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The effects of a collaborative home reading program on
children with reading difficulties was studied.
Students selected for the study were currently enrolled
in special programs for reading and/or English as a
second language.

Students who participated in the

Reading-At-Home program made substantial and immediate
gains in reading skills, although greatest gains were
made by younger students (five to eight years old).
Participant reactions were also discussed.
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PREFACE

Education is a lifelong process in which we each
must engage to survive, to develop ourselves and our
interests, and to reach our goals for personal success.
When we who teach remove that part of this process we
call "formal education" too far from the context and
reality of the educational needs of those students who
are "different", we also effectively remove the
framework that many of these students need in order to
benefit from this education.

The result for many of

these "different" ones is the denial of access to the
basic rights and opportunities which, in this nation,
should be equal to all.
This study is based on my desire to counter that
denial, and to open wider the doors of "formal
education" to all the different ones.
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CHAPTER I
INTRODUCTION

Schools today are faced with an imposing dilemma.
The passage of Public Law 94-142 (1975) not only led to
improvements in special education but has also led to
more handicapped students receiving their education in
mainstream classes.

At the same time, compensatory and

bilingual education programs are struggling to meet the
needs of increasing low income, migratory and limited
English speaking populations (Hodgekinson, 1990; Kozol,
1990; U.S. Bureau of the Census, 1987; Washington and
Oyemade, 1987).

Educators are perplexed at the dubious

task of trying to meet so many extreme and varied needs
while at the same time holding up high academic
standards.
Widlake (1987) notes this same enigma in the
provision of special education services in Great
Britain. He states that:
Whatever definition of special educational needs
we like to favour there is a considerable mismatch
with educational practice. The system
discriminates in favour of certain social classes,
racial groups, geographical areas and types of
ability or disability. (p.29)

1

2

In the United states, the greatest paradox of the
educational system is the unwillingness to either lower
academic expectations or refuse equal educational
opportunity for all.
be compromised.

Nor should either of these ideals

Yet, the current educational system is

failing a large number of students.

According to Kozol

(1990), 30% of all high school students in the United
States drop out before graduating.

Adult illiteracy

and poverty are increasing problems, while at the same
time educational needs are not being met (Kozol, 1990,
Nickse, 1990).
It is clear that to meet the challenge of these
dilemmas, two courses of action are called for.

First,

resources must be pooled to find ways to work together
to meet common needs; and second, innovative and
cost-effective ways must be found to meet the
increasing multitudes of special needs we are facing
without compromising the quality of education for the
whole population.
Research and reports indicate that one such
innovative and cost-effective method which is proving
to be very successful is the direct involvement of
parents (Cervantes, 1979; Hewison, 1980; Nickse, 1990;
Taba, 1966; Tizard, 1982; Topping, 1985; Shuttleworth,
1986).

These studies reflect a very positive influence
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on reading skills and on the development of favorable
attitudes towards reading.
Unfortunately, the children whose parents initiate
their own involvement are not usually the ones who are
experiencing difficulties.

Parents whose language,

culture and/or socioeconomic status are different than
that of the school, and those who are themselves
illiterate, are not likely to initiate involvement at
all (Milner, 1951; Taba, 1966; Nickse, 1990; Smith,
1971).

Still, the possibility of establishing parent

involvement in a meaningful manner for these students
certainly deserves attention.

)
Statement of Problem
The problem is that Palisades School, a very small
K-5 elementary school in the remote and somewhat
isolated area of the Moses Coulee in Eastern
Washington, consistently has a large proportion of
students acheiving at sub-standard levels in reading.
Many of these students are immigrants from Mexico, and
many continue to migrate to Mexico in the winter.

Most

of the parents of these students have very low levels
of formal education, so they do not understand or
attempt to become involved in their children's
education.

Students are difficult to track once they
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complete ~th grade (they are bussed to a larger
district to attend grades 6-12, and many continue to be
migratory) but to date the staff knows of only one
student from an immigrant or migratory,
language-different family who has graduated from high
school.

Statement of Purpose
The purpose of the study was to determine if
reading skills improve or remain the same in a
relatively short period of time with the recruitment of
parent involvement through a collaborative home reading
program.

Hypothesis
The hypothesis studied was that students who
participated in the Reading-At-Home program for seven
weeks would make significantly greater gains in reading
skills than students who did not participate in the
program.

The hypothesis specifically tested was that

no significant difference would be measured.

Significance of the Study
The significance of the study was that parent
involvement in a home reading program may make a
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substantial difference in the reading skills, whether
in Spanish or in English, of students who have learning
problems or who have low reading skills due to lack of
reading experiences, expectations and support from the
home.

Applied in an intense manner, it may also help

eliminate gaps caused by long absences from school.

If

successful the program would be cost-effective in terms
of both money and classroom time, as both teacher and
student would not need to spend as much time in
remedial activities.

