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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED

Considerable discussion has arisen in educational
circles in the last few years relative to methods of report-
ing pupil progress to parents of special education students.
In Pateros, Washington, where the writer is a teacher of
speclal education, thils discussion began to take the nature
of a serious study. The writer found the letter grade method,
being used throughout the rest of the school, to be very
inadequate. Since many special education students at Pateros
traveled dally from other towns, conferences with parents were
not always feasible. An attempt was made through survey and
study of related literature to derive an acceptable form of
progress reporting which may bte used in the Pateros special
education program. After reviewing current methodology in
pupil progress reporting, valuable sections from various pro-
grams were utilized for the composition of the proposed system
of reporting set forth in this paper.

Another consideration involved in this research was to
determine the methods used in awarding diplomas for special
education students. The desire to improve Pateros! present
"Certificate of Attendance" for graduating special education
students to something more motivating and rewarding was one

of the main factors which served to stimulate this research.



I. THE PROBLEM

Statement of the Problem

There 1is no regular or recommended procedure set
forth by the state of Washington pertalning to standards for
graduation requirements for specilal education students. The
purposes of this study were two fold: (1) to examine the
progress reporting systems in an effort to derive a method
of reborting which would serve the needs of students, par-
ents, and school personnel; (2) to help establish graduation
requirements for the special education students in the Pateros

School District.

Importance of the Study

Nearly every parent is deeply interested in his ¢hild's
progress 1in school. This applies particularly to parents‘of
handicapped boys and girls. Realizing that the handicapped
pupll has special problems which may make it more difficult
for him to adjust in a complex society, the parent frequently
displays great concern about the child's educational growth
and development. Because of this concern it 1s essential
that special educators provide these parents with detailed
accounts of their children's school progress.

Teachers have long believed that every child has some
potentiality of production and that each has the right to be

treated as an individual. The writer, for some time, has



been aware of the wide range in individual differences of
special education students. Thelr capabilities are as varied
as the number of children. Their personality differences,
individual abilities to learn, and many other characteristics
provide proof for the variety of their differences. In light
of these differences, teachers must provide means of evalu-
ation which consider the individual performance of each
student.

Teachers have the responsibility of attempting to mold
these young people into productive human beings who can real-
ize different methods of self-sustenance, who can attain self-
realization, who can achieve satisfyling human relationships,
and who are aware of civic responsibility. PFinding the best
method of reporting individual growth of these students and
thereby helping them to secure optimum levels of achievement

becomes of utmost importance.

Limitations of the Study

This study was limited to researching available mater-
ial pertinent to methods of pupil progress reporting and

types of diplomas awarded to special education students.

II. DEFINITION OF TERMS USED

The following terms are defined for purposes of this

study.



Special Education

An educational program designed to encourage individ-
ual development of students whose abnormal physical or
psychological characteristics prevents them from receiving

all around adjustment and progress.

Traditional Report Card

A concise document which used letter grades or a num-
bering system to rate the child's achievement in subject

matter and often in character traits.

Parent-Teacher Conference

An oral conference between parents and teacher usually

held at school to discuss the total development of the child.

Checklist Report

A 1list of child development characteristics covering
all aspects of social adjustment, personal development,
academic endeavor and prevocational achievements for the pur-
pose of comparing the child!'s active performance to his potent

ial performance.

Friday letter

A letter sent home every Friday explaining the material
that was covered in the class that week and special activities

and problems which developed.



Standard Diplomas

The regular diplomas awarded in high schools that

issue only one diploma to all students who graduate.

Multiple Diplomas

Different diplomas awarded for different types of

programs completed or for different levels of achievement.



CHAPTER II
REVIEW OF RELATED LITERATURE

Current literature pertaining to teaching methods for
special education students reveals little research in the
area of grade reporting. Because of this lack of related
literature pertaining specifically to special education
progress reporting, it was necessary to adapt studies of
regular classroom grade reporting systems to the purposes of
this study.

