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ABSTRACT 

THE PREVENTION OF BULLYING CURRICULM AND PAMPHLET FOR ST. 

PHILOMENA SCHOOL 

By 

A'ndria Marie Salcedo 

May 2006 

The purpose of this project was to create and implement a curriculum and an 

informational pamphlet on the prevention of bullying at St. Philomena School. The plan 

was designed to empower students, parents, staff, and community members by defining 

bullying to give tips on how to prevent bullying, to provide statistics, and to give more 

resource support to students and parents as well as teachers. The review of literature and 

research showed that it was essential for all schools, whether public or private, to have 

information regarding bullying in place. This could be either an extensive bullying 

curriculum package or a pamphlet for teachers, parents, students, and community 

members. This project includes curriculum and an informational pamphlet on the 

prevention of bullying designed for St. Philomena School. Included in the pamphlet are 

definitions on the different types of bullying; ways for preventing bullying; websites for 

teachers, parents, and students that deal with issues of bullying; and statistics on this 

.important topic. Included in the curriculum are lessons that will help students identify, 

define and acknowledge bullying behaviors. The bullying curriculum and pamphlet was 

created as a resource which students, parents, teachers, and community members can 

refer to in order to increase their knowledge of bullying. 
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BACKGROUND OF THE PROJECT 

Introduction 

It is no longer good enough to cry peace. We must act peace, live peace, and live in peace. 

-North American Indian saying 

Pat tries to be invisible as he collects his books from his locker. Maybe today he 

will be able to sneak past them. But no. Halfway down the hallway, the leader of his 

tormentors turns on him. The rest of the group watches with amusement as Pat is body-

checked into the row of lockers. Several other bystanders scurry away, pretending not to 

see. 

"Hey, nice jacket," says the leader of the group. "I think I might want to borrow 

it. II 

Pat is cold walking home. That evening, he tries to talk to his grandfather about 

what has been happening. "What you need to do," his grandfather says, "is take one good 

swing at this jerk. Then he'll leave you alone." 

Jasmin feels suddenly sick as she clicks open the e-mail in her in-box. She can see 

that half the kids in her middle school have already read these lies about her. It is clear 

now why some kids have been staring and whispering. And she knows who has done this 

to her. But what can she do? Her school has rules about bullies. But sending an e-mail 
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doesn't count as bullying, does it? It's only bullying if somebody threatens to beat you up, 

right? 

Pat and Jasmin are victims. They are victims of bullies, yet they are also affected 

by others who have watched and done nothing to assist them. And, finally, they are the 

victims of some of the many mistaken beliefs that people have about bullying. 

Pat's grandfather, for instance, believes that Pat can stop the bully with "one good 

swing." That is unlikely, according to psychologist Peter Sheras. In his book, Your Child: 

Victim or Bully? Understanding and Ending Schoolyard Tyranny, Sheras points out that 

"chances are if a victim has been tormented regularly by this bully, he will not win an 

outright fight with him" (Sheras, 2002). Sheras says, "It's important to remember that 

bullies always choose victims who are weaker, younger, smaller, or less powerful than 

themselves in some way" (Sheras, 2002). 

Jasmin is mistaken in her belief that bullying is always physical. Most bullying is 

actually verbal or relational. Verbal bullying involves saying cruel things to another 

person. In relational bullying, the bully might try to cause pain by leaving someone out of 

the group (Nobody sit with Jasmine today.) or by spreading rumors. Those kinds of 

bullying can hurt even more than the physical kind. How are we going to keep our 

students safe from the bullying that is going on in our schools? 



Statement of the Problem 

Bullying in schools is a problem that can have a negative impact on the school 

atmosphere as well as on the rights that students need to be educated in a safe 

environment. By offering a curriculum and an informational pamphlet on the prevention 

of bullying, St. Philomena School will be able to inform parents and students of the 

issues of bullying. 

Purpose of the Project 
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The purpose of this project was to create and implement a curriculum and an 

informational pamphlet on the prevention of bullying for St. Philomena School in the 

Archdiocese of Seattle School located in Des Moines, Washington. The Washington 

State Law on Bullying (Substitute House Bill 1444) states that each school district in the 

State of Washington needs to develop a policy that "prohibits the harassment, 

intimidation, or bullying of any and all students." The districts are free to draft their own 

policies or amend existing documents, so long as they include the RCW 9A.36.080(3) 

definition of harassment, intimidation, and bullying in their respective policies. 

Over the past five years, the staff at St. Philomena School has noticed an 

increasing number of child bullies and through observations and formal surveys, we have 

heard the response of the community. That response was that St. Philomena School needs 

to put bullying resources into place. 

The curriculum was designed to be directed toward the students, which will 

hopefully have an influence on the parents and community at large. The plan was to 

empower parents, students staff, and community members by defining bullying, giving 
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tips on how to prevent bullying, providing some informational statistics, and giving 

resources that support students, parents, and teachers. 

Limitations of the Project 

This project was developed to create an organized curriculum and informational 

pamphlet on the prevention of bullying that would give necessary information on 

bullying. It is designed specifically for St. Philomena School in the Archdiocese of 

Seattle, located in Des Moines in a suburb setting. This curriculum and pamphlet may not 

be appropriate for schools in other geographic settings or high schools without some 

modification. 

Research - Literature Review 

The review of literature for this project included articles, books, and other forms 

of research primarily conducted within the past fifteen years. Additional information was 

gathered from Internet websites and other elementary schools with similar demographics. 

Bullying: 

Bystander: 

Definition of Terms 

Bullying is systematic, occurring repeatedly, that holds a variety of 

hurtful actions, including name calling, social exclusion, having 

money taken or belongings damaged, as well as more obvious 

physical forms such as hitting and kicking. 

Those who are not bullies or victims of bullying. 



Cyber bullying: Bullying can be done through email, instant messaging, Internet 

chat rooms, biogs and electronic gadgets like camera cell phones, 

cyber bullies forward and spread hurtful images and!or messages. 

Bullies use this technology to harass victims at all hours, in wide 

circles, at warp speed. 

Duration: Over a period of time. 
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Emotional bullying: It can be more subtle and can involve isolating or excluding a child 

from activities (i.e., shunning the victim in the lunchroom or on 

school outings) or spreading rumors. This kind of bullying is 

especially common among girls. 

Hurt: The pain, stress, fright, upset, loneliness that someone feels. 

Intent: Deliberate, willful, conscious, premeditated, predetermined 

Indirect bullying: Involves others around you who are either taking part by joining in, 

laughing or doing nothing to stop the bullying. 

Physical bullying: More than punching and kicking and can assume indirect forms, 

including taking of possessions, damaging property or school work 

with a view to under-power the victim. 

Power: 

Provocation: 

Racist bullying: 

Repetition: 

Pressure, strength. 

Called forth, invited. 

Victimizes children through racial slurs, offensive gestures, or 

making jokes about a child's cultural traditions. 

More than once, again and again, persistent. 



Sexual bullying: 

Social bullying: 

Staff: 

St. Philomena 

It involves unwanted physical contact or sexually abusive or 

inappropriate comments. 
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Deliberate exclusion from social groups or intimidation within the 

group. 

