and remedial techniques in
basic school subjects (exclusive of
reading)

Diagnostic and remedial technigues in
reading (a clinilcal course)

An advanced course in reading
instruction
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Clinical practice in reading, some of
which shall be in a supervised setting
in the public schools
Wisconsin
REMEDIAL READING
A Wisconsin teacher's license based upon a de-
gree is reculred. In addition 12 specilal sem-
ester credits must be obtalned. Courses in
remedial reading and in a remedial reading
cliniec are recuired. The remalining credits
may be chosen from adolescent literature,
children's literature, techniaues of teaching
the mentally handicapped. Three years of teach-
Ing experience are a pre-requlsite to obtaining
this license. '
SUMMARY
Relatively 1little has been written on accepteable
standards for reading specialists. Because of this lack
of information, it is difficult to formulate criteria for
thelr training or criteria for qualifications with which to
compare the preparation and training of the respondents to
the survey gquestionnaire,
Since there seemed to be no consistent criteria for
the training and qualification of reading speclalists
which could be drawn from & review of the literature, the
recommendations of the Internsational Reading Association
were used, in part, as the criteris to Judge the appropri-

ateness of the qualificestions and training of the respon-

dents to the guestionnaire. The qualifications for
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reading speclallsts as set up by the Professional Standards
Committee of the I.R.A. are widely recognized and accepted.

It wes not the intent of the writer to rejlect those
qualifications set forth by other authors cited in the re-
view of the literature; Many of the qualifications cited
by these authoritlies are included in those set forth by the
I.R.A.

The qualifications established by the I.R.A. in-
clude the areas of (1) ethical, (2) professional (educa-
tional) and (3) experience. A list of the educational
gualifications and experience regulremente is located on
page twelve of this thesis. The I.R.A. does not list per-
sonal qualificstions other than certaln ethicsl considera-
tions which were noted, at least in part, as personal in
nature. An attempt was made to construct an acceptable
1list of criterla by which to Judge personal qualifications
of reading speclalists. The followling is a 1list of these
criteria as taken from the literature:

l. A sympathetic understanding and love for
children.

2. The ablility to work well wilth parents, teachers
and puplls.

3. The ablility to adjust to & variety of
sltuations.

4. A deep interest in reading, & sound philosophy
of educstion and a familiarity with the total
elementary curriculum.

5. The abllity to lead.



CHAPTER III
METHODS AND PROCEDURES

The purpose of this study was to survey reading
consultants in the public schools in the State of Washington
in an effort to obtaln factual data on their level of pre-
paration in reading. Readling consultants were also asked
to indicate the training and qualifications they felt nec-
essary. The normative-survey was the method employed for

obtaining this information.

Development of the questionnaire. A tentative

questlonnalire was drawn up and presented to the thesils
committee. Suggestions for revision and clarification were
made by the thesls committee. The fingl questionnalre was
then comrleted and approved. A copy of the questionnaire
is located in Appendix A.

The completed questionnalre was developed in sev-
eral parts. This was necessary to get an overall picture
of the preparation of the resrondents. First, questions
to determine background information were included in the
auestionnaire. Name of respondent, location of position,
groups worked with, years in the classroom, etc. were

asked in thils area.
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Next, several questions pertalning to the qualifi-
cations for the position in the respondent's district were
included to get an 1dea of what different districts re-
quired. These recuirements were broken down into personal,
experiential and educstional. A question asking respon-
dents to list additional qualifications that they felt were
needed for the position was also lncluded to determine
what guallifications respondente felt were lmportant.

One of the most lmportant questions for the purpose
of study dealt with the extent of college training in read-
Ing and supporting subject matter areas. Whlle course work
in reading does not guarantee proficiency, it does give an
indication of the respondent's level of preparation, or at
least the breadth of exposure to the many facets of the
discipline of reading.

An internshlip or trainlng program has been cited
by several authorities as belng very beneficlal in reading;
therefore, respondents were asked 1f they had had an in-
ternship of any kind and if they could see a need for one.

A final group of questions dealt with professional
organizations and profesesional reading. This part of the
guestionnalre was included because of the importance of
professional orgenizations to the general growth of those

agssociated with the reading profession. Professional
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reading was included because 1t was seen as essential in
keeping abreast of current trends and research in the

teaching of reading.

Selection of the population. Since the study dealt

with federally financed reading programe in the State of
Washington, the sample population was drawn from this
group of reading consultants. A4 list was obtalned from
the superintendent of Public Instruction 1ldentifying those
districts which employed reading consultants through funds
from federal programs. From this list, ninety-four dis-
tricts were selected to particlpate on the baslis of the
program they were following and the probability that they
may have hired reading consultants using federal funds. It
was not feaslble to obtain a 1list of individual reading
consultants In eighty of these districts, nor could it be
ascertained whether reading consultants were even employed
In many of these districts due to the lack of information
on the specific nature of the programs these districts

were lmplementing.

Administration of the guestionnaire. On November

15, 1966, a contact letter was sent to the superintendents
of the elghty districts along with a cover letter to read-
ing specialists. The contact letter asked these super-

intendents to forward cover letters and questionnaires to
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their reading consultants. A self-addressed postcard was
also included which was to be sent back to the writer if
no reading consultants had been hired as the result of
federal programs or if additional reading consultants were
employéd. A copy of the contact letter is located in
Appendlx B.

A cover letter to the readlng consultant was in-
cluded with a copy of the questionnaire expleining the
questionnaire and its importance to the respondent. A

copy of the cover letter can be found in Appendixkc.

Follow-up. On December 15, 1966 a follow-up of the
superintendents was initliated. It conslisted of a postcard
to the twenty-nine districts which had not responded, ask-
ing that they pass on the cuestionnalres to the reading con-
sultants in theilr respective districts if they had not al-
ready done so.

A follow-up of the reading consultents that were
contacted directly was conducted on December 23, 1966. The
follow-up consisted of another copy of the questionnaire,

a stamped, self-addressed envelope and a hand-written
letter asking for the respondent's support. The letters
and the material enclosed were timed to reach the respondents

when they returned after the Christmas holidays.
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Final analysis of response to the questionnaire.

The final date for the return of the questionnsire was set
for January 15, 1967. This date was chosen because it was
felt that ample time had been spent in collection of gques-
tionnaires. The total number of questlonnalres sent out
was 167 with ten districts notifying the writer that no
reading consultants had been hired. The number of possible
responses to the questibnnaire, then, was reduced to 157.
Of the elghty questionnaires sent through the superin-
-tendents, sixty-eight were completed and returned. 'A total
of elghty-seven questionnalres were sent directly to read-
ing consultants who filled out and returned sixty-two 6f
these. A combined total of 120 questionnaires were filled
out and returned out of a possible 157; a T6.4 per cent

response.,

Tabulation and analysis of the questionnaire. Each

item on the guestionnaire was tabulated on a "by-itemﬁ
basis. The Findings wére presented as follows: (1) the
guestion itself, (2) the responses to the question tabu-
lated for the most part in both number of respondents and

per cent and (3) a discussion of the responses.



