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A SURVEY OF ADMINISTRATORS' ATTITUDES 

REGARDING THE EFFECTIVENESS OF THE MIDDLE SCHOOL 

by 

John Charles Epperson 

December. 1972 

This study was made in order to gain data pertinent to 

assess the need for change from junior high school to middle school. 

The study did indicate that a majority of middle school administrators 

believe that educational philosophy was more influential than was 

economic expediency in the creation of the middle school. It 

was evident that the majority of middle school administrators 

believe that the students served by the middle school are more 

tranquil, better disciplined, and taught better, because of the 

middle school structure. 

Due to responses received, it is recommended that 

further study of achievement levels be made. 



ACKNOWLEDGEMENTS 

The author wishes to express sincere appreciation to Dr. Sam 

Rust and Dr. Don Goetschius for their guidance. A special note of 

thanks to Dr. Ted Cooper for his help and encouragement throughout 

the writing of this paper. 

Thanks also to my wife, Toni, for her support and steadfastness 

in the preparation of this paper. 



TABLE OF CONTENTS 

CHAPTER 

1. THE PROBLEM AND DEFINITIONS OF TERMS. 

THE PROBLEM ...... . 

Statement of the problem. . 

Importance of the study. . . 

DEFINITIONS OF TERMS USED. 

The middle school concept 

The middle school. . . . 

2. REVIEW OF THE LITERATURE. 

HISTORY. . . . . . . . . . . 

DEFENSE OF THE JUNIOR HIGH. . 

ARGUMENTS AGAINST THE JUNIOR HIGH. 

THE NEED FOR CHANGE •....... 

PROBLEMS FACING THE MIDDLE SCHOOL . 

3. PROCEDURES USED IN THE STUDY. 

The questionnaire . 

Data gathering. . . 

Treatment of the data 

1 

2 

2 

2 

2 

2 

3 

4 

4 

7 

9 

12 

13 

17 

17 

18 

18 



4. ANALYSIS OF DAT A . . . 

THE QUESTIONNAIRE. . 

THE RESPONDENTS AND THEIR SCHOOLS . 

THE INTENT OF THE QUESTIONS . 

TABULATION OF RESPONSES . • . 

20 

20 

20 

21 

21 

5. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS. . 39 

I. SUMMARY ..• 

II. 

III. 

REFERENCES 

CONCLUSIONS . 

RECOMMENDATIONS . 

SELECTED BIBLIOGRAPHY . 

APPENDIX . . . . .... 

39 

40 

41 

43 

46 

. . . . 49 



Chapter l 

THE PROBLEM AND DEFINITIONS OF TERMS 

Middle schools are now widespread in the State of Washington; 

others are in development. However, the superiority of the middle 

school over the older junior high school form of intermediate school 

is not unchallenged; continued assessments and reassessments of the 

relative merits of the two forms undoubtedly will be made, Hopefully, 

this sample of the opinions of middle school administrators will 

contribute a modicum of information to the ongoing assessment of 

the middle school concept and its effectiveness. 

Other students of the problem have sampled the opinions of 

middle school teachers in the main. The views of administrators, 

who must supervise the middle school and face all the problems 

which may arise from middle school management, are less commonly 

found in the literature. Yet, on the average, the administrator has 

a longer educational experience and a broader view of what transpires 

in the school than does the teacher, since the administrator's position 

requires him to embrace a wider range of problems. 
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THE PROBLEM 

Statement of the problem. To assess the broader view of the 

effectiveness of the middle school, this study was designed to sample 

the opinions of administrators of middle schools. An effort was made 

to gain insight into the problem by evaluating the effectiveness in regard 

to responses to the questionnaire. 

Importance of the study. A philosophy of education, like other 

philosophies. is more easily held than implemented. The respondents 

to this questionnaire are the people most intimately involved in the 

implementation of the middle school concept. Their views will be 

important to any future assessment of middle school education. 

DEFINITIONS OF TERMS USED 

The Middle School Concept. Usually, the middle school attempts 

to avoid any mimicry of the multiple extra-curricular activities 

prevalent in junior high and high schools. It attempts to meet the 

needs of the pre-adolescents not tied to 9th grade pre-college classes, 

a more individualized program is needed to meet student needs in an 

atmosphere that challenges but does not pressure the individual. It 

concentrates on intramural activities. And, by elimination of the 

more mature group, the 9th grade, it provides a more tranquil 

atmosphere with fewer disciplinary problems, tailored to a group 



of students more nearly uniform in maturity. The goal to be 

achieved is, of course, a better learning environment. 

