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Students are encouraged to develop and evaluate their 

own moral, religious, economic, political, and philosophical 

positions. 

Hopefully, the affective outcomes are that students 

will read widely in all forms of literature, consider their 

findings in terms of historical precedent, and willingly seek 

viewpoints other than their own which can be dealt with 

rationally, 

Instructional Theory and Teaching Strategies 

No single learning theory is promoted at the expense 

of any other, 

Any teaching strategy could be logically related to the 

materials and successful if handled properly by a competent 

teacher. 

Authors' Orientation 

The authors, by carefully structuring the presentation 

of materials, stress how to study English literature rather 

than what to think about it. Students are not "set up" to 

arrive at an insight already pre-determined by the authors. 

The course is intended to be a survey of English lit­

erature and recognizes that factual accumulation is not its 

primary goal, 

The authors view a successful curriculum in English 

literature to be a carefully selected, structured, sequential 

study with thematic uniformity, 
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ElemP-nts of Instructional Theory, and Their Uses in Teaching 

Strategies 

Creation of disposition to learning: 

1. The general introduction to each literary period 

arouses student curiosity through comparisons to other periods, 

photographs, time lines, and a brief overview of the contents. 

2. The students' study of American literature (eleventh 

grade) can be related to the conflicts and goals of English 

literature as America's foundation is traced still further 

back in time. 

3. A very thought-provoking course introduction can 

be presented through a variety of audio-visual forms centered 

around slides of England duplicated from those taken by 

faculty members. 

Structure and form of knowledge: A comparative 

approach is stressed which emphasizes specific content areas 

of English literature while restricting the total number of 

concepts to be considered. 

The order of content is solely based on a chronological 

approach to the study of literature. All aspects of rein­

forcement are left to the discretion of the individual teacher. 

Teaching Forms or Modes or Transactions 

Major emphasis is placed upon directed study, discus­

sion, and composition. 

Resource-to-student transactions are a part of the 

course (texts, recordings, etc.) but are not the publisher's 
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supplementary materials. These materials are located in the 

English Resource Center. 

Directed readings, discussions, and posed problems are 

the recommended teacher-student interactions. 

Student-student interaction is lacking on the part of 

the text. A creative teacher could easily include instruc­

tional items in this category. 

Use of Teaching Forms 

The teaching forms employed place undue emphasis upon 

"traditional" instructional techniques. The format for each 

chapter is identical: read, discuss, and write. More balance 

is needed; especially if the material is presented in a year's 

course. 

The spiral theory of learning is present (where the 

same concepts are reinforced at higher levels) more likely as 

a result of the course content than of the authors' intent. 

Although rather narrow in scope, the teaching forms 

and strategies are compatible with the authors' instructional 

theory. 

Overall Judgments 

The Harcourt, Brace and World, Inc. text, Adventures 

in English I,Jterature-Classic Edition, is a comprehensive, 

carefully selected anthology of England's literature. The 

rationale which led to choice of content, sequence, and pro­

cess is not siven. It is implied by the authors, however, 

that a meaningful survey of English literature can take place 