Scope of the study
)

The scope of the study included 26 kindergarten
through fifth grade students at Palisades Elementary
School and one or both of their parents.

All of the

students were, at the time of the study, placed in
programs providing special services for remedial
reading and/or English as a second language.

Definitions of Terms
Bilingual Program - Educational programs receiving
supplemental funds from the State of Washington (RCW
28A.58.800) and, in the case presented in this study,
provide "an alternative system of instruction which may
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include English as a second language and is designed Lu
enable the pupil to achieve competency in English" (RCW
28A.58.802).
Brigance Reading Subtests - the oral reading and
reading comprehension subtests of the Brigance
Inventory of Basic Skills.
both Spanish and English.

The test is available in
Normed data is not available

for this test but raw scores are comparative
(Brigance, 1984).
Chapter I Regular - Educational programs receiving
financial assistance to meet the special educational
needs of low income, educationally deprived children
(PL 100-297).
Chapter I Migrant - A companion to the Chapter I
Regular program except that funds are specifically
channeled to meet the special educational needs of
migratory children (PL 100-297).
Collaborative Parent Involvement - Collaborative as
defined by Webster's New World Dictionary (1982) is the
adjective form of collaborate - to work together
(p. 147).

Collaborative parental involvement, then, is

defined for the purpose of this study as the process of
parents and teachers working together to enhance
specific skill attainment of students.

7

Compensator y Education - All educational programs
designed to meet the needs of the educationally
deprived in the context of providing equal educational
opportunity for all (PL 100-297).
Cross-categorical - A program model for delivery of
remediation services in which one teacher provides
services to students qualified for different
categorical programs at the same time.

Categorical

programs include federally-funded remediation programs
(e.g., Chapter I and Chapter I Migrant) and
state-funded remediation programs (e.g., Learning
Assistance Program [not addressed in this study] and
Bilingual Education).
Disadvantaged - According to Webster's New World
Dictionary (1982), "deprived of a decent standard of
living, education, etc. by poverty and a lack of
opportunity, underpriviledged (p. 214).
ESL - English as a Second Language.

Instructional and

material funding for teaching ESL is provided through
the state Bilingual Education program.
Low Socioeconomic Status - According to Webster's New
World Dictionary (1982), "socioeconomic" is defined as

8

"of or involving both social and economic factors"
(p. 710); and status is defined as (2) "position; rank"
(p. 731).

Therefore, "low socioeconomic status" is

used in this study to descibe those students whose
families are considered to be in low positions or ranks
when compared to the standard population from both
social and economic perspectives.
Special Education - "Specifically designed instruction,
at no cost to parents or guardians, to meet the unique
needs of a handicapped child, including classroom
instruction, instruction in physical education, home
instruction and instruction in hospitals and
institutions" (PL 94-142, Sec. 4 (a)

(16)).

Sub-standard Ach ievement Level - As defined in context
at Palisades School, a level of student achievement
measured by standardized acheivement tests to be at or
below the 25th percentile, or by classroom curriculum
based tests to be more than one year below grade
placement norms or competency levels.

9

Limitations of the Study
Three limitations of the study should be noted.
First, the school at which the study was conducted is
very unique due to its size, remoteness and population.
Second, due to the circumstances of the school, the
author had no choice but to conduct all testing
personally.

Third, due to a high degree of

multiple-sibling participation in the school and the
special programs, several families had one or two
children participating in the treatment group while
another was in the control group.

This may have had

some effect on the difference between the groups.

CHAPTER II
REVIEW OF THE LITERATURE

Needs of the Disadvantaged student
The public school system is failing to meet the
needs of an increasing percentage of the school
population.

This fact is evident from statistics.

According to the Washington Roundtable Report and
Recommendations (1986), the dropout rate in this state
was at 24% in 1986.
years ago (p.24).

That figure is up 8% from twenty
Yet, Washington State is in good

standing compared to the rest of the nation.

Kozel

(1990) reports that nearly 30% of high school students
nationwide drop out before they graduate.

In addition,

he reports that the dropout rate for segregated
minority high schools is an alarming 60%, with an
average of 40% for non-white students overall.

Kozel

refers to these statistics as predictable outcomes of
the increasing numbers of children living in poverty in
the United States.

To add to this national disgrace,

the U.S. Bureau of the Census (1988) shows that
minorities continue to be overrepresented among those
10
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living in poverty.

Kozel comments that "low lncome

children, who receive the least at home, receive the
least from public education."

(p. 49).

He adds:

The way we treat our children tells us something
about the future we envision. The willingness
of the nation to relegate so many of these poorly
housed and poorly fed and poorly educated children
to the roles of outcasts in a rich society is
going to come back to haunt us.
(p. 48)
The concept of low income or low socioeconomic
status children having greater difficulty in school is
not new.

Researchers such as Liddle (1966), Milner

(1951), and Smith (1971) have reported on the
relationship between low socioeconomic status and low
reading and language scores for years.