Teachers, classified employees, and any other adult working at St. 

Philomena School. 

School Community: Students, staff members, parents, and neighbors of St. Philomena 

School. 

Verbal bullying: 

Victim: 

Name calling and offensive threatening and insulting remarks. 

One who is bullied. 
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CHAPTER II 

A REVIEW OF RELATED LITERATURE AND INFORMATION OBTAINED 

FROM SELECTED SOURCES 

Introduction 

"Every kid who has picked up a gun and gone into a school and wiped it out has been 

bullied," she said. "I'm just waiting for something to happen" (2005, para. 2). 

Carla Kelly, founder of the Human Rights Education Center of Utah (HREC), is 

sure that nothing short of a Columbine-scale disaster will convince local lawmakers and 

school officials of the importance of anti-bullying efforts (Gadette, 2005). 

Bullying is not a new phenomenon. It has always been prevalent throughout 

society. It has always been part of our culture. It starts in the school playground and can 

continue along with us throughout our years of schooling (Porteous, 2002). Bullying in 

schools is a problem that can have a negative impact on the overall school atmosphere as 

well as on the individual rights of students to learn in a safe place. Bullying, includes 

direct behaviors, such as teasing, taunting, threatening, hitting, and stealing, that are 

initiated by one or more students directly against another. Bullying can also be an indirect 

behavior, such as the intentional exclusion of a child from a social activity. Experts say 

boys tend to engage in direct bullying, whereas girls are apt to use more subtle methods, 

such as spreading rumors or enforcing social isolation (Don't be a bully, 2001). For 

countless children and teens, feeling threatened at work, school, or even home is a 

familiar hurdle to safety and success. 
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In a recent study, researchers from Seattle, Washington, surveyed 3,530 third, 

fourth, and fifth grade students who attended a large urban, public school system in a 

West Coast U.S. city (They did not identify which city.). Overall, the study found that 22 

percent of children were involved in bullying as either a victim, bully, or both. Nearly 

one in three of the state's 47,000 sixth and eighth grade students are victims of bullying at 

least once a month. Almost 14,000 are victimized weekly (Zagurski, 2004). When the 

authors considered the children's performance on academic achievement tests and their 

records of school attendance, they found that those who were victimized by bullies were 

more likely to have lower achievement scores than other children. Also children that met 

with bullies often develop low self-esteem, low test scores, and in the worst cases, 

suicidal or homicidal tendencies (Gadette, 2005). Whether children were victims or 

bullies, they tended to feel less safe at school than other children; they were also more 

likely to feel sad most days. School attendance, suspensions or expulsions, and social 

class were not found to be related to bullying in any way. Bullies were somewhat more 

likely to be males, and those who were both bullies and victims were even more likely to 

be males (Anonymous, 2006). Nationwide survey, reports 50 percent to 80 percent of 

students say they have been victims of bullying during their school years (Luce, 2001). 

However, for many of the nation's youth, this rite of passage has become a dead end. 

Name-calling has escalated to school shootings, and button pushing has led to suicides -

leaving many people across the country to ask, "Where have we gone wrong?" (Kirby, 

2001) 



Rationale for a School-Wide Bullying Curriculum and Pamphlet 

Academic achievement may come before bullying in the alphabet, but not in 

schools, students from Puget Sound area school districts say. Fear of harassment from 

troubled students is so prevalent, the focus is survival, not learning, say bullying victims 

and counselors (Harrell, 2001). 
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Every day 160,000 children skip school because they are afraid. They are afraid 

of being bullied or teased by someone (Tomko, 2005). One hundred thousand students 

carry a gun every year to school because of bullies (Webster-Doyle, 2004). Students 

bring weapons as protection from bullies (Tomko, 2005). Each year thousands of those 

weapons are confiscated from schools. Every seven minutes a child is bullied. Four 

percent of those students tell an adult. Eleven percent of those students confide in a peer 

(friend). Eighty-five percent tell no one (Webster-Doyle, 2004). 

Bullying is usually covert confrontations in bathrooms and on the bus that can be 

magnified in cyberspace. "It's even more covert because anyone can go in and say 

anything," said Ellen Jaeger (2006, para. 7), a psychologist who gave a lecture on 

bullying at Kootenai Medical Center (Rasha, 2006). "Bullying today is less about 

children hitting each other than it is about children being victimized by a culture of 

meanness," said Alane Fagin (2005, para. 8), executive director of the organization Child 

Abuse Protection Services, a nonprofit group based in Roslyn that creates student

targeted programs to combat abuse, bullying, and peer harassment. "Children understand 

what many adults seem to have forgotten: You don't have to get hit to get hurt" (2005, 

para. 9) And the Internet is making matters a great deal worse, parents and experts say 
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because it provides a cloak of anonymity and removes physical size and bravery from the 

equation. Children as young as seven or eight, who would never have dared to belittle or 

confront a classmate face to face, are empowered to be vulgar and vengeful at the 

keyboard (Marcelle, 2005). This is the new face of bullying. Instead of fists and threats to 

do battle after school, teen cyber bullies are using instant messages, camera phones, Web 

sites, chat rooms, text messaging, and Web biogs to torment their victims long after the 

last bell. In a new survey of 5,500 teens by MindOh! (website), an educational company 

that studies youth trends, nearly 80 percent said they have read or spread gossip online; 

more than half said they had seen Web sites that made fun of their peers. "It's like the 

bully has gone mobile," says Glenn Stutzky, a clinical instructor at Michigan State 

University who studies school violence. "One kid told me it's like being tethered to your 

tormentor" (2005, para. 4). 

How is cyber bullying different from the old-fashioned schoolyard variety? It can 

happen 24 hours a day seven days a week; it can be excruciatingly public if it's posted on 

the Web; and in many cases, because of screen names, tormentors can remain 

anonymous. While suicide is an extreme consequence, cyber bullying has caused victims' 

grades to plummet and kids to seek psychiatric help and change schools (Meadows, 

Berga!, Helling, Odell, 2005). 

Bullying and cyber bullying is not just sad; it's also dangerous. Too many bullies 

and their victims will go on to commit crimes, including murder. Others will kill 

themselves (Kass, 2003). Boys and girls who were bullied at least once a week 



expe1ience poorer health, more frequently contemplate suicide, and suffer from 

depression, anxiety, and insomnia (Rigby & Slee, 1999). 
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Manning (1978) found that children with over-controlling or dominating parents 

were found to harass other children more often at school. Loeber and Dishian (1984) 

reported that parents who practice inconsistent or highly aversive discipline techniques, 

coupled with physical punishment, are more likely to have a child who will be aggressive 

towards others. More recently, research has found similar findings in direct relation to 

bullying. Olweus (1980, 1993b) has found that over-protectiveness in mothers is linked 

with victim status, as was paternal negativism and neglect. Parents are often unaware of 

the bullying problem and talk about this with their children only to a limited extent 

(Olweus, 1993). Student surveys reveal that a low percentage of students seem to believe 

that adults will help. Students feel that adult intervention is infrequent and ineffective, 

and that telling adults will only bring more harassment from the bullies. Students report 

that teachers seldom or never talk to their classes about bullying (Charach, Pepler, & 

Ziegler, 1995). 