CHAPTER 1V
PRESENTATION AND ANALYSIS OF THE DATA

The purpose of this chapter was to present and dis-
cuss the data from the questionnalres sent to reading
consultants in governmental supported reading programs in
the Washington State public schools. The responses were4
analyzed and presented on a "by-item" basis.

item one. Item one of the questlionnalre requested
the respondents to state the title or name of their present
positions in reading. The results of the responses to item

one are located in Table I.

TABLE I
TITLES FOR POSITIONS HELD IN READING

Title , Number of Per cent
Responses

&
o))

Remedial reading teacher 56

Reading lmprovement teacher 15

Reading teacher

Reading consultant

Speclal reading teacher

Reading specialist

Reading laboratory instructor

Developmental reading teacher

Teacher

Coordinator Title I Reading
Program

Reading director

Reading supervisor

Miscellaneous titles

No response

()
~n

o)
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HOHFRF HHODWEN
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Respondents to ltem one listed twenty-three differ-
ent titles for the positions held in reading. It could be
assumed, however, from an analyslis of these titles that
most of these reading consultants were engaged in remedial
instruction of one type or another. Less than ten per cent
of the responses seemed to indicate supervisory roles in
reading. It 1s luportant to note that of the 103 signed
questionnaires, only nine (8 per cent) were submitted by
men. Of these, four were in supervisory roles in the field

of reading.

Item two. Item two asked reading consultants how
much time they devoted to their work. The choices of res-
ponses were full time, from half time to full time, and less
than half time.

A total of eighty-four respondents (70 per cent)
indicated thet they devoted full time to their reading
work. The number of respondents devoting from half to full
time was twenty-seven (22 per cent). Nine respondents (7
per cent) indicated that they spent less than half of their

time in reading.

Item three. Respondents were asked to indicate the

group or groups with which they worked. Cholces were pri-

mary, intermediate, junior high and senior high or any
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combination of the four. The results of the responses to

item three are found in Table II on page

TABLE II

GROUPS WITH WHICH RESPONDENTS WORKED

Level Responses Per cent
primary-intermediate 42 35
primary 15 12
intermediate : 15 12
Jr high : 11 9
intermediate~jr high 11 9
primary-intermediate-jr high-sr high 8 6
primary-intermediste-jr high. 7 6
Jr high-sr high 4 3
Intermediate-jr high-sr high 3 2
sr high 3 2
primary-intermediate~sr high 1 1

On the basis of the information reported in Table
II, it appeared that the elementary schools in the state
of Washington are responsible for the greatest number of
reading positions, at least in governmental supported read-
ing programs. A total of fifty-nine per cent of the read-
ing consultants in the survey stated thet they worked ex-
clusively in elementary reading. Only fourteen per cent
indicated that they did not work st least part time 1in the
elementary school. The remainder of the respondents (27%)
divided their time btetween the elementary, Jjunior high and

senior high school.



33

Jtem four. The purpose of 1tem four was to find out
how many years of teaching experience the respondents had be-
fore accepting the position‘of reading speclalist. The re-

gulte of item four are presented in Table III.
TABLE III

ANALYSIS OF YEARS OF CLASSROOM EXPERIENCE

Years Number of Per cent
respondents

0-5 39 32
6-10 27 ' 22
11-15 20 16
16-20 10 8
21-25 10 8
26-30 6 5
31-35 3 2
26-40 2 1
41-45 2 1l
no responsge 1

Table III shows thet thirty-two per cent of the
respondents had five or less years of classroom experience
prior to accepting reading positions. Fifty-four per cent
of the respondents had ten years of classreom experience or
less. It 1s important to note that fourteen reading special-
ists (11 per cent) indicsted that they had had less than
three years of experlence in the classroom. Flve of the

reading consultante had no classroom teaching experience.
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Item five. Item flve on the survey asked respond-
ents to 1ndicate‘the degrees that they held. Of the 120
responses to this guestion, ninety-nine (82 per cent) held
B.A. or B.S. degrees. Sixteen (13 per cent) held M.A. de-
grees and three have M.S. degrees. Two do not yet have B.A.
degrees.

Reading consultantslwere also asked to indicate
which degree, 1f any, they were working toward. Thirty-
four (28 per cent) of the respondents sald that they were
working toward M.A. degrees, two toward B.A. degrees, and
thirty-four respondents (28 per cent) stated that they
weren't working toward any degree. Fifty respondents (41

per cent) did not respond to this part of item five.

Item six. Respondents to the questionnalre were
asked what thelr major flelds were, both undergraduate and
graduate. Undergreduate msjors listed by respondents were
notable meinly for their diversity. Thirty different majors
or combinations of mglors were listed by ninety-six respond-
ents. Elementary education was listed by twenty-seven re-
spondents (22 per cent); education by twelve respondents
(10 per cent), and English or language arts accounted for
the responges of twenty-eight (23 per cent) more respond-
ente. The soclal sclences were indicated by eight (7 per

cent) as belng theilr undergraduate majors while four
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respondents (3 per cent) listed the sciences. One re-
spondent listed "dalry cows and sheep" as an undergraduste
major. Some of the other resconses included animal hus-
bendry, physlcel education, muslic and busliness educsation.

Graduate majors, as indicated by the respondents
to the guestionnalre were also rather numerous. Education
wes listed by twenty-elght (23 pér cent) as a major, whiie
twenty-three (19 per cent) listed reading. English and
language arts were indiceted by eleven respondents (9 per
cent) as graduate msjors. Some of the other responses
included four librarisns, two special education majors,
two psychologists, two geologlsts, and a math mejor. Of
the remaining responses, soclal sclence accounted for two
and administration for two responses. There were six other
responses indicating s different major for each respondent,
including one who listed "forty acres of fruit trees" as

a graduate major.

Item seven. Respondents were asked to specify
qualificatlions that were specifically required for their
positions in reading. If none were required, they were to
so indicate. Eighty-one reading consultante (67 per cent)
gpecified that there were no specific requirements for
their positions in reading. Thirty-nine respondents (33

per cent) stated that there were some requirements. These
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reguirements were broken down on.the questionnalre into

three parts; personsl, experience and educational. Res-
pondents were to list the district requirements for the

position under each part.

These reading consultants indicating that personal
requirements were a prereguisite to employment listed the
abilityvto work with children and faculty eight times. A
gympathetic understanding of the problems of disabled
readers was indicated five times. Tﬁe desire to help and
create an interest in readlng was listed three times.
Patience and inventiveness was specified in two cases.
Twenty of the thirty-nine listed no personal qualifications.

Successful teaching and reading experience was
listed by twelve respondents as experience requlirements
for employment in their respective districts. Another re-
quirement specified by eight respondents was several years
in the classroom. Experience wlth slow learners, previous
remedial work and three years of reading experience were
each listed twlice. No requirements were specified by eight
of the thirty-nine respondents.