Smith comments

that in addition to the failure of these students are
ensuing negative feelings that lead to distrust and
hostility.
In a home void of books and with an atmosphere
lacking in curiosity . . . the child is not likely
to develop enthusiasm for "school" learning.
In
fact, he often develops negative feelings about
learning in school.
Concerning the attitudes of
disavantaged children who are failing in school,
researchers have found that these children fear
or distrust school and the authority that school
represents.
Either way,they tend to withdraw and
fight the school program . . . school stands for
"them" who are opposed to "us".
(p. 15)
The response to this research has been the
establishment of federally-funded compensatory
education programs, such as the well known Head Start
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pre-school program, Chapter I remedial education
programs for schools with low-income enrollments, and
the Chapter I Migrant program for children of migratory
agricultural laborers.

These programs are meant to

bridge the gap between the "disadvantaged" and the
"advantaged" child.

Yet the statistics regarding the

numbers of students for whom these programs exist that
drop out before graduating (Hodgekinson, 1990; Kozol,
1990; U.S. Bureau of the Census, 1987, & the Washington
Roundtable, 1986) as well as dismal achievement test
scores for schools with high disadvantaged populations
(Office of the Superintendent of Public Instruction,
1990a) indicates that this gap is not being bridged.
This lack of success does not rest at the feet of
the educators attempting to provide appropriate
services.

Instead, the shear numbers alone of children

in need of these services renders the cost of providing
the services far beyond what the federal government is
able to expend.

According to the U.S. Bureau of the

Census (1987), 40% of the over 30 million living under
the poverty level in the United States are children.
Hodgekinson (1990) reports that 10.3% of all children
ages 5-17 in Washington State are in poverty.

These

are the children in need of conpensatory education.
Yet Kozol (1990) reports that 80% of the children
eligible for Head Start never get a chance to
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participate, and the most recent report from the
Superintendent of Public Instruction (1990b) of the
program for migrant children's educaton shows that only
about half of the students enrolled as eligible for
migrant services actually receive these or other
related instructional services.

Parental Involvement for Disadvantaged Students
The United States is not alone in the disparity of
achievement between middle and lower classes.

Research

and reports from both Canada (Shuttleworth, 1986) and
Great Britain (Chazon, 1968; Hewison, 1980;

)

&

Widlake,

1987) deal with the same issue of differences in
academic achievement between socioeconomic classes.
But a common denominator is surfacing among programs
that are finding success for these populations in
regular, compensatory and special education classes
across all three countries.

That common denominator is

the aggressive enlistment and establishment of
collaborative parental involvement in the education of
their children.
Chazon (1968) insists that parent education and
involvement "must be regarded as an essential part of
any compensatory education programme".

Vukelich (1978)

discusses the importance of parent involvement in
children's pre-reading and beginning reading
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experiences, and expands on the critical value of this
involvement by asserting that: "Parents~ their
children's teachers.

They can be even better teachers

with assistance." (p. 527).
While these statements are commendable when
applied in general terms, it seems compelling to
question the ability of parents who are poorly educated
and possibly even illiterate to contribute anything of
substantial value to their children's education.

Not

only might they lack very basic skills themselves, but
most lower socioeconomic status parents show little
interest in their children's education.
Liddle (1966) suggests that the lack of interest
we assign to the parents of disadvantaged students may
in part be a product of our own expectations.

He

observes that:
In the past we have expected little from the
disadvantaged child and even less from his
parents, and perhaps because of these
expectations, our experiences have not caused
us to change our views. Recently, however, a
number of people have been suggesting that many
parents of the disadvantaged can play a
constructive role in the education of their
children if the school will modify its methods of
working with parents.
(p. 398)
Smith (1971), in a study regarding environmental
effect on learning to read, observed that "we have
evidence that people in poverty are acutely interested
in the schools and their children's growing
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education"

(p. 16).

Chazan (1968) also notes that

"most parents are basically interested in the welfare
of their children and while they might not be reached
by formal approaches, they may be accessible when ....
contacted on a personal level".

(p.

16)

It is obvious that the ball, so to speak, is in
the school's court.

The enlistment of parental

involvement is dependent on the school's willingness to
be not only aggressive, but also innovative.

Collaborative Parent Involvement
Hewison and Tizard (1980) refer to the fact that
most other studies and reports regarding parental
involvement in their children's schooling and education
have concentrated on extending children's language
development, fostering "positive attitudes" towards
books and learning, and helping children with homework.
They conducted a study which sought to correlate actual
"coaching" of reading skills at home with reading
attainment.
The factor found to be most strongly associated
with reading success was not whether she [the
mother] read to the child but if she heard the
child read.
Taking this into account
substantially reduced the correlations of other
home variables . . . with reading performance.
(p.

211)

Based on this 1980 research, Tizard, Schofield and
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Hewison (1982) conducted another study in six schools
in the working-class London borough of Haringey.