3 

The Middle School. In the past, middle schools have housed 

grades six through eight, five through eight, and other grade patterns. 

The concept carries more import than does the pattern. 



Chapter 2 

REVIEW OF THE LITERATURE 

HISTORY 

During the past decade the American middle school movement 

came onto the educational scene and gained considerable prominence. 

Various educators hailed this organizational pattern as a refreshing 

change from the senior high school "carbon-copy" syndrome that plagued 

so many junior high schools. Defenders of the status quo questioned 

the rationale for the middle school, and a few traditionalists roundly 

attacked the new movement and its advocates. In all probability 

some middle schools were created as a result of the band wagon 

phenomenon with scant attention to rationale and purposes (5: 71). 

In 1909, ·a three-year intermediate school was established in 

Columbus, Ohio, labelled a "junior high school". In 1910, two 

three-year intermediate schools were introduced in Berkley, 

California, specifically intended to meet the needs of young adolescents; 

these were initially called "introductory high schools," but this label 

never caught on. By 1911-1912, Los Angeles, California; Grand Rapids, 

Michigan; Concord, New Hampshire; Evansville, Indiana, and several 

other communities organized junior high schools. By 1920, 367 



junior high schools were established; by 1930, l, 842; 1940, 2, 372; 

1950, 3, 227; 1960, 4, 996; and by 1966, 7, 920 (10:222 ). 
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The quest continues for the most effective program, organization, 

and facility for the education of children in the middle of the public 

school ladder. Many of the some 2, 000 reorganized middle schools 

have shown much promise of improvement over earlier forms. 

Whether this quest will reform the junior high school, replace 

it, or maintain alternative organizations remains to be seen. Con­

troversy is not over the need to provide a program of education 

specifically fashioned to meet the needs of children in the transitional 

years from childhood to adolescence, but over the years and grades 

to be included, the specifics of the program, and the relation to 

the existing establishments in elementary, secondary, and teacher 

education. 

The trend toward reorganization in the middle school years has 

been and continues to be pronounced. Many so called "middle schools" 

were, at least originally, junior high schools. The middle school 

name and concept are becoming better understood and more attractive 

as time goes on. Certain characteristic features of better planned 

and more promising programs for the middle school years are 

emerging and education for the middle school years continues to 



need professional identity and support. 

After sixty years the junior high school is still not firmly 

established except as it shares with the high school the general 

status neither of elementary nor of secondary education, although 

signs of some interest in its adoption by secondary education are 

visible. 

The number of middle schools has been growing faster than 

carefully developed theory and research to underlie the movement. 

Although this situtation is frequently true in education, and very 

much so in the history of the junior high school, education in 
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the middle school form can be made a well-developed but not discrete 

segment of the total continuum of schooling. Many promising programs 

are being developed despite the modal pattern of a junior high school. 

Local planning of better programs certainly should be encouraged; 

to assist these efforts as well as to resolve many troublesome 

problems of identity and support, a cooperative effort is needed at 

the national level to make a thorough-going study of education for 

children in the middle school years. 

The established institution for early adolescent education has 

been in a persistent state of growth since its beginning about sixty 

years ago, despite having been called the "tramp steamer of the 



educational fleet, 11 the 11 stepchild of public education, 11 "a school 

without teachers, 11 and "a stepping-stone organization" (2: 67). 

DEFENSE OF THE JUNIOR HIGH 
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Despite criticism, junior high school proponents claim that 

through the years the underlying purpose of the junior high school 

has become to provide a program of education designed for early 

adolescence. Innovations in these schools have been implemented 

to provide a better program suited to the underlying purpose (4:146). 

However, certain scholars point out that the junior high school 

concept was conceived prior to insights we have today about pre­

and early adolescence. 

Some educators say that junior high schools of grades 7-9 are 

on the way out; middle schools of grades 5-8 are on the way in. 