The educational requirement listed by nine respond-
ents as a prereaulsite to employment was special courses
in reading. Graduate work, especially in reading or spec-

1al educatlon, was specifled by elght as being required.
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Four teachers listed the M.A. degree while eight listed
a teaching certificate as required. Seven of the thirty-
nine respondents listed no requirements.

A number of respondents listed their own personal
gualifications In the three areas of item seven even though
the question asked only for qualifications specifically re-
gquired by their district for their positions in reading.
Those respondents that did have cualifications which were

requlred for their positions did not make this error.

Item eight. Respondents were asked, in item eight,
what additional gqualifications they felt should be required
of reading speclialists.

Fifty-one respondents (42 per cent) did not answer
this question. Of those who did answer, six (5 per cent)
etated that no additional gualifications were necessary.
Ten (8 per cent) indicated that special and remedial courses
gshould be required. An eagerness to pursue new knowledge
and being adaptable were listed by seven respondents (6
per cent). Five respondents (4 per cent) felt that an
M.A. and classroom experience should be recuired in addi-
tion to existing requirements. Special training in tests
and measurements and teacher tralning in the primary
grades were each listed four times. The abllity to use

audio-visual materials, child psychology and development,
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state certificates in remedlal reading, continuous in-
service training, aﬁd e major or degree in reading were
each listed twice as needed qualifications.

Thirteen other additional qualifications were
listed, but only once by the respondents. Nine of these
responses (7 per cent) dealt with recommendations for
special course work or training. One respondent listed the
abllity to get along on a low salary as a qualification
that should be required. Another respondent listed as a
qualification that we "be able to see the student progress
slowly."

The second part of item eight asked respondents
what additional gualifications they personally felt a need
for as reading specialists. Twenty-five (21 per cent)
spparently could not think of any additional needs &as they
falled to answer the question. Flve respondents (4 per
cent) indicated that they didn't need any other qualifica-
tions. One of these felt that "twenty years of teaching
experience were all of the qualificetions that were nec-
essary for the position." Of those that did feel a need
for additional gualiflications, ten listed more remedlal
training while eleven listed more psychology and tests
and measurements. The need to keep abreast of the modern
trends In readlng was expressed as a need by nine respond-

ents (7 per cent). Seven respondents (6 per cent) listed
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clinical experlence while more tralning with children with
language disabllities was specifled by five respondents

(4 per cent) as a personal need. Guidance and counseling
were Indicated as needs by four whlle summer workshops,
better preparation and training; experience on many levels;
and the need for more patience, understanding, and encour-
agement was llsted by three., More books and materlials,
methods in teaching reading, and speech therapy were each
specifled by two respondents.

Of the qualifications listed by respondents as
needed for thelr present positions, those listed once
included fourteen responses (11 per cent) which expressed
a need for additional class work in some phasge of thelr
work. Other responses llsted once includedthe need for a
flexible, short, to-the-point gulde for reading speclal-
ists; a personal need for district coordinztion; the need

for an internshlp program; and cadet tralining.

Item nine., Item nine asked reading consultants to
check the courses in reading that they had taken according
to the level of the course, the number of hours in each
course and whether they were guarter or semester hours.
Respondents were also asked to check whetner courses were
graduate or undergraduate. Courses which were listed in

semester hours were converted to quarter hours.
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The number of quarter hours of reading taken by

reading consultants are presented in Teble 1IV.

TABLE IV

AN ANALYSIS OF THE NUMBER OF QUARTER HOURS OF READING
TAKEN BY QUESTIONNAIRE RESPONDENTS

Quarter Number of Per cent
hours respondents

0-5 15 12
6~10 17 14
11-15 ' 18 15
16-20 12 10
21-25 14 12
26-30 6 5
31-35 6 5
36-40 6 5
41-45 3 2
46-50 1 1
51-55 1 1
No response 22 17

Of the ninety-elght respondents who indicated the
number of hours of reading courses that they had taken,
fifteen (12 per cent) stated that they had taken five
aquarter hours of tralning or less. Seventeen respondents
(14 per cent) listed from six to ten hours, eighteen res-
pondents (15 per cent) indiceted that they had received
from eleven to fifteen gquarter hours of training while

twelve respondente (10 per cent) listed from sixteen to
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to twenty quarter hours. Fourteen resvondents (12 per cent)
had taken from twenty-one to twenty-five quarter hours of
training. Twenty-three (18 per cent) had over twenty-five
hours of training. Of these, three resrondents had forty-
five or more hours of reading course work. Twenty-one did
not respond. Further analysis indicated that the average
number of quarter hours of coursework in any given course,
with the exception of clinical experience, the language
arts and those listing "other reading courses," was less
than five quarter hours for each respondent. This would
probably indicate one coursein each of the areas in which
course work waes teken.

Of the nine supervisory positions listed, as part
of the nlnety-elght respondents, one supervisor had eight
guarter hours of course work while thirteen hours were
listed by another. Eighteen guarter hours were listed as
completed by still another. The remaining four supervisors
each listed from twenty-one to twenty-five quarter hours
of reading course work. One supervisor d4id not respond to
thls part of item nine.

The number of cuerter hours of courses related to
reading taken by individual reading consultants 1s presented
in Table V located on page

Twenty-six of the ninety-eight respondents (22

per cent) to this part of item nine stated that they had
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taken five or less quarter hours of related courses while
thirty-seven (31 per cent) had taken six to ten quarter
hours. Eleven to fifteen quarter hours of courses were
taken by eleven respondents (9 per cent) while five re-
spondents (4 per cent) had taken twenty-one to thirty
quarter hours of related courses. One respondent had
taken forty-seven quérter hours of related coursework.
Twenty-two reading consultants (18 per cent) did not re-

epond to this part of item nine.
TABLE V

AN ANALYSIS OF THE NUMBER OF QUARTER HOURS
OF RELATED COURSES TAKEN
BY QUESTIONNAIRE RESPONDENTS

Quarter hours Number of _Per cent
Specialists
0-5 26 22
6-10 37 31
11-15 19 16
16-20 11 ' 9
21-25 3 2
26-30 2 2
46~50 1l 1
No response 22 18

There were nine supervisors among the ninety-eight

respondents to this part of item nine. Four of these
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supervlisors had taken five quarter hours or less of
courses 1n areas related to reading while three more had
from five to ten quarter hours. One respondent had had
eleven guarter hours of coursework snd one did not respond
to this part of item nine.