This

study sought to see if there was a causal relationship
between active parent help and reading performance.
The experimental schools participated in a reading at
home project which involved parent training in
listening to their children read.

Other schools

received intervention provided by an experienced and
well-qualified teacher who not only listened to the
children read but also worked with the students in all
aspects of reading instruction in consultation with the
regular teacher.

)

Results indicated that the home

reading groups showed significantly more progress over
a two-year period than did the control groups - in
other words, reading at home to parents was
significantly more effective than extra quality
instruction provided by a well-qualified teacher.

Six

additional related observations were made:
1.

It was practical and feasible to involve

nearly all parents even in a multi-racial,
multi-lingual community.
2.

Most parents expressed great satisfaction in

being involved in this way.
3.

Teachers reported that children in the reading

at home group showed an increased keenness for learning
and were better behaved.

17
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4.

Teachers involved in the home collaboration

project reported that they found the work with the
parents to be worthwhile and continued to involve
parents after the experiment was finished.
5.

The collaboration was effective for children

at all levels of performance, including those who were
failing to learn to read at the beginning of the study.
6.

Some children read to parents who could not

read in English, and in some cases who could not read
at all, but this did not prevent the improvement of
reading skills of those children or the willingness of
the parent to be involved in the program and collect
data.
Shuttleworth (1986) describes a similar project
conducted in the City of York, a low-income,
inner-city, multi-racial and largely immigrant
municipality near Toronto.

This project was based on

the Haringey study and sought to improve literacy
skills of students through parent education.
Traditional services for students experiencing
difficulties with reading had shown little impact.
Parents-As-Partners program, in contrast, was very
successful.

Shuttleworth reports that

11

50% of all

students involved in the program made significant
progress, but improvement was noted in all children
whose parents remained committed throughout the

The
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period".

(p. 42)

He and hls c:ulleagues observed that

the project seemed to provide "the key link to an
untapped resource beyond the school doors".

(p.

43)

Similar studies (Cervantes, 1979; Topping and
Wolfendale, 1985; and Vukelich, 1978), add clear
support to the effectiveness and success of tapping the
resource of parental involvement for a wide variety of
populations.

These included students classified as

"Down's Syndrome", "Learning Disabled", "severely
reading disabled", "disadvantaged", "multi-cultural"
and "multi-lingual".

Vukelich also found that the

degree of parental involvement was critical: active
parent participation had a much greater effect on
reading scores than did minimal participation.
Widlake (1987) refers to a follow-up study of the
reading scores of students in three schools which had
involved parents in the reading programs.

He reports

that the schools varied considerably, yet in all three,
in both years tested, he found that "the more parental
support the higher the reading scores".

(p. 27)

He

goes on to point out the long-term value of such
programs:
An empirical base for lifelong education is
established. The raising of consciousness engendered
produces irreversible effects and manifests itself in
the more informed attitudes which so-called
disadvantaged parents begin to display towards their
children's education.
(p. 27)
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SUMMAHY
The literature review cites both extensive
research and current statistics which clearly attest to
the following assumptions on which this study is based:
1.

Traditional methods of remediating learning

deficits are not meeting the needs of the
"disadvantaged", "low socioeconomic status" and
"language-different" populations.
2.

"Disadvantaged", "low socioeconomic status"

and "language-different" parents can be enlisted to
participate successfully in home reading programs.
3.

Parental involvement in home reading programs

has a significant impact on acquiring reading skills
and positive attitudes regarding reading and learning
in general.

CHAPTER III
METHODOLOGY

Subjects

The subjects involved in the study were 26
kindergarten through fifth grade students at Palisades
School.

The total population from which the subjects

were selected was the student body of Palisades, which
had a enrollment of 45 students at the onset of the
study in April, 1990.

Of these 45 students, 64% (29

students) were enrolled in one or more special remedial
programs or special education, and 40% (18 students)
were considered sufficiently limited in English
proficiency to qualify for ESL through the Bilingual
Program (81% of the students were Hispanic).

It was

determined that greater than 75 % of the students'
families were low income, according to the federal
government free milk qualification guidelines.
The 26 students selected for the study were the
total number of students receiving special services for
remedial reading and/or ESL.

The special programs

involved in providing these services included Special
Education, Chapter I Regular, Chapter I Migrant, and
20
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the state Bilingual program.

To qualify for these

programs, all of the subjects had to meet at least one
of two criteria:
1.

reading at or below the 25th percentile

according to a nationally normed test,
2.

non-fluent in conversational English.

The rational for using enrollment in ESL as a
qualifier for this study along with the reading
programs is that students who have entered Palisades
School with limited proficiency in English have
consistently performed below grade level in reading.

Research Design
The design selected was experimental, using
matched pairs (Table 1) with random assignment to home
reading or control group.

The matched pair model

allowed for control of the wide variation within a
relatively small subject population (13 in each group).
Three criteria were used to match the pairs, in
the following order:
1.

level of English proficiency,

2.

special education or special program
placement,

3.

age and grade placement.