At the present time, special education teachers are
using a varilety of methods of reporting pupil progress to
parents. Some methods being used are: (1) a report designed
especially for the special class, (2) a report used in the
regular elementary school, (3) a letter to the parents, (4) a
parent-teacher conference at school, and (5) a home visit.
Methods vary, and most special education teachers agree that
no one method 1s entirely satisfactory, but that a combination
of some kind of written report and a conference provides an

effective means of reporting (4:3).
I. TYPES OF REPORTING

A recent survey of 71 schools conducted in the state

of Washington revealed the following grading practices (43:6):



District Speclal Ed. Grading Policy

number %

All students graded on curve 4 5
Special non-competitive grades 53 76
No grades for special ed. 6 8
Other grading system 8 11
71 100%

Traditional Report Cards

The earliest report cards were developed as the
school's major means of informing the pupil and his parents
on the learning progress. They were conclse documents which
used letter grades or numbering to rate the child's achileve-
ment in four or five subjects.

The learner himself was overlooked except as his
behavior and personality were refuted in the ambiguous cate-
gory of "deportment." Viewing these early cards from our
relatively sophisticated position today, we realize that the
traditional report contained several deficienciles.

Mary Austin mentioned some of the misuses of report
cards when she stated:

Frequently, early reporting practices resulted in

poor attitudes on the part of parents and children.
With the focus upon marks, too many people disregarded
the values of learning and education. Puplls prodded
by adults and teachers worked to obtain good grades or
to "get by." 1In the hands of well meaning parents,
reports could become lethal weapons to be used for
bribery, cajoling, and to promote competition among
children. Unfortunately, too many parents often with-
drew love and reassurance from children whose grades

were low, cheating and cramming were inevitable by-
products of these situations (1:660).



Williams enforced this theory by saying:

One of the poorest uses of marks 1s to have them
serve as a whip in order to force compliance with
teacher authority. §8Students should not be threatened
with low marks for failing to do certain tasks (39:90).

The following statement by Galer shows one of the
main problems encountered with the standard report card:

Since grades may cause the student to work from a
sense of duty rather than from the sense of pleasure,
needs and personal growth, the resulting learning is
often meaningless and worthless. The student is ex-
pected to accept group norms as personal goals. The
group standard is set up for all children to attain.
Here the bright student feels that he has accomplished
enough when he has measured up to the class norm and as
a result, falls to profit from hls school experience to
the extent that he should. The poor student may be
asked to accompllish the impossible in subjects from
which he might learn much of value were it not for the
pressure exerted. He may do Jjust enough to "get by";
he is bland and apparently unconcerned about his poor
showing. In order to maintain self-esteem and avoid
conflicts in self-perception, the student may simply
express an attitude of indifference (13:42).

Use of letter grades should be avolded, because
letter grades can frequently result in misunderstanding.
Parents usually think of A, B, C, as implying certain levels
of performance. To them an A is an A regardless of who
earned the grade. It 1s very difficult to establish a
double standard for letter grades (14:134-137).

Special education teachers dislike the task of making
"true to life" reports that must show the slow progress the
special education children make. The teachers feel that
they will face parental displeasure and they find it ex-

tremely difficult to make accurate evaluations of children
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whose mental processes are often hard to follow and who
pose problems that frequently stump the experts (37:169).

Perhaps the greatest weakness of report cards has
been the faillure to give reasons for unsatisfactory growth
or achievement (29:350).

Like other educators special education teachers are
very much aware of the differences in mental abllities and
interests of their students. That these differences are
not always taken into consideration when reporting pupill
progress and the consequent effects on students are pointed
out by Neff:

In spite of the knowledge administrators and teachers
possess about the capacities of children, about the
varying rates of learning in proportion to differing
physical and mental abilities and about their inner
drives and motivations, there i1s still the question of
grading one chlild against another, including plans for
a glven percentage of failures within the class. Par-
ents and educators are becoming more verbose about ef-
fects of comparative grading. Add the fear of fallure
with thelr bullt-in attributes of competition and press-
ure and it is easy to see what it 1s that 1s affecting
the mental health of students. Doctors are concerned
about the numbers of stomach ulcers occurring among
elementary and secondary population. Sulcide 1s also
on the increase (31:24¥.

The use of semester grades to indicate achievement
may be a very direct threat to'many retarded children be-
cause of thelr learning difficulties and past experience
with failure (11:24). Mental health 1s threatened with the
mentally retarded because of pressure of failure. Rein-

forcement of established negative attitudes may occur. A
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highly negative self-concept is frequently associated with
the low level of frustration tolerance by emotionally dis-
turbed and mentally retarded children. They begin to per-
ceive themselves as failures and as a result develop the
idea that they cannot learn or succeed. Attitudes toward
learning become negative and the learning process is im-~
paired or arrested (11:9).