Respondents indicated 1n item nine the number and
type of hours that they had taken in each of the fourteen
courses listed. From thls, 1t was possible to tell in how
many of the fourteen different courses, work had been com-
pleted. It was found that four respondents (3 per cent)
had taken only one of the fourteen courses, seven (6 per
cent) had taken two courses, five respondente (4 per cent)
had taken three, and eight respondents (7 per cent) had
taken four courses. Flve different courses had been taken
by sixteen respondents (13 per cent) while nine respond-
ents had taken six of the fourteen. Twenty-one respondents
(17 per cent) had taken coursework in seven of these
courses while ten (8 per cent) had teken work in eight.
Five respondents (4 per cent) indicated that they had
taken ine of the courses while ten (8 per cent) stated
that they had ten of the fourteen. Two respondents had
taken eleven of the courses while one indicated that
coursework had been taken in twelve of the fourteen

coureses.
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A "by-course" comparison of course work completed
by the respondents for the fourteen courses listed in item
nine of the guestionnalre are presented in Figure 1 located
on page 45.

Of the eleven courses in reading listed in item
nine, only two had been tazken by over 50 per cent of the
respondents. These courses were remedisl reading taken by
sixty-four respondents (65 per cent) and developmental
reading listed as taken by fifty-one (52 per cent). It
ls reasonable to assume that most of the ninety-eight re-
spondents were remedial reading consultants, yet many of
these people had not had a course in remedisl reading.
Furthermore, many of those repondents engaged in remedial
reading work, including some who had taken course work in
remedial reading apparently d4id not have an adequate back-
ground in developmental reading and may not have acguired
the lmportant reading skills taught in that course. One
poseible reason for the low number of respondents in de-
velopmental reading may be that reading in this area was
included as a part of a langusage arts course. Usually in
such a course, however, reading is covered in a rsther
superficial manner due to a lack of time.

Also indicated was apparent weakness in the area
of reading readiness taken by twenty-five respondents (25

per cent) as compared to remedial reading. There 1s reason
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to believe that meny of those who have had training in
remedial reading d4id so without a sufficient background

in child development as 1t relates to reading as usually
taught in resding readiness. Also noted as important was
the apparent leck of tralning in primary and intermediate
reading as compared to remedlal reading. Course work was
taken in primary reading by forty-three respondents (44
per cent) and intermediate reasding by forty-one respond-
ents (42 per cent). Some of those who have had training
in remedial resding but not in the above mentioned courses
may be deflcient in knowledge of the sequence of skill de-
velopment at the various grade levels. In addition, this
could indicate weakness in current methods and technigues
in the teaching of reading on the primary and/or inter-
mediate levels.

It might also be noted that those who took remedial
reading course work had very little training in reading in
the content fields. This course was listed as taken by
only eleven respondents (11 per cent). Those students who
need remedial work 1ln reading often have difficulty 1in all
of the subject matter areas. One of the duties of the re-
medial reading teacher 1s to help students in thelr work in
the content filelds.

Secondary reading was listed as taken by twelve
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respondents (12 per cent) even though fofty-one (42 per
cent) of respondents to item nine indicated that they
worked in Junior and senior high school programs elther
on & full-time or a part-time basis. In view of the fact
that most of these reespondents probably work as remedial
reading consultants, it would seem that a course in second-
ary reading might be highly valuable in dealing with many
.of the problems found on that level, especisally for those
reading consultants who taught at the elementary level.

The lack of this course coupled with the apparent lack of
training in reading in the content fields presents a ser-
ious deficiency 1in reading for those reading consultants
in the Junior and senlor high reading progreams.

Those who had taken remedlal reading were apparently
without a great deal of training in diagnostic reading.
Only thirty respondents (31 per cent) listed training in
this area even though the successful treatment of remedlal
problems is often dependent on proper dlagnostic techniques
instigated by the remedlallst.

Course work in tests and measurements was indicated
by sixty-nine respondents (70 per cent) to item nine. It
could be assumed that most of the respondents with training
in this area have a basic knowledge of the diagnostic "tools"

needed in reasding. However, only thirty respondents (31 per
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cent) to item nine indicated that they had taken course
work in dlagnostic reading. It could be assumed that

even though many respondents are prepared to ilmplement a
testing program and present certaln data on the beasis of
this program, few of them are trained to anaslyze this data
and put into effect a program based on their analysis.

The fact that a high percentage of the respondents to the
guestionnalre were probsbly remediecl readling consultants
only makes the apparent lack of dlagnostic reading more
serious.

Even though most of the authorities in chapter two
agree that clinical experience is necessary in the train-
ing of reading specialists, Figure 1 located on page 45
ghows that only twenty-five (25 per cent) of the respond-
ents to ltem nine have had this training. It should be
further noted that only twenty respondents (20 per cent)
to item nine had taken tralning in the psychology of
reading.

A "by-course" comparison of course work completed
by the supervisors fér the fourteen courses listed in item
nine of the questionnalre are presented in Flgure 2 located
on page 49,

Of the eleven courses of reading listed in item

nine, only three had been taken by over fifty per cent of
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the supervisory personnel. These courses were remedial and
diagnostic reading each taken by five of the elght, and de-
velopmental reading taken by six of the elght supervisory
personnel responding to item nine.

It is very likely that most of these supervisors
are in some way connected with remedial reading programs,
yet three of them have had no training in this area. It
should also be noted that only two supervisors had had
clinical experience which is of great importance in a re-
medial reading situation.

Even though six of the elght supervisors stated in
item three that they were connected with a program of read-
ing in the junior and/or senior high school, only two had
teken training in secondary reading and only one stated
that course work had been taken in reading in the content
fields. It might be difficult to explain how a supervisor
could be of any great asslistance or exert leadership in
these two areas where such a deficlency exists.

Primary reading was teken by two supervisors and
intermediate reading was taken by four. Several of these
respondents could very well be weak in the current tech-
nigues and methods 1n reading taught 1n these courses as
well as in the sequence of developmental reading skills.,

Once agaln, the focus 1in reading seems to be on remedial
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progrems end a knowledge of current methods and technigues
is very ilmportant in a remedial sltuation.

Flve of the eight supervisors have had course
work in diagnostic reading; however, a weakness in diag-
nostic technigues in several of the supervisors could
prove to be serious in view of the nature of thelr work,
particularly in a situation where the testing, diagnosis,
and prognoslis 1s done by the supervisor.

Five of the elght supervisors llsted course work
in tests and measurements. Of those who had not taken
this course, several had not taken dlagnostic reading
eilther. A total lack in the training in a course in tests
and meesurements and diagnostic techniques could limit
these supervisors' capacity to direct a testing or evalu-
ation program from which sound remediation comes.

The supervisory personnel in the study show a
number of deflclencies which c¢ould seriously handicap thelr
leadership gbility in reading. It would seem that a super-
visor in reading would need some training in most of the
reading and related areas listed in item nine even though
there might not be the need for specilalization in any one
area of reading unless that area were in remedlal reading.

One of the purposes of the survey was to develop,

from the litersture, criteria for minimum qualifications
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and training of reading speclalists. This factual informa-
tion was to be used, 1in part, to assess the qualifications
of respondents to the survey questionnaire.