If educational excellence is ever to be achieved, schools must be safe and 

hospitable places for teacher and students. Teachers cannot teach and students cannot 

learn in an environment filled with violence and fear (Hughes & Woodrow, 1994). 

School authorities are mandated to maintain a safe school environment by law. Yet, in an 

increasing number of our nation's schools, students are required to endure violence, fear, 

and intimidation on a daily basis (Hughes & Woodrow, 1994). Maines and Robinson 

(1994) state that teachers have a responsibility to the students and their parents to respond 

effectively, and the measure of the success of our intervention has to be the degree to 
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which it stops the bullying. "It's very important for the safety of youth that bullying be 

addressed as an implied part of the mission of school where it's something that's not 

tolerated, not cool, and not acceptable behavior," said Tonja R. Nansel (2003, para. 3), an 

investigator with the National Institute of Child Health and Human Development . 

Bullying is not just a rite of passage (Viadero, 2003). 

According to Kass (2003), a national survey showed that 3.2 million youth were 

victims of bullying nationwide, and 3.7 million were bullies. Unfortunately the negative 

effects of bullying do not disappear with time. An article in the Journal of the American 

Medical Association (JAMA) reported that "individuals formerly bullied were found to 

have higher levels of depression and poorer self-esteem at the age of 23, despite the fact 

that, as adults, they were no more harassed or socially isolated than other adults" (Olweus, 

1994). The behavior itself is not restricted to childhood as indicated by work on bullying 

in the workplace (Leymann 1990, Bjorkqvist, Ostermann & Lagerspetz, 1994). One study, 

in which researchers followed bullies as they grew up, found that youth who were bullies 

at fourteen years of age tended in adulthood to have children who were bullies. They also 

found that bullies have some similarities with other types of offenders. Bullies tend to be 

drawn disproportionately from lower socioeconomic status families with poor child

rearing techniques. They also tend to be impulsive and tend to be unsuccessful in school 

(Farrington, 1993). 

The reports of public school students and private school students find that 

students use the same avoidance strategies. Elementary school students were more likely 

to stay away from places on school grounds, take a special route to get to school, and stay 
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in groups (Nolin, Davies, & Chandler 1995). Twenty-one percent of students at assigned 

public schools and twenty-four percent of students at chosen public schools reported 

deliberately staying away from certain places in school compared to five percent of 

private school students (McTighe, 2004). The rate of violent crime against students is 

almost twice as high in public schools as in private schools. Similarly, teachers in public 

schools are twice as likely as teachers in private schools to be threatened or physically 

attacked by students. For students and teachers alike, if schools are not safe, they cannot 

be places of learning (McTighe, 2004). Private schools are not obliged to draft anti

bullying policies, but many have done just that. Linda Monroe helped her school create 

one. "This is already part of our curriculum and part of our faith, but it's been very 

difficult to reach the middle to high school age," said Linda Monroe (2003, para. 23), 

chairwoman of the English department at St. Therese School in Seattle. "They have 

issues that need to be addressed, not only in the classroom. But those issues need to be 

reinforced by the outside society" (2003, para. 23) (Drajem, 2003). Whether students are 

attending a public or private school, bullying is still a serious problem that can 

dramatically affect the ability of students to progress academically and socially. 

Building a Quality Bullying Curriculum and Pamphlet 

Ideally, schools should be havens where students and teachers can engage in 

activities related to learning, and be free of concern about personal safety. In reality, 

today's schools are touched by the violence that is widespread in society. American 

homes and schools do not provide negative consequences for bullying, and society sees 

bullying as transient or inconsequential. In fact, on television and in movies, bullies often 

go unchecked and are sometimes rewarded. For boys and girls, bullying is seen as 
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"standing up for oneself." In the school environment, bullying is often unnoticed or 

ignored, and supervision in the school is often inadequate (Coy, Doris, & Rhea, 2001). 

Students are exposed to crimes or threats to personal safety at school, at school-related 

events, and on the way to or from school. An unacceptable percentage of students are 

victimized at school (Nolin, Davies, & Chandler 1995). Research and experience 

suggests that comprehensive efforts that involve teachers and other school staff, students, 

parents, and community members are likely to be more effective than just a classroom

based approach (Skiba & Fontanini, 2000). 

Effective programs and supplemental information have two key prerequisites: 

awareness and adult involvement. In order to create support information that discourages 

bullying, school staff, student, parents, and community members must become aware of 

the extent of the bullying problems in their own school. In addition, effective bullying 

prevention also requires a commitment on the part of all adults to reduce or eliminate 

bullying (Skiba, 2000). Analyzing the school's problem will help design a more effective 

response strategy. Concerned individuals should ask the following key questions: 

• Does the school believe it has a bullying problem? Is the school aware of the 

different types of bullying? 

• Is the school aware of the long-term harms associated with bullying? 

• Does the school know where the "hot spots" are? 

• Does the school have a policy to guide teachers and other staff in handling 

incidents of bullying? 

Bullying most often occurs where adult supervision is low or absent: school yards, 

cafeterias, bathrooms, hallways, and stairwells (Farrington, 1993). The analysis of the 
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local problem should give the school community a better understanding of the extent of 

the problem, including the level of bullying and identification of hot spots, chronic 

victims, and offenders (Sampson, 2002). All students have the right to feel safe at school, 

to be free from insult and negative teasing, to be able to associate with other people for 

friendship, and to feel that possessions are secure (Lee, 2004): A bullying cmTiculum and 

pamphlet along with a conflict resolution plan will help ensure a safe, happy learning 

environment for all. 

Recommendations for a Bullying Curriculum and Pamphlet 

Scholars agree that documents sitting on a shelf gathering dust just don't work 

(Alford P. Sloan, 2004 & Hull, 2000). Additionally, experts warn that borrowing plans 

from another school without tailoring them to fit the needs of the individual school's 

unique circumstance could be a detrimental mistake (MacGregor, 2004). 

Hull (2000) made known that society expects schools to provide a safe place for 

its children, but teachers and other school staff members have received little or no 

training practice with bullying behavior and or situations. Lee (2004) states that training 

for all teachers, pupils, and parents should be the primary focus of the schools. He goes 

on to state that the training should be integrated into the curriculum. The more schools 

integrate, the more likely schools are to reach the children (Lee, 2004). The schools 

should be encouraged to assess its bullying problem before implementing responses to 

determine how serious the problem is, and after implementation, determine whether these 

responses have been effective. Assessment of the bullying problem allows school staff to 

determine to what degree their efforts have succeeded and suggest how they might 

modify their responses (Sampson, 2002). 
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Since the horrific incident at Columbine High School, for which excessive 

bullying has been offered as motivation of Eric Harris and Dylan Klebold to kill twelve 

fellow students and a teacher before killing themselves (Kass, 2000), parents have 

increasingly been encouraged to get involved in the school safety programs. This means 

being informed about what the school is doing to establish and maintain a safe learning 

environment. Parents should know their children, meaning what their typical behavior 

patterns are. Parents should be aware of warning signs their children are exhibiting. They 

should know how to intervene when warning signs present themselves, and lastly, they 

should know how to connect with their child. Parents need to communicate concerns 

without raising undue levels of fear. A parent's desire to discuss this issue may not be 

mirrored by the child; parents, therefore, need to proceed cautiously with these 

conversations. They need to be informed and ready to discuss the issue but not so eager 

as to raise fears (North Carolina Department of Juvenile Justice and Delinquency 

Prevention, 2003). 