Rothney believes letter grades may be demanded by
parents as a baslic evaluative process. He recommends
that teachers improve thelr marking procedures and supple-
ment them by effective devices. Written checklists of be-
havlior descriptions or oral reports to the parents seem to
be the most promising methods of supplementing the letter

grade (33:50).

Checklist Report

One of the newer methods in reporting pupll progress
in special education is the checklist. Keller helped to ex-
plain the reasons for this method when he states the
following:

The value of school marks 1s in the uses to which
‘they are put. The fundamental use of marks 1is to con-
vey information. This information is valuable to all
concerned. No one mark or single kind of mark is suf-
ficient. A sequence of records over a number of fields
is necessary if one is to estimate individual growth
and development, because students grow and develop over
periods of time (22:73).
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The checklist method 1s very popular because it com-
pares the child with his abllities rather than against other
pupils. A parent can see the growth and development that has
taken place and also see the needs yet to be met.

Many of the newer types of progress reports for par-
ents can be readily used by the speclal-class teacher with-
out much alteration or adaptation. They call for informal
descriptive comments or the use of checks or symbols to in-
dicate the character and quality of the work done; the areas
in which progress is satisfactory and those in whilch improve-
ment is needed; a description of personality tralts, behavior
characteristics, habits and attitudes in work and play,
health habits, and social attitudes; and a record of

attendance.

Letters to Parents

In lower grades where it 1s common practice for the
teacher to write letters to parents in reporting childrents
school success, the teacher will find the task of letter
writing considerably simplified if ratings scales have been
used to Judge certain types of child behavior. Too often
letters to parents are so general that they mean nothing to
the parents. However, if the teacher uses rating scales
wlth specific behavioral descriptions printed under each
line, those specific descriptions that best describe a

particular child's behavior can become phrases used in
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the letter to tell what the child 1s like in school.

Rothney, in reporting the importance of supplementing
the report card, wrote:

Free written letfters to parents usually present lan-
guage problems and over a period of time, are likely to
degenerate into boring repetitions of cliches. On the
other hand, if members of a faculty are willing to de-
vise a behavior description form of their own that can
be put in checklist form after the words in it have been
defined clearly, they may develop a useful instrument
(33:51).

In describing his "Friday letter," Roy Wilson stated:

'For the first time we feel we know what 1s really
going on at school.!' This feeling was often expressed
to me by parents who have received a weekly letter from
me on the child's progress at school (40:389).

Wilson's method entailed weekly samples of work sent
home with a letter explaining the work that was covered that
week. A summary was compiled during the week on specific
activities and particular problems the class faced. Wilson
stated this method helped the teacher to improve his ability
to observe each child and in return to develop and organize
programs for the individual. Problems of the individual stu-
dents seldom were misunderstood because of the combined reg-
ular correspondence. Parents were able to return the slip
wlth any questions or comments, helplng to relieve personal
feelings which later may have caused problems if permitted
to develop (40:390).

The "Friday letter" discussed by Wilson would be of

great value with certain types of special education classes,

especially in group projects and where units are covered.
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Next to the conference plan, the informal letter is

the best means of reporting. However, it is impractical be-
cause of the large number of students and time involved to

prepare it (33:54).

Parent-Teacher Conferences

Johnson favored the use of conferences. He states:
It's time to face itl Parent-teacher conferences are
a means to an end and the end is the creation of better

educational opportunities for the individual child so he
can grow and develop to the maximum of his potential

(20:48).

The general purpose of the oral parent-teacher conferences
1s for parents and teachers to share their knowledge about
the total child and thereby gain a better understanding of
the child's needs and interests. Then, if needed, adjust-
ment can be made both at home and at school to provide better
learning opportunities.

Johnson pointed out that parent-teacher conferences
seem especially suited to the special education program.

In the final analysis, the problems and needs, the

growth and development of the individual child will de-
termine the specific purposes of the oral conference

(20:49).

It is important that each oral conference be "tailor
made" in terms of how the individual child has grown and
developed academically, socially, emotionally, and physi-
cally. Parents want to know how their child is progressing,

how their child is getting along, what their child is a part
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of, and how their child measures up. Along with these an-
swers the parents want to be assured that their child has

the best in the way of education opportunity, a classroom
teacher, and modern materials. From another viewpoint, the
teacher has an important Jjob of tactfully gathering signifi-
cant data about the home environment and past history of the
child. The more that the teacper learns from the parent
about the child's relationship in the home, the better quali-
fied the teacher becomes to see and understand the child's
needs and problems.