It was found in reviewing the literature that rel-
atively 1little had been written on acceptaeble standards for
reading speclalists. There also seemed to be no clearcut
criteria that could be drawn from the literature for the
tralning or assessment of the qualifications of respondents
to the survey questionnaire. Thus, minimum standards, as
'set up by the I.R.A. (4:PAM), for professional training of
reading speclalists were used, in part, as a guide to assess
the qualifications of respondents.

Due to the latitude of the courses listed as ac-
ceptable by the I.R.A. (4:PAM) for professional treining,
only parts I, II, and II A could be used as a definite
gulde with which to assess the quallificetions and training
of the respondents to item nine. Parts I, II, and II A
are listed on page 12 of Chapter II.

On the basls of I listed above by the I.R.A.
(4:PAM) it was found that experlence requirements alone
excluded thirteen (13 per cent) of the ninety-eight re-
spondents to item nine of the questionnaire. The lack of
one 6r more of the educational recuirements, llisted above
in ITI end 1II A, excluded an additional seventy-four re-

spondents. There were only eleven respondents who net
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even part of the qualifications set up by the I.R.A.
(4:PAM), these being parts I, II and II A. Whether these
respondents meet the additional gualifications expressed
in parts II B and C as listed on page thirteen of Chapter
II was unknown due to insufficient dasta in item nine of
the queétionnaire.

0f the nine supervisory personnel, elght listed
course work in reading and related areas. From this in-
formation, it was posslible to assess their qualifications
separately using the same criterla that was used for the
ninety-eight respondente to item nine of which they were
a part. It was found that of the elght supervisory per-
sonnel responding to item nine, all but two were deficlent
in one or more areas listed in II and II A of the minimum
standards for professional tralning of reading speclalists.
While it was not certaln what the dutles of these respond-
ents were, the titles llisted by them under item one of
the questionnaire seemed to indicste that they were super-
vising program of reading and in many cases had reading
speclalists under them. Apparently several of these super-
visors were chosen for reaéons other than educational

experlence.

Item ten. Readling consultants were asked which

course, llisted in 1ltem nine, was most valusble to them.
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Remedlial reading was specified as the course most valuable
to thirty-one respondents. Clinical experience and "all of
thé courses" were each listed nine times while primary
reading was included by six as most valuable . Of greatest
value to five respondents were general reading courses.
Tests and measurements, workshops and diagnostic reading
were each listed four times as most valuable by respondents.
Children's literature was listed three times while individ-
ual reading instruction, techniques of teaching reading,
and intermediate reading were each specified by two re-
spondents as most valuasble. Listed once were audio-visual
technioues in reading, personal research, language arts,
studies and problems in reading, intermediate reading,
secondary reading and literature, research course, psy-
chology of adjustment; studles and problems in reading,
reading practicum, emotional problems of children, read-
ing, literature, guldance, psychology of reading, methods
of research, reading readiness, lenguage arts for the slow
learner, retarded children, exceptional children, intern-
ship and developmental reading.

Remedial reading prbbably was chosen as most valu-
sble by a greater number of respondents because of the high
percentage of remedlal reading consultants in the study.

Clinical experience was listed by nine as the course most
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valuagble to them. It might be of interest to note that
nine also listed clinical experlence as the type of in-
ternship or training program they participated in (Item
eleven).

The second part of item ten asked respondents why
the course they had listed was most valuable to them.
Six of thirty-one who speclfied remedlal reasding as most
valuable indicated that they had no speciflic reasons for
thelr cholice. Four stated that it was their most recent
course and was of great lmportance in understanding the
problems and dealing with different situations. Four re-
spondents also felt that the course helped them to put
theories to practiceael use under supervision. Working
with students with problems was listed by three while
three other respondents felt that the course was valuable
because 1t was practical and covered the areas that théy
were interested in. A good instructor and an interesting
area was listed two times. Two respondents stated that
the course gave more information on the needs of children
end how to fulfill these needs. The fact that the course
was most valuable because 1t was a workshop was listed by
two respondents also. Flve other responses were each
listed once.

Clinical experlence was listed by nine respondents

as the most vsaluable course. Four reasoned that the value
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of the course was in the specific experiences gained and
the chance to apply theory while four others stated that
there were no specific reasons for their choice. 0One in-
dicated that the course was most valuable because remedial
children were taught under guidance.

O0f those nine respondents who listed "all of the
ecourses" as being most valuable, elght were of the opinion
that all of the courses that they had tzken were equally
valuable depending on the situation. The other respondent
stated that all of the courses helped to evaluate reading
problems.

The reasons for listing the other most valuable
courses were diverse. No one reason given by respondents
to 1tem eleven could be singled out as dbminant. The only

regponse listed more than once being "no special reason."

Item eleven. Item eleven asked reading consultants

if they had participated in any type of intermnship or
training program, either on the Job or in college before
taking their first reading assignment. Of the 120 reading
consultants surveyed, seventy-six (63 per cent) had not
participated in any internshlp or tralning programs or
failed to respond to the guestion while forty-four (%6 per
cent) stated that they had had some type of training.
Those people who had recelved tralning were asked

to indicate the extent of this training. Workshop training
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and tutoring students in conjunction with workshop train-
Ing was listed thirteen times. Nine respondents indicated
that they had had some type of college clinical experience
while six specified in-service tralning. Student teaching
of an undefined nature was listed by five respondents to

the questionnalire while three respondents stated that they
had tutored students under college supervision. Other types
of training programe listed, each by two respondents, were
study and observation of classes under the guildance of a
reading speclalist, student teaching in a reading situation,
and classroom observation. Correspondence coureges in re-
medial reading, a special education credential, tutoring
students after school and in the summer, and teaching a
class of slow learners were each listed once. Testing and
setting up programs for small groups of students, dis-
cussing problems 1n a group situation and visiting several
reading laboratories in the state were each listed once
also. One respondent took part in a pillot study in in-
dividualized reading.

There is some doubt whether several of the above
responses qualify as either internship or training pro-
grams even though they may have been valuable to those
respondents who submltted them. Student teaching in a

normal classroom situation might be included for those
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who participated on the elementary level, but tutoring
students after school and in the summer and teaching a
class of slow learners probably wouldn't qualify unless
there was a definite tralning progrsem and supervision
in conjunctlon with these activities. The same might
hold true for»testing and setting up of programs for
emall groups of students. The writer 1ls aware, however,
that learning does take place in many ways.

One might elso questlon what seems to be an
Inconsistency in the responses to item eleven by the re-
spondents. While only nine respondents indicated that
they had had c¢linical experlence before taking their
first reading positions, twenty-five indicated in item
nine that they had had clinical experlence. This, how-
ever, is not an ilncongruency because these teachers may
have tazken thils training after acceoting thelr reading

poeltions or may not have responded to the guestion.