A follow-up study done by the U.S. Secret Service with the Department of 

Education with regard to Columbine revealed that bullying played a major role in two

thirds of the 37 school shooting incidents reviewed (Gregoire & Harmer, 2003). 

Certainly, not every child who is a victim will commit a violent act. However, Columbine 

taught us to recognize bullying as a serious form of aggression. Statistics show that this 

behavior, left unchecked, can have long-lasting, harmful consequences for children who 

bully and for their victims. By age 24, 60 percent of identified childhood bullies have 

been convicted of a crime. Bullying occurs once every seven minutes on school 

playgrounds. Each day at least 160,000 children in the United States miss school due to 
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bullying. Bullying affects just about every child in the United States, either as victim, 

bystander or perpetrator. It is encouraging that since the Columbine tragedy, 32 states and 

the District of Columbia now have anti-bullying laws or policies in place. Washington's 

anti-bullying law, signed by Governor Gary Locke in 2002, says that bullying will no 

longer be tolerated in Washington schools. As of Aug. l, 2003 all 296 school districts 

were required to have anti-bullying/harassment policies in place. It's an important first 

step (Gregoire & Harmer, 2003). No law by itself can put an end to school bullying. 

However, Gregoire and Harmer believe that when the law is tied to effective prevention 

efforts that involve the entire school community - educators, support staff, students and 

parents - can make a difference (Gregoire & Harmer, 2003). 

Five years after social outcasts made tragic history at Colorado's Columbine High 

School, experts say bullying remains a schoolyard constant and may even be growing. 

Amid the offensive against heckling and hallway anarchy, with measures from anti

bullying assemblies to armed guards at schoolhouse doors, there are growing questions 

about whether such tactics really prevent bullying or ease students' fear. Those doubts, 

along with a rising awareness of school violence, are stoking a national debate over how 

deeply adults should get involved in playground politics (Jonsson, 2004). 

Bullying "may be particularly problematic in American schools," says Jaana 

Juvonen, a psychologist at the University of California, Los Angeles, who studies school 

culture. "The victims of bullying, unlike the bullies, are clearly suffering, and 

unfortunately they're suffering in silence" (2004, para. 5) (Jonsson, 2004). 
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Summary 

As educators, our role is not only to teach but to ensure the safety and well-being 

of the total child while at school. These are challenging times to be a student and an 

educator. Bullying is problem many schools cannot overlook; even private and Christian 

schools are not immune to this problem. Anne Mitchell, principal at St. Anne's School 

states, "We can never be sarcastic and flippant with our students. We need to continually 

practice to be role models ourselves" (Kepler, 2003, para. 11). 



CHAPTER III 

PROCEDURES OF THE PROJECT 
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The purpose of this project was to develop a school-wide curriculum and 

informational pamphlet on the prevention of bullying. This is to be used at the elementary 

and middle school level in the Archdiocese of Seattle, specifically at St. Philomena 

School. In order to achieve this objective, a review of related literature and research was 

conducted, and the information was analyzed. In addition, bullying information from 

other schools were obtained and utilized as a resource in the development of this project. 

Need for the Project 

Based upon feedback from staff, parent, and student surveys regarding support 

material for school bullying during the 2004 school year at St. Philomena School, it was 

determined that more support information should be obtained. This curriculum and 

pamphlet has the potential to increase knowledge about bullying by clearly defining the 

different types of bullies and to give parents as well as children some resources to help 

them if they feel that they are being bullied. Many staff members consistently cited 

situations when they saw bullying behavior which made the school an unsafe learning 

and working environment. 

Procedures for the Project 

In developing the school-wide curriculum and informational pamphlet on the 

prevention of bullying, the writer carried out the following tasks: 

• Formal and informal questionnaires were conducted with students, staff, and 

parents to assess the existing bullying procedures and plans. 
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• A review and study of related research was completed. 

• Information regarding existing policies was gathered from the following schools: 

Mirror Lake Elementary 

Federal Way, WA 

St. Francis of Assisi 

Burien, WA 

Des Moines Elementary 

Des Moines, WA 

St. Vincent De Paul 

Federal Way, WA 

Implementation 

Twin Lakes Elementary 

Federal Way, WA 

Bonney Lake Elementary 

Bonney Lake, WA 

MidWay Elementary 

SeaTac, WA 

Woodmont Elementary 

Federal Way, WA 

The curriculum and informational pamphlet on the prevention of bullying for the 

Archdiocese of Seattle and St. Philomena School is planned for implementation during 

the 2006-2007 school year. Coordination of the project is done by a team of teachers and 

administrators at St. Philomena School. All staff members at St. Philomena School will 

be introduced to the curriculum and bullying pamphlet at our August "conflict 

resolution/bullying" in-service day. The teachers will then use this curriculum and 

informational pamphlet in their own classroom to teach the concepts to their parents and 

students. This curriculum is designed to be modified for Kindergarten through 3th grade. 
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Classroom Cuniculum on the Prevention of Bullying 

This cuniculum will be used in the classrooms at St. Philomena School to 

increase student awareness of the dangers of bullying and to provide them with tools to 

deal proactively with bullying situations when they arise. The lesson plans are to be used 

by the classroom teacher. Every lesson plan can be modified for Kindergarten through 81
h 

grade and is designed so that it can be adapted to fit the Kindergarten through 81
h grade 

levels. Each lesson plan contains the recommended length of the lesson, materials needed 

by students and teacher, an objective, the appropriate Archdiocese benchmarks, the 

lesson procedures and an assessment piece. This cuniculum is set up so that the teacher 

may incorporate one lesson per week into his or her Religion I Family Life unit. The 

lessons can be used in sequential order; however, if the teacher feels that the class needs a 

specific focus due to events that have occurred in the school, community or classroom the 

teacher may select a more applicable lesson. 
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CHAPTER IV 

THE PROJECT 

The purpose of this project was to create a school-wide curriculum and 

informational pamphlet on the prevention of bullying for St. Philomena School. The 

curriculum and pamphlet were designed to be a resource for students, parents, teachers, 

staff, school administrators, and community members for support with defining bullying 

and creating a resource bank for parents and students. The pamphlet will serve as a 

resource for all students, parents, teachers, staff, school administrators, and community 

members. The curriculum will serve as a tool that the St. Philomena School staff will use 

to teach the students about bullying. Both the pamphlet and curriculum will serve as a 

supplement to the existing conflict resolution plan. Additionally, school staff, parents, 

and students will know exactly how the school defines the types of bullying behaviors: 

cyber, emotional, indirect, physical, racial, sexual, and verbal. This will allow the school 

to be able to respond to bullying behaviors with a greater wealth of knowledge and a 

united plan of action. 