Along the same line, Hoppock discussed the importance

of conferences:

Reporting should be a two-way process; teachers and
parents should help one another to evaluate the child-
ren's progress. It seems to me we ought to ask as well
as tell parents. We aren't the only educators; actually

we're only helping the parents teach the children. If
we want the youngsters to develop wholesomely, the home

and school must get together on sound purposes and methods.

They can help us; we can help them. ILet's talk about re-
porting to one another instead of reporting to parents

(19:3).
Frasure mentioned five ways a teacher can help the
parent to do a more effective job of teaching their child:
1. Preparing better parent-teacher conferences with a
background of personality adjustment, normative
growth and behavior expectation, and mental
hygiene.

2. Making adequate plans for satisfactory home
visitations.

3. Making more frequent contacts with parents.
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4. Developing new approaches to parent-teacher relations
through exchange of ideas and planning.

5. Showing genuine interest in the total development of
boys and girls in such areas as mastery of content,

building of personality, and structuring of char-

acter as well as pupll health and adjustment
(12:406).

A study of reporting pupil progress by the parent-
teacher conference was conducted by Arlington County Public
Schools in 1952. The following opinions represent 6,000
parents who attended parent-teacher conferences that year:

5753 gained a clear picture of the child's progress
201 felt they did not get a clear picture of progress
89 were doubtful
5174 believed the child was aware of his progress
382 did not think the child was aware of his progress
241 were doubtful
5869 felt an adequate conference time was provided
Of those respondents who volunteered comments:
77-3% favored the conference method
9.7% wanted both conference and report cards
2.7% did not care for conferences
1.0% wanted additional conferences (32:12).

The dangers of the teacher's becoming too involved
with parents in a counseling situation are numerous. For
example, the parents may identify with the teacher and con-
tinue to seek her counsel while postponing professional coun-
seling services. She 1s vulnerable in that the parents soon
begin to pose questions 1n areas beyond her competence and/br
Jurisdiction. The teacher may feel compelled to venture an

answer or to express an oplnion which is later interpreted

as fact. There is always the possibility that a conflict
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may develop. When this happens, the teacher's relationship
with her puplils is endangered by parental attitudes.

The Parent-Teacher conference plan 1s an excellent
reporting plan because the 1likelihood of misunderstanding
is reduced in face-to~face conversation. Getting parents
and teachers together, of course, is a good practice en-
tirely apart from reporting. A teacher can work effectively
with a youngster 1f he knows the youngster's home back-
ground, his parents, what he does outside of school, and
other problems that face a student. In turn, the parent
can help the school if he knows that it is trying to do
and what successes and difficulties it is having. Besides
the conference, grades must still be recorded. The confer-
ence plan is workable only in situations in which one teacher,
the one who 1s having the conference with the students' par-
ents, works with the students all of the day or most of 1t
(42:53).

Informal Reporting

An informal method of reporting which many teachers
overlook 1s the students' informal report to his parents
daily. Mary Austin thinks undoubtedly the most effective
type of report to parents 1s the informal one given each
day by the youngster himself. A common question in many
households is "What did you do in school today?" Too fre-

quently the reply is "Nothing," but this need not be the
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case 1f teachers will take time to discuss and evaluate each
day's activities with thelr pupils. Children can then gilve
positive answers, accompanled by appropriate details. When
they share enthusiastically with their families what they
are doling and learning, parents know that thelr children are
finding that learning can be a very satisfylng experience
(1:661).

The most serious obJjection to the conference plan is
that 1t demands a heavy time investment. 1In large schools
conferences would almost be prohibitive because of the large

class loads and different instructors.

Telephone Reporting

The writer has observed that recently it has become
a practice of some special education teachers to telephone
parents to inform them of something speclal their child did
that day. This not only strengthens the home-school rela-
tionship, but also the parent-child relationship. In the
past, parents were aware that phone calls from the school
meant trouble and thls is another way to provide better
home-school relations.