These critics frequently claim that everything that has gone wrong 

with the junior high schools can be made right in the 5-8 grade 

middle school. Things have gone wrong in the junior high schools, 

but every learning objective, every innovation which is proposed 

for the 5-8 middle school--team teaching, modular flexible scheduling, 

nongradedness, computer terminals, talking typewriters, independent 

study--can be actualized in the 7-9 grade structure without compromising 

its institutional integrity. Indeed, the middle school composed of 



grades 5-8 is an institutional corruption. It is at once corruptive 

of early adolescent secondary education and childhood elementary 

education (2: 52). 

Few disagree with the concept that early adolescents need a 

special unit of school organization in which they are exempted 

temporarily from the achievement and performance pressures 
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of our society--an organization in which they can survive the 

turbulence of what Erik Erikson calls 11 ego resynthesis 11 without 

embarrassment and fear of failure. Disagreement arises, however, 

over what ages constitute early adolescence. 

Advocates of the grades 5-8 middle school claim that the onset 

of adolescence has shifted downward because of a changed climate, 

improved diet, sharply modified social relations, and a host of 

other natural and cultural influences. Anthropologist Margaret 

Mead sets the special case of early adolescent education in a 

revealing perspective when she notes that in our type of culture, 

early adolescents need 11 
••• freedom from pressure--freedom 

from choosing their careers, freedom from being told that if they 

don't pass this exam or that exam they won't ever get anywhere. 11 

She concludes, "The junior high school was set up to protect young 

adolescents" (4:148). 
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ARGUMENTS AGAINST THE JUNIOR HIGH 

Some educators hold that the junior high school no longer is a 

valid concept. They argue that the evidence shows this school has 

not proven to be effective. These critics hypothesize that a 11middle 

school: which provides a system of education planned for the 10-14 

year old age group is better than the junior high school (4:145). 11 

An often voiced criticism of the junior high school idea is that 

it is actually a junior version of the senior high school. Professionals 

in early adolescent education have to acquire institutional insight in 

differentiated preparation programs. Most are prepared in so-called 

programs of secondary education--a euphemism for high school 

organization--and they encounter trained incapacity and, even worse 

in a junior high school, psychological dissonance, when working in 

the 7-9 grade pattern. 

One of the historical misfortunes of early adolescent education 

in the United States is that its implementing organizational mechanism 

acquired in the name 11 junicr high school. 11 It was not meant to be 

"junior high school, 11 it was not meant to be ''junior" to the high 

school, even as kindergarten is not "junior" to the elementary school. 



. . . the term junior high school is to suggest that its 
prime function is to prepare pupils for a senior high school;. 
. . . the term invites the officials of the senior high school 
to dominate the work and spirit of the new school;. . . the 
name hampers the recruiting of desirable teachers for the 
seventh, eighth, and ninth grades by making them conscious 
of an implied inferiority of position . . . Intermediate School 
. . . best suits the school because it is truly intermediate 
in character, standing as it goes midway between the 
elementary school and the senior high school (6:120). 

A review of the past, therefore, leads one to conclude that 

what over the years we have come to know as the junior high 

school is institutionally the American Middle School. 
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What is the proper institutional designation for the unit of school 

organization we have come to know as "junior high school"? President 

John Fischer of Teachers College, Columbia University, holds with 

those of us who believe . . . '1it was an error to call the unit a 

'junior' high school." "What's in a name'' may not seem a question 

of any consequence, but it is a critical question if we are to have 

stability in early adolescent education. An intermediate school is 

what its American founders meant it to be (6:127). 

Those who support the middle school feel that the failure of 

the junior high school to function as a bridging school between 

childhood and adolescence has forced educators to seek out an 

alternative. The faults inherent in today's junior high system appear 
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to be that: (1) the ninth grade has tended to maintain its philosophical 

and practical ties with the high school, (2) many seventh and eighth 

grades have followed an elementary format like the older 8-4 

organizational plan (9:151), or (3) the junior high school as a whole 

has tended to model after the high school. It is on record that the 

junior high was never emancipated from the high school document. 

Its administration, its practices, its faculty, and its name attest 

to the validity of this criticism. That lack of freedom has prevented 

the junior high, generally, from developing a program and a faculty 

sufficiently responsive to the unique needs and characteristics of its 

pupils. 