Item twelve. Readlng consultants were asked 1f

they could see a need for en internship program in item
twelve. Of the 120 respondents, one hundred and elght
(90 per cent) did feel a need for some type of intern-
ship program. Several consultants lncluded qualifying
remarke. Two felt that the internshlp program would be

necessary only for lnexperienced teachers. Another felt
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that only remedizal reading speclalists needed thils train-
ing. One respondent indicated "that it depended upon the
program. "

Seven respondents (6 per cent) did not favor an
internship program. One of these respondents felt that
an internship was only necessary for a remedial teacher
while another said that "successful experlience was the

most valusasble of all."

Item thirteen. Item thirteen asked respondents

to which professiohal organlizatlions they belonged.
Fifty-one respondents (43 per cent) reported that they
belonged to the I.R.A., ninety-two (76 per cent) indi-
cated that they belonged to W.0.R.D. and nine belonged

to A.C.E. Other orgeanizations, of which several respond-
ents were members, wefe R.E.A.D., Councll for Exceptilonal
Children, A.S.C.D., and South Kiﬁg County Reading

Assocliation.

Item fourteen. Respondents were asked 1f they

gubscribed to any reading journals. Fifty-two (43 per
cent) stated that they had while sixty-eight (56 per
centf elther did not or falled to respond to the question.
In response to the second part of item fourteen
whiech scsked 1f these magazlnes were avallable through

their schools, seventy-six (63 per cent) indicsted that
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they were. Forty-four (37 per cent) stated that they were
not available or didn't resvond to the question.

The final part of item fourteen asked respondents
to give the names of the reading Jjournals to which they
subscribed. Respondents listed sixteen magezlnes. Some
. do not deal primarily with reading but do contaln per-
lodic articles of interest to reading speclalists. Others,
it is likely, were misnamed or have very limlted circula-
tions. The followlng 1s a summary of these magazlnes:

Reading Teacher had thirty-nine subscribers, The

Journal of Reading had ten and Elementary English elght

subécribers. Three respondents reported subscriblng to a

magazine entitled Read. Three also subscribed to I.R.A.

Reading. Chlldhood Education was mentioned by two re-
gspondents. Other magezines each mentioned once were

Grade Teacher, Instructor, Journal of Developmental Read-

ing, N.R.A., Education Digest, Hesearch Bulletln, Excep-

tiongl Children, Harvard Educationsl Review, Engllish

Journal and Readlng Research Quarterly.




CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

In an effort to summarize the findings of this
study, & hypothetical average reading consultant was
developed on the basis of the average responses to the
questionnaife. The average reading consultant, based
on this study, was probably a woman employed in a full-
time remedial reading position in the primary and inter-
mediate grades. Thls teacher had taught for twelwve
years prior to becoming a reading consultant. She holds
a B.A. degree and 1s probably not working for any other
degree. Her undergraduate and graduate majors are most
likely in éducation. There were probably no requlirements
for employment in her position in reading. This remedlal
reading consultant has had elghteen hours of course work
in reading and nine hours in related areas. She has
taken course work in seven of the fourteen courses listed
in item nine of Chapter IV. The courses that she has
most llikely taken are primary, intermedlate, remedial
and developmental reading, tests and measurements, lan-
guage arts, and children's literature. She has taken an
average of 4.5 quarter hours in each of these course
areas. She felt that remedial reading was her most valu-

able course. She almost certainly d4id not have an
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internship but 4id feel a need for one. 8She llikely did
not belong to the I.R.A. She 414, however, probably be-
long to W.0.R.D. She probably d4id not subscribe to any
reading Jjournals but they likely were available in her

school.
I. CONCLUSIONS

On the basis of the evidence reported in Chapter
IV of this study, the following concluslions may be drawn.

These concluslions are presented on a "by item" basis.

Item one. Titles'ranging from "Reading Reenforce-
mént Teachér" to "Coordinator: Title One Reading Program"
were found in 1tem one. It was concluded from the di-
versity of titles reported for positions in the fieéld of
reading that no system for classifications of titles
existe. It was often difficult to assume the nature of
the work from the titles listed. From an analysis of
these titles, however, it was also concluded that most

of the respondents were engaged in remedial reading.

Item two. From the responses to item two of sur-
vey questionnalre, it was concluded that many of the re-
spondents (70 per cent) are engaged in reading on a
full-time basis. Most of the other respondents (22 per

cent) spend at least half of their time in reading work.
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Item three. It was concluded that as far as
government supported reading programe are concerned,
elementary schools, when compared to Jjunior and senior
high schools 1n the State of Washlington, are responsible
for the greatest number of reading positions. It may
further be concluded that the thirty respondents (24 per
cent) who divide their time between the elementary,
Junior high and senlor high schools may lack adeguate
time for preparation and coordlnation of thelr reading
programsg, esvpeclally when many of them appear to not be

well trained 1n reading on the secondary level.

;ng four. On the basls of an analysis of itenm
four, 1t was concluded that some of the respondents have
not had adeguate classroom teaching experlence, partic-
ularly when compared to the standards set by the I.R.A.
On the other hand, 1t was concluded that several re-
spondents seem to be overempheasizing the importance of
thls experience. One went go far as to state that
classroom experience was all that was needed. It should
be pointed out that the number of years in the classroom
are not as important as the learning that takes place in
the teaching situation. It is concelvable that one
teacher might have twenty years' experience while another

teacher might have one year's experlence twenty times.
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It i1s only in the absence of a more practical device to
measure this learning that a set number of years are re-

quired in the classroom.

Item five. Ninety-nine (82 per c¢ent) of the re-
spondents to the questlonnaire stated that they held
B.A. or B.S. degrees. A number of these resvondents,
however, have had conslderable post-graduate course
work in reading. Thirty-four (28 per cent) of the re-
spondents were worxking toward an M.A. degree. From
this data and from other comments to the questionnailre,
it ﬁas concluded that many of these speclzllsts are
taking further course work 1in reading in an attempt to
eliminate some of the obvlious gaps in thelr previous

training.

Item slx. A diversity of undergraduate and
graduate majors were presented by the respondents to
item six. It was concluded that the malin reasons for
the diversity of majors, especially at the graduate
level, was due, at least in part, to: (1) the State De-
partment of Education's requirement that all teachers
must have an acedemic major; (2) the recency of federal
financed reading programs; and (3) lack of programs in

the past at the college level designed to train reading
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speclglists. For the above reasons, it was concluded
that a shortage of qualified reading specialists exists
which is being filled by personnel from areas other than
reading. These people generally have had some training
in reading but are not usually fully trained reading

speclalists,

Item seven. Of the respondents to ltem seven,

eighty-one (67 per cent) stated that there were no spe-
cific cualifications required for thelr positions in
reading. It was concluded that few districts in the
State of Washington have specific requirements for em-
ployment of reading speclalists. It was also concluded
that wherevrequ1rementsvare speciflied as a prerequisite
to employment, they tend to be rather vague and incom-
pléte when compared to the minimum professional standards
gset up by the I.R.A. Whille some districts seem to rec-
ognize the need for course work in reading, almost none
of the respondents listed specific courses in reading or
even broad areas of study within the fleld of reading as
minimum gualifications for their positions. It was evi-
dent that the experience requirements and educational
qualifications for employment of reading speclalists as
reported by respondents to the'survey were almost without

direction. It was concluded that there are few, if any,
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written standards within the districts of the State of
Washington which uight servé as gulidelines for training
or employment of reading specilalists.