···-



St. Philomena 

School 

Don't be a BULLY! 

Curriculum 

St. Philomena School 

1815 South 220th Street 

Des Moines, WA 98198 

(206) 824-4051 

(206) 878-8646 

www .stphil.com 
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Subject: Language Arts 

Grade Level: 2"d through 3rd grade 

* This lesson can be adapted for all grades. 

Time: 45 minutes to an hour 

Teacher Materials: Book: "When Sophia Gets Angry-Really-Really Angry By: Molly 

Bang 
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Student Materials: white construction paper, pencil, markers/color crayons and a piece 

of notebook paper. 

Objective: Students will be able to recognize that everyone has feelings and shows them 

in different ways. 

Archdiocese Benchmarks: 

Reading-

1.1 The student will use word recognition and word meaning skills to read and 

comprehend text. 

2.1 The students will comprehend important ideas and details. 

5.1 The student will critique stories using moral perspective. 

Writing-

1.1 The students will develop concept and design. 



1.2 The students will use style appropriate to the audience and purpose. 

1.3 The students will apply writing conventions. 

Communication-

3.2 The students will work cooperatively as a member of a group. 

Procedure: 
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Read the book When Sophia Gets Angry-Really-Really Angry to the class and talk 

about what Sophia was very very angry about. Ask the students if they have ever been 

really angry about something. Have them share with the group what they were angry 

about. 

Talk to the children about what a conflict is. A conflict is when two or more 

people cannot agree on something. An example might be when two people both think it is 

their turn next to use the computers. They will argue and possibly hurt each other. A way 

to know when someone is getting mad is to look at their face and their body. How do you 

look when you are mad? What do you do when you are mad? Is it bad to get mad 

sometimes? No it is not. But it is important to know how to handle our anger without 

hurting someone or ourselves. 

When two people are mad, it is important to talk about how they feel. Each person 

should tell the other how they feel and why. Then they can work out a solution. The 

solution might be to compromise and say you go first and take five minutes and then I 

will go next and take five minutes! Tell the students that giving options or ways of 

dealing with situations in a cooperative way helps everyone. 
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After the discussion have the class do some role-playing of some different 

conflicts and how they could be resolved. 

Then the students will be ready to paint a picture and write a paragraph of a time of 

when they were in a conflict, they will also share how the conflict worked itself out. 

Assessment: The students will be assessed on the completion of their picture and 

paragraph. Did they explain in their writing how the conflict worked itself out? 

( 



Subject: Social Studies 

Grade Level: 1" through 4th 

* This lesson can be adapted for all grades. 

Time: 30 minutes 

Teacher Materials: three posters with these three words and definitions on each. 

Negotiations: Two interested parties figuring out a problem 

Mediation: Neutral third party facilitates the conversation and sets the ground rules. 

Arbitration: Neutral third party tries to help work it out. Gives suggestions to help 

solve the problem. 
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Objectives: Students will be able to help classmates solve problems without always 

needing the teacher. They also have a responsibility to help other children in the class by 

giving suggestions to problems. 

Archdiocese Benchmarks: 

Social Studies-

2.2 Students will understand the function and effect of law. 

4.1 Students will understand individual rights and their accompanying responsibilities. 
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Procedure: 

Talk to the class about what it means to have a conflict. It means that two or more 

people do not agree. Ask your students if anyone has ever had a conflict and have them 

share it with the class if they want. Talk to the class about how sometimes conflicts are 

hard to work out. There might not be an easy answer and you might need someone else to 

help solve the problem. Talk to the kids about working problems out with each other and 

not having to have the teacher intervene all the time. Talk to the students about the 

posters and what each word means. 

Then hang them up in the classroom. You might want to choose students to be 

each one of the descriptions and keep track of who has been what. Let them know that 

everyone will have a chance to be all the different roles during the year. Then pick 

students to be each of the three components of the posters. You might want to have some 

time with these students and give them some ideas on how to deal with a problem. At 

first you might want to be involved until all the students understand what it is they are 

supposed to be doing. Once they have the idea you will watch your students become 

more independent and able to think out problems on their own. 

Assessment: Observe to see if the students have been helping each other solve problems 

without the assistance of a teacher. 



Subject: Language Aits 

Grade Level: 1st through 3rd 

* This lesson can be adapted for all grades. 

Time: 45 minutes 

Student Materials: one piece of notebook paper and a pencil 

Objective: Students will be able to identify what bullying behavior is. 

Archdiocese Benchmarks: 

Writing-

1.1 The students will develop concept and design. 

1.3 The students will apply writing conventions. 

Procedures: 
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Start by sharing with the class that sometimes it is difficult to know what is or is 

not bullying. Often, actions start out just being fun, but may at some point actually turn 

into bullying. Sometimes we are not sure whether something has become bullying or not. 

What you need to do is stop, think, and ask yourself these questions (Have students close 

their eyes and reflect upon the questions.): Am I physically hmting someone? Are my 

actions and or words hurting someone else's feelings, or making that person feel afraid? 

Am I unfairly taking my anger out on someone? Am I trying to control someone against 



his or her will? Would I want someone else to do this to me? Have students open their 

eyes and pass out this worksheet. Students are to answer the following questions in 

complete sentences. 

Assessment: Did the students complete the worksheet in complete sentences. 

30 
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Date:--------

Directions: Answer the following questions in a complete sentence. Take your time and 

answer each question to the best of your ability. 

1. What is a bully? 

2. Can someone be a bully without meaning to be? 

4. What is the difference between bullying and just fooling around? 

5. Why are these all forms of bullying? 

• Making fun of somebody's looks. 
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• Chasing away younger kids when they want to play on the swings. 

• Calling people names because of the color of their skin. 

• A group of kids won't let you sit with them at lunch even though there's room. 

• Joking with people by "putting them down". 

6. What can be done to stop bullying at school? 



Subject: Language Arts 

Grade Level: 3rd 

* This lesson can be adapted for all grades. 

Time: Two 45minutes sections 

Teacher Materials: one large sheet of butcher paper per group 

Student Materials: pencils and painting supplies. 

Objective: Students will be able to identify various situations where bullying is taking 

place. 

Archdiocese Benchmarks: 

Writing-

1.1 The students will develop concept and design. 

1.2 The students will use style appropriate to the audience and purpose. 

1.3 The students will apply writing conventions. 

Communication-

2.3 The students will use effective delivery. 

2.4 The students will use effective language and style. 

3.2 The students will work cooperatively as a member of a group. 

3.3 The students will seek agreement and solutions through discussion. 

5.1 The students will use language that is respectful of others' feelings and rights. 
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Procedures: 

Break the children into cooperative groups with four to five students in each 

group. Brainstorm on the board some situations in your school where you know that 

bullying was taking place. Then share with the students that each group will be creating a 

mural showing various situations at school where bullying does take place. The murals 

will need to have some sort of word balloons or thought balloons showing what your 

characters would be saying or thinking if they were handling those situations effectively. 

Go around and talk to the different groups about what type of situation they are going to 

create. Help stimulate those creative thinking skills. Teacher will be walking around 

frequently to make sure that all groups are staying focused at the task at hand. After all of 

the murals are complete, the groups will be presenting their artwork to the class. The 

students will share where the bullying took place and how they can stop the bullying 

from happening in the future. 