The American School Board Journal says, "The situation in 

the seventh and eighth grades is a national disgrace. When they 

were tacked onto the high school, elementary school authorities 

washed their hands of them in teacher preparation curriculums, 

in professional organizations, in publication. High school authorities, 

in turn, treat these grades as stepchildren, handing them leftover 

buildings and unskilled teachers who need pupils to practice on" (3:19). 
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THE NEED FDR CHANGE 

Education for the middle school years has never had the professional 

identity and support accorded to schooling for childhood in the elementary 

school and for adolescence in the high school. The new middle school 

has not achieved a distinctive status. As to administrative control, 

many school districts are now plagued by the question, who is 

responsible for the middle schools--directors of elementary, of 

secondary education, of both, or of neither? 

Perhaps middle schools need a new approach to solving their 

problems. Certainly some strong effort is needed to build a truly 

adequate and significant program for the middle of the continuum of 

schooling below college. An obvious need for change is put by 

Roberts: 

Most junior high schools find themselves bound to 
the ninth grade program . . . a program which requires 
a ninth grader to earn such subject matter credits as 
he may need for college entrance or to satisfy state 
requirements. Possibilities for varied programs in 
the seventh and eighth grades are hedged in by the 
scheduling needed for the ninth grade. The lower 
grades fit around this as best as can be done(8:4). 

According to Alexander the number of middle schools has been 

growing faster than carefully developed theory and research to 

underlie the movement. Although this situation is frequently true 

in education, and very much so in the history of the junior high school, 



there is still time to make education in the middle a well developed 

but not discrete segment of the total continuum of schooling. Many 

promising programs are being developed despite the perhaps modal 

pattern of a junior, junior high school. Local planning of better 

programs should certainly be encouraged, and to help these as well 
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as to resolve many troublesome problems of identity and support, a 

cooperative effort is needed at the national level to make a thorough­

going study of education for children in the middle school years (1:137). 

PROBLEMS FACING THE MIDDLE SCHOOL 

Whether the middle school represents, as its proponents claim, 

the second major stage in the reorganization of the middle or junior 

high school years or an interesting development which may spread 

yet not dominate the program for those years is an open question. In 

part, it depends on how strong the forces now fostering middle school 

education prove to be. The representatives of forces currently 

supporting middle school education include academicians, integrationists, 

the early maturity group among psychologists, and other educational 

reorganizers (10:220). 

The middle school will go the way of the junior high school, a 

path toward which it seems already to be moving, unless those 

involved in the reorganization plan and prepare carefully, designing 
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the program on the basis of the nature of the transient learner (4:148 ). 

Like any other unit of the school system, the overall goal of 

the middle school is to serve the needs of students and society. As 

the elementary school is concerned with children, the high school 

focuses on adolescents, and the middle school is designed specifically 

to meet the needs of pre-adolescents (10:230). Theodore Moss gives 

six functions the middle school should perform: 

1. The individual physical well-being of the student 
during late childhood and early adolescence. Health 
and physical education activities are designed which 
are unique to this period of rapid growth and dramatic 
bodily change. 

2. Individual mental health through a continuous 
program of sex education aimed at understanding 
the many epochal changes taking place during the years 
11-14. 

3. Learning specifically geared to immature and 
maturing students in an atmosphere which challenges 
but does not pressure the individual. Such programs 
recognize that there are many different learning 
styles and that large numbers of this age group 
cannot tolerate huge doses of subject matter because 
of their rapid physical metamorphosis. 

4. A continuous program of educational guidance based 
on the concept that guidance belongs in all classrooms, 
but utilizing specially trained guidance counselors as 
resource personnel. Thus all middle school teachers 
should be "guidance oriented," working with specialists 
as members of a professional team. Vocational and 
career guidance (including college counseling) belong 
in the high school, not the middle school. 



5. A curriculum that is part of continuous nursery 
through 12th grade program but that takes cognizance 
of the purposes listed above. Such a program provides 
for articulation with the elementary school and with the 
high school. 

6. Activities related to the interests and needs of 
the middle school students. These recreations are 
a natural outgrowth of the classroom activities and 
take the form of special interest clubs and intramural 
sports. Elaborate graduation ceremonies, evening 
dances, cheer leaders, and marching bands do not 
belong in the middle school (10:230). 