Instead of formal grading, successful teachers have
had children develop charts and graphs to record their own
work. These are then used to indicate to the child his own
achlevement and, in a sense, to compete wilth himself instead

of with the other children in the class.
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II. TYPES OF DIPIOMAS AWARDED

A 1968 survey conducted by the Washington State Edu-
cation Office indicated that a special education student who

completes high school:

Number Per Cent

--would receive the regular diploma 39 50
--would receive a diploma by mail 0 0
--would recelve a certificate 17 22
--other arrangements 3 L
--no present policy 9 12
--now considering a new policy 9 12

Totals 7 100

Standard Diploma

Grayum polnted out that diplomas are not documents
that can be carried around and presented to prospective em-
ployees or college entrance offices. These persons long ago
refused to place any credence in papers or testimonials car-
ried on the person. No self-respecting employer would think
of hiring a graduate on the basis of the possession or a dip-
loma. Employers should contact school for information on the
student. Grayum believed confidential records of graduated
students should be kept in the office of the high school
principal. Trying to give diplomas showing school achieve-
ments would surely serve few good purposes (16:44).

The standard diplomas should be kept as the heart of
the ceremonial commencement. Graduation 1s an occasion

which all pupils, parents, and relatives can enjoy. This
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ceremony merely marks the end of the student's high school
years and the "commencement" of a different kind of 1life.
Many people confuse the diploma, a ceremonial document, with
a letter of recommendation. Roy C. Bryan states the follow-
ing regarding high school diplomas:

The high school diploma should not be confused with
even that one part of the cumulative record which con-
tains information on the courses taken and the marks re-
ceived. The diploma is a poor instrument through which
to give recognition for scholastic honors and accomplish-
ment. This can better be done through honors assemblies
and honor rolls, held or issued from time to time as the
student progresses through high school. For those who
desire 1t, there 1s no reason why the commencement pro-
grams should not contain the names of those who ranked
in the top of the class scholastically (5:341).

Rothstein recommended that special education students
be classified in the usual way, e.g. freshman, sophomore,
junior, senior. He believed a standard diploma should be
issued to special students after they have accumulated credits
on the recommendation of their teacher (34:296).

Bryan discusses the problem with giving the same di-
ploma to all students when he states the following:

Giving all graduates the same diploma, and therefore
equal recognition, 1s indefensible. A plan that permits
such deception, and to that extent encourages 1t, is do-
ing injury to those students because it is teaching the

wrong ideas of life. It encourages the continued effort
to "put it over" on their future associates and employers

(5:341).

Multiple Diplomas

Shibler explained that American public schools must

open thelr doors to all who apply for admission but that this
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does not mean that all students deslre, or should pursue,
the same program of studies. Abllities, aptitudes and in-~-
terests of students vary widely. Therefore, high school
programs should be variled, aﬁd consequently diplomas given
for the completion of a specific program, should be
different (35:116).

Indianapolis schools have four different programs of
study and a separate diploma for each: academic, fine and
practicél arts, vocatlonal, and general. Each program was
devised to prod students to apply themselves to the full
extent of their abllities within the framework of their
particular interests, abilities and ultimate objectives.

Hickox, in his article "A Three Diploma System,"
said that the main obJects of a multiple diploma system are
providing students with equal opportunity for enriching
thelr personalities and preparing the individual for an in-
dividual future. Hickox recommends the three types as
follows:

i. College Preparatory - extra math and science.
2. Regular - State Regulations

3. Specilal - General courses for those unable to com-
plete state requirements (17:20).

Without exact definition and careful description of
qualities and accomplishments which the diploma 1s supposed
to recognize, there can be nothing but confusion and mis-

representation (5:342).
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The following is a method of four diplomas mentioned
by Bryan:
1l. Class A diplomas for the excellent student
2 Class B diplomas for the good student
3. Class C diplomas for the average student
L. Class D diplomas for the poof student (5:342).
Wright, in his study on multiple dipldmas felt re-
gquirements for graduation were too difficult for some high
school students. Several multiple diploma plans were studied
in his nation-wide questionnaire. A study of the evaluation
sheets filled out by these systems, points up the following
advantages of some types of multiple diploma systems.

1. It pleases administration, teachers, students and
parents.

It provides for necessary counseling.
It challenges the academically inclined student.
It increases the holding power of the school.

It facilitates grouping.

. It can be administered without a stigma attached to
any one type of diploma.

It stands the test of time.

8. It provides a way for all students to achieve ac-
cording to their ability (41:527).

Wright proposed a "two diploma school:"

l. General diploma. 4 credits English, 2 credits social
studies (one must be American history), 1 credit
math, 1 credit science (general science, biology,
chemistry, or physics), 1 credit P.E., and 8 elec-
tives. Total, 17 credits.
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2. Academic diploma. 4 credits English, 2 credits
math, 2 credits science, 2 credits social studies,
1 credit P.E., 2 additional credits in math or
foreign language, and 5 electives. Total, 18
credits.