Assessment: The assessment will be, did the groups create a mural showing a situation at 

school where bullying takes place? In addition, did they present their mural and ideas of 

how we can stop the bullying from happening to the class? 



Subject: Language Arts 

Grade Level: 3rd through gth 

* This lesson can be adapted for all grades. 

Time: 30 minutes 

Student Materials: one piece of notebook paper and a pencil 

Objective: Students will be able to express ideas for preventing bullying. 

Archdiocese Benchmarks: 

Writing-

3.1 The students will pre-write. 

3.2 The students will draft their work 

3.3 The students will revise their work. 

3.4 The students will edit their work. 

3.5 The students will publish their work. 

Procedures: 
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As a class have a brainstorming session and come up with ideas for how to 

prevent bullying behavior at your school. Write a rough draft paper of those ideas. 

Teacher and students will make the appropriate corrections to the rough drafts. Then the 

students in their neatest handwriting will create their final draft (with all corrections 



36 

made). As a class, they will put these ideas into a booklet fotm and pass it out to the other 

students in school. Then the students will go around to the different grades and present 

their ideas on how to prevent bullying behavior at our school. 

Assessment: Did each student come up with ideas for how to prevent bullying behavior 

at our school? Did they write a rough draft of these ideas? Were they able to make the 

appropriate corrections in their neatest handwriting on their final draft? 



Subject: Language Arts 

Grade Level: 1st through 3rd 

* This lesson can be adapted for all grades. 

Time: 30 minutes 

Teacher Materials: chalkboard or dry-erase board, writing instrument, tape recorder, 

children's music 
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Student Materials: index cards (one for every two children), a piece of notebook paper 

and a pencil 

Objective: Students will be able to recognize bullying behavior and learn strategies for 

dealing with bullying behavior. 

Archdiocese Benchmarks: 

Writing-

1.1 The students will develop concept and design. 

3.1 The students will pre-write. 

Communication-

2.3 The students will use effective delivery. 

2.4 The students will use effective language and style. 

3.2 The students will work cooperatively as a member of a group. 
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3.3 The students will seek agreement and solutions through discussion. 

5 .1 The students will use language that is respectful of others' feelings and rights. 

Procedure: 

Preparation: Mark one index card with a "B" for bully. 

As a group, define what a bully is and brainstorm how a bully acts. Record the 

ideas, and be sure to include these bullying behaviors: teasing, name calling, threatening, 

taking property from someone, and hurting someone physically or emotionally. 

Allow a few minutes for the children to share their own experiences with bullies or tell 

about witnessing someone else being bullied. 

Discuss these questions as a group: How does it feel to be bullied or picked on? 

Why do you think bullies act the way they do? Help the children understand that bullies 

often have low self-esteem, feel angry or lonely, want power, are not sure how to make 

friends, or may just want to make others feel rotten too. Ask the group, "If a bully picked 

on you, what would you do?" 

Record strategies and be sure to emphasize nonviolent strategies for dealing with bullies, 

such as walking away, talking it out, sticking with friends, telling an adult. 

Explain to the students that they are going to play a game to learn about how it 

feels to be bullied and some ways to deal with bullies. Divide the students into two 

groups and have each group form a circle, one inside the other. Pass out index cards to 

the children in one group (all cards should be blank except for the one marked with the 

"B"). Each child should look at his or her card but not show it to anyone. Whoever has 

the "B" card will be the bully for this round. 



Have the two groups (facing each other) practice moving one clockwise and the other 

counterclockwise. Explain that you are going to play some music, and when the music 

stops, the children should stop moving and face their partner in the opposite circle. 

In the first round, all children with a blank card should say one nice thing about what 

their partner is wearing, but the bully should criticize his or her partner. 
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In the second round, all the children should shake hands with or pat their partners 

on the shoulder, but the bully should lightly push his or her partner. 

In the third round, all the children should tell about something fun they would like to do 

with their partners, but the bully should make a threat about something mean he or she 

would like to do. 

Assessment: The assessment would be to discuss each of these questions orally as a class 

after each round: How was the victim bullied? How do you think the victim felt? What 

strategy could the victim use to deal with the bully? 



Subject: Language Arts 

Grade: Kindergarten through 3rd 

* This lesson can be adapted for all grades. 

Time: 30 minutes 

Teacher Materials Needed: Book: Casey and the Amazing Good Finder 

Students Material Needed: paper, pencil, crayons, markers 

Objective: Students will realize that everyone is unique and special in their own way. 

Archdiocese Benchmarks: 

Reading-

1.1 The student will use word recognition and word meaning skills to read and 

comprehend text. 

2.1 The students will comprehend important ideas and details. 

5.1 The student will critique stories using moral perspective. 

Writing-

1.1 The students will develop concept and design. 

1.2 The students will use style appropriate to the audience and purpose. 

1.3 The students will apply writing conventions. 
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Procedure: 

Read the book Casey and the Amazing Good Finder to the class. Have a 

discussion on what the main idea of the book was. Then share with the class that 

everyone is unique and special. You as a person will feel good when you make someone 

else feel good. Have the students use construction paper, markers/crayons to create a card 

with a message that includes positive words and positive drawings for our person of the 

week (a students in the class who has been assigned this week as their special week). 

Assessment: Look over each student's cards and notice if they did use positive words 

and drawings. 



Subject: Language Arts 

Grade: K through 3rd 

* This lesson can be adapted for all grades. 

Time: 30 minutes 

Teacher Materials Needed: Book: Casey and the Amazing Giant Green Shirt, t-shirt 

template, and picture of each child (digital camera shot) 

Student Material Needed: piece of green construction paper, scissors, glue, pencil, 

crayons, markers 

Objective: Students will be able to positively label each person in their class. 

Archdiocese Benchmarks: 

Reading-

1.1 The student will use word recognition and word meaning skills to read and 

comprehend text. 

2.1 The students will comprehend impo1tant ideas and details. 

5.1 The student will critique stories using moral perspective. 

Writing-

1.1 The students will develop concept and design. 

1.2 The students will use style appropriate to the audience and purpose. 
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1.3 The students will apply writing conventions. 

Procedure: 

Read the book Casey and the Amazing Giant Green Shirt to the class. Talk about 

the badges on Casey's shirt from the story. Then brainstorm some positive labels (words) 

they would use to describe themselves. Trace the t-shirt template onto the green 

construction paper and cut it out. Give each child the large colored photo of their face. 

Glue the face to the t-shirt. Then have every student in the class write a positive label or 

words to describe themselves and the other members of their class. Each child should 

glue the positive label badge on each other's green t-shirt. 

Assessment: Did each child write a positive label or word on every child's green t-shirt? 
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5.1 The students will use language that is respectful of others' feelings and rights. 

Procedure: 

The students will be taking part in role-play activities. It may be necessary to 

remind the students about the importance of listening and being sensitive to one another 

within their groups. 