Untangling early adolescent education from past mistakes 

is a task before us. Name changing and grade tinkering will not 

help at all. What is needed is the conceptual and methodological 

tools of contemporary social science with which to extricate 

America's legitimate middle school from its identity problem, to 

explicate its cultural meaning, and to set it on a true institutional 

course (7:233-234). 
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Alexander argues that for those school districts going about the 

business of reorganization of the school ladder, two goals are of 

overwhelming importance: (l) a reorganization that recognizes the 

need for continuity in schooling, and (2) a new and better look at the 

educational program appropriate for children passing from childhood 

to adolescence (1:136-137). 
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In the increasing number of school districts in which 

reorganization is proceeding through such goal-centered studies, 

several common features of the middle school are appearing rapidly: 

1. A home base and teacher for every student. 

2. A program of learning opportunities which tries 
to give balanced attention to three major purposes of 
schooling: (a) personal development; (b) skills 
of continued learning; (c) use of organized knowledge. 

3. An instructional system which focuses on individual progress. 

4. The use of interdisciplinary team teaching. 

5. Flexible grouping and scheduling. 

6. Continuing and increasing opportuinties for socializing, 
integrating, interest-building activities (1:139). 

A newly created middle school, in which the patterns have not 

yet become too traditional to change, can build a new pattern based 

on activities, which need not all be highly structured, and which 

offer both fun and adult supervision to a greater proportion of the 

student body (11:171). 

Because we cherish the ideal of providing the most effective 

educational opportunities for all youth, we still are searching for 

better ways to design school experiences for our young people. The 

search for better, more humanistic educational purposes and practices 

has led to a re-examination of the question: How can we best provide 

for the schooling of pre- and early adolescents (4:145)? 



Chapter 3 

PROCEDURES USED IN THE STUDY 

The purpose of this study was to assess school administrators' 

attitudes regarding the effectiveness of the middle school by means 

of a questionnaire. Fifty-seven middle schools were contacted in 

this study. Middle school administrators' evaluations of the 

effectiveness of the middle school were assessed by means of a 

questionnaire composed of 28 questions. The names and addresses 

of the middle school administrators in the State of Washington were 

obtained from the Director of Secondary Education, Office of the 

State Superintendent of Public Instruction. 

The Questionnaire 

A list of questions was developed from the related literature. The 

questionnaire solicited information concerning the respondent's general 

background with respect to years of administrative experience, and 

information concerning the respondent's attitude with respect to the 

effectiveness of the middle school. Questions were limited to a "yes", 

"no, 11 or 11 no opinion11 response. Written opinions were not asked of 

the respondents. 



Also, four general information questions were asked of the 

administrators, these were: Grade Organization in Your School 

(catagorized 5-8, 6-8, 7-8, and other), School Enrollment, Year 

Middle School was adopted, and Number of Years as Middle School 

Administrator. 
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The respondents were asked to give the name of their school 

district and the address if they had indicated that they were interested 

in receiving the results of this survey. 

An introductory letter was sent explaining the purpose of the 

study and inviting cooperation in completing the survey. 

A copy of the cover letter and the questionnaire will be found 

in the Appendix. 

Data Gathering 

The introductory letter, the questionnaire, and a self-addressed 

envelope for response were sent on October 15, 1971. It was asked 

that the respondents return their response at their earliest convenience. 

Of 57 questionnaires mailed, 42 were returned. 

Treatment of the Data 

The 28 questions of the survey were tabulated, summarized, 
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and the responsescmverted into percentages. A rationale was given 

for each question asked, as was a result statement which evaluated 

the responses as a whole. 



Chapter 4 

ANALYSIS OF DATA 

THE QUESTIONNAIRE 

The questionnaire was composed of 28 questions, aimed at 

educators at the administrative level, to sample their attitudes about 

the present status of the middle school, its progress, and any problems 

worthy of further study and considerationo 

THE RESPONDENTS AND THEIR SCHOOLS 

The questionnaire was mailed to 57 middle school administrators, 

of whom 42 responded. Respondents mean experience as middle 

school administrators was three and one-half years, the range of 

experience was from respondents who were in their first year of 

administrative experience, to a respondent with 10 years experience, 

two with 11 years experience, one with 13 years, and one who, while 

he had only one year in the middle school, had been a junior high 

school administrator for 12 years. 
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THE INTENT OF THE QUESTIONS 

Because of the way in which certain questions were designed 

or what respondents chose to see in the questions, some respondents 

felt that the three response categories available did not fit their 

opinions. When such responses could not be interpreted, the 

responses could be credited to No Opinion in order not to skew 

the clear-cut Yes or No data. In the majority of cases, however, 

the respondents indicated by their answers that they did not find 

the questions equivocal. 