It was further concluded that personal qualifica-
tions listed by respondents seemed to more closely re-
semble those presented by the authorities cited in the
review of the literature. Even so, speclallsts failed to
consistently list some important traits; such as, leader-

ship, and the ability to adjust to & variety of situations.

Item eight. The respondents, in item elght, were

ssxed what additional qualifications they felt should be
required for readihg speclalists. It was coéncluded that
the lack of & listing of additlonal district qualifica-
tione that these respondents might personally feel were
ﬁeeded in the face of a condition of almost no specific
district qualifications 1s indeed appalling in view of the
complex nature of the reading processes.

It was also concluded that those who did state s
need for further qualifications listed, mos£ often, the
need for course work in remedial reading, mainly because
most of them found immediate application for the informa-
tion garnered in this course.

A part of item eight asked respondents what addi-

tional qualifications they personally felt a need for.



67

Twenty-five (21 per cent) of the respondents apparently
couldn't think of any additional qualifications because
they falled to respond to the question. Five respondents
stated that they did not feel a need for any other per-
sonael qualifications in reading. Of those who did ex-
press certaln needed qualificatione in reading, additional
course work in some phase of thelr reading work was
listed most often. Many conclusions could be drawn from
the responses to this part of ltem elght, some not unlike
those drawn for the first part of the question.

The "head in the =sand attitude" exhibited by a
number of the respondents to item elght is dangerous to
the continued growth of the reading profession in the
State of Washington. The needs of a competent reading
Specialist In a discipline as complex as reading are
many.

There are, however, signe of "health" within the
professlion. It would be grossly unfalr not to mention
those few respondents who expressed a need for mdre com-

petence in reading and the areas related to reading.

Item nine. If educational qualliflcations are
considered as an important indication of professionsal
competence in reading then several conclusions could be
drawn from an analyesis of the educational qualifications

presented by respondents to item nine.
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When compared to the qualifications set up by
the I.R.A. 1t was concluded that only eleveh of the
ninety-eight respondents to ltem nine were found to be
qualified as reading specialists. When one considers
that thls comparison was made on the basis of only
twelve of the thirty semester hours required by the I.R.A.
a8 an equivalent to the Master's Dégree in réading, some
of the Ilmplications of thls apparent lack of training
become evident. It was concluded that‘the majority of
the respondents to this questionnaire were probably not
adequately trained to qualify as reading speclalists.

Remedlal reading, it 1s reasonable to assume, is
the area of reading in which most of the respondents are
employed. Yet thirty-eight (35 per cent) had not taken
course work in this erea. On this basis it was concluded
thet a number of the respondents were possibly deflclent
in thelr background in remedisl reading.

| Clinical experience had beén taken by twenty-five

(25 per cent) of the respondents to item nine. In view
of the lmportance of this experience, it was concluded
that this is possibly one of the more deflcient areas
noted in the educational background of the respondents.

Course work in tests and measurements was indicated

by sixty-nine respondents (70 per éent) to item nine. It
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could be assumed that most of the reading consultants
with training in thls area have a basie knowledge of the
diagnostic "tools" needed in reading. However, only
thirty respondents (31 per cent) to item nine indicated
that they had taken course work in dlagnostic reading.
It was concluded that even though many respondents are
prepared on the basis of a course in tests and measure-
meﬁts to implement a testing program, some of them are
possiblyvnot trained to analyze this data fully and put
into effect a program based on their analysis.

It was concluded that the lack of secondary read-
ing coupled with the apparent lack of training in reading
in the content flelds may present a serious deficiency
in reading for those reading consultants in the junior'
and senior high reading progranms.

A possible lack of awareness of the relationships
between éourses In reading was characterlzed by those who
had taken teéts and measurements but who had failed to
take dlagnostic reading or by those who had taken several
courses in remedial reading without taking any of the
foundation courses in-reading such as developmental read-
ing, primary reading, or the psychology of reading. On
this basis it was concluded that many of the respondents
may not be fully aware of the relationships between cer-

tain courses In reading or between reading and related
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areas. It was further concluded that more care needs to
be tazken 1in selection of course work in reading and in
areas related to reading in the tralning of reading
speclalists.

As part of item nine, educatlonal qualificeations
of those who seemed to indicate that they worked in super-
visory positlions in the field of reading were evaluated.
It was concluded that weaknesses very similar to the
other respondents to item nine possibly existed. In com-
paring the educationsal qualifications of supervisory per-
sonnel to the minimum professional standards set up by
the I.R.A., it was concluded that only two of the eight
supervisors were qualified on the baslis of the first
twelve semester hours listed. It would seem that a super-
visor in reading would need some training in most of the
reading end related areas listed iIn ltem nine even though
there might not be the need for speclalizetion in any one
area of reading unless that area were 1ln remedlal reading.
It was concluded that supervisory personnel show a number
of course work deficlencies which might tend to handicap
thelr leadership ability in reading. It was further con-
cluded that several of these supervisors were possibly
chosen for thelr positions for reasons other than their

preparation in reading.
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Item ten. It was concluded that respondents to

l1tem ten listed remedial reading as most valuable mainly
because most of them found the course useful in the situa-
tion in which they work. It was also concluded that
clinical experilence was a very valuable and rewarding
experience for those who took it. An inverse conclusion
was also drawn in that those respondents who had not had
clinical experience possibly 4i1d not see the value of

Buch work.

Item eleven. Forty-four (36 per cent) of the
respondents stated that they had taken some type of in-
ternship or training program. Of these respondents,
gseveral listed intermship or training programs which
would not qualify as such. It was concluded that these
respondents were not fully aware of what might constitute

an acceptable program of training.

Item twelve. One hundred and eight respondents
(90 per cent) to item eight stated that they could see a
need for an internship program for reading specialists.
It was concluded that part of the reason for the positive
response is indicative of the fact that many of these
respondents were working in remedial situations. It might

also be indicative of the problems found in a remedial
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situation and the need that these people felt for train-
ing under the guldance of a qualified reading specilalist.
It can be concluded that the respondents did feel a need

for some form of intern training.

Item thirteen. It was concluded that respondents

are closely associated with and interested in an organized
professional reading assoclatlion. However, they appear
to be more closely assoclated with the state organization

than the national associsgtion.

Item fourteen. From an analysis of 1ltem fourteen,

it was concludasd that reading Journale are available to
most of those respondents who wish to read them, either
through the schools or by personal subscription. There
was, however, some doubt whether a few of the respondents
were too famliliar with the Journals because several of
the Journals listed were either misnamed or had very

limited circulations.
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II. RECOMMENDATIONS

Based on the conclusions drawn from this study,

the following recommendations are made.