Read the role-play cards to the class. Give a card to each group. Within that group, 

ask one or more of the students to imagine they are the one who is being bullied. They 

then talk to the group about how they feel. Ask the rest of the group to suggest ways of 

solving the problem. Ask the students to share their fears and the solutions from their 

group. By this stage, many issues will have been brought up. 

Assessment: Did all students participate in the role-play to the best of their ability? 

Role-play cards 

I You see people whispering. 

Someone takes your dinner money. 

Someone calls you names. 
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You have no one to play with. 

You join a group of ftiends and they stop talking. 

The 'bullies' are waiting to get you on the way home. 

Someone pushes you in the Ii ne. 

Someone pulls faces at you. 



Subject: Language Arts 

Grnde: 2"d and 3rd 

*This lesson can be adapted for all grades. 

Time: 30 minutes 

80 

Teacher Materials Needed: Books: Hurrah for Ethelyn by Babette Cole, and Frog and 

the Stranger by Max Velthuijs 

Objective: Students will be able to identify, express and deliver a story that deals with 

bullying behaviors. 

Archdiocese Benchmarks: 

Reading-

1.1 The student will use word recognition and word meaning skills to read and 

comprehend text. 

2.1 The students will comprehend important ideas and details. 

5.1 The student will critique stories using moral perspective. 

Writing-

1.1 The students will develop concept and design. 

1.2 The students will use style appropriate to the audience and purpose. 

1.3 The students will apply writing conventions. 
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Communication-

2.3 The students will use effective delivery. 

2.4 The students will use effective language and style. 

3.2 The students will work cooperatively as a member of a group. 

3.3 The students will seek agreement and solutions through discussion. 

5.1 The students will use language that is respectful of others' feelings and rights. 

Procedures: 

Choose one of the books either Hurrah for Ethelyn or Frog and the Stranger and 

ask the students to point out capital letters and full stops and explain why they are used. 

1. What other punctuation is used in the text? 

2. Can the pupils think of any more? 

Write their suggestions on the board. Read the list of words about bullying from the 

previous lesson. 

3. Are the students clear about the meaning of the words? 

4. Is there any new vocabulary to add? 

Ask the students to plan and wiite their own stoiies about bullying or being 

bullied. (This may need additional time for completion.) Many of the students will 

immediately have ideas for their story. Others will need to be guided more carefully with 

a wiiting frame or modeled writing led by the teacher. Ask the students to suggest ideas 

for stories of their own, dealing with one of the many issues based on bullying. They can 

consider the characters in the two stories used this week. Suggestions for suitable 

vocabulary that they may want to use can be recorded on the board. 
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Assessment: Did the students create an interesting descriptive story about being bullied 

or being a bully? 
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CHAPTERV 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this project was to develop a school-wide curriculum and an 

informational pamphlet on the prevention of bullying that could be used by teachers, 

parents, students, as well as community members. A bullying curriculum and pamphlet 

like this has not previously existed at St. Philomena School, so it would serve as a 

valuable resource for everyone in the St. Philomena community. Prior to developing the 

curriculum and pamphlet, an extensive review of related literature and an analysis of 

bullying information from around the area was conducted. The bullying curriculum and 

pamphlet was written in accordance with the Archdiocese of Seattle Schools. The 

curriculum and pamphlet was developed to address the subject of bullying in a brief but 

complete way. The St. Philomena School conflict resolution team will implement the 

curriculum and pamphlet. This committee will be responsible for presenting the 

information at various times throughout the year to the parent, teacher, and student 

communities. They will also be responsible for providing opportunities for staff, parents, 

and students to provide feedback or input on all aspects of the bullying curriculum and 

pamphlet. The St. Philomena School community will definitely benefit from this 

curriculum and pamphlet of support information. 

Conclusions 

At the culmination of this project, the following conclusions were made: 

l. The school-wide curriculum and informational pamphlet on the prevention of 

bullying should include input from staff, parent, and student communities. 



2. The informational pamphlet on the prevention of bullying should include an 

all inclusive list of definitions. 

3. The curriculum should comply with the Archdiocese benchmarks. 

4. The curriculum and informational pamphlet on bullying should be easily 

accessible to potential community members for review and reference at all 

times. 

5. The curriculum and informational pamphlet on the prevention of bullying 

should be evaluated and reviewed on an annual basis to ensure its 

effectiveness. 

84 

6. The informational pamphlet on bullying should be created with consideration 

given to policies of the Archdiocese of Seattle as well as the state policies. 

Recommendations 

1. The St. Philomena School curriculum and informational pamphlet on the 

prevention of bullying should be implemented with the goal of assuring safety 

to all St. Philomena School community members. 

2. St. Philomena School's curriculum and informational pamphlet on bullying 

should be available to parents, students, and community members at all times. 

3. The staff at St. Philomena School should review the curriculum as a team to 

see how every grade can feel successful in teaching the curriculum. 

4. The conflict resolution team should present this information at various times 

throughout the school year to the parents, teachers, and student communities. 
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5. New staff members and substitutes should have an opportunity to review the 

informational pamphlet on the prevention of bullying in order for all students 

to be able to learn in a safe, bully-free environment. 

6. Any revisions to the curriculum and informational pamphlet on bullying 

should be presented to all staff in a timely manner. 

7. The conflict resolution team should be responsible for providing opportunities 

for staff, parents, and students to provide feedback or input on all aspects of 

the curriculum and informational pamphlet on the prevention of bullying. 

8. The conflict resolution team shall present a few parent education pieces 

(parent nights) on bullying. 

9. The conflict resolution team should be responsible for staying up-to-date with 

the most current research on bullying. 

10. Their will be specific training for all playground monitors and recess 

supervisors on the bullying curriculum and pamphlet. 



References 

Alferd P. (2004). School Safety in the 21" Century; Adapting to New Security 

Challenges Post 9/11. Retrieved February 20, 2006 from the Sloan Foundation 

Web site: www.nationalstrategy.com 

Anonymous. (2006). Bullying Among Elementary Schoolchildren. Child Health Alert. 

Vol.24(2) 

86 

Bjorkqvist, K Ostermann, K., Lagerspetz, K.M.J, (1994). Sex differences in covert 

aggression among adults. Aggressive Behaviors, 20. Center for the Prevention of 

School Violence (Ct) Parental Resources 2003, Parent Involvement in School 

Safety. Retrieved February 15, 2006, from Web site: 

http:!/www .ncdjjdp.org/cpsv/parent/whatparentsneed.htm 

Charach, A., Pepler, D., & Ziefler, S. (1995). Bullying at school-a Canadian perspective: 

A survey of problems and suggestions for intervention. EDUCATION CANADA, 

35(1), 12-18. EJ 502 058. 

Coy, R. (2001). ED459405 2111-11-00 Bullying. ERIC/ CASS Digest. ERIC 

Clearinghouse on Counseling and Student Services Greensboro NC. 

Drajem, C. (2003, February 4). Workshops Take On Bullies; Stage Production Is Part Of 

School Districts' Approach. Seattle Post-Intelligencer, pg. B3 

Don't be a bully: some kids are bullies. They push other kids. They call other kids names. 

How can bullies learn to get along? (2001, October). Weekly Reader Corp., 

Editionl, pSSl (7). 