In setting forth the data obtained, we will elaborate on the purpose 

of the question in order that readers less familiar with the middle 

school concept may find our exposition, hopefully, more lucid. 

TABULATION OF RESPONSES 

1. Do you feel that the middle school was adopted principally for 

economic reasons? 

YES: 15 

37% 

NO: 24 

58% 

NO OPINION: 3 

5% 



RATIONALE: If a majority of middle schools have come into 

existence merely to satisfy an economic need, it is possible that 

this could be at the expense of an improved educational ideology. 

RESULTS: From this sample of responses, one is encouraged to 

believe that an educational philosophy rather than an economic 

need was most influential. 

2. Do you feel that earlier maturation of children is a factor in 

the conception of the middle school? 

YES: 25 

60o/o 

NO: ll 

27o/o 

NO OPINION: 6 

13 o/o 
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RATIONALE: It is possible that healthier, stronger children, exposed 

to an ever increasing influx of information through mass media and other 

opportunities, may assimilate information and become acculturated 

more rapidly than before. 

RESULTS: An encouraging 60o/o of the administrators believe that 

the early maturation of children did indeed influence the middle 

school concept, indicating a proper response to the emerging needs 

of students. 



3. Do you feel that the middle school has helped to eliminate 

crowded conditions in the lower grades? 

YES: 21 

50% 

NO: l5 

37% 

NO OPINION: 6 

13% 
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RATIONALE: The rationale here is self-evident. By moving the 

6th grade to the middle school, some population pressures are taken 

off the lower grades. 

RESULTS: Positive results were indicated in half of the responses; 

however, many indicated by their remarks that this is a short-term 

benefit. 

4. Does the middle school better meet the educational needs of 

students than does the junior high school? 

YES: 31 

75% 

NO: 6 

13% 

NO OPINION: 5 

l2% 

RA TIO NALE: When the sixth grade is moved to middle school, 

and the ninth grade is moved out of the middle school, the educational 

maturity of the middle school group is now younger, and certain 



influences possibly exerted by the eldest (Ninth Grade) group are 

removed. Does this influence the well being of the remaining 

students, and the quality of their education? 

RESULTS: A convincing majority of the administrators answered 

positively, indicating that the educational needs of the students 

remaining in the middle school are better served, whether for 

reasons stated in the rationale or not remaining moot. 
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5. Is the transition from the elementary school better achieved by 

the middle school? 

YES: 31 

75% 

NO: 4 

11% 

NO OPINION: 6 

14% 

RA TIO NALE: With this question we examine the possibility of a 

sort of educational "culture shock" when the 6th grader moves 

upward in school. Is the transition easier in the middle school 

atmosphere, without the 9th grader? 

RESULTS: As in the response to question No. 4, respondents strongly 

support the positive view. 



6. Are discipline problems reduced with the removal of the 

ninth grade? 

YES: 29 

72% 

NO: 5 

12% 

NO OPINION: 8 

l6o/o 
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RATIONALE: This item explores the possibility that, the older, 

more sophisticated 9th graders having been removed, the remaining 

younger group may present fewer discipline problems. 

RESULTS: Even though the "pecking order" comes from the top 

down, irrespective of the upper limit, it would appear from the 72% 

of positive responses that the removal of the fully adolescent ninth 

grader from among his less mature fellows is critical. 

7. Do the teachers in your building seem to like the middle school 

concept? 

YES: 36 

86% 

NO: 1 

2% 

NO OPINION: 5 

12% 

RATIONALE: Other investigators have sampled teacher opinions 

concerning the middle school. But is the teachers' satisfaction with 

the middle school strong enough and positive enough to be reflected 



26 

upward to the consciousness of the administrator? 

RESULTS: Outstandingly positive. The 2nd largest positive response 

among the 28 questions employed in this survey. 

8. Did the transition seem difficult for teachers to accept? 

YES: 10 

25% 

NO: 25 

60% 

NO OPINION: 7 

15% 

RATIONALE: For some teachers, the loss of the ninth grader might 

constitute a loss of challenge, since the ninth grader is more mature 

and learning at a higher leveL 

RESULTS: The rationale notwithstanding, a majority of administrators 

(60%) appear to feel that discontent with the middle school transition 

was not reflected among their personnel to a significant degree. 