After using this plan for some time two great ad-

vantages developed:

1. The teachers have given much more consideration to
the needs of theilr students after studying the
problems and making recommendations for the dif-
ferent types of diplomas.

2. There has been more interest in academic subjects
as shown by the registration of the ninth grade

students.



CHAPTER III
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
I. SUMMARY

When selecting a method of reporting, care must be
exerclised in welghing the advantages and disadvantages of
each method for the special class. The method should tell
what the chlild has achleved 1in terms of his own capablilities
in different areas of the special class program (11:24).

Regarding the characteristics of a good report,
Crosby states:

If a report helps a child, his parents, and hils
teachers learn more about what he is capable of, where
he 1s reaching his potential, what 1is being done to
foster his learning and perhaps most significant of
all, if it provides that something to grow on, it 1is
a good report (6:165).

To report this type of information, it is essential
that the teacher keep accurate and up-to-date records, which
include the child's work, teacher-prepared checklists, and
outline of skill development, anecdotal records, and achleve-~
ment test results, both standardized and teacher prepared.

The result of the Washington State Survey indicated
that 76 per cent of the reporting school districts made
speclal provisions for non-competitive gradings. Only 5 per

cent expected handicapped children to compete with regular

students on a grading curve.
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The particular method of evaluation 1s probably not
as Important as the need to encourage rather than discourage
the child in the learning process.

When special children are placed in the class, serilous
attention must be directed toward helping them perceive them-
selves and the classroom situation with positive attitudes
(11:9).

Hoppock felt very strongly against rating scales and
comparing students when she states the followlng:

If we believe in providing for the individual differ-
ences in the background and rates of growth, it is in-
consistent to compare children with another or with a
set of standards. We have to help each child set stan-
dards that are realistic for him. Rating scales defeat
our purposes, and if we are promoting not only skill and
subject matter learnings but total development, we must
let the parents know all the important gains a child is
making, the problem he's up against, and how we are try-
ing to help him (19:3).

Traditional report cards would be of very little value
because of the varying rates of learning in proportion to
differing physical and mental abilities (31:24). These
feelings and attributes observed must be considered in pro-
gram planning. Attempting to teach skills or content mater-
ial without first understanding the children being taught
will result in wasted time and effort on the part of the
teacher.

A conference should be held with the parent before en-

rolling the student to obtain information about the student.
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Rothney belleved the checklist and oral reports to
parents are most promising methods of reporting (33:33).

The parent-teacher conference 1s one of the best re-
porting methods availlable when used with the individualistic
approach to learning. Only when both parent and child under-
stand the causes behind unsatisfactory progress can they take
constructive steps to bring about improvement. This can be
accomplished by good parent-teacher conferences (29:350).

Parent-teacher conferences are necessary in the pri-
mary grades as well as the upper grades because often the
child fails to express himself adequately and accurately to
the teacher and other school personnel. More truthful and
useful information can be obtained directly from parents.
The parent-teacher conference 1s a way public relations can
be improved by showing the parents the facilities and discuss-
ing the- special education program. Conferences would have the
purpose of guiding the child rather than Jjudging him. Parents
like the conference that 1s a detailed and specific discussion
of the child!'s home and social program (38:44). Report forms
used in conjunction with parent-~teacher conferences are
generally designated as "progress reports to parents and
children," thus emphasizing the growth of the individual
chlld rather than making a comparison with other students.

Of the Washington schools participating in a recent

survey, 50 per cent reported that the speclal education
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students who complete thelr individualized high school
course requirements could be issued the regular diploma.
(In most cases, transcripts were identified as "special edu-
cation" or the non-competitive grades were identified
through a marking code.) Seventeen districts (22 per cent)
reported that students receive some type of certificate of
completion. Nine districts (12 per cent) reported that they
were considering new policies for issuing diplomas and cer-
tificates. ©Six of the nine stated that they were planning
to establish the policy of 1ssulng regular diplomas to all
graduation students (43:8).

Multiple diplomas help challenge the academically
and vocatlionally inclined students by providing a way for all
students to achieve according to their abilities (41:527).