Once the matched pairs were determined, each
member of a matched pair was randomly assigned to the
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home reading or control group.

Since the study

involved parent participation and activities outside of
the school setting, it was considered necessary to
inform the parents of the subjects in the home reading
group about the purpose of the study and to obtain
permission for participation.

To accomplish this, a

letter was sent home with the subjects in their
parents' native language (Spanish or English) which
described the study (Appendix A) and requested the
return of an enclosed form (Appendix B).

This form

included permission for participation and a choice of a
time or times that would be convenient for the
researcher to visit in the home.

All of the forms were

returned to the school within two days, and at least
one parent for each subject involved in the home
reading group agreed to participate.

,-

'

TABLE 1
Matched Pairs

s.

PAIRS

1.

AGE.GRADE

A

5
5

B

2.

A

6
6

B

3.

A

5
6

B

4.

A

8
8
7
7
7
8
9

B

5.

A

B

6.

A

7.

A
B.

B

11

8.

A

9

10

9.

B
A

9
9

B
)

10. A

10
10
11
11
11
11
11
12

B
11. A
B

12. A
B

13. A
B

EPL

EPL
1-2
1-2
2
2
2-3
2-3
2
2
1
1
1
1

K
K
K
K
K
K

1
l

1
1
1
2
2
4
2
3
2

N
N

3-4
4
4

2

2

3
4
4
4
4

2
1
2
4

4
3-4
4-5

4

5
5

N

PLACEMENT
ESL
ESL
ESL
ESL
ESL
ESL
ESL, CH I R
ESL CH I R
ESL, CH I R
ESL CH IR
ESL, MIGRANT
ESL MIGRANT
SPED
SPED
SPED, ESL
SPED
CH I R
CH I R ESL
ESL
ESL CH I R
CH I R, ESL
CH I R
CH I R
ESL
CH I R
CH I R

- English Proficiency Level: 1 = non-speaker,
5

= native-like proficiency, N = native

speaker of English
ESL

- English as a Second Language

SPED

- Special Education

CH IR

- Chapter I Regular

MIGRANT - Chapter I Migrant
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Instrumentation
The Oral Reading (word recognition) and Reading
Comprehension subtests of the Brigance Diagnostic
Assessment of Basic Skills - Spanish Edition (Brigance,
1984) were used to measure basic reading skills.

The

Spanish edition of the test was used because it
contains both Spanish and English forms of skill
assessment which are presented in identical format and
have been correlated for number of items and level of
difficulty.

Subjects were assessed in their dominant

language for reading.
Students were pretested immediately after
assignment to groups, and posttested at the end of the
treatment intervention.

Nearly equal pretest scores

supported the comparability of the matched pair groups
(Table 2).

The total of the scores for the home

reading group was 573, and for the control group was
576.

The interval from pretest to posttest was eight

weeks.

The independent variable was the gain score

(the difference between the pretest score and the
posttest score).

Procedure
Home reading group parents were contacted to set
and verify appointments for initial home visits.

The
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thirteen home reading group members were from nine
families.

One or both of the parents from each of the

nine families participated in the initial home visit
and training.
Training consisted of looking at and talking about
the books (each student was allowed to select a set of
three or four books to start with), and modeling of
positive and supportive listening skills.

Parents were

also given record sheets (Appendix C) to be dated and
signed after each reading session and returned with the
subject to school.

Length of reading sessions was left

to parent discretion, with advice regarding child
interest and fatigue.

Parents were encouraged to keep

the sessions positive and rewarding for both parent and
child.
Language used for home reading activities was left
to the preference of the child and parent.

The

rationale for this was based on the observation by
noted bilingual education researcher Jim Cummins (1990)
that "we do not learn to read in English or French or
Spanish, we just learn to read.

It is a process, and

that process is the same in any language.''

Some

subjects whose parents could not speak English chose to
read in English and then translate what they had read
into Spanish, while others preferred to read in
Spanish.

This was largely influenced by the child's
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dominant language for reading (if that dominance was
already established).

Beginning readers (kindergarten

level) all chose to read to their parents in Spanish.
Follow-up home visits were made as deemed
necessary. Three follow-up visits were made for
subjects who were not, for one reason or another,
returning the record sheets to school.
Returned record sheets were used to record reading
sessions on a chart at the school.

Subjects earned one

book of their choice to take home and keep for every
five reading sessions recorded on the chart.

Special

awards were presented to subjects who completed the
chart (five reading sessions per week for seven weeks).

Data Analysis
Sums and means of pretest, posttest and gains
scores were calculated (Table 2).

Initial examination

of the data indicated the possible presence of an
interaction effect on the independent variable (gain
scores) involving the age of the subjects.

For this

reason, the 2 Factor Analysis of Variance was used to
determine not only the significance of the difference
in gain scores between the home reading and control
group, but to also determine the significance of the
age factor in relationship to the home reading factor
(Table 3).