9. Is the staff better utilized in the middle school? 

YES: 22 

53% 

NO: 7 

15% 

NO OPINION: 13 

32% 

RATIONALE: It would be easy to assume that a more "specialized1
' 
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school would automatically lead to greater efficiency. However, 

the teacher's time and energy is finite, and the work of teaching 

students closely analagous at all levels. Hence a clear-cut positive 

response here need not emerge. 

RESULTS: While the majority of responses were positive, the 32% 

of no opinion responses and 15% of negative responses lend considerable 

support to the rationale. 

10. Have you been able to adopt a more extensive elective program 

in the middle school than in the junior high? 

YES: 12 

28% 

NO: 23 

57% 

NO OPINION: 7 

15% 

RATIONALE: This question probes whether the removal of the 

ninth grade relieves enough pressures that more flexibility can be 

achieved, as argued by some proponents of the middle school. 

RESULTS: It seems that the rational of this question is not borne 

out in practice. 

11. Are the needs of the student better fulfilled in the middle school 

than in the junior high school? 



YES: 29 

72% 

NO: 7 

15% 

NO OPINION: 6 

13% 

28 

RATIONALE: The intent of this question was to determine whether 

taking away the ninth grade tended to eliminate factors like popularity 

contests, cramped or awkward social functions, and pressures to 

11 grow up" and resemble their adolescent seniors. 

RESULTS: The 72% of positive responses, we chose to think, may 

also be indicative of the probability that experience administrators 

read into our question a rationale similar to our own. In this 

event, the 72% of the positive answers is very supportive of the 

middle school concept. The 13% of no opinion answers may be 

indicative of our failure to be more specific. 

12. Is the athletic program better integrated in the middle school 

than in the junior high school? 

YES: 26 

62% 

NO: 12 

28% 

NO OPINION: 4 

10% 

RATIONALE: The intent of this question was to explore the results 

of having concentrated the middle school upon intramural rather 
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than interscholastic sports. 

RESULTS: In at least 6 out of 10 cases, the athletic and intramural 

programs seem to have improved in the middle schools, in the 

judgment of our sample of administrators. 

13. Does the middle school have less social pressure than the 

junior high school? 

YES: 40 

96% 

NO: 1 

2% 

NO OPINION: 1 

2% 

RA TIO NALE: The intent of this question was to inquire into the 

results of the combined effects of the elimination of varsity athletics, 

organized dances, and similar events which influence the younger 

students to try to keep up with the older students. 

RESULTS: The 96% of positive answers was the largest majority 

received by any question among the 28 submitted. 

14. Has the intramural program been expanded with the adoption 

of the middle school? 

YES: 28 

68% 

NO: 11 

27% 

NO OPINION: 3 

5% 
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RATIONALE: It has been rather widely accepted that the elimination 

or lessening of interschool competition for students in grades 6, 7, 

and 8 has a healthy effect on the well-being of the student, academically, 

if the spirit of competition and the healthy effect of competing can be 

kept alive through a good intramural program. 

RESULTS: The roughly 7 out of 10 majority of positive answers would, 

if the above rationale is valid, be very supportive of the middle school 

concept. 

15. Was your complex originally designed specifically as a middle 

school facility? 

YES: 15 

35% 

NO: 27 

65% 

NO OPINION: 0 

RATIONALE: Such facilities as shops and home economic facilities 

J 
would serve the sixth through eighth grade students better if designed 

specifically for them. 

RESULTS: The fact that 65% or 27 out of 42 schools are housed in 

facilities not designed for a middle school is an indication of how far 

we have to progress before the ideal situation is achieved, which we 
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suggest, may be symptomatic of the over-all middle school develop-

ment program. 

16. Has the middle school encouraged the use of educational in-

novations? 

YES: 31 

75% 

\ 

NO: 4 

10% 

NO OPINION: 7 

15% 

RATIONALE: It is easy to assume that narrowing the focus down 

to grade 6, 7, and 8 might allow the staff to concentrate on techniques 

and innovations aimed specifically at this group. 

RESULTS: A clear 3 out of 4 majority responded positively to this 

item, and we do not presume to question this in the absence of further 

data. While respondents are strongly positive in this item, this 

response seems not wholly consistent with the response to item 9. 