Recommendations for collegzes and universities.
It is recommended that colleges and universities in the
State of Washington which do not have graduate programs
of reading, establish programs of training in reading
which meet or surpass the standards for professional pre-
paration set up by the I.R.A. Those colleges and uni-
versities which now have programs of a limited nature
should strengthen these programs to include a Master's

Degree 1in reading.

Recommendations for State Department of Education.

It is recommended that certification reguirements for
reading specialists be instituted in the State of Wash-
ington. These requlirementes should be comparable to the
profeseional standards for reading specialists set up
by the I.R.A.

It 18 recommended that a system of classification
of titles for reading positions be instituted on a statewidse
basis.

Recommendations for local school districts. It

1s recommended that qualifications for employment of
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reading specizlists on the district level be availsble in
written form listing at least the educational and experlence
requlirements for the positions.

It 1s recommended that districts hire only those
reading speclalists who meet the qualifications set up by
the district or state.

It 18 recommended that dlistrlct supervisore snd
coordinators of reading programs be qualified reading
specialists.

It is recommended that all schools subscribe to
reading journals and related magazines for the beneflt of
all personnel.

It 1is recommended that dilstricts employ reading
specialists preferably for one level and no more than two
levels of instruction. It is further recommended that
reading specialists should not divide their time between
elementary and junior high or secondary levels but rather
concentrate either at the primary and/or intermediate levels
or at the junior high snd/or senior high levels.
| It 1s recommended that course work in the follow-
ing areas of reading znd related subjects be required of
all reading personnel teaching remedlal reading in the
State of Weshington.

1. Developmental reading
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Psychology of readlng
One of the following courses in reading:
a. primary reading
b. 1intermediate reading
¢c. secondary reading
d. readlng readiness
Remedlal reading
Clinical experience or internship program .,
Dlagnostic reading

Tests and measurements

Secondary reading (for remedial specialists in
junior and senior high programs)

Recommendations for teachers of reading. It le

recommended that:

1.

at least three years of classroom teaching
experlence be recuired for all reading spec-
ialists in the State of Washington.

educational and instructional goals and ob-
Jectives pursuant to reading be formulated and/
or reviewed by reading personnel in an effort
to become more efféctive in their work in read-

ing.

" further training be sought by teachers of

reading in an effort to meet or surpass the
professional qualifications as set up by the

I.R.A.
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4, efforte be made to aessociste the reading
speciallists more closely to the professional

reading orgsnizations.

Recommendations for further research. There 18 a

need for a study of the types of puplils that are being
accepted for remedlation in the schools of the Stzte of
Washington.

There 1s need for a study of the Job descriptions

of reading teachers ln the State of Washington
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QUESTIONNAIRE TO READING SPECIALISTS

FOREWARD: The questions included herein are of great importance to

1.

3e

reading specialists. Please feel free to express yourself
with the assurance of complete anonymity, guaranteed by the
author.,

Title of your present position
Name of school
Location

Do you devote to your reading work:
full time?

from half to full time?

less than half time?

With which group or groups do you work?
primary intermediate
jr. high sr. high

How many years of teaching experience in the classroom did you have
before you took this position? years.

What degrees do you hold (please check)
BIA. B.S. M.AO M'S. Ed.D. Ph.D‘

For what degree, if any, are you presently working?

What is your major field? Undergraduate
Graduate

What qualifications are specified as required for your present position?
If none are specifically required, check here .

Personal Qualifications:

Experience:

Educational:

What additional qualifications, if any, do you think should be required?

What additional qualifications, if any, do you feel the need for in your
present position?




9. Check the courses in reading according to level, hours and type of
hours that you have had.

COURSE LEVEL (check) HOURS (circle) TYPE (check)
Under JGrad. Number Qtr. Sem,
grade. Hrs. Hrs.

Developmental Reading 123456
Reading Readiness 123456
Primary Reading 123456
Intermediate Reading 123456
Secondary Reading 123456
Reading in Content
Fields 123456
Psychology of Reading 123456
Remedial Reading 123456
Diagnostic Reading 123456
Tests & Measurements 123456
Advanced Course in
Reading 123456
Language Arts 123456
Children's Lit, 123456
Clinical Experience 123456
123456
123456

10. Which course was most valuable to you? Why?

1l. Did you participate in any type of internship or training program either
on the job or college before taking your first reading assignment?
Yes No If you answered yes, indicate the extent of your in-
ternship training program,

12. Do you see any need for an internship program for reading specialists?
Yes No

13. What professional reading organizations do you belong to:
I.R.A,. We.0.R.D. Others

14, Do you subscribe to any reading journals? Yes No
If so, please name them.

Are they available to you through your school? Yes No

Do you wish a copy of the results of the study? Yes No

Signature (optional)
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Rt. #2 Box 127
Ellensburg, Washington
Nov. 12, 1966

TO: Superintendent of Schools
RE: Questionnaire to Reading Specialists

I have been informed by the State Department of Education
that your district is participating in a federal financed read-
ing project. The attached questionnaire is being sent out to
districts where reading personnel may have been hired as a re-
sult of this federal support. The questionnaire is intended
for these reading specialists regardless of their prior train-
ing or the type of reading program they are involved in,

I would appreciate it if you would forward the question-
naire to your reading specialist at your earliest convenience.
If more than one reading specialist is employed in your distriect
or if there are no reading specialists connected with your dis-

trict's federal reading program, please indicate on the enclosed
postcard and return to me.

Your cooperation is badly needed to insure the success of
this study.

Thank you.

Sincerely,

Derward H. Tozer

rlr
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Rt. #2 Box 127
Ellensburg, Wash.
November 12, 1966

Dear Reading Specialist:

There is a definite lack of information in the field of
reading on the training and qualifications that should be re-
quired for reading specialists in the state of Washington.

Even though this all-important position isn't new, it has here~
tofore been limited due to the lack of funds in our schools,.

Now that these funds are available through federal programs and
many reading programs have been implemented, information assess-
ing the training, qualifications, and attitudes of our specia-
lists is badly needed.

You, as a reading specialist, can help in this task. This
study is only a beginning in an effort to upgrade the position
of reading specialists in the state of Washington. Your respon-
ses to the attached questionnaire will be of inestimable value to
me in the completion of this project.

This questionnaire is being done as part of a thesis for the
masters degree. The contents are of great concern to both myself
and professors in the field of reading here at Central Washington
State College and the State Department of Education which has asked
that the results be made available to then.

The contents of this questionnaire are strictly confidential.
Please feel free to express yourself with confidence. Your signa-
ture is not mandatory. I would appreciate it if you would fill
this questionnaire out at your earliest convenience and return it
to me. Thank you for your help.

Sincerely,

Derward H. Tozer

rlr
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