This analysis was based on the null
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hypothesis that there would be no significant
difference between the gain scores of the home reading
group and the control group, or between the gain scores
of the younger and older subjects.
Based on the results of the 2 Factor Analysis of
Variance, two additional F-tests for Simple Effects
(Table 4) were applied to determine the significance of
age interaction for both age groups.

CHAPTER IV
RESULTS

This study was conducted to determine the effects
of collaborative home reading on children with reading
difficulties.

Twenty-six subjects were randomly

assigned by matched pairs to either the treatment
(home reading) group or to the control group.
The 13 subjects placed in the home reading group
came from nine families.

At least one parent from each

of the families agreed to participate and received
training in the home.
The 13 students placed in the control group came
from 12 families.

Three of the subjects in the control

group had one or more siblings in the treatment group.
Raw scores were tabulated and computed (Table 2),
and statistical results were analyzed (Tables 3 and 4)
and graphed (Figure 1) to determine the significance of
differences between the gain scores of the two groups.
To be considered significant, it was determined that
the probability of the differences occurring at random
must be .05 or less.
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TABLE 2
Raw and Computed Scores

HOME READING GROUP
I
PREI POST GAIN I
SCORE SCORE SCOREI

I

(Al

(Bl

0
0
0

6
8
2
10
6
60
42
20
20
89
123
109
129
624
123

2
3
7
2
3
51
8

48

3.92

S'l
S'2
S13
S 14
8 15
S16
8 17
S 18
S 19
S'lO
S 1 11
S 1 12
S'l3
SUM X=
RANGE=

4

1
55
40
20
18
86
1161
1071
1261
5731
1261
I
SUM X= 4 4 .0I

CONTROL GROUP
I
PREI POST I GAIN I
SCOREISCOREISCORE I
(Bl I (B-A} I
(Al I
s 1
11
01
11
s 2
01
21
21
s 3
11
01
11
s 4
41
61
21
s 5
11
11
21
3
s 6
241
211
0
s 7
77[
77[
s 8
-2
33[
311
7
s 9
6
1
83
87
4
s 10
3
80
83
s 11
0
140
140
s 12
0
s 131 131 131
16
592
SUM X= 576
130
6
!RANGE= 131

(B-Al

61
81
2
6
5
5
2
0

J

JSUM X= 44.3

45 _. 5

1.23

Table 2 shows that the sum of the gain scores for
the home reading group was 51, with a mean of 3.92 and
a range of 8 (0 to 8).

The sum of the gain score for

the control group was 16, with a mean of 1.23 and a
range of 6 (-2 to 4).

The difference between the two

mean gain scores was 2.69.
Examination of the gain scores reveals an obvious
disparity between the gain scores of S' 1 through S' 6
and S' 7 through S' 13.

Referring back to Table 1, we

can see that Subjects 1 through 6 of both groups are
ages 5 - 8.

Subjects 7 through 13 are ages 9 - 12.
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TABLE 3
2

Factor Analysis of Variance

Source of Value
Reading
Age
Reading X Age
Error

df
1
1
1
22

I ms
147.
111.
120.

I

F

I

p I

115.211.0011
I 3.551.1 I
I 6.47!.01 I

3.o9t

I

I

The 2 Factor Analysis of Variance was used to
determine the significance of the gain score
differences for the variables of reading at home and
the age of the subjects.

Table 3 shows that the F

value for the reading at home group was significant,
with a probability of less than .001 that the
difference in the gains scores of the two groups
occurred by chance.

Age by itself was not a

significant factor as the probability is greater than
.05.

However, the interaction of reading at home and

age is significant (£< .01).
Due to the significance of the interaction effect
between the home reading group and age, further
analysis of the effect of the age of the subjects on
the gain scores was examined.
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FIGURE 1

Graph of Gain Scores by Group and Age
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Plotting the gain score differences on a graph
(Table 4) illustrates the interaction effect of reading
at home and age.

It is clear to see that the slopes of

the differences in gain scores for the home reading
group and the control group are substantially
different.
}

31

TABLE 4
F-Tests for Simple Effects

Home Reading X Control:
Ages 5 - 8
Ages 9 - 12
Error

df
1
1
22

I ms

F
I p I
J20.17J6.526J .025J
I 6.04Jl.955J.2 I
I 3.091-----1----1

I

Table 5 shows the F values for the effect of the
home reading variable on the two age groups seperately.
The direction of the effect is towards greater gain
scores for both age groups.

However, the F value for

the younger subjects is significant, while the F value
for the older subjects is not.

Therefore we can

conclude that the younger subjects in the home reading
group made significantly greater gains than the younger
subjects in the control group, but there was no
sigificant difference in the gains made by the older
subjects.
Comparison of the simple effects analyses of the
reading and age interaction indicates that the greater
gain scores the home reading group is primarily due to
gains made by the younger students.
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Partlcipant Reactions
Parent comments regarding the program were
positive.