17. Does instruction in the middle school better provide for individual 

differences? 

YES: 28 

68% 

NO: 8 

19% 

NO OPINION: 6 

13% 
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October 15th, 1971 

Dear Sir: 

In cooperation with Central Washington State College, I 
am attempting to determine the attitudes of administrators 
regarding the effectiveness of the middle school. This study is 
being conducted in partial fulfillment of the requirements for 
the Master of Education Degree. 

Enclosed is a questionnaire, which I would appreciate 
your filling out and returning to me in the self-addressed, 
stamped envelope provided. 

Please check the appropriate answer--yes, no, no opinion-­
to the questions. All replies will be kept confidential, and under 
no circumstances will individual schools be identified. If you 
would like a copy of the results, please signify in the space 
provided in the questionnaire. 

Please accept my sincere thanks for your cooperation. I 
would appreciate having the questionnaire returned at your 
earliest convenience. 

Sincerely, 

John C. Epperson 

Enclosure 



QUESTIONNAIRE 

A Survey of Administrators I Attitudes Regarding 

the Effectiveness of the Middle School 

Would you like to have a copy of the results? 

Yes No ----
Name of School District: 

Address 

Grade Organization in Your School: 

5-8 ----
6-8 ----
7-8 

Other -----
Enrollment is: ---------
Ye a r Middle School Was Adopted 

City 

----

State 

Number of Years as Middle School Administrator 

1. Do you feel the middle school was adopted principally for 

economic reasons? 

Yes No No Opinion 

51 

Zip 

----

2. Do you feel that earlier maturation of children is a factor in 
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the conception of the middle school? 

Yes No No Opinion ----

3. Do you feel the middle school has helped to eliminate crowded 

conditions in the lower grades? 

Yes No No Opinion ---- ----

4. Does the middle school better meet the educational needs of 

students than the junior high? 

Yes No No Opinion ----

5. Is transition from the elementary school better achieved by 

the middle school? 

Yes No No Opinion ---- ----

6. Are discipline problems reduced with the removal of the 

ninth grade? 

Yes No No Opinion ---- ----

7. Do the teachers in your building seem to like the middle school 

concept? 

Yes No No Opinion ----

8. Did the transition seem difficult for teachers to accept? 

Yes No No Opinion ----
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9. Is the staff better utilized in the middle school? 

Yes No No Opinion ----

10. Have you been able to adopt a more extensive elective program 

in the middle school than in the junior high? 

Yes No No Opinion ----

11. Are the social needs of the student better fulfilled in the 

middle school than in the junior high? 

Yes No No Opinion ----

12. Is the athletic program better integrated in the middle school 

than in the junior high? 

Yes No No Opinion ----

13. Does the middle school have less social pressure than the 

junior high? 

Yes No No Opinion ----

14. Has the intramural program been expanded with the adoption 

of the middle school? 

Yes No No Opinion ----



15. Was your complex originally designed as a middle school 

facility? 

Yes No No Opinion 
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----

16. Has the middle school encouraged the use of educational 

innovations? 

Yes No No Opinion ----

17. Does instruction in the middle school better provide for 

individual differences? 

Yes No No Opinion ----

18. Does the middle school provide for more opportunities 

for teachers to teach in their areas of special competence? 

Yes No No Opinion ----

19. Do you feel that a more flexible schedule is needed for the 

middle school than for the junior high? 

Yes No No Opinion ----

20. Does the middle school better fulfill the needs of the gifted 

student? 

Yes No No Opinion ----



21. Does the middle school better adapt to a special education 

program? 

Yes No No Opinion 
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----

22. Does the middle school allow more effective use of school 

psychologists and counselors than does the junior high? 

Yes No No Opinion ----

23. Did the transition to the middle school require employment 

of additional non-certified personnel? 

Yes No No Opinion ----

24. Is the middle school more adaptable to an urban situation 

than to suburban or rural? 

Yes No No Opinion ----

25. Has the adoption of the middle school increased the educational 

achievement level of 8th grade students? 

Yes No No Opinion ----

26. Do you feel that students experience less frustration in the 

middle school than in the junior high? 

Yes No No Opinion ----
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27. Do you feel that the middle school was established on a 

sound educational philosophy? 

Yes No No Opinion ---- ----

28. Do you foresee continued growth of the middle school concept? 

Yes No No Opinion ----