Fanington, D. (1993). "Understanding and Preventing Bullying." In M. Tonry (ed.) 

Crime and Justice: A Review of Research, Vol. 17. Chicago and London: 

University of Chicago Press. 

Gadette, J. (2005, May 19). Bull Fighting; Bullying is increasingly recognized as 

detrimental to kids' health. Why aren't we doing more about it? Salt Lake City 

Weekly, Vol. 21, Iss. 52; pg. 18. 

Gregoire, C., & Harmer, S. (2003, April 23). Act Against Bullying For Safer Schools. 

Seattle Post-Intelligencer, pp. B.7. 

87 

Harrell, D. (2001, March 14). For Some, Fear Of Bullies Is Daily Focus Harassment Now 

Major Concern Of School kids. Seattle Post-Intelligencer, pg. B 1. 

Hughes, H. (1994). From Fistfights To Gunfights: Preparing Teachers and Administrators 

To Cope with Violence is School. Paper presented at the annual meeting of the 

American Association of Colleges for Teacher Education (Chicago, IL, Feb. 

16-19, 1994. 

Hull, B. (2000). The Question Is Not If But When. American School & University, 72 (9) 

68-70. 

Jonsson, P. (2004, May 12). Schoolyard bullies and their victims: The picture fill out. The 

Christian Science Monitor. pp. 01 

Kass, J. (October 3, 2000). Witnesses tell of Columbine bullying. Retrieved February 25, 

2006, from Denver Rocky Mountain News Web site: 

http://denver.rockymountainnews.com/shooting/1003col4.shtml 

Kass, D., Evans, P., and Shah, R., (2003). Bullying is Crime Prevention. A Report by 

Fight Crime: Invest in Kids. Fight Crime: Invest in Kids, Washington DC. 25p. 



Kepler, K. (August, 2003).Keeping bullying away from the classrooms. Retrieved 

February 1, 2006, from the Catholic Herald Web site: 

http://www.catholicherald.org/ 

Kirby, D. (2001, July 3). What makes a Bully? The Advocate, Iss. 841; pg.30. 

Lee, C. (2004). Preventing Bullying in Schools: A Guide for Teachers and Other 

Professionals. Paul Chapman Publishing. 

Leymann, H. (1990). Mobbing and psychological terror at workplaces. Violence and 

Victims, 5, 119-126. 

Loeber, R. & Dishian, T.J. (1984). Boys who fight at home and school: Family 

Conditions influencing cross-setting consistency. Journal of Consulting and 

Clinical Psychology, 52, 759-768. 

88 

Luce, J. (2001, March 18). Fear at School-Bullying: If It Was Ever Harmless, It's Not 

Anymore. Yakima Herald-Republic. pg. Al. 

MacGregor, F. (2004). Beefing Up Security. Primedia, 

Maines, B. & Robinson, G. (1994). The No Blame Approach to Bullying. Lame Duck 

Publishing, 10, South Terrace, Resland, Bristol BS6 6TG Paper presented at the 

meeting of the British Association for the Advancement of Science. Sept. 81
h 

1994. 

Manning, S.A. & Taylor, D.A. (1978). Effects of viewed violence and aggression: 

Stimulation and catharsis. Journal of Personality and Social Psychology, 31(1). 

180-188. 

Marcelle, S. (2005, October 16). Confronting Bullies Who Wound With Words. New 

York Times, pp. 14LI. 1. 



McTighe, J. (2004). Private Schools Safer for Teachers and Students. The Heartland 

Institute. 

89 

Meadows, B., Bergal, J., Helling, S., & Odell, J. (2005, March 14). The Web: The Bully's 

New Playground. People, Vol. 63, Iss. 10; pg. 152, 4 pgs. 

Nolin, M. J., Davies, E., & Chandler, K. (1995). STUDENT VICTIMIZATION AT 

SCHOOL. National Center for Education Statistics--Statistics in Brief (NCES 95 

204). ED 388 439. 

North Carolina Department of Juvenile Justice and Delinquency Prevention. (2003). 

Center for the Prevention of School Violence- Parent Involvement in School 

Safety. Retrieved February 15, 2006, from 

http://www.ncdjjdp.org/cpsv/parent/whatparentsneed.htm 

Olweus, D. (1980). Familial and temperamental determinants of aggressive behavior in 

adolescent boys: a causal analysis. Developmental Psychology, 16, 644-660. 

Olweus, D. (1993b). Victimization by Peers: Antecedents and Long-term outcomes. In: 

Rubin, K.H. & Asendorf. J.B. Social Withdrawal. Inhibition and Shyness in 

Childhood. Lawreence Erlbaum Associates. 

Olweus, D. (1993). Bullying At School: What We Know And What We Can Do. 

Cambridge, Ma: Blackwell. ED 384 437. 

Olweus, D. (1994). Bullying at school: Long-term outcomes for victims and an effective 

school-based intervention program. In L.R. Huesmann (Ed.), Aggressive 

behavior: Current perspectives (pp. 97-130). New York: Plenum Press. Cited in 

Nanse;, T.R., Overpeck, M., Pilla, R. S .. , Ruan, W. J., Simmons-Morto, B., & 

Scheidt, P. (2001). Bullying behaviors among US youth: Prevalence and 



association with psychosocial adjustment. Journal of the American Medical 

Association, 285, 2094-210. 

90 

Porteous, J. (2002). Bullying at work-the legal position. Managerial Law, Vol. 44, Iss. 4; 

pg.77, 14pgs. 

Rasha, M. (2006, March 23). Cyber-Bullying New Problem For Kids. Spokesman Review, 

pp.B2. 

Rigby, K., Slee, P. (1999). "Australia." In P. Smith, Y. Morita, J. Junger-Tas, D. 

Olweus, R. Catalano, and P. Slee (eds.), The Nature of School Bullying: A Cross 

National Perspective. London and New York: Routledge. 

Sampson, R. (2002). Bullying in Schools: Problem-Oriented Guides for Police Series. 

Office of Community Oriented Policing Services, Washington DC. 

Sheras, P. (2002). Your Child: Bully of Victim? Understanding and Ending Schoolyard 

Tyranny. U.S.A. Skylight Press. 

Skiba, R., & Fontanini, A. (2000). Bullying Prevention. What works in Preventing 

School Violence? Bloomington: University of Indiana. (IN 47408-2698) 

Tomko, A. (2005). Bullies Only. Retrieved on February 10, 2006, from the AKTspeaking 

Web site: http://www.youbigbully.com/bulliesonly.html 

U.S. Department of Education. (2005). Indicators of School Crime and Safety. 

Viadero, D. (2003). Two studies highlight links between violence, bullying by students. 

Education Weekly, Vol. 22, Iss.36; pg. 6. 

Webster-Doyle, T. (2004). Bullying Statistics. Retrieved on February 20, 2006, from the 

Martial Arts for Peace Web site: http://www.atriumsoc.org/pages/entermap.html 



91 

Zagurski, F. (2004, October). Bullying, Peer Harassment, and Victimization in the 

Schools: The Next Generation of Prevention. Security Management, Vol. 48, Iss. 

10; pg.125, 1 pgs. 