All of the parents indicated that they would

like to participate in the program again next year.
Many expressed thankfulness for being given the
opportunity to learn how to help their children be more
successful in school, and acknowledged the importance
of reading in their children's future.
Teachers noted that the students involved in the
program showed increased interest not only in taking
books home but also in reading during free-times at
school.

Often a student would come to the teacher and

proudly read outloud the story that had been read to
the parents the night before.

Greater self-confidence

regarding reading both silently and outloud was evident
for the less mature readers, but this difference was
not as notable among the readers past the third grade
level.
Student reactions were mostly positive, but
enthusiasm for the program was much greater among the
younger students than among the older students.

All of

the students expressed pleasure over being able to earn
books, but some of the older students indicated that
they did not want to read to their parents.

They did

so, however, for the opportunity of earning books.
is also interesting to note that older students of

It
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lesser ability expressed more enthusiasm for the
program than did students of the same age who had
greater reading skill.
Younger students enjoyed earning the books but
also were very pleased with the opportunity to read to
their parents, and often shared these experiences with
the teachers and the other students.

Most of the

younger students inquired about being able to
participate in the program again in the following year,
as well as expressing eagerness to do so.

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
Our mission as educators should be to equip all of
our students with the necessary means to participate
successfully as adults in society.

Yet, students who

cannot read well are at a disadvantage, not only in
school but throughout their whole life (Shuttleworth,
1986).

Reading is the key that opens both the door of

education and the door of success in our technological
and communication-oriented

society.

When many of our

students are failing to learn to read well, and due to
this failure are dropping out of school and missing
opportunities for success, it is time for action.

It

is imperative that we find strategies that will turn
the failure into success.
The intent of this study was to determine if a
collaborative home reading program would be successful
in helping students make greater progress in reading in
a relatively short period of time (seven weeks), even
though many of these students came from homes where the
parents themselves had little formal education and
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often were not literate in English or Spanish.
The study involved students who were already receiving
some form of remedial reading instruction and/or
instruction in English as a second language.

The

subjects were placed into two groups that were as
comparable as possible by random assignment of matched
pairs.
The treatment group was then engaged in the
Reading-At-Home program, which involved parent training
in familiarization with the materials, listening to
their children read, positive attitude reinforcement
and data collection.

Reading selections were in either

English or Spanish, according to individual preference.
Students returned record sheets daily for charting and
monitoring of participation.

Follow-up visits were

made to encourage active and positive participation.
Pretests and posttests were administered to
determine skill gains, and a gain score between pretest
and posttest was calculated for each subject.

Another

factor became apparent upon initial examination of the
gain scores.

The younger subjects (ages 5 - 8)

involved in the home reading group seemed to make
greater gains than the older subjects (ages 9 - 12).
For this reason, the 2 Factor Analysis of Variance was
used to determine the significance of the effect of
both home reading and age on the gain scores.

The
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analysis indicated that the home reading group did make
significantly greater gains than did the control group,
but interaction of age was also a significant factor.
Therefore, more specific F-tests were applied to
determine where and how the interaction was occurring.
This analysis showed that while the younger subjects
(ages 5 - 8) of the home reading group did make
significantly greater gains than did the younger
subjects of the control group, the difference in gains
between the older subjects (ages 9 - 12) of both groups
was not significant.

Conclusions
The results of this study indicate that
significant improvement of reading skills can be made,
even in a relatively short period of time, when parents
listen to their children read at home.

This is true

primarily for younger children, but does occur even in
homes where the parents themselves are not literate in
either the home language or the language of the school.
It is also true for students with varying degrees and
types of reading disabilities.
The factor of age found in this study makes sense
in the context of the parent-child relationship - a
younger child is more dependent on his parents and is
therefore more likely to respond to parent attention
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and encouragement. It also supports a notion that is
not new: attitudes towards reading are established
during the initial stages of reading acquisition, and
once established, negative attitudes are difficult to
change or remediate.
In the introduction of this study it was stated
that two courses of action were clearly necessary to
meet the challenge of the variety of needs facin9
educators.

The first was to pool our resources and

find ways to meet common needs, and the second was to
look for innovative and cost-effective programs.

The

Reading-At-Home program fits well into these courses of
action.

It can be easily utilized cooperatively by all

special programs (regular education as well) and is
both innovative and cost-effective.

The value of such

a program to the lifetime achievement of the
individuals it may touch is immeasureable.

Recommendations
The results of this study supports the value of
implementation of the Reading-At-Home program for all
students, regardless of disability or disadvantage.

In

the upcoming year, Palisades school will be
implementing a cross-categorical, school-wide model of
delivering special services in the regular classroom,
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by the regular teacher.

Students will be taken out of

the regular classroom only for instruction in English
as a second language - no other remedial services will
be offered outside of the regular classroom.