Wright brought out that multiple diploma schools have
increased their holding power of students. They also bring
other students in who have dropped out of the traditional
schools. Groupling students by interests and abilities helps

develop a better program in each fileld.

ITI. CONCLUSIONS

Grade Reporting Systems

The writer after reviewing the literature for this
study contends that the traditional report card has 1little

place in any school which bases its programs on individual
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needs and interests. Marking systems tend to direct the
attention of puplls, parents, and teachers away from the
real purposes of education and focuses 1t instead on symbols
which are desligned to represent success or the lack of 1t
but which do not emphasize 1ts elements or meanings. When
working with students in small special education classes
with varled rates of speed and abilities it would be im-
possible to grade students against each other.

A number of recent articles shows that use of the
checklist form would be of great value in our programs based
on individual needs. Appendix I contains a checklist form
the writer developed using valuable sections from various
programs. The form should meet the needs of students, par-
ents, and teachers because 1t covers all aspects of the
child's development.

Parents and teachers can only accomplish so much in-
dividually in the development of the child. By working to-
gether, however, a greater accomplishment can be attained.
Used 1in connection with a checklist, the parent-teacher con-~
ference brings together not only the environment, home and
educational aspects in the growth and development of the
child, but also the social, emotional, and potential devel-
opment of the child. Most all the writers agreed that only
through parent-teacher conferences can adequate report be-
tween school and home be developed. For special education,

where the class loads are smaller and the need is paramount
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to get to know the child, and his environment, the confer-
ence is necegsary.

If letters to parents instead of parent-teacher con-
ferences are used they can be better understood if behavioral
descriptions are used instead of generalization. All the
aspects of child development are difficult to cover in a
short letter. A "Friday Letter" would be very difficult to
organize because of the individual programs of each child.

The methods employed to report grades should include
not only regular written reports, but also provide ample
opportunities for the teacher to meet in favorable circum-
stances with the parent so that a complete understanding of
the child may be obtained by the parent. When this is ac-
complished, it i1s certain that the exceptional child will
then grow and achieve more nearly to his maximum potential
than when parents are not well informed about the progress

their child 1s making in school.

Diplomas

Because diplomas say nothing of the degree of suc-
cess, the quality of work done, or type of program pursued,
it 1s logical to assume that they are really a ceremonial
document. For these reasons when a special education stu-
dent has completed twelve years of academic and vocational
training and prepared himself for a place in society, he

should be awarded the regular diploma. When one diploma is
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used, 1t should be used as a ceremonial document presented
during commencement. The diploma should not be confused
with a letter of recommendation or the cumulative record
which contains information concerning the student course of
study.

The multiple diploma school, consisting of general
and academic diplomas, has great potential to be used by
special education programs if the diplomas can be adminis-
tered without a stigma attached to any one type of diploma.
The four diploma schools, consisting of programs in academ-
ics, fine and practical arts, vocatlional, and general,

would certainly be feasible for special education students.
JII. RECOMMENDATIONS

Because of the need for improvement in the area of
grade reporting‘and diplomas for special education at Pa-
teros, this study was pursued and developed into rewarding
and useful information. The writer, after reviewing the
resource materials and doing conslderabtle research in the
area of grade reporting and diplomas for special education,
makes the following recommendations:

1. Every possible effort should be made to arrange for
three parent-teacher conferences per year.
2. Individual checklists of achievement and problems

be presented to the parents at the conference.
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The checklist form, prepared by the writer, for
evaluation of special education students should
be adopted.

Teachers should distribute student evaluation forms
to students when regular students receive their
cards.

The regular diploma should be awarded to specilal
education students when they have completed a
prescribed course of study; or

A vocational diploma rather than a Certificate of
Attendance should be awarded upon completion of

requirements.
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SPECIAL EDUCATION DEPARTMENT
PATEROS SCHOOLS

Date Student
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Rate Below Excellent Good Fair

Not Sat.

Ability to follow directions
Ability to take correction
Accepts extra work

Avility to get along with peers
Recognizes things to be done
Interest in subjects
Assignments finished on time
Conduct

Attitude

Willingness to work steadily
Ability to work unsupervised
Cooperates with teacher
Personal appearance

Neatness of work

Care of school equipment
Reading improvement
Understands what he reads
Oral communications

Spelling

Penmanship

Physical Education

Craft Achievement

Everyday arithmetic

TEACHER'S COMMENTS:

PARENTS' COMMENTS:

Teacher
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