It is

clear that the program implemented in this study will
offer a valid and feasible alternative to the services
of a specialized remedial teacher providing pull-out
instruction, particularly in the lower grades.
In addition, the Reading-At-Home program will add
the element of effectively establishing parents'
involvement in the education of their children.

The

long-lasting effect this may have on the families
involved in the program can only be hypothesized, and
would be well worth tracking for future study.
It is also recommended that further study
concentrate on parent involvement interventions that
might be more successful for older students.
Interventions such as training parents to encourage and
record silent reading for which students could earn
books might be more age appropriate.

The positive

effects of the parent involvement in this and other
previously cited studies clearly supports the value of
continuing to look for ways to involve parents
meaningfully in the education of their children.
Another point of interest that deserves mention is
that the reading skills assessed in this study were not
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taught per seas part of the intervention.

The gains

in skills that were measured (word recognition and
comprehension) were made simply through the practice of
reading at home and not as a result of specific skill
instruction.

This lends support to the value of "whole

language" types of reading instruction for this
population.
All children deserve an education which places
them on equal footing with the majority, and which is
oriented towards the same standards, so that some do
not end up with a watered-down version.

All children,

regardless of race, socioeconomic background, home
language or handicap must receive an education which
provides them with the means to access the same rights
and opportunities of all others.

This is the purpose

of American education, and must be the goal of public
education.

Children need their parents' support.

Their achievement or lack of achievement is dependent
on this.

If we as educators must aggressively enlist,

train and nurture that support in order to obtain it
for some, then we must take this upon ourselves as the
commission of those entrusted with providing equal
educational opportunity - to all.
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APPENDIX A
LETTER OF INTRODUCTION
English Version

PALISADES SCHOOL DISTRICT

April 17, 1990

Dear Parents,
This letter is to inform you that your child has
the opportunity to participate in a study I am
conducting to determine how much improvement children
can make by reading at home to their parents.

While

not every child in the school will participate in the
study, the results of the study will benefit all of our
students by helping us to determine effective programs
which will help to improve

reading skills for all.

In

addition, the results of this study will be used in
partial fulfillment of the requirements for my Master's
Degree in Education,

which concentrates on teaching

children with learning difficulties.
The children may read books in either Spanish or
English, and the parents do not need to be able to read
the books themselves in order to participate in the
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46

program.

An extra advantage of the program will be

that each participating child will be able to choose
one book per week which he or she may keep.
I will be coming to your home to tell you more
about the program, to bring some books to start with
and to show you how to work with your child at home.
Please sign and return the attached form to school
if you are willing to have you child participate.

Be

sure to circle the times which are most convenient for
my visit to your home.

Sincerely,

Mrs. Goldy

APPENDIX A
LETTER OF INTRODUCTION
Spanish Version

PALISADES SCHOOL DISTRICT

17 de avril de, 1990

Estimados Padres,
Esta carta es para informarles que su nino o nina
tiene la oportunidad de participar en un estudio de que
yo estoy hacienda para determinar como mejorar ninos
puedan leer en casa a sus padres.

No todos de los

ninos de la escuela van a participar en este estudio,
pero los resultados del estudio van a ayudar a todos.
Tambien, los resultados del estudio va a estar usando
por cumplimiento parcial como requisite para mi Degree
de ''Master" en Educacion, que es sabre de la ensenanza
de estudiantes con dificultades con aprendizaje.
Los ninos puedan leer libros in Espanol o Ingles y
los padres no necisitan leerles los libros a sus ninos
para poder participar.

Una ventaja extra de
47
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participar en el programa es, que cada nino puede
escoger el libro que a el le guste cada semana del
programa.
Voy a venir a su casa para decirles mas del
programa, para traerles unos libros y para ensenarles
coma a trabajar con sus ninos en casa.
Por favor, firme la forma con esta carta y la
devuelve a la escuela siesta bien que su nino o sus
nines participen.

Nose olvide de circular la hora

que usted tenga tiempo de recibir mi visita en su casa.

Sinceramente,

Senora Goldy

APPENDIX B
PERMISSION AND APPOINTMENT FORM
English Version

*******************************************************
READING-AT-HOME

PERMISSION

FORM

*******************************************************

My child

- - - -- - - -- - - - -- - -has

my

permission

to participate in the Reading-At-Home program.
Signature

- -- - - - -- - - -- - - - -- - - - - - - - -

Convenient times for a home visit are:

(circle as

many

as apply)
Wednesday

Thursday

Friday

any day

Monday

Tuesday

(3:30)

(4:00)

(4:30)

( 7: 00)

(7:30)

(any time in the afternoon or evening)

(5:00)

I
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(5:30)

(6:00)

(6:30)

APPENDIX C

· READING RECORD

READING

AT

HOME

read to me for

Signature

minutes.

Date- - - - - -

LEYENDO

EN

CASA

leyo a me 'por

I

- - -- - minutos.

Finna- - - - - - - - - - - - - - - - - -Fecha---

/

'
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- - -

